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The  fo l l ow i ng  repor t  summar i zes  s t r a teg i es  tha t  i n s t i tu t i ons  o f fe r i ng  on l i ne  cou rses  
can  u se  to  ensu re  s t uden ts ’  “ sea t  t i me”  o r  “ t i me - on - t a sk ”  a l l o ws  fo r  regu la r  and  
mean i ng fu l  engageme nt  w i th  cou rse  mate r i a l s .  The  repor t  i n c ludes  a  samp le  o f  
re levan t  sea t  t i m e  fo rmu las  and  ca l cu l a t i on  methods  o f  “ sea t  t i me”  o r  “ t i me - on- t a sk . ”  
 

TIME IN SEAT OVERVIEW 

THE  IMPORTANCE OF  SEAT T IME  
The  l i t e ra tu re  on  educa t i on  w i de ly  recogn i zes  the  i mpor tance  o f  ac t i ve  engagement  
i n  the  l ea rn i ng  p rocess .  Whether  desc r i bed  i n  te rms  o f  sea t  t ime  o r  the  re l a ted  
concep t  o f  t i me  on  ta sk ,  v a r i ous  resea rchers  have  noted  same  core  p r i n c i p le .  As  
summar i zed  in  the  founda t i ona l  “Seven  P r i nc i p le s  fo r  Good  P rac t i ce  i n  Underg radua te  
Educa t i on , ”  by  Ar thur  Ch i ck e r i ng  and  Ze lda  Gamson ,  “ t i me  p lu s  ener gy  equa l s  
l ea rn i ng .  There  i s  no  subs t i tu te  fo r  t i me  on  ta sk . ” 1 
 

CALCULATING SEAT T IME/T IME ON TASK  
Whi le  the  impor tance  o f  t i me  inves tmen t  i s  we l l  e s tab l i shed ,  h i gher  
educa t i on  in s t i tu t i ons  o f fe r i ng  d i s tance  educa t i on  have  recogn i zed  
tha t  unders tand i ng  “h ow t i me  ‘work s ’  i n  on l i ne  cou rses  can  be  a  
cha l l enge  fo r  i n s t ruc to r s . ” 2 Task s  tha t  a re  s t r a i gh t fo r ward  i n  an  i n -
pe rson  env i ronment ,  such  as  ca l cu l a t i ng  a t tendance  o r  ensu r ing  
tha t  s tuden ts  engage  w i th  cou rse  mate r i a l s  on  a  regu la r  bas i s ,  can  
be  compara t i ve l y  comp l i ca ted  on l ine .  More over ,  d ete rm i n i ng  “ to ta l  
t i me  on  ta sk  expec ted  o f  s tuden ts ”  and  ca l cu l a t i ng  the  “ t i me 
s tuden ts  w i l l  need  to  comp le te  c ou rse  w ork ”  may  be  cha l l eng i ng  fo r  
i n s t ruc to r s . 3  

 

B road  gu i dance  i s  that  i n s t ruc to r s  shou ld  accoun t  fo r  a l l  a c t i v i t i e s  tha t  a re  i n c luded  
i n  the  cou rse  when  mak i ng  a  sea t  t i me  es t i mate .  More over ,  a s  ou t l i ned  by  the  
Un i ve rs i t y  o f  Ken tuck y  On l ine ,  i n s t ruc to r s  “deve lop i ng  and/or  teach i ng  the  on l i ne  
cou rse  shou ld  ca l cu l a te  how much  t i me a  s tuden t  do i ng  sa t i s f ac t o ry  w ork  wou ld  take  
to  comp le t e  the  work  o f  the  cou rse ,  i n c lud ing :  
 

▪  Read i ng  cou rse  p rese n ta t i ons/ ” l ec tu r es ”  

▪  Read i ng  o ther  mate r i a l s  

▪  Par t i c i pa t i on  i n  on l i ne  d i scuss i ons  

▪  Doi ng  resea rch  

▪  Wri t i ng  papers  o r  o the r  a s s i gnments  

▪  Comp le t i ng  a l l  o the r  a s s i gnments  ( e . g .  p ro j e c t s ) . ” 4 

 

 
1 C h i c k e r i n g ,  A r t h u r  a n d  Z e l d a  G a m s o n .  “ S e v e n  P r i n c i p l e s  f o r  G o o d  P r a c t i c e  i n  U n d e r g r a d u a t e  

E d u c a t i o n . ”  A A H E  B u l l e t i n  ( M a r c h  1 9 8 7 ) .  P .  4 .  
h t t p s : / / f i l e s . e r i c . e d . g o v / f u l l t e x t / E D 2 8 2 4 9 1 . p d f   

2 “ T i m e  o n  T a s k . ”  R o c h e s t e r  I n s t i t u t e  o f  T e c h n o l o g y .  
h t t p s : / / w w w . r i t . e d u / a c a d e m i c a f f a i r s / t l s / c o u r s e - d e s i g n / o n l i n e - c o u r s e s / t i m e - t a s k   

3 I b i d .  
4 “ T i m e  o n  T a s k :  H o w  L o n g  W i l l  i t  T a k e ? ”  U n i v e r s i t y  o f  K e n t u c k y  O n l i n e .  

h t t p s : / / w w w . u k y . e d u / e l e a r n i n g / t i m e - t a s k  
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St i l l ,  the  cha l l enge  o f  deve lop i ng  an  unders tand i ng  o f  how long  “ a  s tuden t  do ing  
sa t i s f ac t o ry  work ”  shou ld  t ak e  to  comp le te  those  ta sk s  pe r s i s t s .  To  ca l cu l a te  the  t i me 
a  s tuden t  may  need  to  engag e  w i th  cou rs e  mate r i a l  and  re l a te d  ta sk s ,  a  r ange  o f  
h i gher  educa t i on  i n s t i tu t i ons  have  adop ted  resou rces  tha t  the  I nnova t i ve  Lea rn i ng  
I n s t i tu te  a t  the  Roches te r  I n s t i tu te  o f  Techno logy  (R IT )  f i r s t  c rea ted  i n  201 5 ,  a s  we l l  
a s  gu i de l i nes  deve loped  by  the  New York  S ta t e  Educa t i on  Depar tmen t .  R IT  
recommends  app ly i ng  “ t i me  on  ta sk ”  r a the r  than  “ sea t  t i me”  a s  th i s  un i t  i s  more  eas i l y  
concep tua l i zed  i n  on l i ne  cou rses .  Re ga rd le ss ,  f acu l ty  i s  adv i sed  tha t  “ to ta l  t i me  on  
t a sk  i s  the  same  fo r  on l i ne  and  on - campus  cou rses  o f  equa l  l eng th . ” 5   
 
To  es t i mate  t he  t i me  requ i red  fo r  v a r i ous  t ask s ,  R IT  d i rec t s  f acu l ty  members  to  th ree  
methods  o f  concep tua l i z ing  s tuden t  t i me  i nves tmen t .  Thes e  metho ds  a re  summar i zed  
i n  F i gu re  1 .   
 

F i gu re  1 :  Ca l cu l a t i ng  T i me  Requ i remen ts  f o r  S tuden t  Task s  

M E T H O D  D E S C R I P T I O N  

Exper i en t i a l  

Facu l ty  can  u se  the i r  exper i ence  to  es t i mat e  the  t i me  
and  e f fo r t  needed  by  the  typ i ca l  s tuden t  to  engage  
success fu l l y  i n  each  of  the  l ea rn i ng  ac t i v i t i e s  i n  a  

pa r t i cu l a r  f i e ld ,  cou rse ,  o r  p rogram .   

P roxy  

The  i n s t ruc to r…  ca l cu l a tes  how much  t i me  i t  t ak es  th em 
to  comp le t e  a  g i ven  ta sk ,  and  th i s  f i gu re  i s  then  

mu l t i p l i ed  by  some fac to r .  Mu l t i p l y i ng  by  th ree  to  fou r  
t i mes  i s  common .   

Su rvey  
Su rvey i ng  s tuden ts  a f te r  they  have  comp le ted  a  g i ven  
ta sk  and  u se  th i s  to  es t i mate  how long  i t  w i l l  t ak e  the  

nex t  g roup  o f  s tuden ts  to  comp le te  tha t  t a s k .  
S o u r c e :  A d a p t e d  l a r g e l y  v e r b a t i m  f r o m  R I T  

 
 
To  a ss i s t  w i th  thes e  somet i me  cumbers ome es t i mates ,  m any  h i gher  educa t i on  
i n s t i tu t i ons  have gone  beyond  th i s  t ype  of  gu idance  and  have c rea t ed  too l k i t s  to  
f ac i l i t a te  the  convers i on  o f  t ang i b le  ac t i ons  in to  mean i ng fu l  a s se r t i ons  o f  t i me on  
ta sk .  Fo r  examp le ,  a  f a i r l y  s imp le  sea t  t i me  fo rmu la  o f fe red  by  Un ive r s i t y  o f  
Ca l i fo rn i a  I r v ine  Ex tens i on  i s  shown  on  the  fo l l o w i ng  page  i n  F i gu re  2 .  A  more  
e l abora te  ca l cu l a t o r  ava i l ab le  th rough  the  R i ce  Un i ve r s i t y  Cen te r  fo r  Teach i ng  
Exce l l ence  i s  shown  in  F i gu re  3 .   
 

 
5 S t a r e n k o ,  M i c h a e l .  “ O n l i n e  C o u r s e  D e s i g n :  T i m e  o n  T a s k  V 2 . 0 . ”  R o c h e s t e r  I n s t i t u t e  o f  

T e c h n o l o g y . ( D e c e m b e r  2 0 1 5 ) .  
h t t p s : / / w w w . r i t . e d u / a c a d e m i c a f f a i r s / t l s / s i t e s / r i t . e d u . a c a d e m i c a f f a i r s . t l s / f i l e s / d o c s / R I T _ T i
m e % 2 0 o n % 2 0 T a s k % 2 0 I n % 2 0 O n l i n e % 2 0 C o u r s e s _ v 2 . 0 . p d f   
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F i gu re  2 :  UC I rv i ne  Ta sk  T i me  Es t i mates  

 
S o u r c e :  U n i v e r s i t y  o f  C a l i f o r n i a  I r v i n e  E x t e n s i o n 6 

 

F i gu re  3 :  R i ce  Un ive r s i t y  Cou rs e  Work l oad  Es t i mat o r  

 
S o u r c e :  R i c e  U n i v e r s i t y  C e n t e r  f o r  T e a c h i n g  E x c e l l e n c e 7 

 
 
 
 
 

 
6 “ U n d e r s t a n d i n g  O n l i n e  C o u r s e  S e a t  T i m e . ”  U n i v e r s i t y  o f  C a l i f o r n i a - I r v i n e .  

h t t p : / / o c w . u c i . e d u / u p l o a d / f i l e s / u n d e r s t a n d i n g _ s e a t _ t i m e _ v 3 . p d f  
7 R i c e  U n i v e r s i t y  C e n t e r  f o r  T e a c h i n g  E x c e l l e n c e .  “ C o u r s e  W o r k l o a d  E s t i m a t o r . ”  

h t t p s : / / c t e . r i c e . e d u / w o r k l o a d  
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STRATEGIES TO ENSURE  SEAT TIME/TIME-ON-TASK 
 

ESTABL ISH AND MAINTA IN  REGULAR DEADLINES  
The  l e s son  tha t  on l i ne  cou rses  need  dead l i nes  was  es tab l i shed  ea r l y  
i n  the  Un i ted  S ta te s ’  exper i ence  w i th  on l ine  l ea rn i ng .  As  f a r  back  a s  
2000 ,  Ma ry  Dere sh i wsk y  and  Eugene  Moan  noted  i n  E du c a t i o n  a t  a  
D i s t a n c e  tha t  s t r i c t  en fo rcement  o f  pe r i od i c  due da tes  “encou rage [ s ]  
s tuden ts  to  rema i n  ac t i ve l y  engaged  i n  the  cou rse , ”  and  se rves  a s  a  
hedge  aga i n s t  p roc r as t i na t i on  o r  the  tempta t i on  to  manu fac tu re  
excuses . ” 8  However ,  Deresh i wsk y  and  Moan  a re  f a r  f rom the  on ly  

scho la r s  who  have  made  the  connec t i on  be twe en  dead l i nes  and  on - task  t i me .  A  
s i m i l a r  obse rva t i on  was  made  by  Char le s  Graham e t .  a l .  i n  T h e  T e c h n o l o g y  S o u r ce  
when  they  noted  “ regu la r l y - d i s t r i bu ted  dead l i nes  encou rage  s tuden ts  to  spend  t i me 
on  ta sk s  and  he lp  s tuden ts  w i th  busy  schedu les  avo i d  p roc ras t i na t i on . ” 9   
 
S i m i l a r l y ,  o f  the  e i ght  d i f fe ren t  methods  fo r  “emphas i z i ng  t i me  on  ta sk  i n  on l i ne  
cou rses ”  i den t i f i ed  by  Eugen i a  Conway ,  th ree  re l a te  to  the  need  fo r  s t rong  
dead l i nes 10:  
 

 Prov i de  spec i f i c  dead l i nes  tha t  requ i re  s tuden ts  to  pa r t i c i pa te  i n  the  c l a s s  on  a  
regu la r  bas i s  

 Prov i de  in te rmed i a te  m i l e s tones  fo r  p ro j ec t s  

 Emphas i ze  the  i mportance  o f  regu la r  wo rk ,  s teady  app l i ca t i on ,  sound  se l f -
pac i ng ,  and  schedu l i ng  

 St ruc tu re  the  cou rse  to  sp read  dead l i ne  th roughou t  the  sem es t e r  r a the r  than  
c lu s te r i ng  them a t  one  o r  two  po i n t s  

 Use  asynch ronous  con fe renc i ng  to  i mprove s tuden t  t i me  on  ta sk  

 Mon i to r  s tuden t  d i scuss i on  to  mak e  su re  they  rema i n  on  top i c  

 Mak e  su re  cou rse  res ou rces  a re  eas i l y  acce ss i b le  

 I f  you  haven ’ t  hea rd  f rom a  s tuden t ,  f i nd  out  why .  I t  i s  a l l  too  eas y  to  f a l l  beh i nd  
i n  an  on l i ne  cou rse .  

 
 
 
 
 

 
8 D e r e s h i w s k y ,  M a r y  a n d  E u g e n e  M o a n .  “ G o o d  C o n n e c t i o n s :  S t r a t e g i e s  t o  M a x i m i z e  S t u d e n t  

E n g a g e m e n t . ”  E d u c a t i o n  a t  a  D i s t a n c e .  V o l .  1 4  n o .  1 1 .  N o v e m b e r  2 0 0 0 .  
9 G r a h a m ,  C h a r l e s ,  e t .  a l .  “ S e v e n  P r i n c i p l e s  f o r  E f f e c t i v e  T e a c h i n g :  A  P r a c t i c a l  L e n s  f o r  

E v a l u a t i n g  O n l i n e  C o u r s e s . ”  T h e  T e c h n o l o g y  S o u r c e .  M a r c h / A p r i l  2 0 0 1 .  
10 B u l l e t  l i s t  v e r b a t i m  f r o m  C o n w a y ,  E u g e n i a .  “ T e a c h i n g  S t r a t e g i e s  f o r  D i s t a n c e  E d u c a t i o n :  

I m p l e m e n t i n g  t h e  S e v e n  P r i n c i p l e s  f o r  G o o d  P r a c t i c e  i n  O n l i n e  E d u c a t i o n . ”  5 t h  A n n u a l  
S c i e n c e ,  E n g i n e e r i n g ,  a n d  T e c h n o l o g y  E d u c a t i o n  C o n f e r e n c e .  P p  1 6 - 1 7 .  
h t t p : / / w e b b . n m u . e d u / W e b b / A r c h i v e d H T M L / U P C E D / m e n t o r i n g / d o c s / d l S t r a t e g i e s . p d f  
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SET  CLEAR EXPECTATIONS ,  RULES ,  AND PROCEDURES  
Beyond  es tab l i sh i ng  dead l i nes ,  i n s t ruc to r s  can  i mprove  the  cou rse  
exper i ence ,  and  w i th  i t  t i me  on  ta sk ,  by  se t t i ng ,  commun i ca t i ng ,  and  
manag i ng  on l i ne  cou rse  expec ta t i ons  i n  a  c l ea r  and  exp l i c i t  fa sh i on .  
Such  e f fo r t s  can  “he l p  c rea te  a  go od  s t ruc tu re  and  empower  s t uden ts  
to  k now how they  can  succeed  i n  you r  c l a s s . ” 11 Re l a ted ly ,  ou t l i n ing  
expec ta t i ons  fo r  spec i f i c  a s s i gnments  o r  ac t i v i t i e s  may  a l so  be  
benef i c i a l .  Fo r  examp le ,  the  Un i ve r s i t y  o f  Cen t ra l  F lo r i da  has  c rea ted  a  
gu i de  on  “Se t t i ng  D i scuss i on  Expec ta t i ons ”  fo r  on l i ne  cou rses  tha t  
encou rages  i n s t ruc t o r s  to  exp l i c i t l y  ou t l i ne  the  t i me  inves tmen t  
s tuden ts  a re  expec t ed  to  mak e  w i th  var i ous  t a sk s ,  such  as  c l a s s  
d i s cuss i ons . 12 

 

BE  A  ROLE MODEL  
To motivate students to engage wi th  course  mater ia l s  (and re la ted tasks  
and ass ignments)  regu lar ly  and in  a  meaningfu l  way ,  ins tr uctors  should  set  
an example .  Some authors suggest  that  when inst ructors  schedule the  
“same amount of  t ime each week to be v is ib ly  present and engaged, ”  
students are more l i ke ly  to show greater  presence and engagement as  
wel l . 13 
 

Ways  i n  wh i ch  i n s t ructo r s  c an  c rea t e  a  v i s ib l e  and  regu la r  on l i ne  p resence  i n c lude :  
 

o  Pos t i ng  week ly  announcements  

o  Hold i ng  on l ine  o f f i ce  hou rs  

o  Pos t i ng  “ a  qu i ck  v ideo  to  c l a r i f y  m i sconcep t i ons  abou t  a  c l a s s  top i c  o r  

a s s i gnment ”  

o  Grad i ng  and  re tu rn i ng  “ s tuden ts ’  work  i n  a  t i me ly  f a sh i on ”  

o  Ta lk i ng  w i th  “ s tuden ts  i n  on l i ne  d i scuss i ons . ” 14 

 

MONITOR PERFORMANCE/  EARLY WARNING S IGNS  
Cur ren t  l ea rn i ng  management  sy s tems  ( e .g . ,  B l ack board ,  Ca nvas )  
t yp i ca l l y  a l l ow in s t ruc to r s  to  t r ack  some o r  a l l  s tuden t  ac t i ons .  An  
ana ly s i s  o f  s tuden ts ’  e ngagement  w i th  a s s i gned  read i ngs ,  pa r t i c ipa t i on  
i n  d i s cuss i on  fo rums ,  and  s i m i l a r  t a sk s  can  he lp  i den t i fy i ng  a t - r i s k  
s tuden ts ,  o r  p red i c t i ng  s tuden t  l ea rn i ng  per fo rmance . 15  

 
11 M a r i e  N o r m a n ,  “ C o u r s e  E x p e c t a t i o n s :  W h y  Y o u  N e e d  T h e m  a n d  H o w  t o  C o m m u n i c a t e  T h e m , ”  

C e n t e r  f o r  T e a c h i n g  a n d  L e a r n i n g .  h t t p s : / / c t l . w i l e y . c o m / c o u r s e - e x p e c t a t i o n s - w h y - y o u -
n e e d - t h e m - a n d - h o w - t o - c o m m u n i c a t e - t h e m /  

12 “ S e t t i n g  D i s c u s s i o n  E x p e c t a t i o n s . ”  U n i v e r s i t y  o f  C e n t r a l  F l o r i d a .  T e a c h i n g  O n l i n e  P e d a g o g i c a l  
R e p o s i t o r y .  h t t p s : / / t o p r . o n l i n e . u c f . e d u / s e t t i n g - d i s c u s s i o n - e x p e c t a t i o n s /  

13 D a r b y ,  F l o w e r .  “ H o w  t o  B e  a  B e t t e r  O n l i n e  T e a c h e r , ”  i n :  T h e  C h r o n i c l e  o f  H i g h e r  E d u c a t i o n .  
h t t p s : / / w w w . c h r o n i c l e . c o m / i n t e r a c t i v e s / a d v i c e - o n l i n e - t e a c h i n g  

14 I b i d .  
15 Y a - H a n  H u ,  C h i a - L u n  L o ,  a n d  S h e n g - P a o  S h i h ,  “ D e v e l o p i n g  E a r l y  W a r n i n g  S y s t e m s  t o  P r e d i c t  

S t u d e n t s ’  O n l i n e  L e a r n i n g  P e r f o r m a n c e , ”  i n :  C o m p u t e r s  i n  H u m a n  B e h a v i o r ,  3 6  ( J u l y  2 0 1 4 ) ,  
4 6 9 - 4 7 8 .  h t t p s : / / w w w . s c i e n c e d i r e c t . c o m / s c i e n c e / a r t i c l e / p i i / S 0 7 4 7 5 6 3 2 1 4 0 0 2 1 1 8  

https://topr.online.ucf.edu/setting-discussion-expectations/
https://ctl.learninghouse.com/course-expectations-why-you-need-them-and-how-to-communicate-them/
https://www.chronicle.com/interactives/advice-online-teaching
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ABOUT HANOVER RESEARCH 
Ha no v e r  R e s e a r c h  p r o v i d e s  h i g h - q ua l i ty ,  c us t o m r e s e a r c h  a nd  a na l y t i c s  t h r o ug h  a  
c o s t - e f f e ct i v e  mo d e l  t ha t  he l p s  c l i e n t s  ma k e  i n f o r me d  d e c i s i o ns ,  i d e nt i f y  a nd  se i ze  
o p p o r t un i t i e s ,  a nd  he i g ht e n  t he i r  e f f e c t i v ene s s .  

HANOVER’S HIGHER EDU CATION SOLUTIONS 

Ha no v e r  e na b l e s  h i g he r  e d uc a t i o n  i ns t i t u t i o ns  t o  o f f e r  a  w o r l d - c l a s s  e d uc a t i o na l  
e xp e r i e nc e  a nd  op e r a t e  a n  e f f i c i e n t  a nd  sus t a i na b l e  i ns t i t u t i o n .  Ha no v e r ’ s  H i g he r  
E d uc a t i o n  S o l u t i o ns  ta c k l e  t he  a c ad e mi c  a nd  a d mi n i s t r a t i v e  c ha l le ng e s  f a c i ng  e v e ry  
d e p a r t me nt  a t  y o ur  i ns t i t u t i o n — a mp l i f y i ng  y o ur  i nd i v i d ua l  e f f o r ts  w i t h  o ur  t r i e d  a nd  
t e s t e d  s u i t e  o f  s o l u t io ns .  Our  p a r t ne r s  i nc l ud e  h i g he r  e d uc a t i on  i ns t i t u t i o ns  o f  a l l  
v a r i e t i e s :  f r o m l a r g e  to  s ma l l ,  p ub l i c  a nd  p r i v a t e ,  t w o - ye a r ,  f o ur - y e a r ,  p r o f e s s i o na l ,  
g r a d ua t e ,  a nd  f o r - p r o f i t  s c ho o l s .   

 

OUR BENEF ITS  

 
 

A CA D E M I C  SOLUT IO NS  ADMINISTRATIVE SOLUTIONS G R A NT S  SOLUT IONS  

• Enrollment Management:  
Target the optimal pool of 
students and maximize 
application and acceptance 
rates. 

• Academic Development: 
Strengthen your academic 
portfolio through market 
analysis of existing and potential 
new programs. 

• Student Experience: 
Spot at-risk students early, 
identify the drivers of attrition, 
and pinpoint factors driving 
poor post-graduate outcomes. 

• Finance:  
Increase revenue and dynamically 
evaluate costs to run an efficient, 
financially viable, and growth-
oriented institution. 

• Advancement:  
Highlight your institutional impact 
with donors and alumni. 

• Marketing:  
Reach the right audience at the right 
time with the right message. 

• Grant-seeking Capacity: 
Develop your organizational 
capacity to pursue grant 
funding. 

• Funding Research:  
Spot grant opportunities  
aligned to your funding needs. 

• Pre-Proposal Support:  
Facilitate the development of 
competitive project concepts 
prior to submission. 

• Proposal Review & Support:  
Provide review and revision to 
ensure robust proposal 
submissions. 

• Proposal Development: 
Engage full proposal 
development support. 
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