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FOUNTAS & PINNELL CLASSROOM™ 

Every child has the right 
to live a literate life  
every day, in every 
classroom.
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WELCOME TO 
FOUNTAS & PINNELL 
CLASSROOM™   
AND THE POWER OF  
RESPONSIVE TEACHING

The moment-to-moment instructional decisions that 

teachers make, based on their observations and 

analysis of students’ learning behaviors, are honored 

and supported by Fountas & Pinnell Classroom™. 

In this system, you teach individual children, not a 

program, and not a bunch of books. Consider each 

lesson a blueprint, and each book an opportunity to 

best support the learners in your classroom. Let your 

teaching be what it is intended to be—authentic and 

responsive to the children in your classroom.
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Let’s get started!
You’ve opened the boxes.  

You’ve organized your books and 

teaching resources.  

You’ve set up your classroom. 

It’s ready for the hustle and 

bustle of learning to begin. 

Now, you may be asking 

yourself, “But how and where 

do I get started with Fountas 

& Pinnell Classroom™?” Start 

here, with this instructional 

plan—follow it, lean 

on it, and shape it into 

your own.
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A few things to note:

The FPC Preview Pack
If you are using this Instructional Plan in 

conjunction with the FPC Preview Pack, you will 

see those resources pictured throughout.

Planning Tools
Maintain momentum with digital resources and 

planning tools to sustain your success with 

Fountas & Pinnell Classroom™. See page 46 for 

more information.

Student Listening Library
All Shared Reading texts are available 

as audio books in the FPC Online 

Resources. See page 47 for more information.

Interactive Read
-A

lo
ud

IRA

Front

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.

About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 
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The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes

FPC_IRA_K_ICard_PPDF_Friendship_3025.indd   1 6/29/2017   11:36:33 PM

ABOUT THIS INSTRUCTIONAL PLAN

What is it? THE BLUEPRINT One example of the first eight weeks of instruction.

When do I use it? AS NEEDED Use it to get started, gain momentum, or simply as reference during the first eight weeks.

Why do I use it? BUILD 
FAMILIARITY Get started with FPC—build familiarity and a rhythm with the system.

Who uses it? FPC EDUCATORS Teachers, administrators, staff developers, literacy coaches, interventionists.

How do I use it? AS A GUIDE Follow it, lean on it, shape it into your own.

What should 
I do first?

LISTEN  
AND LEARN

Watch a Video Overview to see how to use this 8-Week Instructional Plan 
to get started with Fountas & Pinnell Classroom™.  
To view, visit fp.pub/FPCpreview or scan the QR code.
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THE FIRST EIGHT WEEKS 
 KINDERGARTEN

PREVIEW PACK RESOURCES FOR DAYS 1–5 PREVIEW PACK RESOURCES FOR DAYS 36–40

WEEK 1
DAYS 1–5

WEEK 2
DAYS 6–10

WEEK 3
DAYS 11–15

WEEK 4
DAYS 16–20

WEEKS 5–6
DAYS 21–30

WEEKS 7–8
DAYS 31–40

n   Establish morning meeting and 
routines.

n   MANAGEMENT UMBRELLA 1 : Teach how 
to retrieve, use, and return simple 
materials, e.g., crayons, paper, glue, 
scissors.

n   MANAGEMENT UMBRELLA 3: Take a 
tour of the room to name the areas 
and centers (and have children do it). 
Introduce four permanent centers: 
Read a Book, Listen to a Book, Work 
on Writing, and Letter/Word Work.

n   n MANAGEMENT UMBRELLA 2: Teach 
children routines for using the 
classroom library for INDEPENDENT 
READING.

n   MANAGEMENT UMBRELLA 1: Practice 
moving between meeting area, 
centers, and home table.

n   Make a name chart with children.

n   Have children find their names in the 
classroom (using a model).

n   Have children work with their names 
(puzzles, magnetic letters, etc.).

n   Use mostly whole group or individual 
table activities.

n   n Introduce INTERACTIVE READ-ALOUD 
and  SHARED READING.

n   MANAGEMENT UMBRELLA 3: Teach 
children routines for using the Read a 
Book and Listen to a Book centers.

n    Begin using Alphabet Linking Chart and 
Name Chart.

n    Involve children in simple shared 
writing.

n    When children are involved in 
independent literacy work or table 
activities, conduct assessment 
conferences.

n MANAGEMENT UMBRELLA 3: Teach
children routines for using the 
Letter/Word Work center.

n  Continue to read aloud and use 
shared reading and shared writing 
to establish the learning community 
and build up common reading 
materials and models for writing.

n  Continue assessment conferences
any time children are working 
independently.

n MANAGEMENT UMBRELLA 3: Teach
children routines for using the Work on 
Writing center.

n  Work with children toward rotations of 
two or three centers as you interact 
and encourage them.

n MANAGEMENT UMBRELLA 3: Teach
children to use “browsing boxes,” the 
tubs or baskets of books that you 
create for children to browse through 
and choose a book to read.

n  Begin Interactive Writing with whole 
group.

n  Teach children how to work with a 
partner using simple applications that 
children do simultaneously at tables.

n  Continue assessment conferences
any time children are working 
independently.

n  Establish the routine of working in 
small groups and rotating between 
centers for a period of time, working 
toward 60 minutes.

n  Emphasize independence during the
morning meeting.

n MANAGEMENT UMBRELLA 3: Begin 
personal poetry books with one poem 
that children illustrate. Don’t have 
them decorate the front cover right 
away; they need to think about the 
poetry and the importance of the cover 
art.

n  Teach children how and where to store 
their personal poetry books.

n  Complete individual assessments and
form tentative guided reading groups 
to begin in weeks 7–8.

n  Explain the Guided Reading area to 
children and what they will be doing 
there. The idea is to establish the 
routine of the reading table. Explain 
why you need no interruptions. With 
short lessons, you can take a quick 
walk around the room after each 
group. Practice with the children.

n Hold at least four very short (10 
minutes) GUIDED READING groups a
day. Since you are teaching the routine, 
you can use any book that children 
can read quickly, even ones they have 
previously read in shared reading.

n  Continue the full schedule of activities.

n  Go over the schedule as refined so that 
children understand how the weeks 
will now go.

n MANAGEMENT UMBRELLA 1: Continue
to monitor independent work and help 
children self-assess and problem-
solve as needed. Revise center work as 
needed.

n Continue GUIDED READING groups,
increasing time but still keeping them 
short. Regroup as needed.

Adapted from Fountas & Pinnell Classroom™ System Guide. Portsmouth, NH: Heinemann. All rights reserved.

THE BIG PICTURE
A Plan for the First Eight Weeks

The first eight weeks of school is a critical and important time—

time to get to know your students, introduce the classroom 

learning spaces, establish routines and expectations, and plan 

priority instructional actions.

The culture of a classroom is often very different from any 

environment that children have experienced outside of school. 

In the classroom, children must learn how to work together 

to become a community of learners. The additional routines, 

possible larger class size, and higher expectations may take 

time getting used to. That is why a specialized plan for the first 

eight weeks of school is critical to establishing a productive and 

positive classroom community. 

Fountas & Pinnell Classroom™ is a system that allows you 

to operationalize the vision and goals of responsive teaching—

teaching that responds to the needs, capabilities, and interests 

of each individual child. The calendar at right provides an 

overview (the milestones) of the instructional plan that follows. 

View it as a blueprint for creating a successful “getting started” 

period with FPC. Of course, adjust the first eight-week blueprint 

that follows to fit the competencies of your students.

TRANSFORMING LITERACY EDUCATION — EVERY DAY 54 FOUNTAS & PINNELL CLASSROOM™ 
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THE FIRST EIGHT WEEKS 
 KINDERGARTEN

PREVIEW PACK RESOURCES FOR DAYS 1–5 PREVIEW PACK RESOURCES FOR DAYS 36–40 

WEEK 1
DAYS 1–5

WEEK 2
DAYS 6–10

WEEK 3
DAYS 11–15

WEEK 4
DAYS 16–20

WEEKS 5–6
DAYS 21–30

WEEKS 7–8
DAYS 31–40

n  Establish morning meeting and 
routines.

n MANAGEMENT UMBRELLA 1 : Teach how 
to retrieve, use, and return simple 
materials, e.g., crayons, paper, glue, 
scissors.

n MANAGEMENT UMBRELLA 3: Take a 
tour of the room to name the areas 
and centers (and have children do it). 
Introduce four permanent centers:
Read a Book, Listen to a Book, Work 
on Writing, and Letter/Word Work.

n n MANAGEMENT UMBRELLA 2: Teach
children routines for using the 
classroom library for INDEPENDENT
READING.

n MANAGEMENT UMBRELLA 1: Practice 
moving between meeting area,
centers, and home table.

n  Make a name chart with children.

n  Have children find their names in the 
classroom (using a model).

n  Have children work with their names 
(puzzles, magnetic letters, etc.).

n  Use mostly whole group or individual 
table activities.

n n Introduce INTERACTIVE READ-ALOUD
and  SHARED READING.

n MANAGEMENT UMBRELLA 3: Teach
children routines for using the Read a 
Book and Listen to a Book centers.

n Begin using Alphabet Linking Chart and 
Name Chart.

n Involve children in simple shared 
writing.

n When children are involved in 
independent literacy work or table 
activities, conduct assessment 
conferences.

n   MANAGEMENT UMBRELLA 3: Teach 
children routines for using the 
Letter/Word Work center.

n   Continue to read aloud and use 
shared reading and shared writing 
to establish the learning community 
and build up common reading 
materials and models for writing.

n   Continue assessment conferences 
any time children are working 
independently.

n   MANAGEMENT UMBRELLA 3: Teach 
children routines for using the Work on 
Writing center.

n   Work with children toward rotations of 
two or three centers as you interact 
and encourage them.

n   MANAGEMENT UMBRELLA 3: Teach 
children to use “browsing boxes,” the 
tubs or baskets of books that you 
create for children to browse through 
and choose a book to read.

n   Begin Interactive Writing with whole 
group.

n   Teach children how to work with a 
partner using simple applications that 
children do simultaneously at tables.

n   Continue assessment conferences 
any time children are working 
independently.

n   Establish the routine of working in 
small groups and rotating between 
centers for a period of time, working 
toward 60 minutes.

n   Emphasize independence during the 
morning meeting.

n   MANAGEMENT UMBRELLA 3: Begin 
personal poetry books with one poem 
that children illustrate. Don’t have 
them decorate the front cover right 
away; they need to think about the 
poetry and the importance of the cover 
art.

n   Teach children how and where to store 
their personal poetry books.

n   Complete individual assessments and 
form tentative guided reading groups 
to begin in weeks 7–8.

n   Explain the Guided Reading area to 
children and what they will be doing 
there. The idea is to establish the 
routine of the reading table. Explain 
why you need no interruptions. With 
short lessons, you can take a quick 
walk around the room after each 
group. Practice with the children.

n   Hold at least four very short (10 
minutes) GUIDED READING groups a 
day. Since you are teaching the routine, 
you can use any book that children 
can read quickly, even ones they have 
previously read in shared reading.

n   Continue the full schedule of activities.

n   Go over the schedule as refined so that 
children understand how the weeks 
will now go.

n   MANAGEMENT UMBRELLA 1: Continue 
to monitor independent work and help 
children self-assess and problem-
solve as needed. Revise center work as 
needed.

n    Continue GUIDED READING groups, 
increasing time but still keeping them 
short. Regroup as needed.

Adapted from Fountas & Pinnell Classroom™ System Guide. Portsmouth, NH: Heinemann. All rights reserved.
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Fountas & Pinnell Classroom™ is based 

on responsive teaching—this 8 Week 

Instructional Plan is just one example 

of how you might begin instruction in 

your own classroom.

FPC was not designed to supplant 

teacher expertise, but rather to 

elevate and honor your expertise and 

instructional decision making. Use this 

instructional plan/suggested sequence 

to get started, as a model, or to build 

familiarity with the system, BUT rely on 

your observations to guide your next 

teaching move. 

TRANSFORMING 
LITERACY EDUCATION 

Every Day INTERACTIVE READ-ALOUD • Establish the foundation of instruction with the 
text set Inquiry Overview Cards, Lesson Folders and accompanying books 
chosen to align with this suggested sequence.

READING MINILESSONS • Get started with this suggested sequence of 
umbrellas, but the needs of your students always take priority when 
selecting the right minilesson for the right time.

INDEPENDENT READING • Children choose books from the classroom library 
based on their interests: topics, authors, genres, etc. and spend time daily 
reading and writing independently. Create a daily/weekly schedule to confer 
with individual students.

GUIDED READING • Use the time you will eventually allot to guided reading 
to assess your students and determine their instructional reading level 
in the first few weeks of school followed by instruction within guided 
reading groups.

BOOK CLUBS • Activate student agency and connect to learning with 
books that stir captivating discussion and correspond to the text sets in 
Interactive Read-Aloud.

PHONICS, SPELLING, AND WORD STUDY • Dive into letters, words and how 
language works with lessons that reflect the suggested sequence with 
some modifications to accommodate observed classroom needs.

SHARED READING • Build community with Big Books that reflect this 
suggested sequence with a few adjustments to accommodate observations 
this teacher made to strengthen connections with interactive read-aloud.

Support independent reading with small copies of each Big Book for 
students to revisit and reread.

Expand children’s oral and written language abilities with Words That 
Sing: Poetry Charts for Shared Reading—selected here to apply principles 
learned in other instructional contexts.

TRANSFORMING LITERACY EDUCATION — EVERY DAY    7 6 FOUNTAS & PINNELL CLASSROOM™ 
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LITERARY ANALYSIS UMBRELLA 14

UNDERSTANDING CHARACTERS IN STORIES 

LA.U14.RML3: The words and pictures help 
you understand how a character feels. TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten282

Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   282 8/28/18   3:44 PM

The Reading Minilessons Book, Kindergarten274

RML 1
LA.U14.RML1

Reading Minilesson Principle 

Stories have important characters.

Understanding Characters 
in Stories

You Will Need

 w three or four books that have 
strong main characters, such as 
the following:

• A Visitor for Bear  
by Bonny Becker,  
from Text Set: Friendship

• Big Al and Shrimpy  
by Andrew Clements,  
from Text Set: Friendship

• I Love You All Day Long  
by Francesca Rusackas,  
from Text Set: School

 w chart paper and markers

Academic Language / 
Important Vocabulary

 w story

 w important character

Continuum 
Connection

 w Notice and remember characters in 
simple narratives (p. 29)

Goal

Identify the important characters in simple fictional narratives.

Rationale

Characters are an essential element of fiction texts. Children need to be able 
to identify and think about the important characters in a story so that they can 
appreciate the meaning of the text and are able to discuss it with others. The 
important characters children identify and think about are the animals or people 
the story is mostly about.

Assess Learning

Observe children when they talk about the characters in stories they have heard 
or read. Notice if there is evidence of new learning based on the goal of this 
minilesson.

 w Are children able to identify the important characters in books?

 w Are they able to distinguish the most important characters from less 
important characters?

 w Do the children use the terms story and important character? 

Minilesson

To help children think about the minilesson principle, choose familiar texts and 
examples to use in an inquiry-based lesson. Here is an example.

 w Show the front cover of A Visitor for Bear.

A character in a story can be an animal or a person. In A Visitor for Bear, 
which characters is the story mostly about?

 w Write the characters’ names on chart paper, along with a quick sketch of 
Bear and the mouse.

Bear and the mouse are the most important characters. Why are these 
characters important? 

 w Read the first two pages of I Love You All Day Long.

Who are the most important characters in this story?

How can you tell Owen and his mommy are the most important 
characters in this story?

 w Again, write the characters’ names, along with a quick sketch of Owen and 
his mommy. Show pages 10 and 11.

Notice there are other characters in the story, but the story is mostly 
about Owen and his mommy.

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   274 8/28/18   3:44 PM

Umbrella 14: Understanding Characters in Stories 275

S
ection 2: Literary A

nalysis

Have a Try

Invite the children to talk about the important characters in 
Big Al and Shrimpy.

 w Show the front cover and the first few pages of Big Al 
and Shrimpy.

Turn and talk to your partner about who the most 
important characters are in this book.

 w After children have shared their thinking with their 
partner, ask a few children to share.

How did you know Big Al and Shrimpy were the 
important characters in the story?

 w Record the characters’ names and draw sketches on the 
chart.

Summarize and Apply

Summarize the learning and remind the children to think 
about the important characters in a story while they read.

 w Review the chart with the children.

What does the chart show?

Today you learned that stories have important characters.

 w Write the principle on the chart.

If you read a story today, think about which characters the story is mostly about. Be 
ready to share who the characters are. Remember that sometimes only one character 
is important.

Share

Following independent work time, gather children together in the meeting area to talk about 
the characters in their reading.

Who were the important characters from the story you read today?

Why did you think that these were the important characters?

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Encourage dramatic play involving important characters from books you have read to the class.

 w During interactive read-aloud and shared reading, discuss how some characters are 
animals and some books have the names of the important characters in the titles.

 w Drawing/Writing About Reading Have children draw and label the important characters 
from familiar books.

RML 1
LA.U14.RML1

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   275 8/28/18   3:44 PM
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Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   273 8/28/18   3:44 PM

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Max and the Tag-Along Moon

Respond to the IRA text by using the 
Interactive Writing section on your lesson 
folder.

Interactive Read
-A

lo
ud

1

IRA

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.

You Will Need Book Max and the Tag-Along Moon

Grade 1

Author/ 
Illustrator Floyd Cooper

Genre Fiction/Realistic

Text Set Taking Care of Each Other: Family
• A Birthday Basket for Tía
• Max and the Tag-Along Moon
• When I Am Old with You
• Papá and Me  
• The Relatives Came  

Summary
When Max leaves Grandpa’s house, Grandpa says the moon will always shine for Max. On the drive home, Max keeps 
watching the moon until dark clouds hide it. Back home Max misses Grandpa and is glad to see the moon reappear. 

Message
You can feel a person’s love even when they are not with you.  

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & Pinnell Literacy 
Continuum for Grade 1 Interactive Read-Aloud and select appropriate goals. You may want to consider these:  

• Max and the Tag-Along Moon
• Chart paper and marker
• Toy red car and yellow ball 
• Moon-cycle resources from the library or  

the Internet
• Black construction paper 
• Yellow and white chalk
• Crayons and pencils
• Self-sticking notes
Visit resources.fountasandpinnell.com to 
download online resources to support this 
lesson, including: 
• Family Characters Chart 

Inquiry
■■ Understand when a story could happen in real life and 
when it could not happen. 

■■ Notice and understand obvious themes, e.g., 
imagination, family, relationships, feelings.

■■ Infer Grandpa and Max’s traits from the story events.

Comprehension
■■ Refer to important information and details, and use as 
evidence in discussion to support statements.

■■ Relate the text to one’s own life. 

Communication
■■ Articulate why they like Max and the Tag-Along Moon.

■■ Compare personal knowledge with what is heard. 

■■ Build on the statements of others.  

Vocabulary
■■ Notice and acquire understanding of new vocabulary 
(tag-along, trailing behind, bright orb, gazed, embraced 
and directional/positional words).

■■ Use new vocabulary in discussion of the text.  

GENRE FOCUS This realistic-fiction story, told in the third person, begins at night with dialogue between two 
characters in the grandparent’s home and tracks the journey of the grandchild to his home.     

HOW THE BOOK WORKS The author/illustrator, Floyd Cooper, begins the story with the child, Max, and his 
Grandpa hugging goodbye with a few words about the full moon. The child does not fully understand his Grandpa’s 
words until he first sees the moon shining for him, then hiding its light, and finally shining again at the end.    

IMPORTANT TEXT CHARACTERISTICS 

■■ Simple narrative structure with a beginning, middle with a series of events, and an ending

■■ Illustrations that provide a high level of support for comprehension of the text   

■■ Scenes that feature parts of the full moon and its glow on the route the boy travels home in a red car, with the  
faint shape of the driver visible 

■■ A moon that almost is a third character

■■ Playful descriptions that treat the moon as a character: tag-along,  play peek-a-boo, bounce along, stayed quietly, 
kept up, waited 

About This Book

FPC_IRA_G1_B9_PPDF_MaxTag-Along_3166.indd   1 5/3/2018   12:33:46 PM

TEXT: Kate’s Party

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds

You Will Need
• Kate’s Party
• a pointer
• highlighter tape
• chart paper

Book  Kate’s Party 

Author  Jane Simon

Illustrator John Gordon

Genre  Realistic Fiction

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 
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Summary 
Kate invites four friends to her party and sets the table for four. When there is  
no place for Kate to sit, her friends help her figure out why and she learns she 
forgot to count herself.

Messages
Friends help each other solve problems. Knowing how to count helps you in many ways. Looking again at a 
problem and thinking about it can help you solve it. 

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section) and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Notice features of words: e.g., uppercase and lowercase letters.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to 
monitor accuracy.

■■ Fluent Reading When reading individually or in unison with others, adjust the voice to reflect emotional 
aspects of the text.

■■ Vocabulary and Language Development Remember and use new language from reading enlarged texts in 
unison [number words]. 

■■ Phonological Awareness/Phonics/Word Study Locate known high-frequency words in print.

■■ Comprehension: Talking and Writing About Reading Infer humor in a text.

About This Book 
GENRE FOCUS This is a realistic fiction story as well as a number book about a girl named Kate who invites four 
friends to a party.

HOW THE BOOK WORKS This story presents a problem that Kate’s friends help her solve through counting. 
The book has repeating language patterns that are used with number words and numerals.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repeating language patterns

■■ Number words and numerals 1–5

■■ List of proper names

■■ Simple dialogue with quotation marks and said

■■ Illustrations that closely support the text

■■ Useful high-frequency words (to, have, a, and, I, the, so, you, we, no)

1

FPC_SR_Lesson_2017_KatesParty_update.indd   3 3/5/18   6:20 PM

Review previously taught lesson.
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Individual Assessments: Text Reading 
Level, High-Frequency Words, Word Writing

TEXT SET

THE IMPORTANCE OF FRIENDSHIP

TEXT: The Baby Sister

Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 1

The Baby Sister
2

Tomie dePaola
Realistic Fiction
Author/Illustrator:  
Tomie dePaola

Book Talk
In this story, the main character, Tomie, is excited to meet his new baby sister, but he’s in 
for a surprise. Find out what happens when his strict grandmother, Nana Fall-River, comes 
to stay with him and the two of them just can’t get along!

Summary 
Tomie is very excited for his mom to have a baby and is hoping to have a little sister. While 
Tomie’s mom is away in the hospital, Aunt Nell is supposed to take care of him. Tomie 
can’t wait to see Aunt Nell, but then his strict Nana arrives to watch Tomie instead, leaving 
him unhappy and missing his mom. In the end, Tomie has a change of heart, and he and 
Nana Fall-River become friends. When Tomie’s baby sister arrives home, he is the happiest 
boy in the world. 

Messages
Families come together to help out in hard times and celebrate in good times. It can 
sometimes be hard to get along with relatives, but love is always there. 

Important Text Characteristics:
■■ The story is told in a simple narrative form with themes that are familiar to children (family 
relationships, new siblings)
■■ Content features a relationship between Tomie and Nana Fall-River that grows stronger as the 
story progresses 
■■ Colorful, detailed illustrations help guide the reader to further understand the plot and setting 

Begin numbering this book 
on the right-hand page 
with the text beginning, 
“Tommy had a mother,  
a father . . .”

Listening and Speaking
■■ Listen, respond, and build on the 
statements of others
■■ Compare personal knowledge and 
experiences with what is heard

Building Deep Understanding
■■ Infer Tomie is excited about becoming  
a big brother

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade 2 and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Tomie and his Nana 
Fall-River don’t always get along, but they 
still love each other
■■ Recognize details in the illustrations that 
show the story is based on real people  
and events

Writing About Reading
■■ Write summaries that include the story’s 
main problem and how it is resolved

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.
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Student choice and confer with individual 
students.

FOUNTAS & PINNELL CLASSROOM™

Instructional Plan pages showing a single, full-width table identify the instructional resources that are 
provided as samples in the FPC Preview Pack for you to use in conducting the day’s instruction.

Lessons/books/
resources are 
identified by 
name on the day 
they are taught 
the first time. 

When the 
instructional plan 
calls for “Revisit 
previously taught 
lesson” refer to a 
previous week’s 
resources.

Thumbnails serve 
as a visual queue 
to try out that 
lesson/day/week 
from the FPC 
Preview Pack.
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As you prepare to implement or “experience a few weeks” in Fountas & 

Pinnell Classroom™, consider how this sequence of books may impact 

your decision making and use of this instructional plan.

INTERACTIVE READ-ALOUD • Books are in a recommended sequence based 
on typical instructional emphases and the likely needs of a classroom 
community throughout the school year.

INDEPENDENT READING • There is no sequence of books for Independent 
Reading as children select books to read based on their interests. However, 
it is important to provide support and guidance for productive choices 
through book talks, minilessons, and quick individual conferences. 

GUIDED READING • Books are organized by text level according to the F&P 
Text Level Gradient™. Language structures and high-frequency words 
were considered in providing a recommended sequence.

BOOK CLUBS • Text Sets are in a recommended sequence and are related 
to the text sets in Interactive Read-Aloud, focusing on genres, authors, 
themes, or topics that are common to both.

SHARED READING • Big Books are in a recommended sequence based on 
genre and/or connecting topics.

Your classroom
is a place where students learn how to 

read, write, and expand their language 

skills, but it is so much more. It is a 

place where they learn how to be 

confident, self-determined, curious, 

kind, literate members of a community. 

Here, they grow as thoughtful users 

of literacy, engage in learning that 

extends beyond the walls of the 

classroom, and see themselves and 

the world reflected in the books they 

read, write, think about, and talk about 

every day.

“Texts are the tools of your craft.” 
The goal is to continuously select the right texts for 

the many precise jobs that are required to sustain and 

expand children’s literacy learning.
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DAY 26

W
H

O
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 C
LA

S
S

LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML3: Turn and talk to share 
your thinking

TEXT SET 4 

MEMORY STORIES

TEXT: Aunt Flossie's Hats (and Crab 
Cakes Later)

Respond to the IRA text by using 
the Shared Writing section on your 
lesson folder.

TEXT: The Amazing Seahorse

SPELLING PATTERNS 3: Recognize 
and Use Phono grams with a VCe 
Pattern

S
M

A
LL

 G
RO

U
P

Groups A, B, C

TEXT SET 

AUTHOR/ILLUSTRATOR STUDY: 
TOMIE DEPAOLA

Using book talks, introduce each book 
to the whole class. Have children 
select a book to read in preparation 
for book club the following week.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

DAY 27

W
H

O
LE

 C
LA

S
S

LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML4: When you read, mark 
places you want to talk about

TEXT SET 4 

MEMORY STORIES

TEXT: I Love Saturdays y domingos

Respond to the IRA text by using 
the Shared Writing section on your 
lesson folder.

TEXT: The Amazing Seahorse

SPELLING PATTERNS 4: Recognize 
and Use Phono grams with a VCe 
Pattern

S
M

A
LL

 G
RO

U
P

Groups C, A, D

Students read the book they 
selected in preparation for their 
upcoming book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

FOUNTAS & PINNELL CLASSROOM™

Use the pages with multiple tables per page to follow the progression of teaching 
suggested by this 8-week instructional plan.

Use the right-
hand column 
for notes and 
observations.

The instructional 
plan highlights 
opportunities 
to include 
the shared or 
interactive 
writing activity.
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WHAT’S IN THE BOX?

Shared Reading Big Books 
 See p. 47 for details on accessing the audio book for each Shared Reading  
book in the Preview Pack.

Whole Group Instruction

EXPERIENCE A NEW FRONTIER IN LITERACY EDUCATION
THE FOUNTAS & PINNELL CLASSROOM™ Preview Pack

WHAT’S IN THE BOX?

Sample Conferring Cards to use in conjunction with the corresponding book 
from your own classroom library collection or your school/local library

Independent Reading

WHAT’S IN THE BOX?

A sampling of The Reading Minilessons Book that contains the reading 
minilessons identified for the two-week preview

Interactive Read-Aloud Books, Inquiry Overview Cards, and Lesson Folders

Small Book versions (six copies of each title) of the accompanying Big Books 
and Lesson Folders

Whole Group Instruction

Experience a New Frontier in Literacy Education

Whole Group Instruction

Whole Group Instruction

Independent Reading
Conferring Card

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.

Book Talk
Have you ever wondered what keeps a plane in the air or why a soccer ball goes farther the harder 
you kick it? This book has the answers. It’s full of experiments you can do to learn how force 
causes objects to move in different ways. Become a scientist and read this book to study the 
world around you.

Summary
This book has step-by-step, illustrated instructions to guide the student in doing seven 
experiments. The student learns about Newton’s First Law of Motion in simple terms. (Objects at 
rest remain at rest and objects in motion remain in motion unless acted upon by an outside force.) 
Then related concepts—such as force, friction, gravity, mass, and the lever—are explained. Each 
experiment focuses on one concept and its effects on objects in motion or at rest. Experiment 
materials are items the student is likely to find at home or in the classroom. These include rulers, 
cardboard, balloons, string or rope, and toys, such as cars, marbles, and building blocks. The book 
begins with a table of contents and ends with a section that further explains how each experiment 
works and a glossary and an index.

Focus on Vocabulary
Help the student connect prior experiences and observations to Newton’s First Law of Motion, 
introduced on page 6. Then talk about other terms introduced in the book. Turn to page 8 and 
point out the boldface word friction at the bottom of the page. Discuss its meaning, and consider 
different examples of friction in action. Preview or review other glossary terms.

Title Experiments in Forces and Motion with 
Toys and Everyday Stuff [Fun Science]

Grade 3

Author Emily Sohn

Photographers Various

Genre Nonfiction/Procedural

Message(s) You will understand the world around 
you better if you know how natural 
forces cause things to behave. Simple 
experiments can help you learn how force 
changes motion in the real world.

FPC_IR_G3_B1_PPDF_ExperimentsForcesMotion_5594.indd   1 6/19/2018   11:42:01 AM

Independent Reading
Conferring Card

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.

Book Talk
This is another book about Mercy Watson, a pig with a big appetite. Have you read other books in 
the Mercy Watson series? In this book, Mercy sees flowers in the yard next door, and she does what 
any hungry pig would do—she eats them. Unfortunately, the flowers belong to crabby Eugenia 
Lincoln, who decides to take extreme measures. What follows is confusion, but lots of fun.

Summary
When Mr. and Mrs. Watson’s pig, Mercy, eats all of Eugenia Lincoln’s newly planted pansies, 
Eugenia calls Animal Control Officer Francine Poulet. Eugenia’s sister Baby warns the Watsons. 
“An unmentionable horror approaches,” she tells them. Meanwhile, siblings Frank and Stella invite 
Mercy to a tea party, promising her lots of food. Officer Poulet rushes to the scene, picking up some 
stray dogs on her way. Determined to “think like a pig,” she searches back yards, and finally climbs 
a tree, from which she spots Stella’s tea party. In the meantime, Mercy has sadly discovered that 
the food at the tea party is imaginary. Francine jumps from the tree and grabs Mercy. The Watsons, 
who have been searching for Mercy, soon arrive, too. All ends well, when Mrs. Watson serves the 
whole crowd her wonderful buttered toast.

Focus on Illustrations
Draw the student’s attention to the many thoughtful details in Chris Van Dusen’s illustrations. 
Talk about how the pictures add greatly to the comedy of the story. Invite the student to share 
interesting and amusing visual details (e.g., Eugenia’s skinny ankles, Francine’s license plate and 
beak-like nose, Mercy’s expression at the tea party).

Title Mercy Watson: Mercy Watson Thinks Like 
a Pig [Mercy Watson]

Grade 3

Author Kate DiCamillo

Illustrator Chris Van Dusen

Genre Fiction/Animal Fantasy

Message(s) Events don’t always turn out like you 
planned. Everyone enjoys sharing good 
food. Acting in anger is not a good idea.

FPC_IR_G3_B5_PPDF_MercyWatson-ThinksLikePig_5492.indd   1 6/19/2018   11:55:57 AM

Independent Reading
Conferring Card
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Book Talk
The world is full of creepy, yet fascinating, bugs. There’s a bug so big it can catch and eat frogs. 
There’s a scorpion that can even kill a person. There are army ants, jumping spiders, and killer bees. 
You’ll probably never see most of these bugs in real life, but they’re all in this book, waiting to startle 
and intrigue you!

Summary
Bug Out! features a selection of fearsome creepy creatures calculated to fascinate, and in some 
cases excite or startle, the student. An Introduction explains the difference between insects 
and arachnids, with diagrams of a beetle and a spider. There are four chapters. “Bugs That Hurt” 
describes the tarantula hawk wasp, various scorpions, the giant water bug, killer bees, and 
mosquitoes. “Bugs That Help” features the aphid-eating wolf spider, robber flies, silk moths, 
honeybees, and ladybugs. “Bugs That Hunt” looks at jumping spiders, assassin bugs, diving beetles, 
dragonflies, and army ants. “Bugs That Hide” includes the camouflaged crab spiders, ant lions, thorn 
bugs, cicadas, and New Zealand’s giant wetapunga. Each page features a dramatic illustration.

Focus on Words
Invite the student to locate words with pronunciation guides (pages 7, 10, 16, 18, 30, 38, 44) and 
to practice saying them. Encourage the student to find other challenging words that do not have 
guides, such as abdomen and thorax. Explain that scientists give Latin names to all living things. 
Find examples of these in the illustrations on pages 28 and 30. Assist volunteers in pronouncing 
the scientific names.

Title Bug Out! The World’s Creepiest,  
Crawliest Critters

Grade 3

Author Ginjer L. Clarke

Illustrator Pete Mueller

Genre Nonfiction/Expository

Message(s) Nature’s creatures are always fascinating—
and sometimes alarming. There is great 
diversity in nature. Some creatures that 
look scary are actually nonthreatening  
and helpful.

FPC_IR_G3_B8_PPDF_BugOut_5504.indd   1 6/21/2018   11:11:28 AM

Independent Reading
Conferring Card
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Book Talk
In 2003, Alia Muhammad Baker was the head librarian in the main library in the city of Basra, 
Iraq. As war began there, Alia worried that the many thousands of books in her library might be 
destroyed. She was determined to save the books, because she knew how important they were 
to the people of Iraq. But what could she do when her government wouldn’t help her? Read this 
dramatic graphic novel to find out about this real-life heroine!

Summary
This comic-book-style biography tells the inspiring true story of the heroic actions, in 2003, of Alia 
Muhammad Baker, the chief librarian of Basra Central Library in Iraq. The story of the burning of 
the great Baghdad library hundreds of years earlier haunted Alia as the Iraq War was beginning. 
Alia was determined to save her library’s treasures, which recorded the history and culture of her 
people. As the war drew closer, the government refused to help her save the books. Instead, the 
government stationed an anti-aircraft gun on the library roof and used the library as a command 
center. This made the library a military target. Soon, Alia began secretly taking books to her own 
home each day. Then, she called on friends and neighbors for help, and they worked courageously 
day and night to save more than 30,000 books before the library was set on fire. During the ordeal, 
Alia suffered a stroke, but she recovered and went on to oversee the building of a new library. 

Focus on Genre/Form
Alia Muhammad Baker’s story is told graphically, with dramatic black-and-white drawings. Talk 
with the student about what makes this book a nonfiction biography (it’s a true story about a 
real person) and what he thinks about a real story being told in this form. Have the student share 
examples of illustrations that help tell the story and make it exciting and interesting. You may wish 
to talk about other nonfiction books in this form that the student has read.

Title Alia’s Mission: Saving the Books of Iraq

Grade 3

Author/
Illustrator Mark Alan Stamaty

Genre Nonfiction/Biography

Message(s) Books contain a civilization’s history and 
culture. Anyone can be a leader and make a 
difference in the world. Courage, creativity, 
cooperation, and determination can help 
solve big problems.

FPC_IR_G3_B10_PPDF_AliasSavingBooks_5651.indd   1 6/21/2018   11:57:08 AM

WHAT’S IN THE BOX?

Phonics, Spelling, and Word Study Lesson Folders

Whole Group Instruction
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Illustration by George Doutsiopoulos

Here is a house built up high

With two tall chimneys reaching the sky.

Here are the windows.

Here is the door.

If we peep inside

We’ll see a mouse on the floor.

Here Is a House

SPC_2584_GK_HereHouse_PPDF.indd   1

4/24/18   12:54 PM

Whole Group Instruction

WHAT’S IN THE BOX?

Words That Sing Poetry Charts for Shared Reading  
(Available for grades PreK–2 only)

WHAT’S IN THE BOX?

A mix of engaging fiction/nonfiction books that span the text levels 
on the F&P Text Level Gradient™ for each grade collection—1 title 
(6-pack) per text level and accompanying Lesson Folder

Small Group Instruction

WHAT’S IN THE BOX?

Inquiry Overview Card, Discussion Cards, and one title (6 copies) to 
conduct one of the book clubs from the identified text set

Small Group Instruction
Experience a New Frontier in Literacy Education

Small Group Instruction

Small Group Instruction

© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by Neil Chapman

Say red and touch your head.

Say sky and touch your eye.

Say bear and touch your hair.

Say hear and touch your ear.

Say south and touch your mouth.

Say rose and touch your nose.

Say in and touch your chin.

Say rest and touch your chest.

Say farm and touch your arm.

Say yummy and touch your tummy.

Say bee and touch your knee.

Say neat and touch your feet.

Say and Touch

SPC_2724_G1_SayTouch_PPDF.indd   1 5/16/18   5:19 PM
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Illustration by Juan Caminador

Two little blackbirds

Sitting on a hill.

One named Jack,

One named Jill.

Fly away, Jack,

Fly away, Jill.

Come back, Jack,

Come back, Jill.

Two Little Blackbirds

SPC_2638_GK_2LitlBlkBd_PPDF.indd   1

5/18/18   10:30 AM

If you are using this instructional plan in conjunction with the FPC Preview Pack, use this diagram to familiarize yourself 

with the resources provided for you to “try out” two full weeks of instruction in Fountas & Pinnell Classroom™
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THE LITERACY CONTINUUM: PAGE 37

FPC INTERACTIVE READ-ALOUD LESSON FOLDER, GRADE 1

The Fountas & 

Pinnell Literacy 

Continuum is 

the foundation 

for every lesson, 

goal and book 

in Fountas 

& Pinnell Classroom™. But The 

Continuum (like this instructional plan) 

is not prescriptive. It doesn’t dictate 

a static scope and sequence, but 

rather is descriptive: it describes, with 

precision, the characteristics of texts 

and the observable behaviors and 

understandings of proficient readers, 

writers, and language users. 

Refer to The Literacy Continuum as you plan your lessons, identify specific 

teaching goals, observe the children in your classroom, and assess the 

effectiveness of your teaching and the extent of children’s learning.

THE INSTRUCTIONAL 
ANCHOR

TRANSFORMING LITERACY EDUCATION — EVERY DAY    13 12 FOUNTAS & PINNELL CLASSROOM™ 

 ◆ Thinking Beyond the Text●● Thinking Within the Text ●� Thinking About the Text

Selecting Goals Behaviors and Understandings to Notice, Teach, and Support (cont.)

Interactive Read- Aloud and Literature Discussion

nonFIcTIon TexTS

General
●● Ask questions to deepen understanding of a text
●● Notice and ask questions when meaning is lost or 

understanding is interrupted
●● Refer to important information and details and use as evidence 

in discussion to support opinions and statements
●● Understand and talk about everyday activities: e.g., playing, 

making things, eating, getting dressed, bathing, cooking, 
shopping

●● Understand content that reflects beginning understandings 
of physical world and social world: e.g., health, social studies, 
science, mathematics, arts

●● Notice and respond to stress and tone of voice while listening 
and afterward

●● Join in on refrains or repeated words, phrases, and sentences 
after hearing them several times

●● Tell the important information in a text after hearing it read
 ◆ Gain new information from both pictures and print
 ◆ Understand simple problems that occur in everyday life
 ◆ Give reasons (either text- based or from personal experience) to 

support thinking
 ◆ Use background knowledge of content to understand nonfiction 

topics
 ◆ Relate texts to their own lives
 ◆ Recognize and understand that nonfiction texts may be about 

a variety of places and that customs and people’s behavior may 
reflect those places

 ◆ Use evidence from the text to support statements about the text
�◆ Use evidence from the text to support predictions
 ◆ Use basic conceptual understandings to understand a nonfiction 

text: e.g., colors, shapes, counting, sorting, size, alphabet, 
positions, textures

●� Recognize that an author or illustrator may write or illustrate 
several books

●� Identify and discuss interesting information in a text

●� Express opinions about a text: e.g., interesting, funny, and 
exciting

●� Articulate why they like a text

●� Form opinions about authors and illustrators and state the basis 
for those opinions

●� Connect texts by obvious categories: e.g., author, character, 
topic, genre, illustrator

Genre
●● Understand that there are different types of texts and that you 

can notice different things about them

●� Notice and understand when a book is nonfiction (true 
information)

●� Notice and understand the characteristics of some specific 
nonfiction genres: e.g., expository text, narrative nonfiction, 
biography, memoir, procedural text, persuasive text

●� Notice and understand texts that take the form of poems, 
nursery rhymes, rhymes, and songs

�� Notice when a writer is describing a step- by- step procedure
�� Notice when a writer is trying to persuade readers
�� Recognize informational texts with some examples of simple 

argument and persuasion

organization
�● Follow and understand nonfiction texts with clearly defined 

overall structure and simple categories

●� Understand that some nonfiction books are like a story 
(narrative structure)

●� Notice that some nonfiction books tell information and are not 
like a story (nonnarrative structure)

●� Notice when a writer uses a question- and- answer structure

●� Identify the organization of a text: e.g., time order or established 
sequences such as numbers, time of day, days of the week, or 
seasons

●� Notice when a writer is telling information in order (a sequence)

●� Understand that a writer can tell about something that usually 
happens in the same order (temporal sequence)

●� Notice that a nonfiction writer puts together information related 
to the same topic (category)

Interactive Read-Aloud and Literature Discussion 37

GRADE 1
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Every FPC resource 
addresses selected goals 
and multiple teaching points 
directly from The Literacy 
Continuum. 

Use The Literacy Continuum to tailor 
instruction and set goals for your 
classroom’s specific needs. Swap 
out goals as needed depending upon 
what students still need to master.

Sold 
separately
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Supporting English Learners

Support children during the 
independent writing activity.

 ● Provide oral sentence 
frames to help children 
share drawings such as, 
This is a/an _______ . It’s in 
danger because _____. Make 
predictions, such as I guess 
it protects itself by ______ . 

Respond to the Text 
Engage the children in additional experiences to enhance their appreciation and interpretation of  
the text.

INDEPENDENT WRITING Invite children to write and draw about one of the animals in the book. 
Distribute drawing paper, crayons, and pencils. Fold your paper in two. On the left side, draw an 
animal being threatened, and then on the right side, show the animal protecting itself. Write the words 
for the danger on your first drawing and the way the animal protects itself on the second side. Have 
children share with a partner the first drawing showing the danger. Then, have their partner guess the 
way the animal protects itself before looking at the other side. 

MOVEMENT As you reread the book, pause before turning the page, and invite volunteers to show or 
tell what they remember about how the animal protects itself. Then, turn the page and guide all of the 
children to act out the animal’s movement. 

SCIENCE Reread the book, pausing to list on chart paper what each animal does to protect itself from 
danger, i.e. squirt ink, shoot hot chemicals, swell up like a prickly balloon. Review the list. Which animals 
change their bodies? l Which ones move very fast? l What other ways are these animals alike? 
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You Will Need Book What Do You Do When  
Something Wants to Eat You?

Grade 1

Author/ 
Illustrator Steve Jenkins

Genre Nonfiction/Expository

Text Set Exploring Nonfiction
• Tools
• Water: Up, Down, and All Around
• What If You Had Animal Teeth? 
• Surprising Sharks
• What Do You Do When  

Something Wants to Eat You? 

• What Do You Do When Something  
Wants to Eat You? 

• Drawing paper and crayons
• Pencils
• Chart paper 
• Marker
• Paper of various colors 
• Glue
• Nonfiction Books chart from  

lesson for Tools

Inquiry
■■ Notice and ask questions when meaning is lost or 
understanding is interrupted. 

■■ Form opinions about the author/illustrator, and state 
the basis for the opinion. 

Comprehension
■■ Refer to important information and details, and use as 
evidence in discussion to support statements. 

■■ Relate the text to one’s own life. Think about how 
humans protect themselves from danger. 

Communication
■■ Identify and discuss interesting information in the text.  

■■ Follow the topic and add to the discussion. 

■■ Talk with confidence.  

Vocabulary
■■ Notice and acquire understanding of new vocabulary 
from read-aloud content (avoid this fate, predators, 
enemies, mimicking, attacker).  

■■ Use new vocabulary in discussion of the text. 

Summary
Steve Jenkins illustrates and describes the unique ways animals react to and escape predators. He depicts fourteen 
different animals using their special means of self-defense. 

Messages
Animals have different ways to protect themselves in the wild. Living things have body parts and ways of behaving 
that help them survive.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & Pinnell Literacy 
Continuum for Grade 1 Interactive Read-Aloud and select appropriate goals. You may want to consider these:    

GENRE FOCUS This informational text presents a series of examples to answer the title question about how 
animals in the wild protect themselves from predators.  

HOW THE BOOK WORKS Created by author/illustrator Steve Jenkins, this science picture book addresses the title 
question with a series of fourteen visually focused examples, each explained by brief but complex statements. Each 
animal’s problem leads to a solution on the next page. 

IMPORTANT TEXT CHARACTERISTICS

■■ A Steve Jenkins’ book that develops the question stated in the title

■■ Illustrations of how animals deal with danger 

■■ Textured, cut, and torn-paper illustrations of accurately shaped animals in their environment 

■■ Text on page 2 with the main idea and the author’s purpose for writing this book 

About This Book
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●   Refer to important information 
and details and use as evidence 
in discussion to support opinions 
and statements.

◆   Relate texts to their own lives
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You’re ready to go.

THE LITERACY CONTINUUM: PAGE 469

FPC GUIDED READING LESSON FOLDER, GRADE 1

FPC INTERACTIVE READ-ALOUD LESSON FOLDER, GRADE 1

Activate responsive teaching
Remember, this instructional plan is just one variation of the first eight 

weeks in FPC. As you use it, lean on it and adapt it to implement each 

instructional context, regularly ask: What are my students showing 

that they know and can do? A thoughtful, informed response will guide 

the moment-to-moment instructional decisions that you make. Your 

instructional decisions should be based on the strengths and needs of 

your students. 

Signposts to guide you
As you implement the lessons and 

books of FPC, be on the lookout for the 

“Continuum Connection”—a direct link 

to the goals and characteristics of texts 

from The Literacy Continuum. 

Continuum
Connection

TRANSFORMING LITERACY EDUCATION — EVERY DAY    13 12 FOUNTAS & PINNELL CLASSROOM™ 
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Selecting Goals Behaviors and Understandings to Notice, Teach, and Support (cont.)

THINKING BEYOND THE TEXT

PrediCting
 ◆ Use sentences with varied placement of subject, verb, adjectives, 
and adverbs, variety in placement of clauses, and some compound 
sentences to anticipate the text

 ◆ Make predictions based on information in illustrations and graphics
 ◆ Make predictions based on background knowledge and experience 
in reading texts

 ◆ Predict events of the plot, behavior of characters, and the ending of a 
story based on understanding of the setting, problem, and 
characters 

 ◆ Make predictions based on understanding of narrative structure 
 ◆ Make predictions based on knowledge from personal experiences 
and from reading: e.g., food, cooking, pets, animals of the world, 
health and the human body, community, the environment, machines 

 ◆ Make predictions based on knowledge of underlying text structures: 
e.g., description, temporal sequence, question and answer, 
chronological sequence 

 ◆ Make predictions based on a temporal sequence: e.g., plants 
growing, eggs hatching, making something, the water cycle 

making ConneCtions
 ◆ Make connections between personal experience and texts
�◆ Use prior knowledge to understand the content in a nonfiction text
 ◆ Make connections among books in a series
 ◆ Use background knowledge to understand settings
 ◆ Make connections between a text and an illustration that supports 
interpretation, enhances enjoyment, or sets mood

 ◆ Use background knowledge of traditional literature to recognize 
common characters and events in a folktale 

 ◆ Use background knowledge (from experience and reading) to 
understand settings in stories 

 ◆ Make connections among texts on the same topic or with similar 
content 

 ◆ Access background knowledge to understand description or 
temporal sequence 

synthesizing
 ◆ Talk about what the reader knows about the topic before reading the 
text and identify new knowledge gained from reading 

 ◆ Talk about the text, showing understanding of events, topic, or 
content

 ◆ Talk about what is learned from the characters, the problem, and the 
resolution of the problem 

inFerring
 ◆ Infer meaning of story or content from pictures that add meaning to 
the text

 ◆ Notice aspects of the setting from the text and pictures and make 
inferences about setting to help understand the story 

 ◆ Talk about characters’ feelings based on inferences from pictures and 
text, especially dialogue 

 ◆ Talk about the pictures, revealing interpretation of a problem or of 
characters’ feelings 

 ◆ Infer obvious humor: e.g., humorous characters, language, and story 
problems 

 ◆ Infer ideas about familiar content 
 ◆ Infer temporal sequences and reasons for each step 

Guided Reading 469

LEVEL J

2 3

Prompting  
Guide, Part 2
Refer to pages 23, 37, 
and 43 as needed

Prompting  
Guide, Part 1
Refer to pages 17 
and 18 as needed

Prompting  
Guide, Part 2
Refer to pages 37 
and 43 as needed

Discussing and Revisiting the Text 
Engage all group members in sharing their responses to the book. Encourage them to listen and 
respond to each other’s thinking during the discussion.

■■ Invite students to share their thinking about Chester’s Sweater.

■■ To encourage discussion, you may want to select from the following questions/prompts or refer to 
Prompting Guide, Part 2:

• Look at pages 2 and 3. Tell what happened at the beginning of the story. Why does the 
illustrator show Dolly? 

• Reread the note on page 4. What did Chester misunderstand about the note? Do you think 
Chester should have been able to guess that Dolly gave him the sweater? Why?

• When Chester got to Dolly’s house, he was surprised to learn that his sweater was gone. What 
happened to it? How do you know? 

• Tell how Dolly helped Chester solve the problem. 

• How would you describe Chester as a character? Describe Dolly.

• Chester and Dolly are animals that talk, dress, and act like humans. Is this story fiction or 
nonfiction? Tell how you know. 

■■ Continue the discussion, guiding students toward the key understandings and the main messages of 
the text. Some key understandings students may express: 

Thinking Within the Text Thinking Beyond the Text Thinking About the Text 
●● Chester got a present from “Guess Who.” It 
was a soft wool sweater the color of mushed 
peas. Chester put it on and went to show 
Dolly. When he got to Dolly’s house, the 
sweater was gone.

●● Dolly found yarn from the sweater. They 
followed the yarn to Chester’s. Dolly put the 
yarn in her pocket and went home.

●● The next day, Chester found another 
present. It was a sweater exactly like the 
first one. He ran to show it to Dolly.

 ◆ Dolly made a sweater for Chester and hid to 
watch him find the gift.

 ◆ Chester thought the sweater was from 
a person named Guess Who, but Dolly 
expected Chester to guess it was from her. 

 ◆ Chester didn’t notice the sweater unraveling 
as he ran to Dolly’s house.

 ◆ Chester was sad when he realized what 
happened to his sweater. Dolly took the yarn 
home to make him a new sweater.

 ◆ Dolly saw the sweater unraveling again.

●■ The writer shows how much Dolly cared for 
Chester by having her make the sweater, 
help Chester retrace the yarn, and remake 
the sweater.

●■ The writer shows how much Chester cared 
for Dolly by having him run to show her his 
new sweater.

●■ The illustrator provides information to help 
readers understand the story. She shows 
Dolly watching Chester and the sweater 
unraveling.

MESSAGES A good friend knows just what you need. Being a good friend takes support, patience, and 
kindness.

Teaching Point 
Select a teaching point that will be most helpful to your group of readers. If it’s appropriate, use the 
suggestion below, which supports thinking within the text.

Maintaining Fluency: Notice Punctuation
■■ Readers use periods, commas, quotation marks, exclamation marks, and question marks to guide 
their reading. Turn to pages 8 and 9. Listen to me read the first two paragraphs on page 8. Listen for 
when I pause. Notice when my voice goes up. Read the first two paragraphs, modeling appropriate 
intonation and pausing. 

■■ When did you hear me pause? h Pause briefly after a comma. Pause slightly longer after an end 
punctuation mark, such as a period or exclamation mark. 

■■ When did you hear my voice rise? h Raise your voice when you read a question.

■■ Have the students read the text on page 13 to a partner, using the punctuation to guide their reading.

Supporting English Learners

Support students’ discussion of 
the text.

 ● Check that students 
understand the concept 
of giving and receiving an 
anonymous gift.

 ● Ask why someone might 
give a gift without a name 
(anonymous).

C
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GRYou Will Need
• Chester’s Sweater, Level J
• whiteboards
• wipe-off markers

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including: 
• Recording Form 

Book   Chester’s Sweater

Level   J

Author   Catherine Nichols

Illustrator Hannah McCaffery

Genre  Fiction/Animal 
Fantasy

Series   Chester and Friends 
Series

Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level J in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may  
be appropriate.

Reading
■■ Reread to search for and use 
information from language or 
meaning.
■■ Use word parts to problem solve 
new words.
■■ Notice periods, quotation marks, 
commas, exclamation marks, 
and question marks, and begin 
to reflect them with the voice 
through intonation and pausing.

■■ Understand the meanings of 
adjectives describing a sweater 
(soft, wool).
■■ Make connections among books 
in a series.
■■ Infer meaning of content from 
pictures that add meaning to the 
text.

Phonics/Letter and  
Word Work
■■ Take apart compound words and 
notice parts that appear in many 
compound words.

Writing About Reading
■■ Discuss a problem in a story and 
the solution.
■■ Express opinions about how a 
character acts.

Analysis of Book Characteristics Chester’s Sweater, Level J
How The Book Works This animal fantasy is told in third-person narrative in chronological sequence over two days. 
The problem arises when the main character gets his new sweater caught on a nail as he goes out to see his friend. The 
sweater unravels completely, but he has no idea. His friend Dolly gives him a new one, but it snags on the same nail 
and unravels, too.

Genre/Form
■■ Fiction
■■ Animal fantasy
■■ Series book

Text Structure
■■ Narrative text with 
straightforward structure 
(beginning, series of episodes, 
and an ending)

Content
■■ Familiar content (friendship, 
presents)

Themes and Ideas
■■ Concrete themes close to 
students’ experience (friendship, 
feelings)
■■ Ideas close to students’ 
experience (giving gifts, 
surprising others, problem 
solving)

Language and Literary 
Features
■■ Descriptive language
■■ Plot that includes multiple 
episodes
■■ Clear evidence of character 
attributes
■■ Elements of fantasy (animals 
talking)

Sentence Complexity
■■ Some sentences beginning with 
subordinate clauses (When Dolly 
opened the door, Chester twirled 
around for her.)
■■ Sentences with simple common 
connectives

Vocabulary
■■ Most vocabulary words known by 
children through oral language, 
listening to stories, or reading

Words
■■ Many two- and three-syllable 
words (present, perfectly, 
another)
■■ One four-syllable word (anybody)
■■ Plurals (peas, friends)
■■ A variety of high-frequency words 
(said, from, down)
■■ Contractions and possessives 
(didn’t, couldn’t, Dolly’s)
■■ Compound words (outside)

Illustrations
■■ Illustrations of the important 
content and ideas in the text
■■ Illustrations that enhance and 
extend meaning in the text

Book and Print Features
■■ Many lines of text on a page of 
print
■■ Italics for emphasis
■■ Embedded handwritten note
■■ Periods, commas, quotation 
marks, question marks, and 
exclamation marks

1© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

◆   Infer meaning of story or 
content from pictures that 
add meaning to the text.

◆  Make connections among 
books in a series.

Teaching goals from each 
FPC lesson align with 
The Literacy Continuum. 
Remember to choose or 
modify goals that match 
the learning needs of your 
students and that will lead 
them forward in their ability 
to process and talk about 
texts in a meaningful way.
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Supporting English Learners

Support children during the 
independent writing activity.

 ● Provide oral sentence 
frames to help children 
share drawings such as, 
This is a/an _______ . It’s in 
danger because _____. Make 
predictions, such as I guess 
it protects itself by ______ . 

Respond to the Text 
Engage the children in additional experiences to enhance their appreciation and interpretation of  
the text.

INDEPENDENT WRITING Invite children to write and draw about one of the animals in the book. 
Distribute drawing paper, crayons, and pencils. Fold your paper in two. On the left side, draw an 
animal being threatened, and then on the right side, show the animal protecting itself. Write the words 
for the danger on your first drawing and the way the animal protects itself on the second side. Have 
children share with a partner the first drawing showing the danger. Then, have their partner guess the 
way the animal protects itself before looking at the other side. 

MOVEMENT As you reread the book, pause before turning the page, and invite volunteers to show or 
tell what they remember about how the animal protects itself. Then, turn the page and guide all of the 
children to act out the animal’s movement. 

SCIENCE Reread the book, pausing to list on chart paper what each animal does to protect itself from 
danger, i.e. squirt ink, shoot hot chemicals, swell up like a prickly balloon. Review the list. Which animals 
change their bodies? l Which ones move very fast? l What other ways are these animals alike? 
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You Will Need Book What Do You Do When  
Something Wants to Eat You?

Grade 1

Author/ 
Illustrator Steve Jenkins

Genre Nonfiction/Expository

Text Set Exploring Nonfiction
• Tools
• Water: Up, Down, and All Around
• What If You Had Animal Teeth? 
• Surprising Sharks
• What Do You Do When  

Something Wants to Eat You? 

• What Do You Do When Something  
Wants to Eat You? 

• Drawing paper and crayons
• Pencils
• Chart paper 
• Marker
• Paper of various colors 
• Glue
• Nonfiction Books chart from  

lesson for Tools

Inquiry
■■ Notice and ask questions when meaning is lost or 
understanding is interrupted. 

■■ Form opinions about the author/illustrator, and state 
the basis for the opinion. 

Comprehension
■■ Refer to important information and details, and use as 
evidence in discussion to support statements. 

■■ Relate the text to one’s own life. Think about how 
humans protect themselves from danger. 

Communication
■■ Identify and discuss interesting information in the text.  

■■ Follow the topic and add to the discussion. 

■■ Talk with confidence.  

Vocabulary
■■ Notice and acquire understanding of new vocabulary 
from read-aloud content (avoid this fate, predators, 
enemies, mimicking, attacker).  

■■ Use new vocabulary in discussion of the text. 

Summary
Steve Jenkins illustrates and describes the unique ways animals react to and escape predators. He depicts fourteen 
different animals using their special means of self-defense. 

Messages
Animals have different ways to protect themselves in the wild. Living things have body parts and ways of behaving 
that help them survive.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & Pinnell Literacy 
Continuum for Grade 1 Interactive Read-Aloud and select appropriate goals. You may want to consider these:    

GENRE FOCUS This informational text presents a series of examples to answer the title question about how 
animals in the wild protect themselves from predators.  

HOW THE BOOK WORKS Created by author/illustrator Steve Jenkins, this science picture book addresses the title 
question with a series of fourteen visually focused examples, each explained by brief but complex statements. Each 
animal’s problem leads to a solution on the next page. 

IMPORTANT TEXT CHARACTERISTICS

■■ A Steve Jenkins’ book that develops the question stated in the title

■■ Illustrations of how animals deal with danger 

■■ Textured, cut, and torn-paper illustrations of accurately shaped animals in their environment 

■■ Text on page 2 with the main idea and the author’s purpose for writing this book 

About This Book
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A blueprint for  
literacy instruction
We encourage you to adjust the 

sequence of, and vary, lessons in any 

way justified by information gathered 

from your ongoing assessment and 

observation of learners’ strengths 

and needs. 

MAKING THIS INSTRUCTIONAL  
PLAN YOUR OWN
Follow It, Lean on It, Shape It to Meet Your Needs

No lesson plan can be written to fit all learners. Your decision making within and across the lessons is critical. While it wouldn’t make sense 

to consistently eliminate lessons or components of lessons or to drastically slow down or speed up instruction, you should tailor lessons to 

meet your student’s needs. Choose Fountas & Pinnell Classroom™ resources according to the instructional needs of your class, and do not 

be concerned if you do not use them in this exact order throughout the first eight-weeks and across the year.

This instructional plan was created as one suggestion for working with children 

during the first eight weeks and was adapted from the Fountas & Pinnell 

Classroom™ System Guide. As you begin to work with the books and lessons in 

this instructional plan, you may want to follow the suggested sequence. But 

as you grow familiar with the resources of the system, use them flexibly to 

meet the needs of the children you teach based on your ongoing observations 

across instructional contexts.

 n OMIT lessons that 
you think are not 
necessary for your 
students (based on 
assessment and your 
experiences with 
them in Interactive 
Read-Aloud.) 

 n REPEAT lessons that 
you think need more 
time and instructional 
attention (based 
on observation 
of children across 
reading contexts.)

 n MODIFY lessons 
using different 
examples for a 
particularly rich 
literacy experience.

 n MOVE lessons to 
accommodate your 
observations of 
students strengths 
and needs and to 
make connections 
across instructional 
contexts.

 n RESEQUENCE lessons 
to be consistent with 
the curriculum that 
is adopted in your 
school or district.
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Create consistency
Once you’ve created an effective, 

smooth schedule, as much as possible, 

keep it consistent so that your children 

experience predictability and a rhythm 

to the day.

Helpful Tips

MAKING THIS INSTRUCTIONAL  
PLAN YOUR OWN
Follow It, Lean on It, Shape It to Meet Your Needs

No lesson plan can be written to fit all learners. Your decision making within and across the lessons is critical. While it wouldn’t make sense 

to consistently eliminate lessons or components of lessons or to drastically slow down or speed up instruction, you should tailor lessons to 

meet your student’s needs. Choose Fountas & Pinnell Classroom™ resources according to the instructional needs of your class, and do not 

be concerned if you do not use them in this exact order throughout the first eight-weeks and across the year.

This instructional plan was created as one suggestion for working with children 

during the first eight weeks and was adapted from the Fountas & Pinnell 

Classroom™ System Guide. As you begin to work with the books and lessons in 

this instructional plan, you may want to follow the suggested sequence. But 

as you grow familiar with the resources of the system, use them flexibly to 

meet the needs of the children you teach based on your ongoing observations 

across instructional contexts.

 n OMIT lessons that 
you think are not 
necessary for your 
students (based on 
assessment and your 
experiences with 
them in Interactive 
Read-Aloud.) 

 n REPEAT lessons that 
you think need more 
time and instructional 
attention (based 
on observation 
of children across 
reading contexts.)

 n MODIFY lessons 
using different 
examples for a 
particularly rich 
literacy experience.

 n MOVE lessons to 
accommodate your 
observations of 
students strengths 
and needs and to 
make connections 
across instructional 
contexts.

 n RESEQUENCE lessons 
to be consistent with 
the curriculum that 
is adopted in your 
school or district.
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Take a tour
At the beginning of the year, take your 

students on a tour of the classroom. Introduce 

children to their classroom “home”—the 

books and resources, different areas of the 

classroom: whole-group meeting area, small-

group area, and independent work areas. 

Block your time
You may find it helpful to create 

blocks of instructional time on 

cards or stick-on notes and move 

them around “fixed” times, such as 

lunch and specials, until you have a 

workable daily schedule. 

TRANSFORMING LITERACY EDUCATION — EVERY DAY    15 14 FOUNTAS & PINNELL CLASSROOM™ 
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As you plan 
the layout of your 

classroom, consider how 

to incorporate three types 

of spaces for learning in 

whole-group, small-group, 

and independent settings. 

When all tools and resources 

have a place and are accessible, 

students can work efficiently and 

establish a sense of agency; and your 

classroom will become a place of continuous 

inquiry, activity, and joy.

TRANSFORMING LITERACY EDUCATION — EVERY DAY    17 16 FOUNTAS & PINNELL CLASSROOM™ 
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LEARNING SPACES
WHOLE-GROUP AREA SMALL-GROUP AREA INDEPENDENT WORK AREA

DESCRIPTION n   An area with enough space for all 
children to sit comfortably on the floor 
without touching each other.

n   A quiet corner of the room containing 
a round or horseshoe table situated so 
that you can easily monitor children in 
other areas of the room.

n   Children either choose from a list of literacy 
options and perform independent work at their 
tables or rotate to centers to work on various 
learning tasks.

PURPOSE n   Whole-class meetings

n   Read-alouds

n  Minilessons

n   Small-group reading instruction

n   Small-group writing instruction

n   Application of learning from whole-  
group lessons

n   Exploration and play

n   Choice reading

n   Application of learning from whole- and small-
group lessons

FOUNTAS & PINNELL 
CLASSROOM™ 

INSTRUCTIONAL 
CONTEXTS

n   INTERACTIVE READ-ALOUD

n  SHARED READING

n   READING MINILESSONS

n   PHONICS, SPELLING, AND WORD STUDY 
(Teach and Share)

n  GUIDED READING

n  BOOK CLUBS

n   PHONICS, SPELLING, AND WORD STUDY 
(Apply)

n   INDEPENDENT READING (and Conferring)

n  PHONICS, SPELLING, AND WORD STUDY (Apply)

ESSENTIAL AND 
HELPFUL MATERIALS 

AND RESOURCES

n   Large, colorful rug

n   Teacher’s chair

n   Two easels, one for group writing and 
one for enlarged texts

n   Big books, poetry charts, or other 
enlarged texts

n   Long pointer

n   Chart paper and markers

n   Pocket chart

n   Magnetic letters organized on a 
magnetic surface

n   Stick-on notes

n   Highlighter tape

n   Masking card

n   Name chart

n   Alphabet Linking Chart

n   White correction tape

n   Plastic caddy, basket, or tub

n   Leveled books and lessons

n   Records of children’s reading

n   Paper and writing materials

n   Thin markers and pencils

n   Two sets of lower-case and one set of 
upper-case magnetic letters, organized 
for student use

n   One set of lower-case and upper-
case magnetic letters, organized 
alphabetically on a magnetic surface 
for demonstration

n   Easel with chart paper

n   Blank word cards

n   White correction tape

n   Work board for independent work areas or list of 
independent literacy activities

n   Read a Book: wide variety of books in the 
classroom library

n   Work on Writing: writing supplies such as a variety 
of types of paper, a stapler, pencils, markers, and 
crayons

n   Letter/Word Work: word cards and magnetic 
letters

n   Listen to a Book: an audio player, such as a tablet, 
and print books

n   Dramatic play area enriched with functional 
print (e.g., menus, coupons), environmental print 
(e.g., signs, container labels), and literacy tools, 
including pencils, pens, and notepads

Adapted from Fountas & Pinnell Classroom™ System Guide. Portsmouth, NH: Heinemann. All rights reserved.
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Fitting it all in  
How much time does your daily schedule allow 

for language and literacy teaching? Within 

your daily schedule, what is the best way 

to organize your instructional time to 

prioritize responsive teaching? The 

table at right provides suggestions 

for utilizing the instructional 

contexts of Fountas & Pinnell 

Classroom™ within your 

classroom. The instructional 

contexts do not have to be 

conducted in this order; you will 

want to arrange these to fit your 

own classroom schedule. 
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SUGGESTED DAILY FRAMEWORK
MINUTES 
EACH DAY INSTRUCTIONAL CONTEXT ACTIVITY OPTIONS

TO
TA

L:
 2

.5
–3

 H
O

U
RS

5
GROUP MEETING Bring the classroom community together to introduce/discuss the day and set goals.

15
INTERACTIVE READ-ALOUD Teacher reads aloud a book from a text set and children share their thinking. The text experience 

often leads to writing about reading in the Reader’s Notebook.

10
SHARED READING Teacher engages children in shared reading using enlarged print books and shared poetry charts 

and often leads to shared/interactive writing.

10 PHONICS, SPELLING, AND WORD 
STUDY LESSON

Teacher provides an explicit, inquiry-based lesson on a phonics principle that children can apply 
to reading and writing.

BREAK

10
READING MINILESSON Teacher provides an explicit minilesson for children to apply to their independent reading and 

writing about reading/drawing.

60

GUIDED READING

BOOK CLUBS

INDEPENDENT  
LITERACY WORK

n  Teacher meets with Guided Reading groups each day.

n  Teacher initiates Book Clubs as appropriate, and they meet about once per month.

n  Rotate through Literacy Centers OR engage in four tasks:

1. Read a book

2. Listen to a book

3. Work on writing 

4.  Work on letters/words (application from Phonics lesson)

 

10
GROUP SHARE Gather children together to reflect on and share learning.

BREAK

30–60 CENTERS, CHOICE TIME AND/OR PLAY Children rotate through a variety of centers; dramatic play, sand/water table, art, blocks, music/
movement, computer, science table, math, etc.

Suggested time allotments shown are for utilizing the instructional contexts of Fountas & Pinnell Classroom™ within a full-day 
kindergarten classroom. Visit www.fountasandpinnell.com/fpc for an alternative half-day kindergarten suggested schedule. 

©  2018 Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann.
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DAY 1 OBSERVATIONS AND NOTES

W
H
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LE
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LA
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S

MANAGEMENT UMBRELLA 1 

WORKING TOGETHER IN THE CLASSROOM

MGT.U1.RML1: Use an appropriate voice 
level TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten84

Umbrella 1 Working Together in the Classroom

Assessment

After you have taught the minilessons in this umbrella, observe children in a variety 
of classroom activities.

 w What evidence do you have that they understand how to work well as a 
classroom community?

• Are children easily finding their spots in the meeting area? 

• Are they actively listening when their teacher and peers are speaking? 

• Do they move quickly and quietly from one place in the classroom to 
another?

• Do they start new work right away and stay focused?

• Do they follow directions?

• Do they work quietly?

• Are they using other resources for help besides the teacher?

• Are they taking good care of classroom materials and supplies?

• Are they returning materials and supplies and keeping the classroom 
clean and organized?

• Do they use vocabulary such as voice level, materials, and meeting area?

 w What minilessons might you teach next to continue to build a respectful and 
responsible community of readers?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.
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The Reading Minilessons Book, Kindergarten72

RML 1
MGT.U1.RML1

Reading Minilesson Principle

Use an appropriate voice level.

Working Together  
in the Classroom 

You Will Need

 w chart paper prepared with pictures 
that illustrate the four voice levels

 w markers

 w sticky notes

Academic Language / 
Important Vocabulary

 w voice level

 w appropriate 

Continuum 
Connection 

 w Speak at an appropriate volume 
(p. 331)

Goal

Learn to monitor appropriate voice level.

Rationale

Voice volume needs to be taught explicitly so that children are able to independently 
determine the acceptable noise level for various settings, routines, and activities 
both inside and outside of the classroom.

Assess Learning

Observe children in a variety of learning activities. Notice if there is evidence of new 
learning based on the goal of this minilesson.

 w Are children able to explain why voice level matters?

 w Can they identify the appropriate voice level for an activity?

 w Are they able to use the appropriate level voice during independent reading time?

 w Can they accurately evaluate whether they used the appropriate voice level?

 w Do children imderstand the terms voice level and appropriate?

Minilesson 

To help children think about the minilesson principle, engage them in talking about 
voice levels and constructing a reference chart. Here is an example.

 w Talk about why a loud voice is sometimes appropriate and why a soft voice is 
better sometimes.

One way to help each other do your best work in the classroom is to use an 
appropriate voice level for the activity you are doing. For example, when 
you are outside for recess, would you use a loud voice or a soft voice?

When you work in the classroom, how might your voice sound? Why?

We can talk about the kind of voice to use by using a number. A 0 voice 
means that you are quiet; you are not saying anything.

 w Write the numeral 0 on a sticky note and ask a child to place it under the 
picture on the chart that shows someone being quiet.

 w Repeat the procedure for each voice level on the chart until the chart is made. 
Show that a 1 means whispering, a 2 means using a soft voice, and a 3 means 
using a loud voice.
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Umbrella 1: Working Together in the Classroom 73

RML 1
MGT.U1.RML1

Have a Try

Invite the children to talk about voice level.

 w Call out a voice level number or activity name and 
have the children practice by saying hello using the 
appropriate voice level.

Summarize and Apply

Have the children practice the new instructional routine in 
an authentic learning situation.

 w Review the voice chart.

Look at our chart. What does it show you about 
which voice level to use?

Now you are going to read books by yourself. 
Which voice level will you use?

Your voice will be a level 0. It will be silent while 
you read by yourself.

 w Some children will not be able to read silently yet. 
Instead, they will use a quiet whisper voice or just 
move their lips.

 w Make sure each child has one or more books to read during independent work time. 
Explain that they can read some books but other books may have words they can’t read 
yet. They can look at the pictures and think about or tell the story or the information.

Share

Following independent work time, gather children in the meeting area to talk about their 
voice level while reading.

 w Have children give a thumbs-up if they used a level 0 voice while they were reading.

When you are inside or outside the classroom, think about whether you are using an 
appropriate voice for what you are doing.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Review, practice, and evaluate voice levels before and after an activity.

 w Add labels of activities to the chart, such as the following: for level 0: read to self; for 
level 1: talk to a partner; for level 2: talk to the group; for level 3: play outside.
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Working Together in the Classroom Umbrella 1

Minilessons in This Umbrella

RML1 Use an appropriate voice level.

RML2 Move from one spot to another quickly and silently.

RML3 Listen carefully to each other.

RML4 Do your best work.

RML5 Find ways to solve problems when you need help.

RML6 Take good care of classroom materials.

Before Teaching Umbrella 1 Minilessons

This set of minilessons helps you establish a respectful, caring, and organized classroom 
community (see pages 27–29). In addition to explicitly teaching routines through 
minilessons, provide regular and frequent times to read aloud and talk about books. 
Interactive read-aloud is a community-building experience that teaches children to 
communicate their thinking about books as well as to listen carefully and respond to 
others in respectful ways. Read from your own library or use books from the Fountas & 
Pinnell Classroom™ Interactive Read-Aloud Collection to discuss what it means to be 
part of a caring community. 

Create a warm and inviting student-centered classroom in which children can take 
ownership of their own space and materials and do their best work:

 w Designate a whole-group meeting area where the class gathers to think and learn 
together. Consider a colorful rug with a spot for each member of the class.

 w Post a daily schedule so children know what to expect each day.

 w Find appropriate places throughout the classroom to house materials and supplies.

 w Place only one type of materials/supplies in 
each container.

 w Organize and label both the materials and 
the shelves so children can access and return 
supplies independently. 

 w Allow many opportunities for the children to 
choose books from the classroom library. 

 w Set up a regular time each day for children 
to read books. Many kindergarten children 
will be able to “read” the pictures and tell the 
stories after hearing them read aloud.
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TEXT SET 1 

SHARING STORIES AND SONGS: NURSERY 
RHYMES 

TEXT: The Eensy-Weensy Spider

You Will Need

Summary 
This greatly expanded version of the familiar rhyming song is about a little pink spider and her 
springtime adventures after she is washed out of a waterspout on the side of a house.

Messages 
It is fun to have adventures in your neighborhood. Your family and friends are happy to help you. 

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these: 

Children will be able to:
■■ gain new information about the spider’s adventures from both pictures and text.

■■ mimic the teacher’s expression and word stress when joining in and singing this book as a song.

■■ notice the author’s use of playful, poetic language, including rhythm, rhyme, repetition, and refrain.

■■ notice and talk about a book’s title, author, and illustrator on the cover.

About This Book

GENRE FOCUS This popular finger-play rhyming song is about a little pink spider and the many 
adventures she has when she is washed out of a waterspout. There are many additional verses in 
addition to the original one.

HOW THE BOOK WORKS This rhyming story and song is told in a third-person descriptive structure, 
takes place over a few spring days, and has assigned dialogue. Children experience language and word 
play through sing-song rhyming.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Expanded nursery rhyme and song with humor that is easy to grasp

■■ Ideas close to children’s experiences

■■ Imaginary characters and nonsensical, funny events

■■ Poetic language 

■■ Interesting words (e.g., waterspout, croaked, trumpets, plop, glowworm)

■■ Detailed, colorful illustrations that add meaning

Book The Eensy-Weensy Spider
Grade Kindergarten
Author Mary Ann Hoberman
Illustrator Nadine Bernard Westcott
Genre Fiction
Text Set Nursery Rhymes

• The Eensy-Weensy Spider
• Baa Baa Black Sheep
• I’m a Little Teapot
• It’s Raining, It’s Pouring
• This Is the House That Jack Built

• The Eensy-Weensy Spider
• Construction paper
• Paint
• Markers or crayons
• Plastic tubing or other material to 

make a waterspout, bowl, measuring 
cup, piece of colored rice

• Music or accompaniment for the  
“Itsy-Bitsy Spider” song

The Eensy-Weensy Spider

The Eensy-Weensy 
Spider

Mary Ann Hoberman Interactive Read
-A

lo
ud

1

IRA
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About This Text Set
Nursery rhymes are passed down through generations, and are found across cultures, so they 
give us a sense of shared culture and community. Familiarity, language patterns, and rhythm 
and rhyme all contribute to making the rhymes fun to read aloud.

You might also include the following additional books and resources from the Fountas & 
Pinnell Classroom collection. 

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about nursery rhymes.

■■ What did you notice about the characters in these books? 

■■ What was the writer’s purpose for writing each book?

■■ Why do you think some of the writers used rhymes and some didn’t? 

Sharing Stories and Songs: Nursery Rhymes

Why 
are traditional 

rhymes, songs, and stories 
important to people?

Familiar rhymes 
and songs have 

qualities that 
make them fun to 

read aloud.

Learning and reciting 
familiar songs and 

poems helps to build a 
classroom community.

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and talk about 
the texts in this set. Be sure to use language appropriate for the grade level. This question can also be 
explored through a variety of inquiry projects, including the suggested projects on the next page.

The Itsy Bitsy Spider

The House That Jack Built The Old Lady Who Swallowed a Fly

Knowing the same rhymes and songs brings 
people together as a group.

The Eensy-Weensy 
Spider

It’s Raining,  
It’s Pouring

I’m a Little TeapotBaa Baa Black 
Sheep

This is the house  
that Jack built

Miss Mary Mack

The Eensy-Weensy 
Spider

Mary Ann  
Hoberman

Interactive Read
-A

lo
ud

IRA

Sharing Stories and Songs: N
ursery R
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es 

K
indergarten

FPC_IRA_K_ICard_PPDF_NurseryRhymes_3001.indd   1 6/29/2017   11:57:21 PM

Prepare to use the books in this text set by 

familiarizing yourself with the Inquiry Overview Card. 

Here you’ll find the essential questions, big ideas, and 

critical thinking students will explore and investigate 

further as they engage with these texts.

TEXT: The Itsy Bitsy Spider

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

Shared
 Read

ing
SRYou Will Need

• The Itsy Bitsy Spider
• a pointer
• highlighter tape
• wax craft sticks
• chart paper and marker
• egg cartons, chenille stems, yarn

Book The Itsy Bitsy Spider

Adapted by Helen Lorraine

Illustrator Elina Ellis

Genre Fiction/Fantasy 
(Traditional Song)

Summary 
In this version of the traditional song, the itsy bitsy spider climbs up the water spout and gets washed out. She climbs 
the kitchen wall and takes a fall. She climbs a pail and gets hit by a tail. She climbs the water spout again and gets 
washed out—and eaten by a hungry frog!

Messages
Rhyming songs are fun to read. Some songs tell a story. A story can have a very surprising ending.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section] and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Follow the teacher’s pointer with the eyes.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to 
monitor accuracy.

■■ Fluent Reading Adjust the voice to reflect emotional aspects of the text: e.g., humor, surprise.

■■ Vocabulary and Language Development Notice and use words that add action or emotion to a text.

■■ Phonological Awareness/Phonics/Word Study Hear and say rhyming words.

■■ Comprehension: Talking and Writing About Reading Notice and use rhyme and rhythm to anticipate 
language in a song.

About This Book
GENRE FOCUS This text contains the traditional verses of “The Itsy Bitsy Spider” and adds on a few new ones. An 
unexpected ending surprises readers.

HOW THE BOOK WORKS The first pages of the book tell the familiar rhyming story of the spider climbing the water 
spout. The remaining pages introduce new places the spider climbs.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Familiar song with new verses and a surprising ending

■■ Rhythm and rhyme

■■ Repetition of words and language patterns

■■ Layout that supports phrasing by presenting word groups

1

FPC_SR_Lesson_2168_K_ItsyBitsySpider.indd   3 2/22/18   10:53 AM

In addition to the Big Book, there are six small books 

and audiobook versions provided for all Shared 

Reading titles.

Have children find their names in the 
classroom. 

S
M

A
LL

 G
RO

U
P

Individual Assessments: Letter 
Recognition, Early Literacy Behaviors, 
Phonological Awareness

Guided reading groups do not typically begin in 

the first few weeks of school. Use the time you 

will eventually allot to guided reading to conduct 

beginning-of-year individual assessments.

Book Clubs do not typically begin until month two, 

once children are more familiar with how print “works.”

IN
D

EP
EN

D
EN

T Establish a classroom community and 
routines.

Use the time you will eventually allot to student 

choice/conferring to establish a classroom community 

and routines (through the Reading Minilessons) 

that children will use to work with one another and 

independently during independent work time.
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MANAGEMENT UMBRELLA 1 

WORKING TOGETHER IN THE CLASSROOM

MGT.U1.RML2: Move from one spot to 
another quickly and silently TRY-IT SAMPLE LESSONS
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The Reading Minilessons Book, Kindergarten84

Umbrella 1 Working Together in the Classroom

Assessment

After you have taught the minilessons in this umbrella, observe children in a variety 
of classroom activities.

 w What evidence do you have that they understand how to work well as a 
classroom community?

• Are children easily finding their spots in the meeting area? 

• Are they actively listening when their teacher and peers are speaking? 

• Do they move quickly and quietly from one place in the classroom to 
another?

• Do they start new work right away and stay focused?

• Do they follow directions?

• Do they work quietly?

• Are they using other resources for help besides the teacher?

• Are they taking good care of classroom materials and supplies?

• Are they returning materials and supplies and keeping the classroom 
clean and organized?

• Do they use vocabulary such as voice level, materials, and meeting area?

 w What minilessons might you teach next to continue to build a respectful and 
responsible community of readers?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.
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The Reading Minilessons Book, Kindergarten74

RML 2
MGT.U1.RML2

Reading Minilesson Principle 

Move from one spot to another quickly and silently.

Working Together  
in the Classroom

You Will Need

 w chart paper and markers

 w voice level chart (see page 73)

Academic Language / 
Important Vocabulary

 w meeting area

Goal

Learn routines for classroom transitions.

Rationale

Setting clear expectations for transitions in the classroom increases time spent on 
learning. 

Assess Learning

Observe children in a variety of learning situations. Notice if there is evidence of new 
learning based on the goal of this minilesson.

 w Are children able to describe how to move during transitions?

 w Can they identify the appropriate voice level for moving around the classroom?

Minilesson

To help children think about the minilesson principle, engage them in a 
demonstration and discussion of transition. Here is an example.

You work in all different places in the classroom. Sometimes you sit at 
tables. Sometimes everyone comes to the meeting area. Why should you 
move quickly and silently when you move from one place to another?

Why is it helpful to find and sit in your own spot?

 w Invite three children to show how to go from the meeting area back to the 
tables quickly and silently.

We are going to watch             ,             , and              
walk from the meeting area back to the tables. Remember to walk quickly 
and silently, but do not run.

What did you notice about the way they moved from one spot to another?

 w Write the responses on the chart paper.

 w Point out the voice chart.

Let’s look at the voice chart. What voice level did they use when they 
moved from one area to another?

 w Record a 0 on the chart.

 w Invite the three children to walk back to the meeting area.

Where did they put their hands and feet when they sat down in their spots?

 w Chart responses.
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Have a Try

Invite the children to apply the new thinking about 
moving from one spot to another.

Now everyone will have a chance to practice 
moving about the classroom.

 w Have children walk to their tables. Give a signal to 
come back to the meeting area.

 w Ask children to use the chart to evaluate the transition.

Summarize and Apply

Have the children practice the new instructional routine in 
an authentic learning situation.

What did you learn about moving from one spot to 
another? Look at the chart to remember what we 
talked about. Today, when you go to your place for 
reading time, walk quickly with a 0 voice. We will talk 
about how you did when we come back together.

When it’s time to come back to group meeting, put 
your materials away carefully and move quickly 
and silently.

Share

Following independent work time, gather children together in the meeting area to talk moving 
from one spot to another.

Give a thumbs-up if you walked to your spot in the meeting area quickly and silently. 

Raise your hand to share one thing you will remember to do the next time you come to 
the meeting area.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Reinforce the routines by reviewing the chart immediately before instructing children to 
move to a new area in the classroom.

 w Teach specific behaviors to support learning during whole-group instruction (for example, 
eye contact, body position).

 w Teach children how to self-select spots on the rug efficiently and politely. Provide guidance at 
first by marking children’s names on the floor with masking tape. After time, you can replace 
the names with letters or high-frequency words, assigning a child to each letter or word. 

RML 2
MGT.U1.RML2
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Working Together in the Classroom Umbrella 1

Minilessons in This Umbrella

RML1 Use an appropriate voice level.

RML2 Move from one spot to another quickly and silently.

RML3 Listen carefully to each other.

RML4 Do your best work.

RML5 Find ways to solve problems when you need help.

RML6 Take good care of classroom materials.

Before Teaching Umbrella 1 Minilessons

This set of minilessons helps you establish a respectful, caring, and organized classroom 
community (see pages 27–29). In addition to explicitly teaching routines through 
minilessons, provide regular and frequent times to read aloud and talk about books. 
Interactive read-aloud is a community-building experience that teaches children to 
communicate their thinking about books as well as to listen carefully and respond to 
others in respectful ways. Read from your own library or use books from the Fountas & 
Pinnell Classroom™ Interactive Read-Aloud Collection to discuss what it means to be 
part of a caring community. 

Create a warm and inviting student-centered classroom in which children can take 
ownership of their own space and materials and do their best work:

 w Designate a whole-group meeting area where the class gathers to think and learn 
together. Consider a colorful rug with a spot for each member of the class.

 w Post a daily schedule so children know what to expect each day.

 w Find appropriate places throughout the classroom to house materials and supplies.

 w Place only one type of materials/supplies in 
each container.

 w Organize and label both the materials and 
the shelves so children can access and return 
supplies independently. 

 w Allow many opportunities for the children to 
choose books from the classroom library. 

 w Set up a regular time each day for children 
to read books. Many kindergarten children 
will be able to “read” the pictures and tell the 
stories after hearing them read aloud.
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TEXT SET 1 

SHARING STORIES AND SONGS: NURSERY 
RHYMES 

TEXT: Baa-Baa Black Sheep

You Will Need

Summary 
In this familiar but greatly expanded nursery rhyme and song, a sheep has wool for knitting but no food 
for her friends. When she surprises them with knitted clothing for them all, they realize that she shares 
what she can.

Messages 
Do not jump to conclusions before you know all the facts. Good friends share what they have. Give what 
you can to others.       

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:   

Children will be able to:
■■ understand a simple problem that occurs in everyday life, such as jumping to the wrong conclusion.

■■ notice and understand that this book is animal fantasy because the animals act like people.

■■ notice alliteration (e.g., baa, baa, black) and rhyme (e.g., wool/full).

■■ join in on refrains and playful language.

■■ express opinions about a text (e.g., funny, interesting).

About This Book

GENRE FOCUS This familiar nursery rhyme/song is about a sheep who has plenty of wool for knitting 
but no food to share with her animal friends. The animals learn an important lesson about sharing what 
one has.

HOW THE BOOK WORKS This rhyming story is told in a third-person narrative structure and takes 
place over one day in the winter. Children experience language and word play through rhyming and 
funny situations.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Humor that is easy to grasp through funny situations 

■■ A few topics that may be beyond children’s immediate experiences 

■■ Imaginary characters and events that are nonsensical and funny

■■ Poetic language, such as refrain and alliteration (“Baa Baa Black Sheep”) and rhyme (e.g., you/chew; 
seed/need; cheese/please)

■■ Interesting words (e.g., slop, nibble, bales)

■■ Large, detailed, colorful illustrations that add meaning to the text

Book Baa Baa Black Sheep
Grade Kindergarten
Author/ 
Illustrator Iza Trapani
Genre Fiction
Text Set Nursery Rhymes

• The Eensy-Weensy Spider
• Baa Baa Black Sheep
• I’m a Little Teapot
• It’s Raining, It’s Pouring
• This Is the House  

That Jack Built

• Baa Baa Black Sheep
• Chart paper
• Marker
• Yarn
• Knitted clothing (e.g., mittens,  

scarves, hats, socks)
• Construction paper
• Glue

Baa Baa Black Sheep
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TEXT: The Itsy Bitsy Spider

Respond to the SR text by using the 
Shared Writing section on your lesson 
folder.

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

Shared
 Read

ing
SRYou Will Need

• The Itsy Bitsy Spider
• a pointer
• highlighter tape
• wax craft sticks
• chart paper and marker
• egg cartons, chenille stems, yarn

Book The Itsy Bitsy Spider

Adapted by Helen Lorraine

Illustrator Elina Ellis

Genre Fiction/Fantasy 
(Traditional Song)

Summary 
In this version of the traditional song, the itsy bitsy spider climbs up the water spout and gets washed out. She climbs 
the kitchen wall and takes a fall. She climbs a pail and gets hit by a tail. She climbs the water spout again and gets 
washed out—and eaten by a hungry frog!

Messages
Rhyming songs are fun to read. Some songs tell a story. A story can have a very surprising ending.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section] and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Follow the teacher’s pointer with the eyes.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to 
monitor accuracy.

■■ Fluent Reading Adjust the voice to reflect emotional aspects of the text: e.g., humor, surprise.

■■ Vocabulary and Language Development Notice and use words that add action or emotion to a text.

■■ Phonological Awareness/Phonics/Word Study Hear and say rhyming words.

■■ Comprehension: Talking and Writing About Reading Notice and use rhyme and rhythm to anticipate 
language in a song.

About This Book
GENRE FOCUS This text contains the traditional verses of “The Itsy Bitsy Spider” and adds on a few new ones. An 
unexpected ending surprises readers.

HOW THE BOOK WORKS The first pages of the book tell the familiar rhyming story of the spider climbing the water 
spout. The remaining pages introduce new places the spider climbs.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Familiar song with new verses and a surprising ending

■■ Rhythm and rhyme

■■ Repetition of words and language patterns

■■ Layout that supports phrasing by presenting word groups

1
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WORKING TOGETHER IN THE CLASSROOM

MGT.U1.RML3:  Listen carefully to 
each other TRY-IT SAMPLE LESSONS
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The Reading Minilessons Book, Kindergarten84

Umbrella 1 Working Together in the Classroom

Assessment

After you have taught the minilessons in this umbrella, observe children in a variety 
of classroom activities.

 w What evidence do you have that they understand how to work well as a 
classroom community?

• Are children easily finding their spots in the meeting area? 

• Are they actively listening when their teacher and peers are speaking? 

• Do they move quickly and quietly from one place in the classroom to 
another?

• Do they start new work right away and stay focused?

• Do they follow directions?

• Do they work quietly?

• Are they using other resources for help besides the teacher?

• Are they taking good care of classroom materials and supplies?

• Are they returning materials and supplies and keeping the classroom 
clean and organized?

• Do they use vocabulary such as voice level, materials, and meeting area?

 w What minilessons might you teach next to continue to build a respectful and 
responsible community of readers?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.
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The Reading Minilessons Book, Kindergarten76

RML 3
MGT.U1.RML3

Reading Minilesson Principle 

Listen carefully to each other.

Working Together  
in the Classroom

You Will Need

 w voice level chart (see page 73) 

 w chart paper and markers

 w sticky notes

Academic Language / 
Important Vocabulary

 w listen

 w meeting area

 w small group

 w whole group

Continuum 
Connection

 w Look at the speaker when being 
spoken to (p. 331)

 w Speak at an appropriate volume 
(p. 331)

Goal

Learn expectations for listening during small- or whole-group meetings.

Rationale

When children listen to their peers during small- or whole-group instruction, they 
become effective communicators and collaborators.

Assess Learning

Observe children in a variety of learning situations. Notice if there is evidence of new 
learning based on the goal of this minilesson.

 w Do the children understand why it is important to start working right away? Do 
they understand what it means to stay focused?

 w Are they able to articulate a goal for doing their best work?

 w Can they follow the expectations on the chart while working independently?

 w Do they understand the terms listen, meeting area, small group, and whole 
group?

Minilesson

To help children think about the minilesson principle, engage them in discussing 
effective listening behaviors. Here is an example.

Why is it important to listen carefully to one another when we meet 
together? When you listen to each other, you can do your best learning.

Let’s think about some ways you show you are listening when we read and 
talk about books. When someone is talking, what is everyone else doing?

You should look at the speaker and raise your hand to talk.

 w Record responses on a chart.

What do you do when you turn and talk?

 w Show the voice level chart from RML1.

Which voice level should the person who is speaking use? 

You use a 2 voice in whole-group meeting.

Which voice level do you use when someone else is talking? 

Use a 0 voice so you can think about what the person is saying.

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   76 8/28/18   3:42 PM

S
ection 1: M

anagem
ent

Umbrella 1: Working Together in the Classroom 77

Have a Try

Invite the children to talk with a partner about how to 
listen carefully.

Turn and talk with your partner about something 
you will do the next time you listen to someone 
speak during group meeting.

Summarize and Apply

Summarize the learning and remind children to listen 
carefully to each other.

What are some ways to show that you are 
listening carefully? Look at the chart to remember.

During reading time today, find a page in your 
book that you think is interesting. Put a sticky note 
on it so that you can share it in group meeting.

Share

Following independent work time, gather children 
together in the meeting area to talk about how they listen 
carefully to each other.

 w Invite a few children to share.

A few people are going to share an interesting part of the book they read and tell 
why they chose it. Remember to show that you are listening.

 w Invite the children to evaluate their sharing and listening using the chart.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Over the next several days, review the chart How to Listen and Learn in a Group 
Meeting each time the class gathers in the meeting area or meets in a small group. 
Continue to review the guidelines as needed.

 w Reinforce behaviors by noticing specific ways children are following the expectations 
during whole-group instruction.

RML 3
MGT.U1.RML3
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Minilessons in This Umbrella

RML1 Use an appropriate voice level.

RML2 Move from one spot to another quickly and silently.

RML3 Listen carefully to each other.

RML4 Do your best work.

RML5 Find ways to solve problems when you need help.

RML6 Take good care of classroom materials.

Before Teaching Umbrella 1 Minilessons

This set of minilessons helps you establish a respectful, caring, and organized classroom 
community (see pages 27–29). In addition to explicitly teaching routines through 
minilessons, provide regular and frequent times to read aloud and talk about books. 
Interactive read-aloud is a community-building experience that teaches children to 
communicate their thinking about books as well as to listen carefully and respond to 
others in respectful ways. Read from your own library or use books from the Fountas & 
Pinnell Classroom™ Interactive Read-Aloud Collection to discuss what it means to be 
part of a caring community. 

Create a warm and inviting student-centered classroom in which children can take 
ownership of their own space and materials and do their best work:

 w Designate a whole-group meeting area where the class gathers to think and learn 
together. Consider a colorful rug with a spot for each member of the class.

 w Post a daily schedule so children know what to expect each day.

 w Find appropriate places throughout the classroom to house materials and supplies.

 w Place only one type of materials/supplies in 
each container.

 w Organize and label both the materials and 
the shelves so children can access and return 
supplies independently. 

 w Allow many opportunities for the children to 
choose books from the classroom library. 

 w Set up a regular time each day for children 
to read books. Many kindergarten children 
will be able to “read” the pictures and tell the 
stories after hearing them read aloud.
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TEXT SET 1 

SHARING STORIES AND SONGS: NURSERY 
RHYMES 

TEXT: I’m a Little Teapot

You Will Need

1© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.

Summary 
In this familiar but greatly expanded song, a little teapot dreams of traveling and having exciting 
adventures with a boy and a girl while she waits for someone to make tea to be served from her spout.

Messages 
You can have fun and pass the time by imagining adventures in faraway places. It is fun to get together 
with family and friends and to use your imagination.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:  

Children will be able to:
■■ infer the teapot’s and children’s feelings using text and pictures.

■■ notice alliteration, such as sí señor, mighty matador.

■■ join in on refrains, repeated words, and playful language.

■■ articulate why they like the book.

■■ use hand and body movements to show understanding of the meanings of the words. 

About This Book

GENRE FOCUS This rhyming song is about a little teapot who dreams of many adventures while 
waiting for teatime. The young reader is engaged by the rhythm and repetition throughout the song.

HOW THE BOOK WORKS This nursery rhyme is told in a first-person descriptive structure and takes 
place over one day. Children experience language and word play through rhyming and funny situations.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Humor that is easy to grasp with funny situations

■■ Content that reflects a wide range of settings, languages, and cultures 

■■ Imaginary characters and events that are nonsensical and funny

■■ Some poetic language, such as refrain (“I’m a little teapot”) and rhyme (e.g., stout/spout/shout/out, 
note/coat/boat/float)

■■ Interesting words (e.g., stout, spout, patiently)

■■ Large, detailed, colorful illustrations that add meaning to the text

Book I’m a Little Teapot
Grade Kindergarten
Author/ 
Illustrator Iza Trapani
Genre Fiction
Text Set Nursery Rhymes

• The Eensy-Weensy Spider
• Baa Baa Black Sheep
• I’m a Little Teapot
• It’s Raining, It’s Pouring
• This Is the House  

That Jack Built

• I’m a Little Teapot
• Construction paper
• Crayons
• Pencils
• Tea party items

The Eensy-Weensy Spider
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TEXT: The Old Lady Who Swallowed a Fly

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Here Is a House

© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by George Doutsiopoulos

Here is a house built up high

With two tall chimneys reaching the sky.

Here are the windows.

Here is the door.

If we peep inside

We’ll see a mouse on the floor.

Here Is a House

SPC_2584_GK_HereHouse_PPDF.indd   1 4/24/18   12:54 PM
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SRYou Will Need Book The Old Lady Who 

Swallowed a Fly

Adapted by Vivian Malone

Illustrator Kevin Hawkes

Genre Fiction/Fantasy

Summary 
In this adaptation of a traditional rhyme, an old lady swallows a fly, a fish, a bird, a goat, and a horse. Why? So that 
each larger animal could eat the smaller animal that preceded it! 

Messages
Sometimes the solution to a problem causes another, bigger problem. Many traditional children’s rhymes tell silly stories. 

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section] and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Use features of print to track words when reading.

■■ Searching, Monitoring, Correcting Reading Behaviors Search for and use information in illustrations.

■■ Fluent Reading Remember and use repeating phrases with intonation.

■■ Vocabulary and Language Development Notice and use words that add action to a text [wiggled, jiggled, 
jumped, kicked].

■■ Phonological Awareness/Phonics/Word Study Hear and generate rhyming words.

■■ Comprehension: Talking and Writing About Reading Notice how aspects like rhyme, rhythm, and repetition 
make a text fun to read.

About This Book
GENRE FOCUS This nonsense children’s rhyme/song is cumulative: an old lady swallows a fly and then swallows 
progressively larger animals to try to catch the last animal she swallowed.

HOW THE BOOK WORKS To accompany the text about each animal, there are three illustrations: one that shows 
the old lady swallowing the animal, a second that shows the animal inside her body, and a third that shows the animal’s 
shape from outside her body. 

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Cumulative, rhyming text that may be recited or sung

■■ Funny character/situation illustrated in a humorous way with a variety of perspectives

■■ Action words (swallowed, wiggled, jiggled, jumped, kicked)

■■ Contractions (don’t, she’ll, that’s, she’s)

• The Old Lady Who Swallowed a Fly
• a pointer
• highlighter tape
• wax craft sticks
• magnetic letters
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Letter Minibook for Ww

1
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MGT.U1.RML4: Do your best work 
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The Reading Minilessons Book, Kindergarten84

Umbrella 1 Working Together in the Classroom

Assessment

After you have taught the minilessons in this umbrella, observe children in a variety 
of classroom activities.

 w What evidence do you have that they understand how to work well as a 
classroom community?

• Are children easily finding their spots in the meeting area? 

• Are they actively listening when their teacher and peers are speaking? 

• Do they move quickly and quietly from one place in the classroom to 
another?

• Do they start new work right away and stay focused?

• Do they follow directions?

• Do they work quietly?

• Are they using other resources for help besides the teacher?

• Are they taking good care of classroom materials and supplies?

• Are they returning materials and supplies and keeping the classroom 
clean and organized?

• Do they use vocabulary such as voice level, materials, and meeting area?

 w What minilessons might you teach next to continue to build a respectful and 
responsible community of readers?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.
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The Reading Minilessons Book, Kindergarten78

RML 4
MGT.U1.RML4

Reading Minilesson Principle 

Do your best work.

Working Together  
in the Classroom

You Will Need

 w four children prepared in advance 
to demonstrate the principle

 w paper, pencils, and crayons

 w chart paper and markers

Academic Language / 
Important Vocabulary

 w focus

Goal

Learn ways to work well in the class.

Rationale

Teaching children explicitly to begin work promptly, work quietly, stay focused, and 
follow directions promotes independence. Setting the foundation early for independent 
work frees you to work effectively with children individually and in small groups.

Assess Learning

Observe children in a variety of learning activities. Notice if there is evidence of new 
learning based on the goal of this minilesson.

 w Are they able to articulate a goal for doing their best work?

 w Can they follow the expectations on the chart while working independently?

 w Do they follow directions and work quietly?

 w Do children understand the word focus?

Minilesson

To help children think about the minilesson principle, engage children in discussing 
how to do their best work. Here is an example.

The work you do by yourself is important. Let’s watch your classmates do 
their best work.

 w Give directions to the four children you have prepared in advance to go to their 
tables and start drawing a picture. Have the rest of the class observe just long 
enough to see the four children get started promptly and focus on their work. 
Call the four children back to the meeting area.

What did you notice about how they worked?

 w Record children’s responses on the chart paper.

They got started right away, worked quietly, stayed focused, and followed 
directions. They put their materials away carefully and moved silently and 
quickly to our meeting area.

Have a Try

Invite the children to talk with a partner about what they can do to do their best learning.

 w Read the chart aloud.

Think about what you need to practice the most. Turn and talk to a partner 
about your goal for doing your best work. You can start by saying, “I am 
going to try to . . .”

 w After they turn and talk, invite a few children to share with the whole group.
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Summarize and Apply

Summarize the learning and remind children to think 
about doing their best work.

 w Review the chart with the children.

What did you learn today about how to do your 
best work? Look at the chart to remember.

Today during independent work time, you can 
practice all the ways to do your best work.

Share

Following independent work time, gather children 
together in the meeting area to talk about how they did 
their best work.

Give a thumbs-up if you began right away,  
worked quietly, stayed focused on your work,  
and followed directions.

 w Invite a few children to share how they did their best 
work.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Reinforce routines by frequently reviewing the chart Do Your Best Work.

 w Provide accommodations for children who need support getting started or staying 
focused. For example, you might check in with them before or between small groups.

 w Review the routines by having children model getting started quickly and staying 
focused for different activities.

RML 4
MGT.U1.RML4
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Minilessons in This Umbrella

RML1 Use an appropriate voice level.

RML2 Move from one spot to another quickly and silently.

RML3 Listen carefully to each other.

RML4 Do your best work.

RML5 Find ways to solve problems when you need help.

RML6 Take good care of classroom materials.

Before Teaching Umbrella 1 Minilessons

This set of minilessons helps you establish a respectful, caring, and organized classroom 
community (see pages 27–29). In addition to explicitly teaching routines through 
minilessons, provide regular and frequent times to read aloud and talk about books. 
Interactive read-aloud is a community-building experience that teaches children to 
communicate their thinking about books as well as to listen carefully and respond to 
others in respectful ways. Read from your own library or use books from the Fountas & 
Pinnell Classroom™ Interactive Read-Aloud Collection to discuss what it means to be 
part of a caring community. 

Create a warm and inviting student-centered classroom in which children can take 
ownership of their own space and materials and do their best work:

 w Designate a whole-group meeting area where the class gathers to think and learn 
together. Consider a colorful rug with a spot for each member of the class.

 w Post a daily schedule so children know what to expect each day.

 w Find appropriate places throughout the classroom to house materials and supplies.

 w Place only one type of materials/supplies in 
each container.

 w Organize and label both the materials and 
the shelves so children can access and return 
supplies independently. 

 w Allow many opportunities for the children to 
choose books from the classroom library. 

 w Set up a regular time each day for children 
to read books. Many kindergarten children 
will be able to “read” the pictures and tell the 
stories after hearing them read aloud.
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TEXT SET 1 

SHARING STORIES AND SONGS: NURSERY 
RHYMES 

TEXT: It’s Raining, It’s Pouring

You Will Need

Summary 
In this humorous retelling of the nursery rhyme, an old man and his wife experience the seasons through 
funny events that happen to them in the fall, winter, spring, and summer.                 

Messages 
Things do not always turn out as you expect. It is sometimes funny when something happens that you 
didn’t expect.         

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:  

Children will be able to:
■■ notice the author’s use of playful rhyme.

■■ make connections across fiction texts that are read aloud in the Nursery Rhymes text set.

■■ identify the fiction author’s use of  the seasons to show time order.

■■ infer the feelings of the man and his wife, using text and pictures.

■■ express opinions about why the text is funny.                       

About This Book

Book It’s Raining, It’s Pouring
Grade Kindergarten

Author Kin Eagle

Illustrator Rob Gilbert

Genre Fiction

Text Set Nursery Rhymes
• The Eensy-Weensy Spider
• Baa Baa Black Sheep
• I’m a Little Teapot
• It’s Raining, It’s Pouring
• This Is the House That  

Jack Built

• It’s Raining, It’s Pouring
• White bulletin board paper
• Drawing materials
• Markers
• Two glasses, one filled with water
• Music accompaniment (optional)
• Lindy/jitterbug music

It’s Raining, It’s Pouring

GENRE FOCUS This Mother Goose rhyme is about a man and his wife and the funny things that happen 
to them in the different seasons.

HOW THE BOOK WORKS This rhyming story is told in a third-person narrative structure and  
takes place over several seasons. Children experience language and word play through rhyming  
and nonsense events.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Humor that is easy to grasp and expressed in rhyme

■■ Familiar topics that are authentic and relevant (weather and seasons) 

■■ Imaginary events that are nonsensical and funny

■■ Short picture book that can be read in one setting

■■ Some memorable words that children can take on as language play (e.g., pouring, breezy, sneezy,  
chilly, gusty, Lindy)

■■ Large, detailed, colorful illustrations in watercolor and dye media that fully support meaning
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TEXT: The Old Lady Who Swallowed a Fly

Respond to the SR text by using the 
Interactive Writing section on your lesson 
folder, or convert to a Shared Writing 
experience.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Here Is a House

© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by George Doutsiopoulos

Here is a house built up high

With two tall chimneys reaching the sky.

Here are the windows.

Here is the door.

If we peep inside

We’ll see a mouse on the floor.

Here Is a House
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SRYou Will Need Book The Old Lady Who 

Swallowed a Fly

Adapted by Vivian Malone

Illustrator Kevin Hawkes

Genre Fiction/Fantasy

Summary 
In this adaptation of a traditional rhyme, an old lady swallows a fly, a fish, a bird, a goat, and a horse. Why? So that 
each larger animal could eat the smaller animal that preceded it! 

Messages
Sometimes the solution to a problem causes another, bigger problem. Many traditional children’s rhymes tell silly stories. 

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section] and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Use features of print to track words when reading.

■■ Searching, Monitoring, Correcting Reading Behaviors Search for and use information in illustrations.

■■ Fluent Reading Remember and use repeating phrases with intonation.

■■ Vocabulary and Language Development Notice and use words that add action to a text [wiggled, jiggled, 
jumped, kicked].

■■ Phonological Awareness/Phonics/Word Study Hear and generate rhyming words.

■■ Comprehension: Talking and Writing About Reading Notice how aspects like rhyme, rhythm, and repetition 
make a text fun to read.

About This Book
GENRE FOCUS This nonsense children’s rhyme/song is cumulative: an old lady swallows a fly and then swallows 
progressively larger animals to try to catch the last animal she swallowed.

HOW THE BOOK WORKS To accompany the text about each animal, there are three illustrations: one that shows 
the old lady swallowing the animal, a second that shows the animal inside her body, and a third that shows the animal’s 
shape from outside her body. 

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Cumulative, rhyming text that may be recited or sung

■■ Funny character/situation illustrated in a humorous way with a variety of perspectives

■■ Action words (swallowed, wiggled, jiggled, jumped, kicked)

■■ Contractions (don’t, she’ll, that’s, she’s)

• The Old Lady Who Swallowed a Fly
• a pointer
• highlighter tape
• wax craft sticks
• magnetic letters
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Letter Minibook for Ww

1
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routines.
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DAY 5
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MANAGEMENT UMBRELLA 1 

WORKING TOGETHER IN THE CLASSROOM

MGT.U1.RML5:  Find ways to solve 
problems when you need help TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten84

Umbrella 1 Working Together in the Classroom

Assessment

After you have taught the minilessons in this umbrella, observe children in a variety 
of classroom activities.

 w What evidence do you have that they understand how to work well as a 
classroom community?

• Are children easily finding their spots in the meeting area? 

• Are they actively listening when their teacher and peers are speaking? 

• Do they move quickly and quietly from one place in the classroom to 
another?

• Do they start new work right away and stay focused?

• Do they follow directions?

• Do they work quietly?

• Are they using other resources for help besides the teacher?

• Are they taking good care of classroom materials and supplies?

• Are they returning materials and supplies and keeping the classroom 
clean and organized?

• Do they use vocabulary such as voice level, materials, and meeting area?

 w What minilessons might you teach next to continue to build a respectful and 
responsible community of readers?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.
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The Reading Minilessons Book, Kindergarten80

RML 5
MGT.U1.RML5

Reading Minilesson Principle 

Find ways to solve problems when you need help.

Working Together  
in the Classroom

You Will Need

 w chart paper and markers

 w sticky notes

Academic Language / 
Important Vocabulary

 w directions

 w word wall

 w classmate

Goal

Learn how to problem solve independently.

Rationale

When children learn how to collaborate and problem solve independently, they gain 
confidence and agency. It also allows you to work with small groups or individuals 
without interruption.

Assess Learning

Observe children in a variety of learning activities. Notice if there is evidence of new 
learning based on the goal of this minilesson.

 w Are children able to try one or two ideas for problem solving independently?

 w Are the ways children try to solve a problem appropriate?

 w Do they understand the terms directions, word wall, and classmate?

Minilesson

To help children think about the minilesson principle, engage them in a discussion 
of how to problem solve independently. Here is an example.

Sometimes when you are working, you may need help. When I am talking to 
another student or working with a group, I may not be available to help you 
right away.

What are some things you can do to get help on your own?

 w Record ideas on chart paper. If children have trouble generating ideas, help 
them think through different scenarios. For example, if they don’t know 
how to spell a word, where could they look to find out? Lead them to think 
of resources in the room they can use and to understand that they can ask a 
classmate or, as a last resort, you.

If you have done some of the work and are stuck, what could you do while 
you are waiting for help?

Have a Try

Invite the children to apply the new thinking with a partner.

 w Invite a few children to act out the following scenarios:

• You need to cut some paper, but you can’t find the scissors. 

• You are not sure how to play a game. 

• You forgot how to write your name on your paper.

• You are finished with your work and don’t know what to do next.

 w For each scenario, ask the children to turn and talk with a partner about how 
they could solve the problem on their own.
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Umbrella 1: Working Together in the Classroom 81

Summarize and Apply

Summarize the learning and remind children to think 
about how to solve problems.

Look at the chart. What does it help you know 
how to do?

 w Write the principle on the chart.

If you need help with your work, try to solve the 
problem yourself, ask a classmate, or do your best 
until the teacher is finished.

 w Emphasize that they should try very hard to solve the 
problem before they ask others. Explain that if it is 
an emergency, such as someone is sick or hurt, they 
should tell the teacher immediately.

Share

Following independent work time, gather children together 
in the meeting area to talk about how they solved problems.

Raise your hand if you needed help while you 
were working. How did you solve your problem?

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Revisit the chart prior to the beginning of any independent work.

 w Add to the chart when a literacy center or work station is introduced.

RML 5
MGT.U1.RML5
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Umbrella 1: Working Together in the Classroom 71

S
ection 1: M
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Working Together in the Classroom Umbrella 1

Minilessons in This Umbrella

RML1 Use an appropriate voice level.

RML2 Move from one spot to another quickly and silently.

RML3 Listen carefully to each other.

RML4 Do your best work.

RML5 Find ways to solve problems when you need help.

RML6 Take good care of classroom materials.

Before Teaching Umbrella 1 Minilessons

This set of minilessons helps you establish a respectful, caring, and organized classroom 
community (see pages 27–29). In addition to explicitly teaching routines through 
minilessons, provide regular and frequent times to read aloud and talk about books. 
Interactive read-aloud is a community-building experience that teaches children to 
communicate their thinking about books as well as to listen carefully and respond to 
others in respectful ways. Read from your own library or use books from the Fountas & 
Pinnell Classroom™ Interactive Read-Aloud Collection to discuss what it means to be 
part of a caring community. 

Create a warm and inviting student-centered classroom in which children can take 
ownership of their own space and materials and do their best work:

 w Designate a whole-group meeting area where the class gathers to think and learn 
together. Consider a colorful rug with a spot for each member of the class.

 w Post a daily schedule so children know what to expect each day.

 w Find appropriate places throughout the classroom to house materials and supplies.

 w Place only one type of materials/supplies in 
each container.

 w Organize and label both the materials and 
the shelves so children can access and return 
supplies independently. 

 w Allow many opportunities for the children to 
choose books from the classroom library. 

 w Set up a regular time each day for children 
to read books. Many kindergarten children 
will be able to “read” the pictures and tell the 
stories after hearing them read aloud.
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TEXT SET 1 

SHARING STORIES AND SONGS: NURSERY 
RHYMES 

TEXT: This is the House that Jack Built

You Will Need

Summary 
In this cumulative story about the house that Jack built many characters and events connect, beginning 
with a dog that worries a cat that kills a rat that eats the malt. Humorous pictures add details to this 
classic cumulative rhyme.

Messages 
Books with rhyme and repetition are fun to read. Often one action or event causes another. If you pay 
attention, you will notice lots of interesting things in the world around you.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:  

Children will be able to:
■■ notice the author’s use of playful rhyme and rhythm, such as morn/shorn/torn/forlorn/horn.

■■ notice alliteration (shaven/shorn; married/man; tattered/torn).

■■ notice when a text has repeating episodes or language patterns.

■■ predict what will happen next in the series of connected events by looking at the illustrations.

■■ express opinions about the characters.

About This Book

GENRE FOCUS This nursery rhyme tells what happens in a house built by Jack. The series of events and 
characters are connected. As in many cumulative tales, the repeating lines encourage participation.

HOW THE BOOK WORKS This rhyming story is told in a third-person descriptive structure.  
Children experience language and word play through rhyming and nonsense. The illustrations add 
information, and the see-through holes make the story fun to follow and allow readers to predict  
what will happen next.

IMPORTANT CHARACTERISTICS TO NOTICE 

■■ Humor that is easy to grasp

■■ Special features that engage readers’ interest and make the text interactive

■■ Imaginary events that are nonsensical and funny

■■ Poetic language using notable sound devices (rhythm, rhyme, repetition, alliteration)

■■ Some interesting words (e.g., forlorn, sowing, tattered, crumpled)

■■ Illustrations that add meaning to the text

Book This Is the House That  
Jack Built

Grade Kindergarten
Author/ 
Illustrator Pam Adams
Genre Fiction
Text Set Nursery Rhymes

• The Eensy-Weensy Spider
• Baa Baa Black Sheep
• I’m a Little Teapot
• It’s Raining, It’s Pouring
• This Is the House  

That Jack Built

• This Is the House That Jack Built
• White construction paper
• Marker
• Corn seeds, magnifying lenses,  

small cups, soil
• Crayons

This Is the House That Jack Built

Interactive Read
-A

lo
ud

1

IRA

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.
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TEXT: The House that Jack Built

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Here Is a House

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

Shared
 Read

ing
SRYou Will Need

• The House That Jack Built
• a pointer
• highlighter tape
• magnetic letters
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• masking card

Book The House That  
Jack Built

Adapted by David Edwin

Illustrator John Manders

Genre Fiction/Fantasy

Series Classic Tales

Summary 
A cast of characters chase each other through the house that Jack built—including a rat, cat, dog, pig, goat, goose, 
and girl. With each chase, the house falls apart more, until it finally collapses! Jack then goes off to build a new house, 
followed by the same characters. 

Messages
Some tales are silly, and they are fun to read. Sometimes a small event can lead to more and more trouble.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section] and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Notice and identify letters in print during and after reading with others.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to  
monitor accuracy.

■■ Fluent Reading When reading in unison, remember and use repeating phrases with intonation.

■■ Vocabulary and Language Development Notice and use words that add action to a text [raced, surprised, pecked].

■■ Phonological Awareness/Phonics/Word Study Begin to notice and connect features and parts of words: e.g., 
phonograms, first letter, word endings.

■■ Comprehension: Talking and Writing About Reading Follow and understand a simple plot in an enlarged text. Infer 
humor in a text.

About This Book
GENRE FOCUS This humorous, classic tale begins with a piece of cheese in the house that Jack built and ends with Jack 
having to build a new house because of all the action in between.

HOW THE BOOK WORKS The story is told in a repetitive cycle of chases through Jack’s house. Each turn of the page 
adds a new character chasing after the previous one, while the house progressively falls apart.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Cumulative narrative with repeating, add-on episodes 

■■ Rhythmic language patterns that are easy to remember

■■ A repeating sentence that gets longer as each new character is added 

■■ A print layout that supports phrasing

■■ Color-coded text that alerts the reader to repeating phrases

1
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© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by George Doutsiopoulos

Here is a house built up high

With two tall chimneys reaching the sky.

Here are the windows.

Here is the door.

If we peep inside

We’ll see a mouse on the floor.

Here Is a House

SPC_2584_GK_HereHouse_PPDF.indd   1 4/24/18   12:54 PM
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Individual Assessments
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T Student choice and confer with individual 
students.

Options for Student choice and confer with individual 

students include:

• Read a book from the classroom library

• Listen to a book

• Work on writing

• Work on letters/words (phonics application)
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DAY 6
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MANAGEMENT UMBRELLA 1 

WORKING TOGETHER IN THE 
CLASSROOM

MGT.U1.RML6: Take good care of 
classroom materials

TEXT SET 1 

SHARING STORIES AND SONGS: 
NURSERY RHYMES 

Revisit books from text set 1.

TEXT: The House that Jack Built

Respond to the SR text by using the 
Interactive Writing section on your 
lesson folder, or convert to a Shared 
Writing experience.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
This is the Way We Go To School

Create a classroom Name Chart
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Student choice and confer with 
individual students.

DAY 7

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 2 

USING THE CLASSROOM LIBRARY 
FOR INDEPENDENT READING

MGT.U2.RML1: Take good care of the 
books in the classroom library

TEXT SET 1 

SHARING STORIES AND SONGS: 
NURSERY RHYMES 

Revisit books from text set 1.

Revisit SR book of choice

SUPPLEMENTARY RESOURCE

POETRY CHART:  
This is the Way We Go To School
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Individual Assessments
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T Student choice and confer with 

individual students.
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DAY 8
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MANAGEMENT UMBRELLA 2 

USING THE CLASSROOM LIBRARY 
FOR INDEPENDENT READING

MGT.U2.RML2: The classroom library 
is organized to find good books

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

TEXT: The Bus For Us

TEXT: School Days

SUPPLEMENTARY RESOURCE

POETRY CHART:  
This is the Way We Go to School
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T Student choice and confer with 
individual students.
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MANAGEMENT UMBRELLA 2 

USING THE CLASSROOM LIBRARY 
FOR INDEPENDENT READING

MGT.U2.RML3: Choose books that 
you want to read

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

TEXT: Wemberly Worried

TEXT: School Days

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Time to Pick Up
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T Student choice and confer with 

individual students.
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MANAGEMENT UMBRELLA 2 

USING THE CLASSROOM LIBRARY 
FOR INDEPENDENT READING

MGT.U2.RML4: Read quietly so 
everyone can enjoy reading

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

TEXT: Look Out, Kindergarten, Here 
I Come! 

TEXT: Hand in Hand: Poems About 
Friends

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Time to Pick Up
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T Student choice and confer with 
individual students.
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MANAGEMENT UMBRELLA 2 

USING THE CLASSROOM LIBRARY 
FOR INDEPENDENT READING

MGT.U2.RML5: Return your book to 
the same basket

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

TEXT: Miss Bindergarten Gets Ready 
for Kindergarten

TEXT: Hand in Hand: Poems About 
Friends

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Five Little Fingers

EARLY LITERACY CONCEPTS 1: 
Recognize Your Name
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Student choice and confer with 
individual students.
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DAY 13

W
H

O
LE

 C
LA

S
S

LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML2: The author wrote the 
book. The illustrator created the 
pictures. 

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

Revisit books from text set 2.

TEXT: The Orange Butterfly: 
A Story in Pictures

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Five Little Fingers

EARLY LITERACY CONCEPTS 2: 
Recognize Your Name
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T Student choice and confer with 
individual students.
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LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML1: The title of the book is 
on the front cover

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

TEXT: I Love You All Day Long

TEXT: Hand in Hand: Poems About 
Friends

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Five Little Fingers

EARLY LITERACY CONCEPTS 1: 
Recognize Your Name
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Student choice and confer with 
individual students.
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LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML3: Think about the books 
you read and talk about your 
thinking with others

TEXT SET 2 

LEARNING AND PLAYING TOGETHER: 
SCHOOL 

Revisit books from text set 2.

TEXT: The Orange Butterfly: 
A Story in Pictures

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Red, White and Blue

EARLY LITERACY CONCEPTS 2: 
Recognize Your Name
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Student choice and confer with 
individual students.

 

DAY 15
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LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML4: Turn and talk to share 
your thinking with others

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: Alphabet Under Construction

 

TEXT: City ABC’s

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Red, White and Blue

Review EARLY LITERACY CONCEPTS 1 
and 2.
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T Student choice and confer with 
individual students.
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DAY 16
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LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML5: When you read, mark 
places you want to talk about 

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: Alphabet Under Construction

TEXT: City ABC’s

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Red, White and Blue

LETTER KNOWLEDGE 1: Understand 
That Words Are Formed with Letters
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individual students.

 

DAY 17
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LITERARY ANALYSIS UMBRELLA 1 

THINKING AND TALKING ABOUT BOOKS

LA.U1.RML6: Read the book again to 
enjoy it and learn more 

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: ABC, I Like Me

TEXT: Country ABC’s

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Three Blind Mice

LETTER KNOWLEDGE 1: Understand 
That Words Are Formed with Letters
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T Student choice and confer with 
individual students.
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Revisit previously taught minilesson.

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: ABC, I Like Me

Interactive Writing: Make Class ABC 
Big Book.

TEXT: Country ABC’s

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Three Blind Mice

LETTER KNOWLEDGE 1: Understand 
That Words Are Formed with Letters
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T Student choice and confer with 
individual students.

DAY 19
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Revisit previously taught minilesson.

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: B is for Bulldozer

Interactive Writing: Make Class ABC 
Big Book.

TEXT: The Sleepover

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Three Blind Mice

WORD-SOLVING ACTIONS 1: 
Recognize and Find Names
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T Student choice and confer with 
individual students.
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DAY 20
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Revisit previously taught minilesson.

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: B is for Bulldozer

Interactive Writing: Make Class ABC 
Big Book.

TEXT: The Sleepover

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Three Blind Mice

WORD-SOLVING ACTIONS 1: 
Recognize and Find Names
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T Student choice and confer with 
individual students.

 

DAY 21
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MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML1: Read a book from the 
classroom library or your book box

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: On Market Street

Read class-made ABC Big Book.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Elizabeth, Elspeth, Betsey, and Bess

LETTER KNOWLEDGE 2: Recognize 
the Distinctive Features of Letter 
Forms

S
M

A
LL

 G
RO

U
P

TEXT SET 

CARING FOR EACH OTHER: FAMILY

Using book talks, introduce each book 
to the whole class. Have children 
select a book to read in preparation 
for book club the following week.

IN
D
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EN

D
EN

T Student choice and confer with 
individual students.
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S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML2: Listen to a book in 
the listening center

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: On Market Street

Read class-made ABC Big Book.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Elizabeth, Elspeth, Betsey, and Bess

LETTER KNOWLEDGE 2: Recognize 
the Distinctive Features of Letter 
Forms

S
M

A
LL

 G
RO

U
P

Students read (or have read to them) 
the book they selected in preparation 
for their upcoming book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 23

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML3: Work on words in the 
word work center

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: A My Name is Alice

TEXT: The Stuck Truck

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Elizabeth, Elspeth, Betsey, and Bess

LETTER KNOWLEDGE 3: Recognize 
the Distinctive Features of Letter 
Forms

S
M

A
LL

 G
RO

U
P

Students read (or have read to them) 
the book they selected in preparation 
for their upcoming book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.
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DAY 24
W

H
O

LE
 C

LA
S

S

Revisit previously taught minilesson.

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

TEXT: A My Name is Alice

TEXT: The Stuck Truck

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
To Market, To Market

LETTER KNOWLEDGE 3: Recognize 
the Distinctive Features of Letter 
Forms

S
M

A
LL

 G
RO

U
P

Students read (or have read to them) 
the book they selected in preparation 
for their upcoming book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 25

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML4: Write and draw in the 
writing center

TEXT SET 3 

LETTERS AT WORK: THE ALPHABET 

Revisit books from text set 3.

Revisit SR book of choice.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
To Market, To Market

LETTER KNOWLEDGE 4: Recognize 
Letters and State Their Names

S
M

A
LL

 G
RO

U
P

Students read (or have read to them) 
the book they selected in preparation 
for their upcoming book club.

IN
D

EP
EN

D
EN

T

Student choice and confer with 
individual students.
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DAY 26
W

H
O

LE
 C

LA
S

S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML5: Read a book from 
your browsing box

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Do Like Kyla

TEXT: Look Out!

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
To Market, To Market

PHONOLOGICAL AWARENESS 1: Hear 
and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

TEXT SET 

CARING FOR EACH OTHER: FAMILY

Facilitate one book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 27

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML6: Read and illustrate a 
poem for your poetry notebook

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Don’t You Feel Well, Sam?

Respond to the IRA text by using the 
Interactive Writing section on your 
lesson folder.

TEXT: Look Out!

SUPPLEMENTARY RESOURCE

POETRY CHART:  
The Mockingbird

PHONOLOGICAL AWARENESS 1: Hear 
and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

TEXT SET

CARING FOR EACH OTHER: FAMILY

Facilitate one book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.
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DAY 28
W

H
O

LE
 C

LA
S

S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML7: Read around the 
room with a pointer

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Jonathan and His Mommy

TEXT: City Kid, Country Kid

SUPPLEMENTARY RESOURCE

POETRY CHART:  
The Mockingbird

PHONOLOGICAL AWARENESS 1:  
Hear and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

TEXT SET 

CARING FOR EACH OTHER: FAMILY

Facilitate one book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 29

W
H

O
LE

 C
LA

S
S

Revisit previously taught minilesson.

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Elizabeti’s Doll

TEXT: City Kid, Country Kid

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
The Mockingbird

PHONOLOGICAL AWARENESS 2:  
Hear and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

TEXT SET 

CARING FOR EACH OTHER: FAMILY

Facilitate one book club.

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.
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DAY 30
W

H
O

LE
 C

LA
S

S

Revisit previously taught minilesson.

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

TEXT: Where Are You Going Little 
Mouse?

TEXT: Fuzzy and Buzzy

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gray Squirrel

PHONOLOGICAL AWARENESS 2:  
Hear and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

IN
D

EP
EN

D
EN

T

Student choice and confer with 
individual students.

 

DAY 31

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML8: Read and put 
together a story, song, or poem in 
the pocket chart

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

Revisit books from text set 4.

TEXT: Fuzzy and Buzzy

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gray Squirrel

PHONOLOGICAL AWARENESS 2:  
Hear and Say Rhyming Words

S
M

A
LL

 G
RO

U
P

TEXT SET 

THE IMPORTANCE OF FRIENDSHIP

Using book talks, introduce each book 
to the whole class. Have children 
select a book to read in preparation 
for book club the following week.

Look ahead to Days 36-40 for 

details on books and discussion 

cards.

IN
D

EP
EN

D
.

Student choice and confer with 
individual students.
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DAY 32
W

H
O

LE
 C

LA
S

S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML9: Read a book with a 
partner

TEXT SET 4 

TAKING CARE OF EACH OTHER: FAMILY

Revisit books from text set 4.

TEXT: A Scary Story

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gray Squirrel

PHONOLOGICAL AWARENESS 3:  
Hear and Connect Rhyming Words

S
M

A
LL

 G
RO

U
P

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 33

W
H

O
LE

 C
LA

S
S

MANAGEMENT UMBRELLA 3

ENGAGING IN CLASSROOM LITERACY 
WORK

MGT.U3.RML10: Look at your list to 
know what to do during reading time

TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: A Visitor For Bear

TEXT: A Scary Story

Respond to the SR text by using 
the Shared Writing section on your 
lesson folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gobble, Gobble, Gobble

PHONOLOGICAL AWARENESS 3:  
Hear and Connect Rhyming Words

S
M

A
LL

 G
RO

U
P

IN
D

EP
EN

D
EN

T

Student choice and confer with 
individual students.
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DAY 34
W

H
O

LE
 C

LA
S

S

Revisit previously taught minilesson.

TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: Big Al and Shrimpy

Respond to the IRA text by using the 
Interactive Writing section on your 
lesson folder.

TEXT: School Days

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gobble, Gobble, Gobble

PHONOLOGICAL AWARENESS 3:  
Hear and Connect Rhyming Words

S
M

A
LL

 G
RO

U
P

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.

 

DAY 35

W
H

O
LE

 C
LA

S
S

Revisit previously taught minilesson.

TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: I’m the Best

Respond to the IRA text by using 
the Shared Writing section on your 
lesson folder.

TEXT: School Days

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Gobble, Gobble, Gobble

Review PHONOLOGICAL AWARENESS 
1, 2 and 3.

S
M

A
LL

 G
RO

U
P

IN
D

EP
EN

D
EN

T Student choice and confer with 
individual students.
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DAY 36
W

H
O

LE
 C

LA
S

S

LITERARY ANALYSIS UMBRELLA 14

UNDERSTANDING CHARACTERS IN STORIES 

LA.U14.RML1: Stories have important 
characters TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten282

Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   282 8/28/18   3:44 PM

The Reading Minilessons Book, Kindergarten274

RML 1
LA.U14.RML1

Reading Minilesson Principle 

Stories have important characters.

Understanding Characters 
in Stories

You Will Need

 w three or four books that have 
strong main characters, such as 
the following:

• A Visitor for Bear  
by Bonny Becker,  
from Text Set: Friendship

• Big Al and Shrimpy  
by Andrew Clements,  
from Text Set: Friendship

• I Love You All Day Long  
by Francesca Rusackas,  
from Text Set: School

 w chart paper and markers

Academic Language / 
Important Vocabulary

 w story

 w important character

Continuum 
Connection

 w Notice and remember characters in 
simple narratives (p. 29)

Goal

Identify the important characters in simple fictional narratives.

Rationale

Characters are an essential element of fiction texts. Children need to be able 
to identify and think about the important characters in a story so that they can 
appreciate the meaning of the text and are able to discuss it with others. The 
important characters children identify and think about are the animals or people 
the story is mostly about.

Assess Learning

Observe children when they talk about the characters in stories they have heard 
or read. Notice if there is evidence of new learning based on the goal of this 
minilesson.

 w Are children able to identify the important characters in books?

 w Are they able to distinguish the most important characters from less 
important characters?

 w Do the children use the terms story and important character? 

Minilesson

To help children think about the minilesson principle, choose familiar texts and 
examples to use in an inquiry-based lesson. Here is an example.

 w Show the front cover of A Visitor for Bear.

A character in a story can be an animal or a person. In A Visitor for Bear, 
which characters is the story mostly about?

 w Write the characters’ names on chart paper, along with a quick sketch of 
Bear and the mouse.

Bear and the mouse are the most important characters. Why are these 
characters important? 

 w Read the first two pages of I Love You All Day Long.

Who are the most important characters in this story?

How can you tell Owen and his mommy are the most important 
characters in this story?

 w Again, write the characters’ names, along with a quick sketch of Owen and 
his mommy. Show pages 10 and 11.

Notice there are other characters in the story, but the story is mostly 
about Owen and his mommy.

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   274 8/28/18   3:44 PM
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S
ection 2: Literary A

nalysis

Have a Try

Invite the children to talk about the important characters in 
Big Al and Shrimpy.

 w Show the front cover and the first few pages of Big Al 
and Shrimpy.

Turn and talk to your partner about who the most 
important characters are in this book.

 w After children have shared their thinking with their 
partner, ask a few children to share.

How did you know Big Al and Shrimpy were the 
important characters in the story?

 w Record the characters’ names and draw sketches on the 
chart.

Summarize and Apply

Summarize the learning and remind the children to think 
about the important characters in a story while they read.

 w Review the chart with the children.

What does the chart show?

Today you learned that stories have important characters.

 w Write the principle on the chart.

If you read a story today, think about which characters the story is mostly about. Be 
ready to share who the characters are. Remember that sometimes only one character 
is important.

Share

Following independent work time, gather children together in the meeting area to talk about 
the characters in their reading.

Who were the important characters from the story you read today?

Why did you think that these were the important characters?

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Encourage dramatic play involving important characters from books you have read to the class.

 w During interactive read-aloud and shared reading, discuss how some characters are 
animals and some books have the names of the important characters in the titles.

 w Drawing/Writing About Reading Have children draw and label the important characters 
from familiar books.

RML 1
LA.U14.RML1
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S
ection 2: Literary A

nalysis

Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship
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TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: Jessica

Respond to the IRA text through Shared 
Writing from lesson folder.

You Will Need

Summary
Ruthie has an imaginary friend named Jessica. They do everything together until Ruthie starts 
kindergarten. On her first day at school, she meets a real girl named Jessica, and they become  
good friends.

Messages
An imaginary friend can keep you company. It is fun to use your imagination. Real people make the best 
friends. Doing new things can be scary at first but often turns out to be fun.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:   

Children will be able to:
■■ understand the messages about friendship.

■■ notice and remember the main characters.

■■ infer Ruthie’s feelings and motivations.

■■ notice when Ruthie learns a lesson.

■■ listen attentively and talk about the story.

About This Book

GENRE This is a realistic-fiction story about a young girl with an imaginary friend. Many children will 
relate to the main character’s feelings of loneliness and her fear of new experiences.

HOW THE BOOK WORKS It begins by showing Ruthie’s imaginary friendship with Jessica. The story’s 
problem—Ruthie’s dependence on Jessica—is resolved when Ruthie meets a real-life Jessica on her first 
day of kindergarten.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Watercolor-and-black-pen vignettes; some bordered illustrations

■■ Some illustrations with text lines showing what Ruthie says to Jessica

■■ Simple vocabulary, with a few notable exceptions (e.g., lavatory)

■■ Repetition (“There is no Jessica.”)

Book Jessica
Grade Kindergarten
Author/
Illustrator Kevin Henkes

Genre Fiction
Text Set Friendship

• A Visitor for Bear
• Big Al and Shrimpy
• I’m the Best
• Jessica
• Yo! Yes?

• Jessica
• Chart paper 
• Marker
• Drawing paper and crayons

Jessica

Jessica
Kevin Henkes Interactive Read
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IRA

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.

FPC_IRA_K_B4_PPDF_Jessica_3029.indd   1 6/29/2017   4:02:22 PM

Interactive Read
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© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann.

About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 

Th
e Im

p
ortan

ce of Frien
dsh

ip
 

K
indergarten

The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes

FPC_IRA_K_ICard_PPDF_Friendship_3025.indd   1 6/29/2017   11:36:33 PM

Prepare to use the books in this text set by 

familiarizing yourself with the Inquiry Overview Card. 

Here you’ll find the essential questions, big ideas, and 

critical thinking students will explore and investigate 

further as they engage with these texts.

TEXT: Not Quite Right

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

Shared
 Read

ing
SRYou Will Need

• Not Quite Right
• a pointer
• highlighter tape
• sticky notes
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Letter Minibooks for Hh and Nn

Book Not Quite Right

Author Helen Lorraine

Illustrator Donald Wu

Genre Fiction/Realistic

Summary 
Carly liked the playhouse her mom made for her, but she thought it was not quite right. So she added a table and 
chairs, some pretty pictures, and then some toys and snacks. When it still was not quite right, Carly figured out what 
was missing—her friends! 

Messages
Friends are more valuable than any objects. Friends make everything better. Everyone has special things that help to 
make a place their own.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (the Shared and Performance Reading section) and choose some 
goals. Consider these:

Watch for evidence that children can:
■■ Early Literacy Behaviors Notice features of letters and words.

■■ Fluent Reading Join in on the reading of the text. Adjust the voice to read dialogue in the body of text.

■■ Vocabulary and Language Development Understand the meanings of words used in common oral language (not quite 
right; just right).

■■ Comprehension: Talking and Writing About Reading Infer the character’s feelings in the story. Understand the 
messages and relate them to their own ideas about friendship. 

About This Book
GENRE FOCUS This realistic fiction tells the story of Carly trying to make her new playhouse feel just right. 

HOW THE BOOK WORKS Carly thinks her playhouse is not quite right. So she keeps adding things, but it still isn’t 
quite right. Finally, Carly realizes that her friends will make her playhouse just right. 

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repetitive language structure that makes the text easy to read and understand

■■ Dialogue that is color-coded in blue to make it stand out

■■ Illustrations that strongly support the text

■■ Text layout that supports phrasing

1
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© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by Juan Caminador

Two little blackbirds

Sitting on a hill.

One named Jack,

One named Jill.

Fly away, Jack,

Fly away, Jill.

Come back, Jack,

Come back, Jill.

Two Little Blackbirds

SPC_2638_GK_2LitlBlkBd_PPDF.indd   1 5/18/18   10:30 AM

Review previously taught lesson.

Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud alphabet books so children can practice 
letter recognition.

 Alphabet Under Construction by Denise Fleming

 B Is for Bulldozer by June Sobel

Shared Reading See “Bow-Wow-Wow” in Fountas & Pinnell Shared Poetry Charts 
(2019). If you don’t have these poetry charts, enlarge the print of this poem or 
other poems such as “The Alphabet Song” or “Billy, Billy” in Sing a Song of Poetry, 
and have children practice letter recognition in names. You may also wish to use 
the following Shared Reading title from Fountas & Pinnell Classroom to look at 
more letters.

 City ABCs by Finnoula Louise

Interactive Writing Refer to the class name chart to show children how to make 
letters (“a b like the b in Rebecca”).

Independent Writing Have children write their names on their drawings and 
other writing. Remind children that they can use the letters they know from their 
names while writing stories.

Extend Learning
f■ Repeat the lesson, having children work with names of others in the class.

f■ Read the chart together. Then have individual children locate their names by 
thinking first about the beginning letter.

f■ Play a game: “I’m thinking of a boy whose name starts with A. He has a red 
shirt.” Let children respond by going up and pointing to the name and reading it.

f■ After children can identify names by first letter, ask them to locate names by the 
next letter or the last letter: “I’m thinking of a girl whose name starts with C. 
The next letter is a.”

f■ Make a class name chart on paper to display next to your easel so that it will be 
there for handy reference.

XX Connect with Home
f■ Have the children take home their name cards and find and glue on the paper a 
picture of something that starts with the same beginning letter.

f■ Encourage children to invite caregivers to create a small name chart with names 
of family or friends. Provide blank word cards and a copy of the class name 
chart to use as a model for making a family name chart. Encourage children to 
read the chart several times a day.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
This lesson is appropriate for children who are just beginning to 
learn about print. It will familiarize them with the letters that 
make up their names and will help them attend to sequence and 
orientation. The lesson engages children in learning the details of 
their own names and draws their attention to others’ names. The 
lesson is also appropriate for children who already recognize or 
can write their names, because they will be learning the names of 
their friends as well.

Following this lesson, create a permanent name chart for daily 
reference in reading, writing, and word study activities. Copy the 
names of the children (grouped by first letter) on chart paper. You 
may wish to involve the children in circling each group of names 
that start with the same letter.

XX Working with English Language Learners
For English language learners, recognizing their own names in 
print will provide a first and very personal entry into written 
English. Take care to pronounce each name accurately and to 
emphasize and point out its first letter. As you say the child’s 
name, run your finger along the letters so that he can begin to 
notice the connections between letters and sounds. Give the 
children many opportunities to locate their names quickly on the 
name chart.

YOU WILL NEED

 Ready Resources
ff Blank Pocket-Chart Cards

Online Resources
ff ELC 1 Action Tags
ff ELC 1 Blank Word Cards

Other Materials
ff pocket chart or blank 
chart paper
ff glue sticks
ff magnetic letters
ff manila envelope or 
sealable bags

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books that include names for children to 
practice name recognition.

 A, My Name Is Alice by Jane Bayer 

 The Doorbell Rang by Pat Hutchins

Shared Reading See “Jack, Jack” in Fountas & Pinnell Shared Poetry Charts (2019). 
If you don’t have these poetry charts, enlarge the print of this poem or other 
poems such as “Good Morning” or “Jack Be Nimble” in Sing a Song of Poetry, and 
have children locate names. You may also wish to use the following Shared 
Reading title from Fountas & Pinnell Classroom to locate and recognize other 
names.

 Kate’s Party by Jane Simon

Interactive Writing Use the songs, nursery rhymes, and chants that include 
names as resources for identifying and writing new, interesting words.

Independent Writing Encourage children to put their names on their writing 
papers. You can also give children copies of familiar songs that feature names and 
have them put their names in the blanks and draw pictures.

Extend Learning
f■ Create a new name chart with storybook characters. Take the names of 
children’s favorite storybook characters (for example, Goldilocks, Clifford, 
Chrysanthemum, Peter Rabbit, or Frances) and place them in the song or chant 
for shared reading.

f■ Place the first letter of a name on the chart and ask children to put in a name 
starting with that letter. Teach them how to check by comparing each word with 
the words on the class name chart.

f■ Repeat the lesson using chants such as “Pat-a-Cake” and “Jack, Jack” (see Sing 
a Song of Poetry). In “Pat-a-Cake,” children insert an initial letter as well as a 
name; in “Jack, Jack,” they insert the name four times.

XX Connect with Home
Send home copies of “name” songs and chants with the child’s name inserted 
(such as “Billy, Billy” or “Sally, Go ’Round” from Sing a Song of Poetry). Also send 
home blank versions, and encourage parents or caregivers to put other family 
members’ names in the blanks and read the songs and chants with the child.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
Like ELC 1, this lesson is apt to be one of the children’s first school 
experiences with print. A child’s name is an important word 
because it has personal meaning. By noticing some visual aspects 
of print, children begin to learn to recognize their names, and this 
helps them learn the concept of a word. Children who already 
recognize their own names will find them quickly and may begin 
to notice other words within familiar texts. It will be important for 
children who do not recognize their own names to learn how to 
locate them within continuous text. Young children will enjoy 
chanting or singing the song.

XX Working with English Language Learners
Initially some English language learners may not understand what 
is said in the classroom, and English in print will be difficult for )
them. Hearing and seeing their own names provides a way of 
entering the world of English language and literacy. As children 
begin to recognize their names they become oriented to print. Of 
course, showing that you value each child’s name promotes a 
sense of community and inclusion. Be sure to pronounce 
children’s names accurately and to say their names often. Help 
children say and find the names of other children in the class. By 
repeating chants and songs many times, you can encourage 
children to join in and add their own names.

YOU WILL NEED

 Ready Resources
ff ELC 2 Pocket-Chart Cards (long)

Online Resources
ff ELC 2 Action Tags
ff ELC 2 Song: Happy Birthday 
to You
ff ELC 2 Rhyme: Good Morning
ff ELC 2 Poem: Jack, Be Nimble

Other Materials
ff pocket-chart cards (with 
children’s names, from ELC 1)
ff sentence strips with words to 
“Happy Birthday”

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

A name starts with a capital 
letter. The other letters are 
lowercase.

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words. This principle sets the 
scene for noticing spelling patterns in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books with rhyming words.

 Mary Wore Her Red Dress  by Merle Peek

 Over on the Farm by Marianne Berkes

Shared Reading See “Dance a Merry Jig” in Fountas & Pinnell Shared Poetry 
Charts (2019). If you don’t have these poetry charts, enlarge the print of this poem 
or other poems such as “A-hunting We Will Go” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom. 

 Wiggles: Poems to Make You Wiggle Your Fingers and Toes

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark with highlighter tape.

Independent Writing Encourage children to think of pairs of rhyming words to 
write and illustrate.

Extend Learning
f■ Have the children select pocket-chart picture cards of rhyming words to create 
variations of the song in the pocket chart.

f■ Change the answer in the chart to the following:

Yes, I saw a       on a      .

Yes, I saw a       on a      .

Yes, I saw a       that was sitting/standing/playing on a      .

Yes, I saw a       on a      .

f■ Once children have learned alternate “yes” and “no” versions, they can think 
about whether you could really see a frog on a log or not, and they can select 
either the “yes” or the “no” version.

XX Connect with Home
f■ After children have learned the “Did You Ever See” song, have them take home a 
copy to read to their family members. Communicate to family members that 
enjoying songs like this helps children learn phonics, even if they are not yet 
ready to read the words in isolation. Family members and caregivers can have 
fun making up new variations of the song.

f■ You may also send home a blank “Did You Ever See” book for the children to 
make with family members.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This lesson will be more successful if children learn the song as 
an oral activity first so they can feel the rhythm of the song and 
enjoy it. This foundation will make the print more meaningful. 
Having strong familiarity with the song will allow children to focus 
on the rhyming words and enjoy the variations.

XX Working with English Language Learners
Some children may be hearing these rhymes for the first time. 
Show pairs of pictures that represent words that rhyme (for 
example, sheep, jeep or frog, log), pointing to the pictures as you 
name them. Have children say the rhymes so that they can feel 
the movement of their mouths as they pronounce the words. As 
you sing the song with children, use rhythm in an enjoyable way, 
so that they can remember it.

YOU WILL NEED

 Ready Resources
ff PA 1 Pocket-Chart Word Cards
ff PA 1 Pocket-Chart Picture Cards
ff PA 1 Pocket-Chart Cards (long)
ff Blank Pocket-Chart Cards

Online Resources
ff PA 1 Action Tags
ff PA 1 Did You Ever See Sheet

Other Materials
ff pocket chart or other chart with 
words of “Did You Ever See”
ff pointer
ff highlighter tape or highlighter

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Hearing and singing songs can help children become more aware 
of the sounds of language, including rhyming words. Internalized 
rhymes and songs are powerful exemplars that help children 
recognize when parts of words sound the same.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books that emphasize rhyme and rhythm.

 Over on the Farm by Christopher Gunson

 It’s Raining, It’s Pouring by Kin Eagle 

Shared Reading See “Every Morning at Eight O’Clock” in Fountas & Pinnell Shared 
Poetry Charts (2019). If you don’t have these poetry charts, enlarge the print of 
this poem or other poems such “Jack, Jack” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. Give children individual 
copies to illustrate and add to their poetry notebooks. You may also wish to use 
the following Shared Reading title from Fountas & Pinnell Classroom. 

 The Itsy Bitsy Spider adapted by Helen Lorraine

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark them with highlighter tape. You might 
wish to use different colors for different rhymes.

Independent Writing Encourage each child to write his name and one word—it 
may be a nonsense word—that rhymes with the name.

Extend Learning
f■ Repeat the lesson with other nursery rhymes and poems such as “Jack and Jill” 
or “Hickory, Dickory, Dock!” from Sing a Song of Poetry.

f■ Print a copy of a poem from this lesson in very large print and glue it on a large 
piece of cardboard. Put this “poem card,” along with similar ones, in a box 
labeled Poetry. Have children choose and read these previously learned poems. 
Provide colored highlighter tape for them to place on rhyming words.

XX Connect with Home
f■ After children have learned a poem (or a verse of a poem), have them take home 
a copy to read to family members.

f■ In addition, encourage caregivers to read poems and books with rhymes and to 
sing songs with rhymes.

116

 2 PHONOLOGICAL AWARENESS

 EARLY MIDDLE LATE

PH
ON

OL
OG

IC
AL

 A
W

AR
EN

ES
S 

2

Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This early lesson will help to build children’s knowledge of 
traditional rhymes. Use the teaching guidelines and variations 
with appropriate poems and songs; Fountas & Pinnell Shared 
Poetry Charts (2019) and Sing a Song of Poetry include many 
examples. Engage children in a great deal of shared reading of 
rhymes and poems before identifying or working with the rhyming 
words. If the children know a rhyme and have enjoyed it many 
times, they will have an internal sense of the rhythm and sound 
that will make this explicit lesson easier and more meaningful.

XX Working with English Language Learners
Many English language learners will be hearing traditional English 
nursery rhymes for the first time and may need more repetitions 
to become fluent with them. If possible, use illustrations to help 
children understand the rhyming words you are using (for 
example, quick and candlestick). Select rhymes from Sing a Song 
of Poetry that you think English language learners will enjoy. You 
may also ask children to share traditional rhymes that they say at 
home in their native language.

YOU WILL NEED

 Ready Resources
ff PA 2 Pocket-Chart Cards (long)

Online Resources
ff PA 2 Action Tags
ff PA 2 Poem: Jack, Be Nimble

Other Materials
ff pocket chart or other chart with 
words of “Jack, Be Nimble”
ff pointer
ff highlighter tape or highlighter
ff glue sticks
ff drawing supplies
ff poetry notebooks

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Enjoying rhymes leads children to pay close attention to how 
language sounds. They learn to hear similarities and differences. 
Eventually they hear individual speech sounds and are able to 
connect those sounds to letter symbols.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books and poems that have fun with rhyme.

 The Doorbell Rang by Pat Hutchins

 Baa Baa Black Sheep by Iza Trapani

Shared Reading See “High and Low” in Fountas & Pinnell Shared Poetry Charts 
(2019). If you don’t have these poetry charts, enlarge the print of this poem or 
other poems such as “Pease Porridge Hot” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom.  

 Hand in Hand: Poems About Friends

Interactive Writing Create a two-line rhyming poem, and point out rhyming 
words in the interactive writing.

Independent Writing When children are saying words slowly to hear sounds, 
encourage them to make connections to other words that have parts at the end 
that sound the same.

Extend Learning
f■ Repeat this lesson with the following pairs of pictures of rhyming words: bear, 
chair; mouse, house; dog, log; shell, bell; bib, crib; pen, hen; shirt, skirt; crown, 
clown; socks, box; moon, spoon.

f■ After children have read simple poems many times in shared reading, have 
them glue copies of the poems on paper, illustrate the poems, and place the 
sheets in their poetry folders. On some poems, they can highlight rhyming 
words.

XX Connect with Home
Give children sheets of picture cards (Online Resources) to cut apart and match 
again at home. Invite family members to play these rhyming games:

f■ Say two words and have the child repeat them. Have the child clap only if the 
two words rhyme.

f■ Say three or more words. If all of the words rhyme, the child stands; if all of 
the words do not rhyme, the child sits.
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Phonological Awareness: Hear and Connect Rhyming Words

Plan

XX Consider Your Children
Introduce this activity after children have participated in a great 
deal of shared reading of poems from Sing a Song of Poetry, 
Grade K or other sources. If rhyming is a new concept for children, 
begin with only two or three pairs of rhymes. Because this is an 
oral activity, it’s important not to use printed words with the 
pictures.

XX Working with English Language Learners
Children who are not familiar with English phonology may need 
many experiences to be able to hear rhymes and understand that 
the similar-sounding parts are at the ends of words. To identify 
rhymes, use poems that they already know through shared 
reading and have practiced many times. Be sure that children can 
say and understand the meaning of all of the picture cards that 
you use; set aside those that are too far from their experience or 
that you cannot explain.

YOU WILL NEED

 Ready Resources
ff PA 3 Pocket-Chart Picture Cards

Online Resources
ff PA 3 Action Tags
ff PA 3 Picture Cards
ff PA 3 Two-Way Sorts

Other Materials
ff pocket chart

EXPLAIN THE PRINCIPLE

You can hear and connect words 
that rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 2

UNDERSTAND THE PRINCIPLE

Hearing and connecting words that rhyme, or sound the same at 
the end, helps children understand that words are made up of 
sounds. Working with rhymes encourages them to distinguish 
individual sounds and to begin thinking about how sounds and 
letters are related. Later this knowledge will help children break 
words apart to solve them.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
hear and connect a variety of 
words that rhyme.

Hear and Connect Rhyming Words
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Begin to form Guided Reading groups with 
any students who are ready, based on your 
assessments.

GRYou Will Need
• All Kinds of Eggs, Level C
• whiteboards
• magnetic letters

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form 

Book  All Kinds of Eggs

Level  C

Author  M.C. Hall

Genre  Nonfiction
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Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level C in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may  
be appropriate.

Reading
■■ Search for and use information 
from photographs to support 
meaning.
■■ Use labels on photographs to 
search for and use information.
■■ Identify a sound and link it to a 
letter.
■■ Use oral language syntax to 
predict what would sound right.

■■ Begin to read in phrased units.
■■ Understand animal names (snake, 
fish, turtle, spider, crocodile, 
chicken).
■■ Recognize that a text can give 
information.
■■ Talk about what is learned from 
reading the text.

Phonics/Letter and  
Word Work
■■ Learn high-frequency words (all, 
look, was, were).

Writing About Reading
■■ Remember important information 
from a text.

Analysis of Book Characteristics All Kinds of Eggs, Level C
How The Book Works This nonfiction book identifies baby animals that come from eggs, including snakes, fish, 
turtles, spiders, crocodiles, and chickens. It has simple, repeating language patterns. Labels on photographs identify 
the eggs and the baby animals that hatch from them. The book begins and ends with a visual summary.

Genre/Form
■■ Nonfiction
■■ Simple factual text

Text Structure
■■ Text with underlying structural 
pattern (simple description) 

Content
■■ Content interesting to and 
relevant for young children
■■ Content directly and explicitly 
supported by picture information

Themes and Ideas
■■ Theme reflecting everyday life 
(nature)
■■ Ideas close to children’s 
experiences (noticing your world, 
learning new things)

Language and Literary 
Features
■■ Simple language patterns that are 
close to oral language 
■■ Repeating language patterns

Sentence Complexity
■■ Short sentences, five to seven 
words
■■ More than one sentence pattern 
repeated in the book

Vocabulary
■■ A few words that are new to 
children but easy to understand in 
context (inside)
■■ Concept words illustrated by 
photographs (spider, crocodile, 
chicken)

Words
■■ Mostly one-, two-, and three-
syllable words fully supported 
by the pictures (fish, spider, 
crocodile)
■■ Some simple plurals using -s 
(eggs, spiders)
■■ Repeated use of a few easy high-
frequency words (look, at, all, was, 
were)

Illustrations
■■ Clear illustrations (photographs) 
that fully support meaning
■■ Illustrations (photographs) that 
match print very closely
■■ Simple illustrations (photographs) 
with no distracting detail
■■ Consistent layout of illustrations 
(photographs) and print
■■ Labeled photographs

Book and Print Features
■■ Print in large, plain font
■■ Print on pale background
■■ One to two lines of text on each 
page of print
■■ Sentences beginning on the left
■■ Exaggerated spaces between 
words
■■ Periods and exclamation mark

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

FPC_GR_Lesson_0408_C_AllKindsOfEggs.indd   3 5/24/18   2:32 PM

GRYou Will Need
• Cleaning My Room, Level B
• whiteboards
• wipe-off markers

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form 

Book  Cleaning My Room

Level  B

Author  Nancy Kate

Illustrator  Amy Wummer

Genre  Fiction/Realistic

Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level B in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may  
be appropriate.

Reading
■■ Read from left to right across two 
lines of print.
■■ Use a language pattern close to 
oral language to search for and 
use information.
■■ Reread a sentence to confirm or 
self-correct.
■■ Locate easy high-frequency 
words in a text.

■■ Understand word meanings (put, 
closet).
■■ Talk about the pictures, revealing 
interpretation of a problem.
■■ Make a prediction based on 
information in pictures that 
closely match the text.

Phonics/Letter and  
Word Work
■■ Recognize and use the 
consonant-vowel-consonant 
(CVC) pattern.

Writing About Reading
■■ Use a repeating language pattern.

Analysis of Book Characteristics Cleaning My Room, Level B
How The Book Works This book is fiction, a first-person narrative told in chronological order. The text repeats a 
simple sentence structure until the last page. A girl cleans her room, shoving one item at a time into the closet until it is 
overfull and everything tumbles out again.

Genre/Form
■■ Fiction
■■ Realistic 

Text Structure
■■ Very simple narrative carried by 
pictures

Content
■■ Familiar, easy content (cleaning)
■■ All content directly and explicitly 
supported by picture information

Themes and Ideas
■■ Theme reflecting everyday life 
(putting things away)
■■ Idea close to children’s 
experience (things don’t always 
go as planned)

Language and Literary 
Features
■■ Repeating language pattern 
■■ Familiar setting close to children’s 
experience (bedroom)
■■ Nameless, simple character that 
does not change

Sentence Complexity
■■ Short, predictable sentences 
(seven words) that are close to 
oral language
■■ Simple sentences 
■■ Subject preceding verb in all 
sentences

Vocabulary
■■ All words that are in common oral 
vocabulary for young children 
(Tier 1)
■■ Concept words illustrated by 
pictures (ball, dog, fish)

Words
■■ Mostly one-syllable words fully 
supported by the pictures (hat, 
book, bear)
■■ One two-syllable word and one 
three-syllable word (closet, 
elephant)
■■ Repeated use of a few easy high-
frequency words (I, put, my, in, 
the)

Illustrations
■■ Clear illustrations that fully 
support meaning
■■ Illustrations that support each 
page of text
■■ Very simple illustrations with little 
distracting detail
■■ Consistent layout of illustrations 
and print until the last page

Book and Print Features
■■ Print in large, plain font
■■ Two lines of text on most pages 
of print
■■ Sentences beginning on the left
■■ Sentences turn over one line
■■ Consistent placement of print 
■■ Speech bubble with bold print
■■ Periods and exclamation mark
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© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 
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GRYou Will Need
• The Noise in the Garden, Level G
• whiteboards
• magnetic letters

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form

Book  The Noise in the 
Garden

Level  G

Author  Jacqueline Adams

Illustrator  Jennifer Morris

Genre  Fiction/Animal 
Fantasy

Series  Bear’s Den Series

Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level G in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following  
may be appropriate.

Reading
■■ Search for and use information in 
pictures.
■■ Read words with easy spelling 
patterns (still).
■■ Solve new words independently.
■■ Use visual features of words to 
check, predict, or confirm reading.

■■ Stress words that are in bold. 
■■ Understand word meaning 
(dreadful). 
■■ Notice a writer’s use of 
an onomatopoetic word 
(Meoooooww).
■■ Identify a story problem and how 
it is resolved.
■■ Talk about events of a simple plot.

Phonics/Letter and  
Word Work
■■ Change the beginning sound in a 
word to make a new word.

Writing About Reading
■■ Identify the relationship between 
characters’ actions and their 
motives.

Analysis of Book Characteristics The Noise in the Garden, Level G 
How The Book Works This third-person narrative is fiction, with assigned dialogue and some repeating language. 
It is told in chronological sequence and takes place over a short time. Bear hears a terrible noise in the garden, which 
turns out to be a song Rabbit has written for him.

Genre/Form
■■ Fiction
■■ Animal fantasy

Text Structure
■■ Narrative text with 
straightforward structure 
(beginning, series of episodes, 
and ending)

Content
■■ Moderate level of support 
provided by picture information
■■ Some content that goes beyond 
children’s immediate experience 
(playing a violin)

Themes and Ideas
■■ Concrete theme close to 
children’s experience (Knowing 
the thought behind something 
can help us appreciate it.)
■■ Clear, simple idea easy to identify 
(appreciating a friend)

Language and Literary 
Features
■■ Simple sequence of events 
■■ Characters that do not change
■■ Split dialogue
■■ A few simple elements of fantasy 
(talking animals, an animal plays a 
musical instrument)

Sentence Complexity
■■ Some longer sentences with more 
than ten words
■■ Some sentences with clauses 
or phrases (Bear looked out the 
window.)
■■ Sentences with adjectives and 
prepositional phrases (A dreadful 
noise came from the garden.)
■■ Compound sentences joined by 
and
■■ Sentences with dialogue

Vocabulary
■■ Almost all words that are in 
common oral vocabulary for 
young children 
■■ Some variation in words used to 
assign dialogue (said, asked)

Words
■■ One-, two-, and three-syllable 
words with moderate picture 
support (bear, garden, rabbit, 
violin)
■■ Simple plurals using -s (earplugs, 
pillows, ears)
■■ A variety of high-frequency words
■■ Verbs with inflectional endings 
(worked, playing, listened)
■■ Simple contractions (didn’t, isn’t, 
it’s) 

Illustrations
■■ Illustrations that enhance and 
extend meaning in the text and 
sometimes add humor
■■ Illustrations on every page or 
page spread

Book and Print Features
■■ Sentences beginning on the left
■■ Print clearly separated from 
pictures
■■ Periods, commas, question marks, 
exclamation mark, and quotation 
marks
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TEXT SET

THE IMPORTANCE OF FRIENDSHIP

Prepare to facilitate book clubs for this text 
set on days 37–40.
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You may wish to refer to the following additional books from Interactive Read-Aloud and the 
corresponding Inquiry Overview Card.

Th
e Im

p
ortan

ce of Frien
dsh

ip
 

K
indergarten

The Importance of Friendship

What does it mean to  
be a good friend?

Friends are kind 
to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking About Books
While reading the books in this text set, help children make connections to their own lives, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ What is the message of the book? What does the author want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Big Al and ShrimpyA Visitor for Bear

Jessica

I’m the Best

Yo! Yes?

A Bedtime for Bear All for a Dime! My Friend Bear Spring Is Here 

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.

FPC_BC_ICard_K_PPDF_Friendship_7006.indd   1 6/6/2018   12:57:26 PM

Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

Spring Is Here
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship

Book Talk
In this book about being friends, Mole wants to celebrate the coming of spring with his 
best friend, Bear. The sun is shining, and the flowers are blooming. But look at Bear on the 
cover. He’s sound asleep! Mole must wake him up, but how will he do that?

Summary 
When Mole wakes up, he smells spring in the air. He goes to tell Bear but finds him asleep. 
Mole tries to wake Bear by tapping on his window, knocking on his door, tickling his nose 
with a feather, and playing a horn. Nothing works, so finally Mole makes Bear an elaborate 
breakfast. Bear finally wakes up, but now Mole—exhausted from all his efforts—is asleep.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Themes and ideas familiar to children (friendship, home, feelings)
■■ Some story events related to seasons (springtime, hibernation) 
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Mole  
woke up.”

Listening and Speaking 
■■ Listen with attention
■■ Listen to and respond to the  
statements of others

Building Deep Understanding 
■■ Infer that Mole wants to wake Bear up 
so they can share in the excitement of 
spring because they’re friends

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Mole solves the 
problem by making a delicious 
breakfast for Bear but is too tired to 
stay awake after all his hard work
■■ Express opinions about Bear and Mole

Writing About Reading
■■ Draw or write about what Mole does to 
try to wake Bear up
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Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

My Friend Bear
Kindergarten

Jez Alborough
Fiction
The Importance of Friendship 

Book Talk
Imagine being all alone in the woods and running into a great big bear. That’s what 
happens to Eddie in this book. At first, he’s so scared he tries to hide, but the bear finds 
him, and something happens that will surprise you. 

Summary 
Eddie is lonely, and he wishes he had a friend to talk to. Bear is lonely, too, and when 
Eddie tries cheering him up, the bear thinks his teddy is talking. When the bear discovers 
Eddie, they have a good laugh and spend the day playing together. When it’s time to go 
home they both realize they’re not lonely anymore, because they’re friends.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Narrative form with themes and ideas familiar to children (friends, feelings)
■■ Colorful illustrations that convey character’s feelings
■■ Text set off from illustrations in boxes sized to fit the text

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Eddie’s 
walking with his teddy.”

Listening and Speaking 
■■ Enter a conversation appropriately
■■ Actively participate in the give and take 
of a conversation

Building Deep Understanding
■■ Notice a writer’s use of playful language 
(rhyme, rhythm)
■■ Notice and understand a simple plot 
with a problem (both the bear and 
Eddie are lonely) and solution (the bear 
and Eddie become friends)

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that the lesson (having a 
friend means having someone to talk to 
and play with) can be applied to their 
own lives

Writing About Reading 
■■ Draw or write about the sequence of 
events in the story
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Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

All for a Dime!
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship 

Book Talk
This story is about three friends, named Bear, Mole, and Skunk. Bear has some delicious 
berries to sell at the market. Mole and Skunk think they have something delicious to sell, 
too, but poor Skunk and Mole—no one wants to buy what they’re selling! You can imagine 
what it might be. Find out what happens to the three friends. 

Summary 
Bear has gathered some delicious blueberries, while Mole has dug a bucket of worms, 
and Skunk has made some perfume. They each think they’ve got something wonderful to 
sell on Market Day, but while Bear easily sells his berries, no one wants Mole’s worms or 
Skunk’s smelly perfume. In the end, Mole and Skunk have fun buying from each other, and 
Bear uses his earnings to buy ice cream for them all to share.

Messages
You can find a way to make any situation fun. Friends help each other feel better when 
something is wrong. 

Important Text Characteristics
■■ Themes and ideas familiar and relevant to children (friendship, feelings, food)
■■ Dialogue, some unassigned, between characters
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the right-hand 
page showing the bear 
eating blueberries.

Listening and Speaking 
■■ Listen with attention
■■ Speak at appropriate volume

Building Deep Understanding 
■■ Infer that Skunk and Mole still have a 
good time at Market Day, even though 
they don’t make any money

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Skunk and Mole solve 
their problem by switching places and 
buying their own things back
■■ Express opinions about Bear, Mole, and 
Skunk and their behavior

Writing About Reading  
■■ Draw and write about what Bear, Mole, 
and Skunk are selling at Market Day
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Book Clubs

Title
Grade
Author
Illustrator
Genre
Text Set 2

A Bedtime for Bear
Kindergarten
Bonny Becker
Kady MacDonald Denton
Fiction
The Importance of 
Friendship

Book Talk
Have you ever heard the expression “quiet as a mouse”? This book is about a mouse  
who isn’t quiet at all, and he’s driving his friend Bear crazy! Bear just wants Mouse to  
leave him alone and go to sleep, but when he finally does, something surprising happens 
to make Bear wake Mouse up again. 

Summary 
Bear needs everything to be just right when he goes to bed. When Mouse shows up, 
determined to spend the night, he tests Bear’s patience with his non-stop chatter. Finally, 
Mouse falls asleep, but then Bear can’t sleep and he wakes his friend. Mouse cheerfully 
helps Bear and then tells him a bedtime story, and they fall happily asleep together.

Messages
Friends can be different from each other and still be friends. A good friend is there to  
help when you need one.

Important Text Characteristics
■■ This story is told in narrative form with a beginning, a middle with several episodes, and a 
humorous and satisfying ending
■■ Exuberant color illustrations that add humor to the text
■■ Large font and all caps used for emphasis in the text

Begin numbering this book 
on the right-hand page 
with body text beginning: 
“Everything had to be just 
so for Bear’s bedtime.”

Listening and Speaking
■■ Look at the speaker when spoken to
■■ Speak at appropriate volume
■■ Take turns when speaking

Building Deep Understanding 
■■ Infer that even though Bear and Mouse 
are different from each other, they are 
still friends and care about each other

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Follow a the plot, and understand that 
at first, Bear is frustrated with Mouse 
for being loud, but in the end, Bear is 
happy to have Mouse’s company

Writing About Reading
■■ Draw and write about what Bear and 
Mouse are like
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The Preview Pack contains the Text Set Card, the 

Discussion Card for each title in the set, and six 

complimentary copies of one of the text set titles.
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LITERARY ANALYSIS UMBRELLA 14

UNDERSTANDING CHARACTERS IN STORIES 

LA.U14.RML1: Stories have important 
characters TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten282

Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14
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The Reading Minilessons Book, Kindergarten274

RML 1
LA.U14.RML1

Reading Minilesson Principle 

Stories have important characters.

Understanding Characters 
in Stories

You Will Need

 w three or four books that have 
strong main characters, such as 
the following:

• A Visitor for Bear  
by Bonny Becker,  
from Text Set: Friendship

• Big Al and Shrimpy  
by Andrew Clements,  
from Text Set: Friendship

• I Love You All Day Long  
by Francesca Rusackas,  
from Text Set: School

 w chart paper and markers

Academic Language / 
Important Vocabulary

 w story

 w important character

Continuum 
Connection

 w Notice and remember characters in 
simple narratives (p. 29)

Goal

Identify the important characters in simple fictional narratives.

Rationale

Characters are an essential element of fiction texts. Children need to be able 
to identify and think about the important characters in a story so that they can 
appreciate the meaning of the text and are able to discuss it with others. The 
important characters children identify and think about are the animals or people 
the story is mostly about.

Assess Learning

Observe children when they talk about the characters in stories they have heard 
or read. Notice if there is evidence of new learning based on the goal of this 
minilesson.

 w Are children able to identify the important characters in books?

 w Are they able to distinguish the most important characters from less 
important characters?

 w Do the children use the terms story and important character? 

Minilesson

To help children think about the minilesson principle, choose familiar texts and 
examples to use in an inquiry-based lesson. Here is an example.

 w Show the front cover of A Visitor for Bear.

A character in a story can be an animal or a person. In A Visitor for Bear, 
which characters is the story mostly about?

 w Write the characters’ names on chart paper, along with a quick sketch of 
Bear and the mouse.

Bear and the mouse are the most important characters. Why are these 
characters important? 

 w Read the first two pages of I Love You All Day Long.

Who are the most important characters in this story?

How can you tell Owen and his mommy are the most important 
characters in this story?

 w Again, write the characters’ names, along with a quick sketch of Owen and 
his mommy. Show pages 10 and 11.

Notice there are other characters in the story, but the story is mostly 
about Owen and his mommy.
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Have a Try

Invite the children to talk about the important characters in 
Big Al and Shrimpy.

 w Show the front cover and the first few pages of Big Al 
and Shrimpy.

Turn and talk to your partner about who the most 
important characters are in this book.

 w After children have shared their thinking with their 
partner, ask a few children to share.

How did you know Big Al and Shrimpy were the 
important characters in the story?

 w Record the characters’ names and draw sketches on the 
chart.

Summarize and Apply

Summarize the learning and remind the children to think 
about the important characters in a story while they read.

 w Review the chart with the children.

What does the chart show?

Today you learned that stories have important characters.

 w Write the principle on the chart.

If you read a story today, think about which characters the story is mostly about. Be 
ready to share who the characters are. Remember that sometimes only one character 
is important.

Share

Following independent work time, gather children together in the meeting area to talk about 
the characters in their reading.

Who were the important characters from the story you read today?

Why did you think that these were the important characters?

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Encourage dramatic play involving important characters from books you have read to the class.

 w During interactive read-aloud and shared reading, discuss how some characters are 
animals and some books have the names of the important characters in the titles.

 w Drawing/Writing About Reading Have children draw and label the important characters 
from familiar books.

RML 1
LA.U14.RML1

FP_RML_GK_MinilessonsBook_i-x_1-450.indb   275 8/28/18   3:44 PM

Umbrella 14: Understanding Characters in Stories 273

S
ection 2: Literary A

nalysis

Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship
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TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: Jessica

Respond to the IRA text by using the Shared 
Writing section on your lesson folder.

You Will Need

Summary
Ruthie has an imaginary friend named Jessica. They do everything together until Ruthie starts 
kindergarten. On her first day at school, she meets a real girl named Jessica, and they become  
good friends.

Messages
An imaginary friend can keep you company. It is fun to use your imagination. Real people make the best 
friends. Doing new things can be scary at first but often turns out to be fun.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:   

Children will be able to:
■■ understand the messages about friendship.

■■ notice and remember the main characters.

■■ infer Ruthie’s feelings and motivations.

■■ notice when Ruthie learns a lesson.

■■ listen attentively and talk about the story.

About This Book

GENRE This is a realistic-fiction story about a young girl with an imaginary friend. Many children will 
relate to the main character’s feelings of loneliness and her fear of new experiences.

HOW THE BOOK WORKS It begins by showing Ruthie’s imaginary friendship with Jessica. The story’s 
problem—Ruthie’s dependence on Jessica—is resolved when Ruthie meets a real-life Jessica on her first 
day of kindergarten.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Watercolor-and-black-pen vignettes; some bordered illustrations

■■ Some illustrations with text lines showing what Ruthie says to Jessica

■■ Simple vocabulary, with a few notable exceptions (e.g., lavatory)

■■ Repetition (“There is no Jessica.”)

Book Jessica
Grade Kindergarten
Author/
Illustrator Kevin Henkes

Genre Fiction
Text Set Friendship

• A Visitor for Bear
• Big Al and Shrimpy
• I’m the Best
• Jessica
• Yo! Yes?

• Jessica
• Chart paper 
• Marker
• Drawing paper and crayons

Jessica

Jessica
Kevin Henkes Interactive Read
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 
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The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes
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Prepare to use the books in this text set by 

familiarizing yourself with the Inquiry Overview Card. 

Here you’ll find the essential questions, big ideas, and 

critical thinking students will explore and investigate 

further as they engage with these texts.

TEXT: Not Quite Right

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds
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• Not Quite Right
• a pointer
• highlighter tape
• sticky notes
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Letter Minibooks for Hh and Nn

Book Not Quite Right

Author Helen Lorraine

Illustrator Donald Wu

Genre Fiction/Realistic

Summary 
Carly liked the playhouse her mom made for her, but she thought it was not quite right. So she added a table and 
chairs, some pretty pictures, and then some toys and snacks. When it still was not quite right, Carly figured out what 
was missing—her friends! 

Messages
Friends are more valuable than any objects. Friends make everything better. Everyone has special things that help to 
make a place their own.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (the Shared and Performance Reading section) and choose some 
goals. Consider these:

Watch for evidence that children can:
■■ Early Literacy Behaviors Notice features of letters and words.

■■ Fluent Reading Join in on the reading of the text. Adjust the voice to read dialogue in the body of text.

■■ Vocabulary and Language Development Understand the meanings of words used in common oral language (not quite 
right; just right).

■■ Comprehension: Talking and Writing About Reading Infer the character’s feelings in the story. Understand the 
messages and relate them to their own ideas about friendship. 

About This Book
GENRE FOCUS This realistic fiction tells the story of Carly trying to make her new playhouse feel just right. 

HOW THE BOOK WORKS Carly thinks her playhouse is not quite right. So she keeps adding things, but it still isn’t 
quite right. Finally, Carly realizes that her friends will make her playhouse just right. 

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repetitive language structure that makes the text easy to read and understand

■■ Dialogue that is color-coded in blue to make it stand out

■■ Illustrations that strongly support the text

■■ Text layout that supports phrasing

1
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Illustration by Juan Caminador

Two little blackbirds

Sitting on a hill.

One named Jack,

One named Jill.

Fly away, Jack,

Fly away, Jill.

Come back, Jack,

Come back, Jill.

Two Little Blackbirds
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Review previously taught lesson.

Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud alphabet books so children can practice 
letter recognition.

 Alphabet Under Construction by Denise Fleming

 B Is for Bulldozer by June Sobel

Shared Reading See “Bow-Wow-Wow” in Fountas & Pinnell Shared Poetry Charts 
(2019). If you don’t have these poetry charts, enlarge the print of this poem or 
other poems such as “The Alphabet Song” or “Billy, Billy” in Sing a Song of Poetry, 
and have children practice letter recognition in names. You may also wish to use 
the following Shared Reading title from Fountas & Pinnell Classroom to look at 
more letters.

 City ABCs by Finnoula Louise

Interactive Writing Refer to the class name chart to show children how to make 
letters (“a b like the b in Rebecca”).

Independent Writing Have children write their names on their drawings and 
other writing. Remind children that they can use the letters they know from their 
names while writing stories.

Extend Learning
f■ Repeat the lesson, having children work with names of others in the class.

f■ Read the chart together. Then have individual children locate their names by 
thinking first about the beginning letter.

f■ Play a game: “I’m thinking of a boy whose name starts with A. He has a red 
shirt.” Let children respond by going up and pointing to the name and reading it.

f■ After children can identify names by first letter, ask them to locate names by the 
next letter or the last letter: “I’m thinking of a girl whose name starts with C. 
The next letter is a.”

f■ Make a class name chart on paper to display next to your easel so that it will be 
there for handy reference.

XX Connect with Home
f■ Have the children take home their name cards and find and glue on the paper a 
picture of something that starts with the same beginning letter.

f■ Encourage children to invite caregivers to create a small name chart with names 
of family or friends. Provide blank word cards and a copy of the class name 
chart to use as a model for making a family name chart. Encourage children to 
read the chart several times a day.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
This lesson is appropriate for children who are just beginning to 
learn about print. It will familiarize them with the letters that 
make up their names and will help them attend to sequence and 
orientation. The lesson engages children in learning the details of 
their own names and draws their attention to others’ names. The 
lesson is also appropriate for children who already recognize or 
can write their names, because they will be learning the names of 
their friends as well.

Following this lesson, create a permanent name chart for daily 
reference in reading, writing, and word study activities. Copy the 
names of the children (grouped by first letter) on chart paper. You 
may wish to involve the children in circling each group of names 
that start with the same letter.

XX Working with English Language Learners
For English language learners, recognizing their own names in 
print will provide a first and very personal entry into written 
English. Take care to pronounce each name accurately and to 
emphasize and point out its first letter. As you say the child’s 
name, run your finger along the letters so that he can begin to 
notice the connections between letters and sounds. Give the 
children many opportunities to locate their names quickly on the 
name chart.

YOU WILL NEED

 Ready Resources
ff Blank Pocket-Chart Cards

Online Resources
ff ELC 1 Action Tags
ff ELC 1 Blank Word Cards

Other Materials
ff pocket chart or blank 
chart paper
ff glue sticks
ff magnetic letters
ff manila envelope or 
sealable bags

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books that include names for children to 
practice name recognition.

 A, My Name Is Alice by Jane Bayer 

 The Doorbell Rang by Pat Hutchins

Shared Reading See “Jack, Jack” in Fountas & Pinnell Shared Poetry Charts (2019). 
If you don’t have these poetry charts, enlarge the print of this poem or other 
poems such as “Good Morning” or “Jack Be Nimble” in Sing a Song of Poetry, and 
have children locate names. You may also wish to use the following Shared 
Reading title from Fountas & Pinnell Classroom to locate and recognize other 
names.

 Kate’s Party by Jane Simon

Interactive Writing Use the songs, nursery rhymes, and chants that include 
names as resources for identifying and writing new, interesting words.

Independent Writing Encourage children to put their names on their writing 
papers. You can also give children copies of familiar songs that feature names and 
have them put their names in the blanks and draw pictures.

Extend Learning
f■ Create a new name chart with storybook characters. Take the names of 
children’s favorite storybook characters (for example, Goldilocks, Clifford, 
Chrysanthemum, Peter Rabbit, or Frances) and place them in the song or chant 
for shared reading.

f■ Place the first letter of a name on the chart and ask children to put in a name 
starting with that letter. Teach them how to check by comparing each word with 
the words on the class name chart.

f■ Repeat the lesson using chants such as “Pat-a-Cake” and “Jack, Jack” (see Sing 
a Song of Poetry). In “Pat-a-Cake,” children insert an initial letter as well as a 
name; in “Jack, Jack,” they insert the name four times.

XX Connect with Home
Send home copies of “name” songs and chants with the child’s name inserted 
(such as “Billy, Billy” or “Sally, Go ’Round” from Sing a Song of Poetry). Also send 
home blank versions, and encourage parents or caregivers to put other family 
members’ names in the blanks and read the songs and chants with the child.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
Like ELC 1, this lesson is apt to be one of the children’s first school 
experiences with print. A child’s name is an important word 
because it has personal meaning. By noticing some visual aspects 
of print, children begin to learn to recognize their names, and this 
helps them learn the concept of a word. Children who already 
recognize their own names will find them quickly and may begin 
to notice other words within familiar texts. It will be important for 
children who do not recognize their own names to learn how to 
locate them within continuous text. Young children will enjoy 
chanting or singing the song.

XX Working with English Language Learners
Initially some English language learners may not understand what 
is said in the classroom, and English in print will be difficult for )
them. Hearing and seeing their own names provides a way of 
entering the world of English language and literacy. As children 
begin to recognize their names they become oriented to print. Of 
course, showing that you value each child’s name promotes a 
sense of community and inclusion. Be sure to pronounce 
children’s names accurately and to say their names often. Help 
children say and find the names of other children in the class. By 
repeating chants and songs many times, you can encourage 
children to join in and add their own names.

YOU WILL NEED

 Ready Resources
ff ELC 2 Pocket-Chart Cards (long)

Online Resources
ff ELC 2 Action Tags
ff ELC 2 Song: Happy Birthday 
to You
ff ELC 2 Rhyme: Good Morning
ff ELC 2 Poem: Jack, Be Nimble

Other Materials
ff pocket-chart cards (with 
children’s names, from ELC 1)
ff sentence strips with words to 
“Happy Birthday”

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

A name starts with a capital 
letter. The other letters are 
lowercase.

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words. This principle sets the 
scene for noticing spelling patterns in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books with rhyming words.

 Mary Wore Her Red Dress  by Merle Peek

 Over on the Farm by Marianne Berkes

Shared Reading See “Dance a Merry Jig” in Fountas & Pinnell Shared Poetry 
Charts (2019). If you don’t have these poetry charts, enlarge the print of this poem 
or other poems such as “A-hunting We Will Go” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom. 

 Wiggles: Poems to Make You Wiggle Your Fingers and Toes

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark with highlighter tape.

Independent Writing Encourage children to think of pairs of rhyming words to 
write and illustrate.

Extend Learning
f■ Have the children select pocket-chart picture cards of rhyming words to create 
variations of the song in the pocket chart.

f■ Change the answer in the chart to the following:

Yes, I saw a       on a      .

Yes, I saw a       on a      .

Yes, I saw a       that was sitting/standing/playing on a      .

Yes, I saw a       on a      .

f■ Once children have learned alternate “yes” and “no” versions, they can think 
about whether you could really see a frog on a log or not, and they can select 
either the “yes” or the “no” version.

XX Connect with Home
f■ After children have learned the “Did You Ever See” song, have them take home a 
copy to read to their family members. Communicate to family members that 
enjoying songs like this helps children learn phonics, even if they are not yet 
ready to read the words in isolation. Family members and caregivers can have 
fun making up new variations of the song.

f■ You may also send home a blank “Did You Ever See” book for the children to 
make with family members.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This lesson will be more successful if children learn the song as 
an oral activity first so they can feel the rhythm of the song and 
enjoy it. This foundation will make the print more meaningful. 
Having strong familiarity with the song will allow children to focus 
on the rhyming words and enjoy the variations.

XX Working with English Language Learners
Some children may be hearing these rhymes for the first time. 
Show pairs of pictures that represent words that rhyme (for 
example, sheep, jeep or frog, log), pointing to the pictures as you 
name them. Have children say the rhymes so that they can feel 
the movement of their mouths as they pronounce the words. As 
you sing the song with children, use rhythm in an enjoyable way, 
so that they can remember it.

YOU WILL NEED

 Ready Resources
ff PA 1 Pocket-Chart Word Cards
ff PA 1 Pocket-Chart Picture Cards
ff PA 1 Pocket-Chart Cards (long)
ff Blank Pocket-Chart Cards

Online Resources
ff PA 1 Action Tags
ff PA 1 Did You Ever See Sheet

Other Materials
ff pocket chart or other chart with 
words of “Did You Ever See”
ff pointer
ff highlighter tape or highlighter

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Hearing and singing songs can help children become more aware 
of the sounds of language, including rhyming words. Internalized 
rhymes and songs are powerful exemplars that help children 
recognize when parts of words sound the same.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books that emphasize rhyme and rhythm.

 Over on the Farm by Christopher Gunson

 It’s Raining, It’s Pouring by Kin Eagle 

Shared Reading See “Every Morning at Eight O’Clock” in Fountas & Pinnell Shared 
Poetry Charts (2019). If you don’t have these poetry charts, enlarge the print of 
this poem or other poems such “Jack, Jack” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. Give children individual 
copies to illustrate and add to their poetry notebooks. You may also wish to use 
the following Shared Reading title from Fountas & Pinnell Classroom. 

 The Itsy Bitsy Spider adapted by Helen Lorraine

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark them with highlighter tape. You might 
wish to use different colors for different rhymes.

Independent Writing Encourage each child to write his name and one word—it 
may be a nonsense word—that rhymes with the name.

Extend Learning
f■ Repeat the lesson with other nursery rhymes and poems such as “Jack and Jill” 
or “Hickory, Dickory, Dock!” from Sing a Song of Poetry.

f■ Print a copy of a poem from this lesson in very large print and glue it on a large 
piece of cardboard. Put this “poem card,” along with similar ones, in a box 
labeled Poetry. Have children choose and read these previously learned poems. 
Provide colored highlighter tape for them to place on rhyming words.

XX Connect with Home
f■ After children have learned a poem (or a verse of a poem), have them take home 
a copy to read to family members.

f■ In addition, encourage caregivers to read poems and books with rhymes and to 
sing songs with rhymes.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This early lesson will help to build children’s knowledge of 
traditional rhymes. Use the teaching guidelines and variations 
with appropriate poems and songs; Fountas & Pinnell Shared 
Poetry Charts (2019) and Sing a Song of Poetry include many 
examples. Engage children in a great deal of shared reading of 
rhymes and poems before identifying or working with the rhyming 
words. If the children know a rhyme and have enjoyed it many 
times, they will have an internal sense of the rhythm and sound 
that will make this explicit lesson easier and more meaningful.

XX Working with English Language Learners
Many English language learners will be hearing traditional English 
nursery rhymes for the first time and may need more repetitions 
to become fluent with them. If possible, use illustrations to help 
children understand the rhyming words you are using (for 
example, quick and candlestick). Select rhymes from Sing a Song 
of Poetry that you think English language learners will enjoy. You 
may also ask children to share traditional rhymes that they say at 
home in their native language.

YOU WILL NEED

 Ready Resources
ff PA 2 Pocket-Chart Cards (long)

Online Resources
ff PA 2 Action Tags
ff PA 2 Poem: Jack, Be Nimble

Other Materials
ff pocket chart or other chart with 
words of “Jack, Be Nimble”
ff pointer
ff highlighter tape or highlighter
ff glue sticks
ff drawing supplies
ff poetry notebooks

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Enjoying rhymes leads children to pay close attention to how 
language sounds. They learn to hear similarities and differences. 
Eventually they hear individual speech sounds and are able to 
connect those sounds to letter symbols.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books and poems that have fun with rhyme.

 The Doorbell Rang by Pat Hutchins

 Baa Baa Black Sheep by Iza Trapani

Shared Reading See “High and Low” in Fountas & Pinnell Shared Poetry Charts 
(2019). If you don’t have these poetry charts, enlarge the print of this poem or 
other poems such as “Pease Porridge Hot” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom.  

 Hand in Hand: Poems About Friends

Interactive Writing Create a two-line rhyming poem, and point out rhyming 
words in the interactive writing.

Independent Writing When children are saying words slowly to hear sounds, 
encourage them to make connections to other words that have parts at the end 
that sound the same.

Extend Learning
f■ Repeat this lesson with the following pairs of pictures of rhyming words: bear, 
chair; mouse, house; dog, log; shell, bell; bib, crib; pen, hen; shirt, skirt; crown, 
clown; socks, box; moon, spoon.

f■ After children have read simple poems many times in shared reading, have 
them glue copies of the poems on paper, illustrate the poems, and place the 
sheets in their poetry folders. On some poems, they can highlight rhyming 
words.

XX Connect with Home
Give children sheets of picture cards (Online Resources) to cut apart and match 
again at home. Invite family members to play these rhyming games:

f■ Say two words and have the child repeat them. Have the child clap only if the 
two words rhyme.

f■ Say three or more words. If all of the words rhyme, the child stands; if all of 
the words do not rhyme, the child sits.

120

 3 PHONOLOGICAL AWARENESS

 EARLY MIDDLE LATE

PH
ON

OL
OG

IC
AL

 A
W

AR
EN

ES
S 

3

Phonological Awareness: Hear and Connect Rhyming Words

Plan

XX Consider Your Children
Introduce this activity after children have participated in a great 
deal of shared reading of poems from Sing a Song of Poetry, 
Grade K or other sources. If rhyming is a new concept for children, 
begin with only two or three pairs of rhymes. Because this is an 
oral activity, it’s important not to use printed words with the 
pictures.

XX Working with English Language Learners
Children who are not familiar with English phonology may need 
many experiences to be able to hear rhymes and understand that 
the similar-sounding parts are at the ends of words. To identify 
rhymes, use poems that they already know through shared 
reading and have practiced many times. Be sure that children can 
say and understand the meaning of all of the picture cards that 
you use; set aside those that are too far from their experience or 
that you cannot explain.

YOU WILL NEED

 Ready Resources
ff PA 3 Pocket-Chart Picture Cards

Online Resources
ff PA 3 Action Tags
ff PA 3 Picture Cards
ff PA 3 Two-Way Sorts

Other Materials
ff pocket chart

EXPLAIN THE PRINCIPLE

You can hear and connect words 
that rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 2

UNDERSTAND THE PRINCIPLE

Hearing and connecting words that rhyme, or sound the same at 
the end, helps children understand that words are made up of 
sounds. Working with rhymes encourages them to distinguish 
individual sounds and to begin thinking about how sounds and 
letters are related. Later this knowledge will help children break 
words apart to solve them.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
hear and connect a variety of 
words that rhyme.

Hear and Connect Rhyming Words
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Begin to form Guided Reading groups with 
any students who are ready, based on your 
assessments.

GRYou Will Need
• All Kinds of Eggs, Level C
• whiteboards
• magnetic letters

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form 

Book  All Kinds of Eggs

Level  C

Author  M.C. Hall

Genre  Nonfiction
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Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level C in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may  
be appropriate.

Reading
■■ Search for and use information 
from photographs to support 
meaning.
■■ Use labels on photographs to 
search for and use information.
■■ Identify a sound and link it to a 
letter.
■■ Use oral language syntax to 
predict what would sound right.

■■ Begin to read in phrased units.
■■ Understand animal names (snake, 
fish, turtle, spider, crocodile, 
chicken).
■■ Recognize that a text can give 
information.
■■ Talk about what is learned from 
reading the text.

Phonics/Letter and  
Word Work
■■ Learn high-frequency words (all, 
look, was, were).

Writing About Reading
■■ Remember important information 
from a text.

Analysis of Book Characteristics All Kinds of Eggs, Level C
How The Book Works This nonfiction book identifies baby animals that come from eggs, including snakes, fish, 
turtles, spiders, crocodiles, and chickens. It has simple, repeating language patterns. Labels on photographs identify 
the eggs and the baby animals that hatch from them. The book begins and ends with a visual summary.

Genre/Form
■■ Nonfiction
■■ Simple factual text

Text Structure
■■ Text with underlying structural 
pattern (simple description) 

Content
■■ Content interesting to and 
relevant for young children
■■ Content directly and explicitly 
supported by picture information

Themes and Ideas
■■ Theme reflecting everyday life 
(nature)
■■ Ideas close to children’s 
experiences (noticing your world, 
learning new things)

Language and Literary 
Features
■■ Simple language patterns that are 
close to oral language 
■■ Repeating language patterns

Sentence Complexity
■■ Short sentences, five to seven 
words
■■ More than one sentence pattern 
repeated in the book

Vocabulary
■■ A few words that are new to 
children but easy to understand in 
context (inside)
■■ Concept words illustrated by 
photographs (spider, crocodile, 
chicken)

Words
■■ Mostly one-, two-, and three-
syllable words fully supported 
by the pictures (fish, spider, 
crocodile)
■■ Some simple plurals using -s 
(eggs, spiders)
■■ Repeated use of a few easy high-
frequency words (look, at, all, was, 
were)

Illustrations
■■ Clear illustrations (photographs) 
that fully support meaning
■■ Illustrations (photographs) that 
match print very closely
■■ Simple illustrations (photographs) 
with no distracting detail
■■ Consistent layout of illustrations 
(photographs) and print
■■ Labeled photographs

Book and Print Features
■■ Print in large, plain font
■■ Print on pale background
■■ One to two lines of text on each 
page of print
■■ Sentences beginning on the left
■■ Exaggerated spaces between 
words
■■ Periods and exclamation mark

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

FPC_GR_Lesson_0408_C_AllKindsOfEggs.indd   3 5/24/18   2:32 PM

GRYou Will Need
• Cleaning My Room, Level B
• whiteboards
• wipe-off markers

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form 

Book  Cleaning My Room

Level  B

Author  Nancy Kate

Illustrator  Amy Wummer

Genre  Fiction/Realistic

Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level B in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following may  
be appropriate.

Reading
■■ Read from left to right across two 
lines of print.
■■ Use a language pattern close to 
oral language to search for and 
use information.
■■ Reread a sentence to confirm or 
self-correct.
■■ Locate easy high-frequency 
words in a text.

■■ Understand word meanings (put, 
closet).
■■ Talk about the pictures, revealing 
interpretation of a problem.
■■ Make a prediction based on 
information in pictures that 
closely match the text.

Phonics/Letter and  
Word Work
■■ Recognize and use the 
consonant-vowel-consonant 
(CVC) pattern.

Writing About Reading
■■ Use a repeating language pattern.

Analysis of Book Characteristics Cleaning My Room, Level B
How The Book Works This book is fiction, a first-person narrative told in chronological order. The text repeats a 
simple sentence structure until the last page. A girl cleans her room, shoving one item at a time into the closet until it is 
overfull and everything tumbles out again.

Genre/Form
■■ Fiction
■■ Realistic 

Text Structure
■■ Very simple narrative carried by 
pictures

Content
■■ Familiar, easy content (cleaning)
■■ All content directly and explicitly 
supported by picture information

Themes and Ideas
■■ Theme reflecting everyday life 
(putting things away)
■■ Idea close to children’s 
experience (things don’t always 
go as planned)

Language and Literary 
Features
■■ Repeating language pattern 
■■ Familiar setting close to children’s 
experience (bedroom)
■■ Nameless, simple character that 
does not change

Sentence Complexity
■■ Short, predictable sentences 
(seven words) that are close to 
oral language
■■ Simple sentences 
■■ Subject preceding verb in all 
sentences

Vocabulary
■■ All words that are in common oral 
vocabulary for young children 
(Tier 1)
■■ Concept words illustrated by 
pictures (ball, dog, fish)

Words
■■ Mostly one-syllable words fully 
supported by the pictures (hat, 
book, bear)
■■ One two-syllable word and one 
three-syllable word (closet, 
elephant)
■■ Repeated use of a few easy high-
frequency words (I, put, my, in, 
the)

Illustrations
■■ Clear illustrations that fully 
support meaning
■■ Illustrations that support each 
page of text
■■ Very simple illustrations with little 
distracting detail
■■ Consistent layout of illustrations 
and print until the last page

Book and Print Features
■■ Print in large, plain font
■■ Two lines of text on most pages 
of print
■■ Sentences beginning on the left
■■ Sentences turn over one line
■■ Consistent placement of print 
■■ Speech bubble with bold print
■■ Periods and exclamation mark
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© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 
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GRYou Will Need
• The Noise in the Garden, Level G
• whiteboards
• magnetic letters

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Recording Form

Book  The Noise in the 
Garden

Level  G

Author  Jacqueline Adams

Illustrator  Jennifer Morris

Genre  Fiction/Animal 
Fantasy

Series  Bear’s Den Series

Goals
Think about the readers and the behaviors and understandings to notice, teach for, and support at Level G in  
The Fountas & Pinnell Literacy Continuum. Select goals that match the needs of your students. The following  
may be appropriate.

Reading
■■ Search for and use information in 
pictures.
■■ Read words with easy spelling 
patterns (still).
■■ Solve new words independently.
■■ Use visual features of words to 
check, predict, or confirm reading.

■■ Stress words that are in bold. 
■■ Understand word meaning 
(dreadful). 
■■ Notice a writer’s use of 
an onomatopoetic word 
(Meoooooww).
■■ Identify a story problem and how 
it is resolved.
■■ Talk about events of a simple plot.

Phonics/Letter and  
Word Work
■■ Change the beginning sound in a 
word to make a new word.

Writing About Reading
■■ Identify the relationship between 
characters’ actions and their 
motives.

Analysis of Book Characteristics The Noise in the Garden, Level G 
How The Book Works This third-person narrative is fiction, with assigned dialogue and some repeating language. 
It is told in chronological sequence and takes place over a short time. Bear hears a terrible noise in the garden, which 
turns out to be a song Rabbit has written for him.

Genre/Form
■■ Fiction
■■ Animal fantasy

Text Structure
■■ Narrative text with 
straightforward structure 
(beginning, series of episodes, 
and ending)

Content
■■ Moderate level of support 
provided by picture information
■■ Some content that goes beyond 
children’s immediate experience 
(playing a violin)

Themes and Ideas
■■ Concrete theme close to 
children’s experience (Knowing 
the thought behind something 
can help us appreciate it.)
■■ Clear, simple idea easy to identify 
(appreciating a friend)

Language and Literary 
Features
■■ Simple sequence of events 
■■ Characters that do not change
■■ Split dialogue
■■ A few simple elements of fantasy 
(talking animals, an animal plays a 
musical instrument)

Sentence Complexity
■■ Some longer sentences with more 
than ten words
■■ Some sentences with clauses 
or phrases (Bear looked out the 
window.)
■■ Sentences with adjectives and 
prepositional phrases (A dreadful 
noise came from the garden.)
■■ Compound sentences joined by 
and
■■ Sentences with dialogue

Vocabulary
■■ Almost all words that are in 
common oral vocabulary for 
young children 
■■ Some variation in words used to 
assign dialogue (said, asked)

Words
■■ One-, two-, and three-syllable 
words with moderate picture 
support (bear, garden, rabbit, 
violin)
■■ Simple plurals using -s (earplugs, 
pillows, ears)
■■ A variety of high-frequency words
■■ Verbs with inflectional endings 
(worked, playing, listened)
■■ Simple contractions (didn’t, isn’t, 
it’s) 

Illustrations
■■ Illustrations that enhance and 
extend meaning in the text and 
sometimes add humor
■■ Illustrations on every page or 
page spread

Book and Print Features
■■ Sentences beginning on the left
■■ Print clearly separated from 
pictures
■■ Periods, commas, question marks, 
exclamation mark, and quotation 
marks

G
uid

ed
 Read

ing

1

GR

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 

FPC_GR_Lesson_0087_NoiseInGarden.indd   3 12/5/17   5:07 PM

The Preview Pack contains one title per text level 

from the Grade K Guided Reading Collection to try 

with a small group of students. (6 copies of each title 

provided.)

TEXT SET

THE IMPORTANCE OF FRIENDSHIP

Prepare to facilitate book clubs for this text 
set on days 37–40.

B
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You may wish to refer to the following additional books from Interactive Read-Aloud and the 
corresponding Inquiry Overview Card.
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K
indergarten

The Importance of Friendship

What does it mean to  
be a good friend?

Friends are kind 
to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking About Books
While reading the books in this text set, help children make connections to their own lives, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ What is the message of the book? What does the author want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Big Al and ShrimpyA Visitor for Bear

Jessica

I’m the Best

Yo! Yes?

A Bedtime for Bear All for a Dime! My Friend Bear Spring Is Here 
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Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

Spring Is Here
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship

Book Talk
In this book about being friends, Mole wants to celebrate the coming of spring with his 
best friend, Bear. The sun is shining, and the flowers are blooming. But look at Bear on the 
cover. He’s sound asleep! Mole must wake him up, but how will he do that?

Summary 
When Mole wakes up, he smells spring in the air. He goes to tell Bear but finds him asleep. 
Mole tries to wake Bear by tapping on his window, knocking on his door, tickling his nose 
with a feather, and playing a horn. Nothing works, so finally Mole makes Bear an elaborate 
breakfast. Bear finally wakes up, but now Mole—exhausted from all his efforts—is asleep.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Themes and ideas familiar to children (friendship, home, feelings)
■■ Some story events related to seasons (springtime, hibernation) 
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Mole  
woke up.”

Listening and Speaking 
■■ Listen with attention
■■ Listen to and respond to the  
statements of others

Building Deep Understanding 
■■ Infer that Mole wants to wake Bear up 
so they can share in the excitement of 
spring because they’re friends

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Mole solves the 
problem by making a delicious 
breakfast for Bear but is too tired to 
stay awake after all his hard work
■■ Express opinions about Bear and Mole

Writing About Reading
■■ Draw or write about what Mole does to 
try to wake Bear up
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Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

My Friend Bear
Kindergarten

Jez Alborough
Fiction
The Importance of Friendship 

Book Talk
Imagine being all alone in the woods and running into a great big bear. That’s what 
happens to Eddie in this book. At first, he’s so scared he tries to hide, but the bear finds 
him, and something happens that will surprise you. 

Summary 
Eddie is lonely, and he wishes he had a friend to talk to. Bear is lonely, too, and when 
Eddie tries cheering him up, the bear thinks his teddy is talking. When the bear discovers 
Eddie, they have a good laugh and spend the day playing together. When it’s time to go 
home they both realize they’re not lonely anymore, because they’re friends.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Narrative form with themes and ideas familiar to children (friends, feelings)
■■ Colorful illustrations that convey character’s feelings
■■ Text set off from illustrations in boxes sized to fit the text

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Eddie’s 
walking with his teddy.”

Listening and Speaking 
■■ Enter a conversation appropriately
■■ Actively participate in the give and take 
of a conversation

Building Deep Understanding
■■ Notice a writer’s use of playful language 
(rhyme, rhythm)
■■ Notice and understand a simple plot 
with a problem (both the bear and 
Eddie are lonely) and solution (the bear 
and Eddie become friends)

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that the lesson (having a 
friend means having someone to talk to 
and play with) can be applied to their 
own lives

Writing About Reading 
■■ Draw or write about the sequence of 
events in the story
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Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

All for a Dime!
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship 

Book Talk
This story is about three friends, named Bear, Mole, and Skunk. Bear has some delicious 
berries to sell at the market. Mole and Skunk think they have something delicious to sell, 
too, but poor Skunk and Mole—no one wants to buy what they’re selling! You can imagine 
what it might be. Find out what happens to the three friends. 

Summary 
Bear has gathered some delicious blueberries, while Mole has dug a bucket of worms, 
and Skunk has made some perfume. They each think they’ve got something wonderful to 
sell on Market Day, but while Bear easily sells his berries, no one wants Mole’s worms or 
Skunk’s smelly perfume. In the end, Mole and Skunk have fun buying from each other, and 
Bear uses his earnings to buy ice cream for them all to share.

Messages
You can find a way to make any situation fun. Friends help each other feel better when 
something is wrong. 

Important Text Characteristics
■■ Themes and ideas familiar and relevant to children (friendship, feelings, food)
■■ Dialogue, some unassigned, between characters
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the right-hand 
page showing the bear 
eating blueberries.

Listening and Speaking 
■■ Listen with attention
■■ Speak at appropriate volume

Building Deep Understanding 
■■ Infer that Skunk and Mole still have a 
good time at Market Day, even though 
they don’t make any money

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Skunk and Mole solve 
their problem by switching places and 
buying their own things back
■■ Express opinions about Bear, Mole, and 
Skunk and their behavior

Writing About Reading  
■■ Draw and write about what Bear, Mole, 
and Skunk are selling at Market Day
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Book Clubs

Title
Grade
Author
Illustrator
Genre
Text Set 2

A Bedtime for Bear
Kindergarten
Bonny Becker
Kady MacDonald Denton
Fiction
The Importance of 
Friendship

Book Talk
Have you ever heard the expression “quiet as a mouse”? This book is about a mouse  
who isn’t quiet at all, and he’s driving his friend Bear crazy! Bear just wants Mouse to  
leave him alone and go to sleep, but when he finally does, something surprising happens 
to make Bear wake Mouse up again. 

Summary 
Bear needs everything to be just right when he goes to bed. When Mouse shows up, 
determined to spend the night, he tests Bear’s patience with his non-stop chatter. Finally, 
Mouse falls asleep, but then Bear can’t sleep and he wakes his friend. Mouse cheerfully 
helps Bear and then tells him a bedtime story, and they fall happily asleep together.

Messages
Friends can be different from each other and still be friends. A good friend is there to  
help when you need one.

Important Text Characteristics
■■ This story is told in narrative form with a beginning, a middle with several episodes, and a 
humorous and satisfying ending
■■ Exuberant color illustrations that add humor to the text
■■ Large font and all caps used for emphasis in the text

Begin numbering this book 
on the right-hand page 
with body text beginning: 
“Everything had to be just 
so for Bear’s bedtime.”

Listening and Speaking
■■ Look at the speaker when spoken to
■■ Speak at appropriate volume
■■ Take turns when speaking

Building Deep Understanding 
■■ Infer that even though Bear and Mouse 
are different from each other, they are 
still friends and care about each other

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Follow a the plot, and understand that 
at first, Bear is frustrated with Mouse 
for being loud, but in the end, Bear is 
happy to have Mouse’s company

Writing About Reading
■■ Draw and write about what Bear and 
Mouse are like
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The Preview Pack contains the Inquiry Overview Card, 

the Discussion Card for each title in the set, and six 

complimentary copies of one of the text set titles.
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LITERARY ANALYSIS UMBRELLA 14

UNDERSTANDING CHARACTERS IN STORIES 

LA.U14.RML2: Sometimes the animals act 
like people in stories TRY-IT SAMPLE LESSONS

RML TRY IT Lessons GrK.indd   1 2/5/19   3:27 PM

The Reading Minilessons Book, Kindergarten282

Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14
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The Reading Minilessons Book, Kindergarten276

RML 2
LA.U14.RML2

Reading Minilesson Principle 

Sometimes the animals act like people in stories.

Understanding Characters 
in Stories

You Will Need

 w three or four familiar books that 
have animal characters, such as 
the following:

• Look Out Kindergarten,  
Here I Come! by Nancy Carlson, 
from Text Set: School

• I Love You All Day Long  
by Francesca Rusackas,  
from Text Set: School

• A Visitor for Bear  
by Bonny Becker,  
from Text Set: Friendship

 w chart paper and markers

Academic Language / 
Important Vocabulary

 w important character

Continuum 
Connection

 w Understand that animals in stories 
sometimes act like people (p. 29)

 w Recall important details about 
characters after a story is read 
(p. 29)

Goal

Understand that animal characters in stories can sometimes act like people.

Rationale

Children begin to explore the genre of animal fantasy as they consider how animals 
sometimes act like people in stories. Noticing similarities of the actions of animal 
characters and human characters helps children begin to make authentic personal 
connections to the characters in animal fantasies.

Assess Learning

Observe children when they talk about characters in stories they have heard or read. 
Notice if there is evidence of new learning based on the goal of this minilesson.

 w Are children able to find examples of animals that act like people?

 w Can children explain how the animals act like people?

 w Do children use the term important character?

Minilesson

To help children think about the minilesson principle, choose familiar texts and 
examples to use in an inquiry-based lesson about animal characters. Here is an 
example.

 w Show and read page 3 from Look Out Kindergarten, Here I Come!

Look at what the mouse does to get ready for school. What do you notice 
about what the mouse does?

How does he act like a person?

 w Write and draw children’s responses on chart paper.

 w Show and read pages 2–3 from I Love You All Day Long.

How does Owen feel and act like a person in this part of the story?

Can a pig really talk and go to school? In this story, Owen acts just like 
people do.

 w Write and draw children’s responses on the chart.
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Have a Try

Invite the children to talk to a partner about animal 
characters that act like people in A Visitor for Bear.

 w Read page 2 of A Visitor for Bear. 

Turn and talk to a partner about how Bear and 
Mouse act like people.

 w Ask several children to share their thinking and write 
and draw their responses on the chart.

Summarize and Apply

Summarize the learning and remind children to think 
about how animals in stories can act like people. 

What does the chart tell you about the animal 
characters in stories? Today you learned that 
sometimes the animal characters in stories act 
like people.

 w Write the principle at the top of the chart.

If you read a story today, notice if the important 
character is an animal. Think about how the 
animal character acts like a person.

Share

Following independent work time, gather children together in groups of three in the 
meeting area to talk about animal characters. 

Talk about a part of your book where an animal character acts like a person.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Help children think about how stories would be different if the characters were 
people or other animals.

 w Encourage discussions about why the author chose to make the characters animals 
instead of people. 

 w Drawing/Writing About Reading Use interactive writing to draw an animal 
character from a familiar book and write a sentence telling how the animal behaves 
like a person.

RML 2
LA.U14.RML2
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Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship
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TEXT SET 5 

THE IMPORTANCE OF FRIENDSHIP

TEXT: Yo! Yes?

Respond to the IRA text by using the Shared 
Writing section on your lesson folder.

You Will Need

Summary
Two boys—one outgoing and African American, the other shy and white—meet on a street. Using very few 
words, the boys have a conversation that turns them from strangers into friends.

Messages
Friendship is about how you act, not how you look. Sharing a few words can help you make a new friend.

Goals
Think about the reading behaviors and understandings your children control. Refer to The Fountas & 
Pinnell Literacy Continuum for Kindergarten Interactive Read-Aloud and select appropriate goals. You 
may want to consider these:  

Children will be able to: 
■■ understand the problem of having trouble making friends.

■■ understand the messages about making new friends.

■■ infer the two boys’ intentions, feelings, and motivations.

■■ follow and understand simple dialogue.

■■ listen actively to the reading and to their friends talking.

About This Book

GENRE This is a realistic-fiction story about two boys becoming friends. Children may relate to the 
feelings of shyness and loneliness depicted in the book.

HOW THE BOOK WORKS Two boys meet on the street. One says “Yo!” The other responds, “Yes?” 
Their conversation continues, with only one or two words on each page.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Simple but expressive illustrations

■■ Characters’ feelings and motivations easily inferred from the illustrations

■■ Sparse text—one or two words per page, thirty-four words total

■■ Text that is usually printed in very large type

Book Yo! Yes?
Grade Kindergarten
Author/
Illustrator Chris Raschka

Genre Fiction
Text Set Friendship

• A Visitor for Bear
• Big Al and Shrimpy
• I’m the Best
• Jessica
• Yo! Yes?

• Yo! Yes?
• Chart paper 
• Marker
• A large mirror

Yo! Yes?

Interactive Read
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TEXT: Not Quite Right

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds

© 2019 by Irene C. Fountas and Gay Su Pinnell. Portsmouth, NH: Heinemann.
Illustration by Juan Caminador

Two little blackbirds

Sitting on a hill.

One named Jack,

One named Jill.

Fly away, Jack,

Fly away, Jill.

Come back, Jack,

Come back, Jill.

Two Little Blackbirds

SPC_2638_GK_2LitlBlkBd_PPDF.indd   1 5/18/18   10:30 AM
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• Not Quite Right
• a pointer
• highlighter tape
• sticky notes
• chart paper and marker

Visit resources.fountasandpinnell.com 
to download online resources to support 
this lesson, including:
• Letter Minibooks for Hh and Nn

Book Not Quite Right

Author Helen Lorraine

Illustrator Donald Wu

Genre Fiction/Realistic

Summary 
Carly liked the playhouse her mom made for her, but she thought it was not quite right. So she added a table and 
chairs, some pretty pictures, and then some toys and snacks. When it still was not quite right, Carly figured out what 
was missing—her friends! 

Messages
Friends are more valuable than any objects. Friends make everything better. Everyone has special things that help to 
make a place their own.

Goals
Refer to The Fountas & Pinnell Literacy Continuum (the Shared and Performance Reading section) and choose some 
goals. Consider these:

Watch for evidence that children can:
■■ Early Literacy Behaviors Notice features of letters and words.

■■ Fluent Reading Join in on the reading of the text. Adjust the voice to read dialogue in the body of text.

■■ Vocabulary and Language Development Understand the meanings of words used in common oral language (not quite 
right; just right).

■■ Comprehension: Talking and Writing About Reading Infer the character’s feelings in the story. Understand the 
messages and relate them to their own ideas about friendship. 

About This Book
GENRE FOCUS This realistic fiction tells the story of Carly trying to make her new playhouse feel just right. 

HOW THE BOOK WORKS Carly thinks her playhouse is not quite right. So she keeps adding things, but it still isn’t 
quite right. Finally, Carly realizes that her friends will make her playhouse just right. 

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repetitive language structure that makes the text easy to read and understand

■■ Dialogue that is color-coded in blue to make it stand out

■■ Illustrations that strongly support the text

■■ Text layout that supports phrasing

1
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Review previously taught lesson.
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TEXT SET

THE IMPORTANCE OF FRIENDSHIP

TEXT: A Bedtime for Bear

Book Clubs

Title
Grade
Author
Illustrator
Genre
Text Set 2

A Bedtime for Bear
Kindergarten
Bonny Becker
Kady MacDonald Denton
Fiction
The Importance of 
Friendship

Book Talk
Have you ever heard the expression “quiet as a mouse”? This book is about a mouse  
who isn’t quiet at all, and he’s driving his friend Bear crazy! Bear just wants Mouse to  
leave him alone and go to sleep, but when he finally does, something surprising happens 
to make Bear wake Mouse up again. 

Summary 
Bear needs everything to be just right when he goes to bed. When Mouse shows up, 
determined to spend the night, he tests Bear’s patience with his non-stop chatter. Finally, 
Mouse falls asleep, but then Bear can’t sleep and he wakes his friend. Mouse cheerfully 
helps Bear and then tells him a bedtime story, and they fall happily asleep together.

Messages
Friends can be different from each other and still be friends. A good friend is there to  
help when you need one.

Important Text Characteristics
■■ This story is told in narrative form with a beginning, a middle with several episodes, and a 
humorous and satisfying ending
■■ Exuberant color illustrations that add humor to the text
■■ Large font and all caps used for emphasis in the text

Begin numbering this book 
on the right-hand page 
with body text beginning: 
“Everything had to be just 
so for Bear’s bedtime.”

Listening and Speaking
■■ Look at the speaker when spoken to
■■ Speak at appropriate volume
■■ Take turns when speaking

Building Deep Understanding 
■■ Infer that even though Bear and Mouse 
are different from each other, they are 
still friends and care about each other

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Follow a the plot, and understand that 
at first, Bear is frustrated with Mouse 
for being loud, but in the end, Bear is 
happy to have Mouse’s company

Writing About Reading
■■ Draw and write about what Bear and 
Mouse are like

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.
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Six copies of this title are included in the Preview Pack.
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The Reading Minilessons Book, Kindergarten282

Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14
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RML 3
LA.U14.RML3

Reading Minilesson Principle 

The words and pictures help you understand how a 
character feels.

Understanding Characters 
in Stories

You Will Need

 w three or four familiar texts with 
memorable characters, such as  
the following:

• Big Al and Shrimpy  
by Andew Clements,  
from Text Set: Friendship

• A Visitor for Bear  
by Bonny Becker, 
 from Text Set: Friendship

• Yo! Yes? by Chris Raschka, 
from Text Set: Friendship

 w chart paper and markers

 w sticky notes

Academic Language / 
Important Vocabulary

 w characters

 w illustrations

 w illustrator

 w writer

Continuum 
Connection

 w Infer characters’ intentions, 
feelings, and motivations using 
text and pictures (p. 29)

Goal

Infer or identify a character’s feelings by using the words and pictures.

Rationale

Children naturally empathize and connect with the characters in stories. When you 
help them to think about how the character is feeling and how they know, children 
will begin to understand how pictures and words can work together to communicate 
ideas. Understanding the character’s feelings also will help children to understand 
the story’s plot.

Assess Learning

Observe children when they talk about characters in stories they have heard or read. 
Notice if there is evidence of new learning based on the goal of this minilesson.

 w Are the children able to identify the words and pictures that help them 
understand how the characters feel?

 w Are children beginning to make inferences of characters’ feelings from the 
words and pictures?

 w Do the children use vocabulary such as characters, illustrations, illustrator,  
and writer?

Minilesson

To help children think about the minilesson principle, choose familiar texts  
and examples to use in an inquiry-based lesson about characters’ feelings.  
Here is an example.

 w Read and show the page in Big Al and Shrimpy where Shrimpy falls into the 
Big Deep (“Oh no! Hellllp!”).

Tell how you think Shrimpy feels on this page.

What makes you think that?

 w Write and draw children’s responses on the chart paper.

 w Read and show the pages in A Visitor for Bear where Bear roars, “Be gone!”

Bear roared, “Be gone!” to the mouse. How do you think Bear is feeling?

How do the pictures help you understand how Bear feels?

 w Write and draw children’s responses on the chart.
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Have a Try

Invite the children to talk about the characters’ feelings 
with a partner.

 w Show and read pages 13–14 from Yo! Yes?

Turn to your partner and talk about how the 
characters feel.

How does the author/illustrator help you 
understand how the characters feel?

 w Record their noticings on the chart.

Summarize and Apply

Summarize the learning and remind children to think 
about how words and pictures can help them understand 
how a character feels.

Look at the chart. How did you know how those 
characters were feeling?

Today you learned that the words and pictures 
in a story help you understand how a character 
feels.

 w Write the principle at the top of the chart.

If you read a story today, notice how the words and pictures help you understand how a 
character feels. Mark a spot in the story with a sticky note to share with the class when 
we gather in the meeting area after independent work time.

Share

Following independent work time, gather children together in pairs in the meeting area to talk 
about the characters in their reading. 

Turn and talk to your partner about how a character feels in your book. Show your 
partner the words or pictures that helped you understand the character’s feelings.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning over several days.

 w During interactive read-aloud and shared reading, ask children to talk about how characters 
are feeling.

 w Drawing/Writing About Reading Encourage children to draw and/or write in a reader’s 
notebook to show a character’s feelings from a book they have read.

RML 3
LA.U14.RML3
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Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 
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The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes
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Books and lessons that were part of the previous 

days’ instruction are included in the Preview Pack. 

Choose one to “revisit” with your class. Use the Inquiry 

Overview card to help students bring together what 

they have learned and explore a topic in more depth 

through the suggested projects.

TEXT: Kate’s Party

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds

You Will Need
• Kate’s Party
• a pointer
• highlighter tape
• chart paper

Book  Kate’s Party 

Author  Jane Simon

Illustrator John Gordon

Genre  Realistic Fiction

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 
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Summary 
Kate invites four friends to her party and sets the table for four. When there is  
no place for Kate to sit, her friends help her figure out why and she learns she 
forgot to count herself.

Messages
Friends help each other solve problems. Knowing how to count helps you in many ways. Looking again at a 
problem and thinking about it can help you solve it. 

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section) and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Notice features of words: e.g., uppercase and lowercase letters.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to 
monitor accuracy.

■■ Fluent Reading When reading individually or in unison with others, adjust the voice to reflect emotional 
aspects of the text.

■■ Vocabulary and Language Development Remember and use new language from reading enlarged texts in 
unison [number words]. 

■■ Phonological Awareness/Phonics/Word Study Locate known high-frequency words in print.

■■ Comprehension: Talking and Writing About Reading Infer humor in a text.

About This Book 
GENRE FOCUS This is a realistic fiction story as well as a number book about a girl named Kate who invites four 
friends to a party.

HOW THE BOOK WORKS This story presents a problem that Kate’s friends help her solve through counting. 
The book has repeating language patterns that are used with number words and numerals.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repeating language patterns

■■ Number words and numerals 1–5

■■ List of proper names

■■ Simple dialogue with quotation marks and said

■■ Illustrations that closely support the text

■■ Useful high-frequency words (to, have, a, and, I, the, so, you, we, no)

1
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Illustration by Juan Caminador

Two little blackbirds

Sitting on a hill.

One named Jack,

One named Jill.

Fly away, Jack,

Fly away, Jill.

Come back, Jack,

Come back, Jill.

Two Little Blackbirds
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TEXT SET

THE IMPORTANCE OF FRIENDSHIP

TEXT: All for a Dime!

Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

All for a Dime!
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship 

Book Talk
This story is about three friends, named Bear, Mole, and Skunk. Bear has some delicious 
berries to sell at the market. Mole and Skunk think they have something delicious to sell, 
too, but poor Skunk and Mole—no one wants to buy what they’re selling! You can imagine 
what it might be. Find out what happens to the three friends. 

Summary 
Bear has gathered some delicious blueberries, while Mole has dug a bucket of worms, 
and Skunk has made some perfume. They each think they’ve got something wonderful to 
sell on Market Day, but while Bear easily sells his berries, no one wants Mole’s worms or 
Skunk’s smelly perfume. In the end, Mole and Skunk have fun buying from each other, and 
Bear uses his earnings to buy ice cream for them all to share.

Messages
You can find a way to make any situation fun. Friends help each other feel better when 
something is wrong. 

Important Text Characteristics
■■ Themes and ideas familiar and relevant to children (friendship, feelings, food)
■■ Dialogue, some unassigned, between characters
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the right-hand 
page showing the bear 
eating blueberries.

Listening and Speaking 
■■ Listen with attention
■■ Speak at appropriate volume

Building Deep Understanding 
■■ Infer that Skunk and Mole still have a 
good time at Market Day, even though 
they don’t make any money

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Skunk and Mole solve 
their problem by switching places and 
buying their own things back
■■ Express opinions about Bear, Mole, and 
Skunk and their behavior

Writing About Reading  
■■ Draw and write about what Bear, Mole, 
and Skunk are selling at Market Day

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.
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Try this Book Club using your 
own copies of All for a Dime!

While the Discussion Card for this title is included in 

the Preview Pack, copies of the book are not. Give this 

Book Club a try by gathering the copies you need from 

your classroom or school libraries.
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Assessment

After you have taught the minilessons in this umbrella, observe children as they talk 
and write about their reading across instructional contexts: interactive read-aloud, 
independent reading and literacy work, guided reading, shared reading, and book 
club. Use The Literacy Continuum (Fountas and Pinnell 2017) to observe children’s 
reading and writing behaviors across instructional contexts.

 w What evidence do you have of new understandings related to characters?

• Can children identify the most important characters in a story?

• Can children identify when animal characters are acting like people?

• Are children using the pictures and words in a story to understand the 
way the characters feel?

• Are children making connections between their own feelings and the 
feelings of characters in a story?

• Do they know and use academic words, such as character, illustration, 
illustrator, and writer, when they talk about stories?

 w In what other ways, beyond the scope of this umbrella, are the children talking 
about characters?

• Have they begun to express opinions about characters?

• Do they talk about characters’ motivations?

• Can they identify character traits?

• Do they notice problems that characters face?

Use your observations to determine the next umbrella you will teach. You may also 
consult Minilessons Across the Year (p. 51) for guidance.

Link to Writing

After teaching the minilessons in this umbrella, help children link the new learning 
to their own writing or drawing:

 w Help children talk about the characters in their stories and how the characters 
feel. Have them draw facial expressions that show emotion and label their 
pictures with feeling words (e.g., happy, sad, mad).

Understanding Characters in StoriesUmbrella 14
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RML 4
LA.U14.RML4

Reading Minilesson Principle 

Sometimes you feel like a character in a book.

Understanding Characters 
in Stories

You Will Need

 w three or four books that show 
characters’ feelings, such as the 
following:

• Yo! Yes? by Chris Raschka, 
from Text Set: Friendship

• Look Out Kindergarten, Here I 
Come! by Nancy Carlson, from 
Text Set: School

• Big Al and Shrimpy by Andrew 
Clements, from Text Set: 
Friendship

 w chart paper and markers

 w sticky notes

Academic Language / 
Important Vocabulary

 w character

Continuum 
Connection

 w Learn from vicarious experiences 
with characters in stories (p. 29)

Goal

Relate texts to their own lives and use their own experiences to understand a 
character’s feelings.

Rationale

When you help children relate their own experiences to those of characters in books, 
children will develop a deeper understanding of the characters’ feelings. In doing this, 
you will help them to develop empathy for others. This empathy will contribute to a 
stronger comprehension of the text.

Assess Learning

Observe children when they talk about characters in stories they have read. Notice if 
there is evidence of new learning based on the goal of this minilesson.

 w Can children identify how a character is feeling?

 w Are children able to tell about something that made them feel the way a 
character felt in a story? Or about a time they felt that way?

 w Do children use the term character?

Minilesson

To help children think about the minilesson principle, choose familiar texts and 
examples to use in an inquiry-based lesson. Here is an example.

 w Show pages 13–14 of Yo! Yes? (“Why? No fun.”)

How does the boy in the green shirt feel?

 w Record children’s responses on the chart paper.

Turn and talk to a partner about a time when you felt like that.

 w Show page 5 of Look Out Kindergarten, Here I Come!

How does Henry feel about going to school?

 w Record children’s responses on the chart paper.

Turn and talk to a partner about something you are excited about in school. 

 w Ask several volunteers to tell when they felt the same way as the characters 
just discussed. Write each volunteer’s name on a sticky note and place each 
note on the chart next to the corresponding feeling.
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Have a Try

Invite the children to talk about Big Al’s feelings with a 
partner.

 w Show pages 21–22 of Big Al and Shrimpy (“Halfway 
down in the Big Deep”).

How does Big Al feel?

Have you ever felt scared like Big Al? What did you 
think about? Turn and talk to a partner about a 
time you felt scared and needed help like Big Al.

 w Record children’s responses on the chart.

Summarize and Apply

Summarize the learning and remind children to think 
about how they can feel like a character in a book.

Today you learned you can notice how characters 
feel and you can think about how you might have 
felt the same way once.

 w Write the principle at the top of the chart.

If you read a story today, notice how the characters feel. If you find a place that 
makes you think about a time you felt like the character, mark it with a sticky note 
to share with the class.

Share

Following independent work time, gather children together in groups of three in the 
meeting area to talk about the characters in their reading.

Turn and talk to the others in your group about how a character in your book feels. 

Talk about how you might have felt the same.

Extend the Lesson (Optional)

After assessing children’s understanding, you might decide to extend the learning.

 w Continue to add titles, characters, and feelings to the chart so children see the range 
of emotions that characters experience.

 w Provide opportunities during interactive read-aloud for children to turn and talk 
about times they experienced the same feelings as the characters in the story.

 w Drawing/Writing About Reading Encourage children to write or draw in a reader’s 
notebook about a time they felt like a character in a story.

RML 4
LA.U14.RML4
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Understanding Characters in Stories Umbrella 14

Minilessons in This Umbrella

RML1 Stories have important characters.

RML2 Sometimes the animals act like people in stories.

RML3 The words and pictures help you understand how a character feels.

RML4 Sometimes you feel like a character in a book.

Before Teaching Umbrella 14 Minilessons

Read and discuss books that have simple plots with one or two important characters 
whose feelings can be easily inferred from the pictures and words. Use the following 
books from the Fountas & Pinnell Classroom™ Interactive Read-Aloud Collection 
text sets, or choose other books that have one or two important characters.

Learning and Playing Together: School

Look Out Kindergarten, Here I Come! by Nancy Carlson

The Importance of Friendship

A Visitor for Bear by Bonny Becker

I Love You All Day Long by Francesca Rusackas

Yo! Yes? by Chris Raschka

Big Al and Shrimpy by Andrew Clements

As you read aloud and enjoy these texts together, help children

• notice and name important characters,

• notice when animals act like people,

• think about how the characters feel throughout the story, and

• think about a time they felt the way the characters feel.

School

Friendship
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Revisit books from text set 5.
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 
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The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes
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Use the Inquiry Overview card to help students bring 

together what they have learned and explore a topic 

in more depth through the suggested projects.

TEXT: Kate’s Party

Respond to the SR text by using the 
Interactive Writing section on your lesson 
folder.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds

You Will Need
• Kate’s Party
• a pointer
• highlighter tape
• chart paper

Book  Kate’s Party 

Author  Jane Simon

Illustrator John Gordon

Genre  Realistic Fiction

© 2018 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom. Portsmouth, NH: Heinemann. 
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Summary 
Kate invites four friends to her party and sets the table for four. When there is  
no place for Kate to sit, her friends help her figure out why and she learns she 
forgot to count herself.

Messages
Friends help each other solve problems. Knowing how to count helps you in many ways. Looking again at a 
problem and thinking about it can help you solve it. 

Goals
Refer to The Fountas & Pinnell Literacy Continuum (see the Shared and Performance Reading section) and choose 
some goals. Consider these:

■■ Early Literacy Behaviors Notice features of words: e.g., uppercase and lowercase letters.

■■ Searching, Monitoring, Correcting Reading Behaviors Use memory of repeating language patterns to 
monitor accuracy.

■■ Fluent Reading When reading individually or in unison with others, adjust the voice to reflect emotional 
aspects of the text.

■■ Vocabulary and Language Development Remember and use new language from reading enlarged texts in 
unison [number words]. 

■■ Phonological Awareness/Phonics/Word Study Locate known high-frequency words in print.

■■ Comprehension: Talking and Writing About Reading Infer humor in a text.

About This Book 
GENRE FOCUS This is a realistic fiction story as well as a number book about a girl named Kate who invites four 
friends to a party.

HOW THE BOOK WORKS This story presents a problem that Kate’s friends help her solve through counting. 
The book has repeating language patterns that are used with number words and numerals.

IMPORTANT CHARACTERISTICS TO NOTICE

■■ Repeating language patterns

■■ Number words and numerals 1–5

■■ List of proper names

■■ Simple dialogue with quotation marks and said

■■ Illustrations that closely support the text

■■ Useful high-frequency words (to, have, a, and, I, the, so, you, we, no)
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TEXT SET

THE IMPORTANCE OF FRIENDSHIP

TEXT: My Friend Bear

Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

My Friend Bear
Kindergarten

Jez Alborough
Fiction
The Importance of Friendship 

Book Talk
Imagine being all alone in the woods and running into a great big bear. That’s what 
happens to Eddie in this book. At first, he’s so scared he tries to hide, but the bear finds 
him, and something happens that will surprise you. 

Summary 
Eddie is lonely, and he wishes he had a friend to talk to. Bear is lonely, too, and when 
Eddie tries cheering him up, the bear thinks his teddy is talking. When the bear discovers 
Eddie, they have a good laugh and spend the day playing together. When it’s time to go 
home they both realize they’re not lonely anymore, because they’re friends.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Narrative form with themes and ideas familiar to children (friends, feelings)
■■ Colorful illustrations that convey character’s feelings
■■ Text set off from illustrations in boxes sized to fit the text

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Eddie’s 
walking with his teddy.”

Listening and Speaking 
■■ Enter a conversation appropriately
■■ Actively participate in the give and take 
of a conversation

Building Deep Understanding
■■ Notice a writer’s use of playful language 
(rhyme, rhythm)
■■ Notice and understand a simple plot 
with a problem (both the bear and 
Eddie are lonely) and solution (the bear 
and Eddie become friends)

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that the lesson (having a 
friend means having someone to talk to 
and play with) can be applied to their 
own lives

Writing About Reading 
■■ Draw or write about the sequence of 
events in the story

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.
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Try this Book Club using your 
own copies of My Friend Bear.

While the Discussion Card for this title is included in 

the Preview Pack, copies of the book are not. Give this 

Book Club a try by gathering the copies you need from 

your classroom or school libraries.
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About This Text Set
Making friends and being a friend are familiar experiences for most children. Friendship is fun 
and rewarding, but sometimes it can be challenging to make friends and to know how to be a 
good friend. The books in this text set explore the importance of friendship and what it means 
to be a good friend.

You might also include the following additional books and resources from the Fountas & Pinnell  
Classroom collection. 
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The Importance of Friendship

What does it mean to  
be a good friend?Friends are kind 

to each other.

You have to be a friend to have a friend.

Friends can be similar to 
you or different  

from you.

Thinking Across Books
While reading the books in this text set, help children make connections across the set, and 
facilitate ways of learning and finding out more about friendship.

■■ How did the illustrations help you learn how the characters feel about each other?

■■ What did you notice about the ways the characters changed or something they learned?

■■ How are the messages of these books similar? What do these authors want you to think about?                        

Essential Question and Big Ideas
Engage children by keeping this essential question and these big ideas in mind as you read and 
talk about the texts in this set. Be sure to use language appropriate for the grade level. This 
question can also be explored through a variety of inquiry projects, including the suggested 
projects on the next page. 

Ruby the CopycatWemberly Worried

I Know a Lady

My Friend Rabbit

Not Quite Right Hand in Hand

A Visitor for Bear Big Al and Shrimpy I’m the Best Jessica Yo! Yes?

Big Al and  
Shrimpy

Andrew Clements

Jessica

Kevin Henkes
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Use the Inquiry Overview Card to help students bring 

together what they have learned and explore a topic 

in more depth through the suggested projects.

Revisit SR book of choice.

SUPPLEMENTARY RESOURCE

POETRY CHART:  
Two Little Blackbirds
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Review previously taught lesson.

Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud alphabet books so children can practice 
letter recognition.

 Alphabet Under Construction by Denise Fleming

 B Is for Bulldozer by June Sobel

Shared Reading See “Bow-Wow-Wow” in Fountas & Pinnell Shared Poetry Charts 
(2019). If you don’t have these poetry charts, enlarge the print of this poem or 
other poems such as “The Alphabet Song” or “Billy, Billy” in Sing a Song of Poetry, 
and have children practice letter recognition in names. You may also wish to use 
the following Shared Reading title from Fountas & Pinnell Classroom to look at 
more letters.

 City ABCs by Finnoula Louise

Interactive Writing Refer to the class name chart to show children how to make 
letters (“a b like the b in Rebecca”).

Independent Writing Have children write their names on their drawings and 
other writing. Remind children that they can use the letters they know from their 
names while writing stories.

Extend Learning
f■ Repeat the lesson, having children work with names of others in the class.

f■ Read the chart together. Then have individual children locate their names by 
thinking first about the beginning letter.

f■ Play a game: “I’m thinking of a boy whose name starts with A. He has a red 
shirt.” Let children respond by going up and pointing to the name and reading it.

f■ After children can identify names by first letter, ask them to locate names by the 
next letter or the last letter: “I’m thinking of a girl whose name starts with C. 
The next letter is a.”

f■ Make a class name chart on paper to display next to your easel so that it will be 
there for handy reference.

XX Connect with Home
f■ Have the children take home their name cards and find and glue on the paper a 
picture of something that starts with the same beginning letter.

f■ Encourage children to invite caregivers to create a small name chart with names 
of family or friends. Provide blank word cards and a copy of the class name 
chart to use as a model for making a family name chart. Encourage children to 
read the chart several times a day.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
This lesson is appropriate for children who are just beginning to 
learn about print. It will familiarize them with the letters that 
make up their names and will help them attend to sequence and 
orientation. The lesson engages children in learning the details of 
their own names and draws their attention to others’ names. The 
lesson is also appropriate for children who already recognize or 
can write their names, because they will be learning the names of 
their friends as well.

Following this lesson, create a permanent name chart for daily 
reference in reading, writing, and word study activities. Copy the 
names of the children (grouped by first letter) on chart paper. You 
may wish to involve the children in circling each group of names 
that start with the same letter.

XX Working with English Language Learners
For English language learners, recognizing their own names in 
print will provide a first and very personal entry into written 
English. Take care to pronounce each name accurately and to 
emphasize and point out its first letter. As you say the child’s 
name, run your finger along the letters so that he can begin to 
notice the connections between letters and sounds. Give the 
children many opportunities to locate their names quickly on the 
name chart.

YOU WILL NEED

 Ready Resources
ff Blank Pocket-Chart Cards

Online Resources
ff ELC 1 Action Tags
ff ELC 1 Blank Word Cards

Other Materials
ff pocket chart or blank 
chart paper
ff glue sticks
ff magnetic letters
ff manila envelope or 
sealable bags

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books that include names for children to 
practice name recognition.

 A, My Name Is Alice by Jane Bayer 

 The Doorbell Rang by Pat Hutchins

Shared Reading See “Jack, Jack” in Fountas & Pinnell Shared Poetry Charts (2019). 
If you don’t have these poetry charts, enlarge the print of this poem or other 
poems such as “Good Morning” or “Jack Be Nimble” in Sing a Song of Poetry, and 
have children locate names. You may also wish to use the following Shared 
Reading title from Fountas & Pinnell Classroom to locate and recognize other 
names.

 Kate’s Party by Jane Simon

Interactive Writing Use the songs, nursery rhymes, and chants that include 
names as resources for identifying and writing new, interesting words.

Independent Writing Encourage children to put their names on their writing 
papers. You can also give children copies of familiar songs that feature names and 
have them put their names in the blanks and draw pictures.

Extend Learning
f■ Create a new name chart with storybook characters. Take the names of 
children’s favorite storybook characters (for example, Goldilocks, Clifford, 
Chrysanthemum, Peter Rabbit, or Frances) and place them in the song or chant 
for shared reading.

f■ Place the first letter of a name on the chart and ask children to put in a name 
starting with that letter. Teach them how to check by comparing each word with 
the words on the class name chart.

f■ Repeat the lesson using chants such as “Pat-a-Cake” and “Jack, Jack” (see Sing 
a Song of Poetry). In “Pat-a-Cake,” children insert an initial letter as well as a 
name; in “Jack, Jack,” they insert the name four times.

XX Connect with Home
Send home copies of “name” songs and chants with the child’s name inserted 
(such as “Billy, Billy” or “Sally, Go ’Round” from Sing a Song of Poetry). Also send 
home blank versions, and encourage parents or caregivers to put other family 
members’ names in the blanks and read the songs and chants with the child.
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Early Literacy Concepts: Recognize Your Name

Plan

XX Consider Your Children
Like ELC 1, this lesson is apt to be one of the children’s first school 
experiences with print. A child’s name is an important word 
because it has personal meaning. By noticing some visual aspects 
of print, children begin to learn to recognize their names, and this 
helps them learn the concept of a word. Children who already 
recognize their own names will find them quickly and may begin 
to notice other words within familiar texts. It will be important for 
children who do not recognize their own names to learn how to 
locate them within continuous text. Young children will enjoy 
chanting or singing the song.

XX Working with English Language Learners
Initially some English language learners may not understand what 
is said in the classroom, and English in print will be difficult for )
them. Hearing and seeing their own names provides a way of 
entering the world of English language and literacy. As children 
begin to recognize their names they become oriented to print. Of 
course, showing that you value each child’s name promotes a 
sense of community and inclusion. Be sure to pronounce 
children’s names accurately and to say their names often. Help 
children say and find the names of other children in the class. By 
repeating chants and songs many times, you can encourage 
children to join in and add their own names.

YOU WILL NEED

 Ready Resources
ff ELC 2 Pocket-Chart Cards (long)

Online Resources
ff ELC 2 Action Tags
ff ELC 2 Song: Happy Birthday 
to You
ff ELC 2 Rhyme: Good Morning
ff ELC 2 Poem: Jack, Be Nimble

Other Materials
ff pocket-chart cards (with 
children’s names, from ELC 1)
ff sentence strips with words to 
“Happy Birthday”

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 14, row 6

EXPLAIN THE PRINCIPLE

A name is a word.

When you know the first letter 
in a name, it helps you find the 
name in print.

A name starts with a capital 
letter. The other letters are 
lowercase.

UNDERSTAND THE PRINCIPLE

Beginning with their own names, children come to realize that a 
word is made up of distinct letters. They learn to notice some 
visual features of letters including the difference between 
uppercase and lowercase letters. Children begin also to connect 
visual features of letters to sounds in words. This principle sets the 
scene for noticing spelling patterns in words.

Recognize Your Name
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books with rhyming words.

 Mary Wore Her Red Dress  by Merle Peek

 Over on the Farm by Marianne Berkes

Shared Reading See “Dance a Merry Jig” in Fountas & Pinnell Shared Poetry 
Charts (2019). If you don’t have these poetry charts, enlarge the print of this poem 
or other poems such as “A-hunting We Will Go” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom. 

 Wiggles: Poems to Make You Wiggle Your Fingers and Toes

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark with highlighter tape.

Independent Writing Encourage children to think of pairs of rhyming words to 
write and illustrate.

Extend Learning
f■ Have the children select pocket-chart picture cards of rhyming words to create 
variations of the song in the pocket chart.

f■ Change the answer in the chart to the following:

Yes, I saw a       on a      .

Yes, I saw a       on a      .

Yes, I saw a       that was sitting/standing/playing on a      .

Yes, I saw a       on a      .

f■ Once children have learned alternate “yes” and “no” versions, they can think 
about whether you could really see a frog on a log or not, and they can select 
either the “yes” or the “no” version.

XX Connect with Home
f■ After children have learned the “Did You Ever See” song, have them take home a 
copy to read to their family members. Communicate to family members that 
enjoying songs like this helps children learn phonics, even if they are not yet 
ready to read the words in isolation. Family members and caregivers can have 
fun making up new variations of the song.

f■ You may also send home a blank “Did You Ever See” book for the children to 
make with family members.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This lesson will be more successful if children learn the song as 
an oral activity first so they can feel the rhythm of the song and 
enjoy it. This foundation will make the print more meaningful. 
Having strong familiarity with the song will allow children to focus 
on the rhyming words and enjoy the variations.

XX Working with English Language Learners
Some children may be hearing these rhymes for the first time. 
Show pairs of pictures that represent words that rhyme (for 
example, sheep, jeep or frog, log), pointing to the pictures as you 
name them. Have children say the rhymes so that they can feel 
the movement of their mouths as they pronounce the words. As 
you sing the song with children, use rhythm in an enjoyable way, 
so that they can remember it.

YOU WILL NEED

 Ready Resources
ff PA 1 Pocket-Chart Word Cards
ff PA 1 Pocket-Chart Picture Cards
ff PA 1 Pocket-Chart Cards (long)
ff Blank Pocket-Chart Cards

Online Resources
ff PA 1 Action Tags
ff PA 1 Did You Ever See Sheet

Other Materials
ff pocket chart or other chart with 
words of “Did You Ever See”
ff pointer
ff highlighter tape or highlighter

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Hearing and singing songs can help children become more aware 
of the sounds of language, including rhyming words. Internalized 
rhymes and songs are powerful exemplars that help children 
recognize when parts of words sound the same.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books with rhyming words.

 Mary Wore Her Red Dress  by Merle Peek

 Over on the Farm by Marianne Berkes

Shared Reading See “Dance a Merry Jig” in Fountas & Pinnell Shared Poetry 
Charts (2019). If you don’t have these poetry charts, enlarge the print of this poem 
or other poems such as “A-hunting We Will Go” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom. 

 Wiggles: Poems to Make You Wiggle Your Fingers and Toes

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark with highlighter tape.

Independent Writing Encourage children to think of pairs of rhyming words to 
write and illustrate.

Extend Learning
f■ Have the children select pocket-chart picture cards of rhyming words to create 
variations of the song in the pocket chart.

f■ Change the answer in the chart to the following:

Yes, I saw a       on a      .

Yes, I saw a       on a      .

Yes, I saw a       that was sitting/standing/playing on a      .

Yes, I saw a       on a      .

f■ Once children have learned alternate “yes” and “no” versions, they can think 
about whether you could really see a frog on a log or not, and they can select 
either the “yes” or the “no” version.

XX Connect with Home
f■ After children have learned the “Did You Ever See” song, have them take home a 
copy to read to their family members. Communicate to family members that 
enjoying songs like this helps children learn phonics, even if they are not yet 
ready to read the words in isolation. Family members and caregivers can have 
fun making up new variations of the song.

f■ You may also send home a blank “Did You Ever See” book for the children to 
make with family members.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This lesson will be more successful if children learn the song as 
an oral activity first so they can feel the rhythm of the song and 
enjoy it. This foundation will make the print more meaningful. 
Having strong familiarity with the song will allow children to focus 
on the rhyming words and enjoy the variations.

XX Working with English Language Learners
Some children may be hearing these rhymes for the first time. 
Show pairs of pictures that represent words that rhyme (for 
example, sheep, jeep or frog, log), pointing to the pictures as you 
name them. Have children say the rhymes so that they can feel 
the movement of their mouths as they pronounce the words. As 
you sing the song with children, use rhythm in an enjoyable way, 
so that they can remember it.

YOU WILL NEED

 Ready Resources
ff PA 1 Pocket-Chart Word Cards
ff PA 1 Pocket-Chart Picture Cards
ff PA 1 Pocket-Chart Cards (long)
ff Blank Pocket-Chart Cards

Online Resources
ff PA 1 Action Tags
ff PA 1 Did You Ever See Sheet

Other Materials
ff pocket chart or other chart with 
words of “Did You Ever See”
ff pointer
ff highlighter tape or highlighter

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Hearing and singing songs can help children become more aware 
of the sounds of language, including rhyming words. Internalized 
rhymes and songs are powerful exemplars that help children 
recognize when parts of words sound the same.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words
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Fountas & Pinnell Phonics, Spelling, and Word Study Lessons, Kindergarten

Connect Learning Across Contexts
Interactive Read-Aloud Read aloud books with rhyming words.

 Mary Wore Her Red Dress  by Merle Peek

 Over on the Farm by Marianne Berkes

Shared Reading See “Dance a Merry Jig” in Fountas & Pinnell Shared Poetry 
Charts (2019). If you don’t have these poetry charts, enlarge the print of this poem 
or other poems such as “A-hunting We Will Go” in Sing a Song of Poetry, and have 
children use highlighter tape to find rhyming words. You may also wish to use the 
following Shared Reading title from Fountas & Pinnell Classroom. 

 Wiggles: Poems to Make You Wiggle Your Fingers and Toes

Interactive Writing If the writing activity includes rhyming words, point them out 
and ask children to say them. Then mark with highlighter tape.

Independent Writing Encourage children to think of pairs of rhyming words to 
write and illustrate.

Extend Learning
f■ Have the children select pocket-chart picture cards of rhyming words to create 
variations of the song in the pocket chart.

f■ Change the answer in the chart to the following:

Yes, I saw a       on a      .

Yes, I saw a       on a      .

Yes, I saw a       that was sitting/standing/playing on a      .

Yes, I saw a       on a      .

f■ Once children have learned alternate “yes” and “no” versions, they can think 
about whether you could really see a frog on a log or not, and they can select 
either the “yes” or the “no” version.

XX Connect with Home
f■ After children have learned the “Did You Ever See” song, have them take home a 
copy to read to their family members. Communicate to family members that 
enjoying songs like this helps children learn phonics, even if they are not yet 
ready to read the words in isolation. Family members and caregivers can have 
fun making up new variations of the song.

f■ You may also send home a blank “Did You Ever See” book for the children to 
make with family members.
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Phonological Awareness: Hear and Say Rhyming Words

Plan

XX Consider Your Children
This lesson will be more successful if children learn the song as 
an oral activity first so they can feel the rhythm of the song and 
enjoy it. This foundation will make the print more meaningful. 
Having strong familiarity with the song will allow children to focus 
on the rhyming words and enjoy the variations.

XX Working with English Language Learners
Some children may be hearing these rhymes for the first time. 
Show pairs of pictures that represent words that rhyme (for 
example, sheep, jeep or frog, log), pointing to the pictures as you 
name them. Have children say the rhymes so that they can feel 
the movement of their mouths as they pronounce the words. As 
you sing the song with children, use rhythm in an enjoyable way, 
so that they can remember it.

YOU WILL NEED

 Ready Resources
ff PA 1 Pocket-Chart Word Cards
ff PA 1 Pocket-Chart Picture Cards
ff PA 1 Pocket-Chart Cards (long)
ff Blank Pocket-Chart Cards

Online Resources
ff PA 1 Action Tags
ff PA 1 Did You Ever See Sheet

Other Materials
ff pocket chart or other chart with 
words of “Did You Ever See”
ff pointer
ff highlighter tape or highlighter

EXPLAIN THE PRINCIPLE

Some words have parts at the 
end that sound the same. They 
rhyme.

You can listen for the rhymes in 
poems and songs.

You can say words and listen for 
how they rhyme.

Comprehensive 
Phonics, Spelling, 
and Word Study 
Guide

Refer to:
page 18, row 1

UNDERSTAND THE PRINCIPLE

Hearing and singing songs can help children become more aware 
of the sounds of language, including rhyming words. Internalized 
rhymes and songs are powerful exemplars that help children 
recognize when parts of words sound the same.

Generative Lesson
A generative lesson has a simple 
structure that you can use to 
present similar content or 
concepts. Use this lesson 
structure to teach children to 
listen for and identify a variety of 
ending parts or rhymes.

Hear and Say Rhyming Words

109

 PHONOLOGICAL AWARENESS 1

 EARLY MIDDLE LATE

S
M

A
LL

 G
RO

U
P

Meet with GR Groups.

TEXT SET

THE IMPORTANCE OF FRIENDSHIP

TEXT: Spring Is Here

Book Clubs

Title
Grade
Author/
Illustrator
Genre
Text Set 2

Spring Is Here
Kindergarten

Will Hillenbrand
Fiction
The Importance of Friendship

Book Talk
In this book about being friends, Mole wants to celebrate the coming of spring with his 
best friend, Bear. The sun is shining, and the flowers are blooming. But look at Bear on the 
cover. He’s sound asleep! Mole must wake him up, but how will he do that?

Summary 
When Mole wakes up, he smells spring in the air. He goes to tell Bear but finds him asleep. 
Mole tries to wake Bear by tapping on his window, knocking on his door, tickling his nose 
with a feather, and playing a horn. Nothing works, so finally Mole makes Bear an elaborate 
breakfast. Bear finally wakes up, but now Mole—exhausted from all his efforts—is asleep.

Messages
Having a friend means that you have someone to play with and talk to. You never know 
when you might make a new friend. Friends come in all shapes and sizes.

Important Text Characteristics
■■ Themes and ideas familiar to children (friendship, home, feelings)
■■ Some story events related to seasons (springtime, hibernation) 
■■ Illustrations that add humor and convey characters’ emotions
■■ Some print in larger font and in color for emphasis

Begin numbering this 
book on the left-hand 
page with body text 
beginning: “Mole  
woke up.”

Listening and Speaking 
■■ Listen with attention
■■ Listen to and respond to the  
statements of others

Building Deep Understanding 
■■ Infer that Mole wants to wake Bear up 
so they can share in the excitement of 
spring because they’re friends

Goals
Refer to The Fountas & Pinnell Literacy Continuum for Grade K and 
choose appropriate goals. Consider these:

Continuum 
Connection

GRADES  PreK–8GRADES  

The Fountas&Pinnell

A Tool for Assessment, Planning, and Teaching

Continuum
Literacy

Expanded E D I T I O N

■■ Understand that Mole solves the 
problem by making a delicious 
breakfast for Bear but is too tired to 
stay awake after all his hard work
■■ Express opinions about Bear and Mole

Writing About Reading
■■ Draw or write about what Mole does to 
try to wake Bear up

© 2019 by Irene C. Fountas and Gay Su Pinnell from Fountas & Pinnell Classroom™. Portsmouth, NH: Heinemann. All rights reserved.

FPC_BC_K_PPDF_SpringIsHere_7010.indd   1 5/21/2018   9:57:06 PM

Try this Book Club using your 
own copies of Spring is Here.

While the Discussion Card for this title is included in 

the Preview Pack, copies of the book are not. Give this 

Book Club a try by gathering the copies you need from 

your classroom or school libraries.
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Student choice and confer with individual 
students.
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 ASSESS TO INFORM INSTRUCTION
 OBSERVATION TOOLS WHAT TO OBSERVE WHAT TO LOOK FOR—DOES THE STUDENT:

• OBSERVATIONAL NOTES

• READER’S NOTEBOOK

• WRITING SAMPLES

• INTERACTIVE READ-ALOUD RECORD 
KEEPING FORM

• Children’s Talk

• Writing About Reading

• Respond to the text’s meaning?

• Share their thinking after reading that indicates understanding?

• Use some of the language from the book?

• Respond to the reading through writing that demonstrates understanding?

• Actively participate in conversation about the book with the group and other students?

• OBSERVATIONAL NOTES

• READER’S NOTEBOOK

• WRITING SAMPLES

• Children’s Talk

• Writing About Reading

• Join in on the reading using appropriate intonation and phrasing?

• Notice visual signposts, details and use of nonfiction text features?

• Revisit the text when working independently? 

• Talk about the text in a meaningful way? 

• Show evidence of written language in independent writing?

• READING RECORD

• OBSERVATIONAL NOTES

• READER’S NOTEBOOK

• GUIDED READING RECORD KEEPING 
FORM

• Oral Reading

• Children’s Talk

• Writing About Reading

• Read with accuracy and fluency?

• Display significant behaviors such as pauses, repetitions, errors, and self-corrections?

• Show evidence of understanding of the text—beyond simply retelling?

• Talk about the “bigger” ideas of the text?

• Articulate understandings and critical thinking through writing/drawing?

• INDEPENDENT READING 

• RECORD KEEPING FORM

• READER’S NOTEBOOK

• Oral Reading

• Children’s Talk

• Writing About Reading

• Summarize the story, covering essential parts?

• Demonstrate sustained attention by reading the entire book?

• Use language appropriate to the book?

• Demonstrate ability to talk about and write about the book?

• Notice patterns and make connections?

• OBSERVATIONAL NOTES

• READER’S NOTEBOOK
• Children’s Talk

• Writing About Reading

• Make comments that indicate an understanding of the book?

• Listen to other students’ comments and follow along in their book?

• Share their own thinking and build upon the thinking of others?

• Participate in a sustained discussion for a period of time?

• Respond to the meaning of the text?

• OBSERVATIONAL NOTES

• APPLICATION ACTIVITIES

• ASSESSMENT GUIDE IN ONLINE 
RESOURCES

• Oral Reading

• Systematic Assessment Tasks

• Notice similar patterns in words (sounds and/or letters?)

• Apply principles in reading and writing successfully?

• Use known words and word parts to solve new words?

• Continue to acquire a repertoire of known words?

• Use understandings of phonics and core of words to monitor reading?
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      ADDITIONAL ONLINE TOOLS AND RESOURCES  ALL AVAILABLE AT FP.PUB/FPCpreview

VIDEO QUICK-START PLANNING TOOLS GUIDED READING RECORDING FORMS SHARED READING AUDIO BOOKS

 n Watch a video overview to see how to 
use this eight-week Instructional Plan 
and to get started with FPC. 

 n Download a reproducible Daily Planning 
Template to map out literacy learning in your 
classroom for the days/weeks/months ahead.

 n A recording form for each FPC Guided Reading 
book can be downloaded from the FPC Online 
Resources. Monitor progress with recording forms 
for each title identified in this Instructional Plan. 

 n All texts for Shared Reading are available as 
audio books in the FPC Online Resources. 
Listen in to the audio files for the titles 
identified in this Instructional Plan. 

AN INSTRUCTIONAL PLAN 
FOR THE FIRST 8 WEEKS
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Fountas & Pinnell Classroom, Guided Reading • Chester’s Balloon Ride • Level K • Fiction

Sources of Information Used

Page Text  E SC
E SC

M S V M S V

 Subtotal

Part One: Oral Reading continued

 6 Chester yawned.
cont.

 He closed his eyes...

and fell asleep.

 8 On the other side

of the tent,

Rose and Dolly

were looking for their friend.

“Chester!” cried Rose.

“Where are you?”

called Dolly.

10 The ticket seller

called out,

“The balloon ride

is about to start.

Get your tickets!”

“We should go

in the balloon,”

Rose said.
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Sources of Information Used
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Part One: Oral Reading continued

 4 with you,” said Dolly.
cont.

 Chester didn’t want to wait

for his friends

in the hot sun.

So he went to look

for a cool spot.

 5 Behind the tent

was a big balloon

with a basket.

It looked cool

inside the basket.

Chester climbed inside.

 6 Chester didn’t mean

to stay there for long.

But it felt so good

to lie down

after a long, busy day.
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Sources of Information Used

Page Start Time ____ min. ____ sec. Chester’s Balloon Ride Level K, RW: 256 E SC
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 Subtotal

Student _________________________________________________ Grade ________ Date ___________________________

Teacher _________________________________________________ School ___________________________________________

Summary of Scores:
Accuracy _______
Self-correction _______
Fluency _______
Comprehension _______

Recording Form

Part One: Oral Reading

Excerpt is taken from pages 2 through 12
Place the book in front of the student. Read the introduction provided and invite the student to read the 
excerpt to you.

Introduction: Read this story to find out what happened when Chester, Dolly, and Rose were at the fair on a 
hot summer day. 

 2 Chester, Dolly, and Rose

were at the fair

on a hot summer day.

They went on

most of the rides.

 3 Dolly and Rose bought

some apple jelly.

And Chester won

the pie-eating contest.

Then it was time

to go home.

 4 “Let me wash my feathers

before we go,” said Rose.

“I’ll come into the tent

Keep it going!
Maintain momentum with these digital 

resources and planning tools for 

sustained success in implementing 

Fountas & Pinnell Classroom™.

Transform literacy education for your students.

Make Fountas & Pinnell Classroom™  your  classroom.
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VIDEO QUICK-START PLANNING TOOLS GUIDED READING RECORDING FORMS SHARED READING AUDIO BOOKS

 n Watch a video overview to see how to 
use this eight-week Instructional Plan 
and to get started with FPC. 

 n Download a reproducible Daily Planning 
Template to map out literacy learning in your 
classroom for the days/weeks/months ahead.

 n A recording form for each FPC Guided Reading 
book can be downloaded from the FPC Online 
Resources. Monitor progress with recording forms 
for each title identified in this Instructional Plan. 

 n All texts for Shared Reading are available as 
audio books in the FPC Online Resources. 
Listen in to the audio files for the titles 
identified in this Instructional Plan. 

AN INSTRUCTIONAL PLAN 
FOR THE FIRST 8 WEEKS
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Part One: Oral Reading continued

 6 Chester yawned.
cont.

 He closed his eyes...

and fell asleep.

 8 On the other side

of the tent,

Rose and Dolly

were looking for their friend.

“Chester!” cried Rose.

“Where are you?”

called Dolly.

10 The ticket seller

called out,

“The balloon ride

is about to start.

Get your tickets!”

“We should go

in the balloon,”

Rose said.
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Part One: Oral Reading continued

 4 with you,” said Dolly.
cont.

 Chester didn’t want to wait

for his friends

in the hot sun.

So he went to look

for a cool spot.

 5 Behind the tent

was a big balloon

with a basket.

It looked cool

inside the basket.

Chester climbed inside.

 6 Chester didn’t mean

to stay there for long.

But it felt so good

to lie down

after a long, busy day.
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Sources of Information Used

Page Start Time ____ min. ____ sec. Chester’s Balloon Ride Level K, RW: 256 E SC
E SC

M S V M S V

 Subtotal

Student _________________________________________________ Grade ________ Date ___________________________

Teacher _________________________________________________ School ___________________________________________

Summary of Scores:
Accuracy _______
Self-correction _______
Fluency _______
Comprehension _______

Recording Form

Part One: Oral Reading

Excerpt is taken from pages 2 through 12
Place the book in front of the student. Read the introduction provided and invite the student to read the 
excerpt to you.

Introduction: Read this story to find out what happened when Chester, Dolly, and Rose were at the fair on a 
hot summer day. 

 2 Chester, Dolly, and Rose

were at the fair

on a hot summer day.

They went on

most of the rides.

 3 Dolly and Rose bought

some apple jelly.

And Chester won

the pie-eating contest.

Then it was time

to go home.

 4 “Let me wash my feathers

before we go,” said Rose.

“I’ll come into the tent

Transform literacy education for your students.

Make Fountas & Pinnell Classroom™  your  classroom.
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PROFESSIONAL 
DEVELOPMENT

Fountas and Pinnell believe that teacher expertise is at the heart of student achievement. 

Fountas & Pinnell Classroom™ is deeply rooted in continuous professional learning. The 

following professional learning opportunities are available to further develop the teaching 

craft and foster a climate of collegiality and community.

FOUNTAS & PINNELL CLASSROOM™
PROFESSIONAL LEARNING RESOURCES AND OPPORTUNITIES

INCLUDED WITH YOUR FPC PURCHASE
FPC

 OVERVIEW ALL 
CONTEXTS 

FPC
 YEARLONG 

PARTNERSHIP

FPC
 ONLINE 

IMPLEMENTATION 
COURSE

EMBEDDED
RESOURCES INCLUDED AS PART 

OF YOUR FPC PURCHASE

Online resources including a Getting Started 
video library and an online implementation 
course. 

● ● ● ● ● ● ● ●

OPTIONAL FEE-BASED*

ON-SITE
FOUNTAS & PINNELL-TRAINED 

CONSULTANTS COME TO YOU

School-based seminars designed to meet your 
learning needs.

● ● ● ● ● ● ● ● ●

OFF-SITE
YOU COME TO THE EXPERTS

Multi-day institute designed and delivered by 
Fountas and Pinnell for extensive learning. ●

ONLINE
INTERACT DIGITALLY WITH 

FOUNTAS & PINNELL-TRAINED 

CONSULTANTS

Recorded webinar series that include chat, 
video demonstrations, and resources to 
support learning.

● ● ● ● ● ● ●

* Required resource: All participants in Fee-Based Professional Development 

are required to have The Fountas & Pinnell Literacy Continuum, Expanded 

Edition. Available in print or digital format.
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Your daily retreat to reflect, 
recharge, research, and redefine 
your literacy instruction 

JOIN THE  
FOUNTAS & PINNELL LITERACY™ 
COMMUNITY
Designed for teachers, literacy leaders, and district administrators

CONTINUE THE CONVERSATION ONLINE

@FountasPinnell 
#fountasandpinnell

Fountas & Pinnell Literacy™ 
@FountasandPinnell

Fountas & Pinnell Literacy™ Learning Group 
www.facebook.com/groups/FountasPinnell/

@FountasPinnell 
#FPLiteracy

We invite you to connect with thousands of educators 

from around the world on one of the fastest-growing 

literacy communities. Free membership gives you 

exclusive access to tools, resources, conversations, 

videos, tips, inspiration, and more.

FOUNTASANDPINNELL.COM

■■  Exclusive Webinars hosted 
by Irene C. Fountas and Gay Su Pinnell

■■ Daily Lit Bits, Teacher Tips, and Blogs 

■■ Consultant-led Discussion Board

■■ Instructional Tools and Resource Library

■■ Study Guides

FREE
MEMBERSHIP

https://www.fountasandpinnell.com/account/register
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