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Burkburnett ISD creates a partnership for 
learning that empowers students to think, 

lead, and succeed. 

Our Beliefs 

We believe: 
 All children can learn 
 Children are our most valuable resource 
 Every child has a purpose 

 All children learn differently 
 In professionals working together for continuous improvement 
 We invite and value cultural, religion, and ethnic differences in our 

district 
 In attracting and retaining highly qualified, effective, and diverse 

staff 
 Continuous development of teachers and staff is essential 
 Staff are empowered to solve instructional issues through profes-

sional collaboration and two-way communication 
 Our district provides rigorous, relevant and innovative curriculum 
 Continuous improvement demand schools regularly use data to 

guide change and improvements 
 That skillful use of technology is an essential tool for learning 
 Education is a partnership involving students, families, community 

and the district 
 A safe, orderly, and comfortable environment is essential to learn-

ing 
 Strong schools result in strong communities 

Our Vision 

Burkburnett ISD. . . 
Transforming education for students 

In an ever-changing world 

Our Mission State 
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 (3) The right to consent to disclosures of personally 

identifiable information contained in the student’s education 

records, except to the extent that FERPA authorizes disclo-

sure without consent. 

 One exception which permits disclosure without 

consent is disclosure to school officials with legitimate edu-

cation interests. A school official is a person employed by 

the District as an administrator, supervisor, instructor, or 

support staff member (including health or medical staff and 

law enforcement unit personnel); a person serving on the 

School Board; a person or company with whom the District 

has contracted to perform a special task (such as an attorney, 

auditor, medical consultant, or therapist); or a parent or stu-

dent serving on an official committee, such as a disciplinary 

or grievance committee, or assisting another school official 

in performing his or her tasks. 

 A school official has a legitimate education interest 

if the official needs to review an education record in order to 

fulfill his or her professional responsibility. 

 Upon request, the District discloses education rec-

ords without consent to officials of another school district in 

which a student seeks or intends to enroll.  (NOTE:  FERPA 

requires a school district to make a reasonable attempt to 

notify the student of the records request unless it states in its 

annual notification that it intends to forward records on re-

quest.)  This is the District’s means of notification that edu-

cation records will be sent to another school district where a 

student seeks to enroll without your consent. 

 (4) The right to file a complaint with the U.S. De-

partment of Education concerning alleged failures by the 

District to comply with the requirements of FERPA.  The 

name and address of the Office that administers FERPA are: 

Family Policy Compliance Office 

U.S. Department of Education 

600 Independence Avenue, SW 

Washington, DC 20202-4605 

http://www.ed.gov/offices/OII/fpco/ferpa/ 

 (5)  The District may disclose, without consent, 

“directory” information such as a student’s name, address, 

telephone number, date and place of birth, honors and 

awards, and dates of attendance.  However, the District must 

tell parents and eligible students about directory information 

and allow parents and eligible students a reasonable amount 

of time to request that the school not disclose directory infor-

mation about them.  The District must notify parents and 

eligible students annually of their rights under FERPA.  This 

booklet is the District’s means of such notification. 

  

General Notices 

FERPA Notice — Family Educational 
Rights and Privacy Act 

 The Family Educational Rights and Privacy Act 

(FERPA) affords parents and students over 18 years of age 

(“eligible students”) certain rights with respect to the stu-

dent’s education records.  They are: 

 (1) The right to inspect and review the student’s 

education records within 45 days of the day the District 

receives a request for access. 

 Parents or eligible students should submit to the 

school principal (or appropriate school official) a written 

request that identifies the record(s) they wish to inspect.  

The principal will make arrangements for access and notify 

the parent or eligible student of the time and place where 

the records may be inspected. 

 (2) The right to request the amendment of the 

student’s education records that the parent or eligible stu-

dent believes are inaccurate or misleading. 

 Parents or eligible students may ask the school 

district to amend a record that they believe is inaccurate or 

misleading.  They should write the school principal, clearly 

identify the part of the record they want changed, and spec-

ify why it is inaccurate or misleading. 

 If the District decides not to amend the record as 

requested by the parent or eligible student, the District will 

notify the parent or eligible student of the decision and 

advise them of their right to a hearing regarding the request 

for amendment.  Additional information regarding the 

hearing procedures will be provided to the parent or eligi-

ble student when notified of the right to a hearing. 
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 The Burkburnett Independent School  

District does not discriminate on the basis of race, 

religion, color, national origin, sex, or disability in  

providing education or providing access to  

benefits of educational services, activities, and  

programs, including vocational programs, in  

accordance with Title VI of the Civil Rights Act   

of 1964, as amended; Title IX of the Educational  

Amendments of 1972; Section 504 of the  

Rehabilitation Act of 1973, as amended; and  

Title II of the Americans with Disabilities Act. 

 
 Assistant Superintendent Dr. Jim Russell  has 

been designated to coordinate compliance with the 

nondiscrimination requirements of Title IX of the 

Education Amendments of 1972, as amended.  Dr. 

Jim Russell has also been designated to coordinate 

compliance with nondiscrimination requirements 

of Section 504 of the Rehabilitation Act of 1973, 

as amended; and Title II of the Americans with 

Disabilities Act. 

 Non-Discrimination 
Notification of Rights Under the 
Protection of Pupil Rights  
Amendment 

 The Protection of Pupil Rights Amendment 

(PPRA) is a federal law that affords certain rights to 

parents of minor students with regard to surveys that 

ask questions of a personal nature. Briefly, the law 

requires that schools obtain written consent from par-

ents before minor students are required to participate 

in any U.S. Department of Education funded survey, 

analysis, or evaluation that reveals information con-

cerning the following areas:  

Political affiliations;  

Mental and psychological problems potentially 

embarrassing to the student and his/her    

family;  

Sexual behavior and attitudes;  

Illegal, anti-social, self-incriminating and  

 demeaning behavior;  

Critical appraisals of other individuals with 

whom respondents have close family  

 relationships;  

Legally recognized privileged or analogous rela-

tionships, such as those of lawyers, physi-

cians, and ministers;  

Religious practices, affiliations, or beliefs of the 

student or student's parent; or  

Income (other than that required by law to deter-

mine eligibility for participation in a program 

or for receiving financial assistance under 

such program.)  

 

 The No Child Left Behind Act of 2001 con-

tains a major amendment to PPRA that gives parents 

more rights with regard to the surveying of minor 

students, the collection of information from students 

for marketing purposes, and certain non-emergency 

medical examinations.  

 

 These rights transfer from the parents to a 

student who is 18 years old or an emancipated minor 

under state law. 

 

 Parents/eligible students who believe their 

rights have been violated may file a complaint with: 

Family Policy Compliance Office 

U.S. Department of Education 

400 Maryland Avenue, SW 

Washington, D.C. 20202-4605 
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 The Special Education program for children with 

disabilities provides services for children birth through 21 

years of age. If you are aware of a child who is suspected 

of having a disability, please contact the school district’s 

special education department for information about screen-

ing and evaluation services that are provided at no cost to 

the parent. 
 

 Public schools in Texas provide for the special 

education of children who have a disability. Children with 

identified physical, mental, perceptual, speech, language, 

social and/or emotional disabilities may be eligible for the 

program. Children with vision and/or hearing problems 

may be eligible for services beginning at birth. Districts 

will use information from a variety of sources to determine 

eligibility according to Texas Education Agency guide-

lines. 
 

 The services provided are developed by the Ad-

mission, Review and Dismissal Committee. This commit-

tee typically consists of the child’s parents, a special and 

general educator, an administrator, and someone involved 

with the testing. Each child’s program is individualized to 

meet the child’s needs. 
 

 BISD also makes efforts to identify disabled stu-

dents through §504 eligibility.  To be eligible under §504, 

one must be between 3 and 21 years of age and be disabled 

as follows: 

 have a physical or mental impairment which sub-

stantially limits one or more major life activities, 

 have a record of such impairment, or 

 be regarded as having such an impairment. 
 

 Pursuant to Section 504 of the Rehabilitation Act 

of 1973, BISD has a duty to identify, refer, evaluate, and, if 

eligible, provide a free, appropriate public education to 

disabled students.  For additional information about the 

rights of parents of eligible children, or for answers you 

might have about identification, evaluation, and placement 

into Section 504 programs, please contact Dr. Jim Russell, 

Section 504 Coordinator, at 940-569-3326 X3.  If you 

know of a child who needs help, call Region 9 Education 

Service Center at 940-322-6928 or 

Burkburnett I.S.D. at 569-3326 X8. 

Special Education & §504 Child 
Find/Serve 

  

Annual Notification — 
Confidentiality of Records 

Records 
 

 Records and what takes place in an ARD commit-

tee meeting are considered to be confidential information.  

Information pertaining to records or ARD conversations is 

available only to professionals within the school with a 

legitimate educational interest.   All other parties need writ-

ten consent from the adult student, parent, or guardian be-

fore reading or receiving copies of any information or be-

fore anyone can share (verbally) what took place in an 

ARD meeting.  Eligibility folders are kept on each campus.  

 The Regional Day School Program for the Deaf 

keeps records within Wichita Falls ISD. 

 A complete copy of the policies concerning parent 

and student rights and confidentiality of records may be 

obtained upon request from Burkburnett Independent 

School District at 416 Glendale, Burkburnett, TX 76354. 
 
  

Access List 
 

 A current listing of the names and positions of 

those employees within the District who may have direct 

access to personally identifiable information can be found 

on each campus. 

 The Burkburnett Independent School District has 

established the following procedures to protect the rights of 

parents and students and to ensure the confidentiality of 

personally identifiable information: 

Confidentiality of Records 

 A student’s records are private and districts, with 

some exceptions, must get parental consent before showing 

the records to anyone outside the school system not involved 

in the student’s education. All special education classrooms 

have a list of names and/or positions of school employees 

who can see your child’s records without your consent. The 

District shall protect the confidentiality of personally 

identifiable information in collection, storage, disclosure, 

and destruction of records. 

 The school official responsible for ensuring the  

confidentiality of any personally identifiable information in 

records of students with disabilities is Donna Perkins.  A 

current listing of names of persons who have access to 

records of students with disabilities is maintained in the 

student eligibility folder. Additional information may be 

obtained by contacting: 
 

Mrs. Donna Perkins 

Director, Special Education 

416 Glendale Street 
Burkburnett, Texas 76354 

(940) 569-3326  X 8 
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1. Parents and/or eligible students (who have 

reached the age of majority) have the right of ac-

cess to records. 
 

2. Parents and/or adult students must designate in 

 writing that a third party may have access to a 

 copy of the records indicating the name and ad-

 dress of the person and/or agency to receive the 

 records, the date of the request, and the signature 

 of the parent or adult student. 
 

3. Records are released in compliance with a judicial  

 order or subpoena provided that the parent and 

 student are notified in advance of compliance. 
 

4. Professional employees of the Burkburnett Inde-

 pendent School District and it’s consultants who 

 have an educational interest in the student have 

 access to the student’s records. 
 

The District forwards a student’s  

records on request without parental 

consent to a school in which a student 

seeks or intends to enroll.   
 

 A record of access is maintained in each student’s 

folder containing the written request for access, a record of 

the person/agencies granted access, and the date of access 

to information. 

 The diagnostician will forward copies of a stu-

dent’s special education records (last ARD and last indi-

vidual evaluation) and discipline records (list of office re-

ferrals - behaviors and consequences - during the current 

school year) to the appropriate police liaison officer if the 

District reports criminal activity and the legal guardian 

gives consent for the release of these records. 
 

Procedures for Confidentiality 
 

 Principals assume responsibility for ensuring the 

confidentiality of personally identifiable infor-

mation on each campus. The Special Education 

Director is responsible for the confidentiality at 

the district level. The district provides training 

and instruction regarding all policies and proce-

dures to all individuals using or collecting person-

ally identifiable information. 
 

 Personally identifiable information is maintained 

in the student’s eligibility folder. 
 

 Persons with access to personally identifiable 

information on students include the guardian, 

teachers currently serving the student, campus 

special education staff who are currently serving 

the student, the campus administrator, superinten-

dent, members of the multi-disciplinary evalua-

 Pursuant to 34 CFR §§300.450-300.462, the Dis-

trict will allocate a proportionate share of it’s IDEA funds 

for parentally placed private school children with disabilities.  

To determine how the allocated funds will be spent, the Dis-

trict will consult with representatives of private school chil-

dren each year, prior to the beginning of the school year.  

Following the consultation with representatives of private 

school children, and prior to the start of the school year, the 

District will make a determination regarding which children 

to serve and what services to offer in light of the availability 

of funds. 

 Once the District has determined which children to 

serve, the District will convene a meeting to develop a Ser-

vice Plan for each child who has been designated to receive 

services.  The services may be direct or consultative.  The 

services may not include all of the services the child would 

receive if enrolled in the public school.  The Services Plan 

meeting will require the same members as an ARD commit-

tee, including the parent.  Additionally, the District must 

include a representative of the private school.  Not all paren-

tally placed private school children will receive a  Services 

Plan.  Only those children who are designated to receive 

special education and related services will receive a Services 

Plan. 

 The District’s child find duties, including initial 

evaluation and re-evaluation, will continue with respect to all 

children residing in the District, including private school 

children.  The funds spent on child find will not be deducted 

from the required amount of funds to be spent on services to 

parentally placed private school children. 

 If you are the parent of a private school child aged 5 

through 21, you will be contacted, and your input will be 

sought, regarding how the proportionate share monies should 

be spent.  If you have any questions, please contact Donna 

Perkins at 569-3326 X 8. 

Amendments to the Individuals 

with Disabilities Education Act 

 team, the director of special education, the consult-

 ing psychologist, persons authorized access by the 

 guardian, and Texas Education Agency monitoring 

 teams. 
 

 Individual schools maintain current lists of names 

and positions of those persons having access to in-

formation contained in student records. 
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Providing Assistance to Stu-
dents Who Have Learning Dif-

ficulties or Need Special  
Education Services 

 
     If a child is experiencing learning difficulties, 
the parent may contact the person listed below 
to learn about the district’s overall general edu-
cation referral or screening system for support 
services. This system links students to a variety 
of support options, including referral for a spe-
cial education evaluation. Students having diffi-
culty in the regular classroom should be consid-
ered for tutorial, compensatory, and other aca-
demic or behavior support services that are 
available to all students including a process 
based on Response to Intervention (RtI). The 
implementation of RtI has the potential to have 
a positive impact on the ability of districts to 
meet the needs of all struggling students.  
 
     At any time, a parent is entitled to request an 
evaluation for special education services. With-
in a reasonable amount of time, the district 
must decide if the evaluation is needed. If the 
evaluation is needed, the parent will be notified 
and asked to provide informed written consent 
for the evaluation. The district must complete 
the evaluation and the report within 60 calendar 
days of the date the district receives the written 
consent. The district must give a copy of the 
evaluation report to the parent.  
 
     If the district determines that the evaluation is 
not needed, the district will provide the parent with 
prior written notice that explains why the child will 
not be evaluated. This written notice will include a 
statement that informs the parents of their rights, if 
they disagree with the district. The district is re-
quired to give parents the Notice of Procedural 
Safeguards – Rights of Parents of Students with 
Disabilities. Additional information regarding the 
IDEA is available from the school district in a com-
panion document A Guide to the Admission, Re-
view, and Dismissal Process. 

 

 The following websites provide infor-
mation to those who are seeking information and 

 

IDEA-B INPUT REQUEST  
 

The Burkburnett Independent School District’s Special 

Education Department is requesting public input on the 

formation of the IDEA–B application for the 2015-2016 

school year. 

 

 Individuals with Disabilities Education Act 

(IDEA) funds are provided to ensure that all disabled 

children have available to them a free appropriate pub-

lic education which includes special education and re-

lated services to meet their unique needs. These funds 

assist states and localities in providing for the education 

of all disabled children. 

 

 Regulations implement IDEA–B preschool 

funds as a part of the Individuals with Disabilities Edu-

cation Act. These preschool funds are a means to sup-

plement and increase dollars beyond the level of state 

and local funds expended for preschool disabled chil-

dren ages three through five. 

 

resources specific to students with disabilities 
and their families: 
Texas Project First  
Partners Resource Network  
 

The designated person to contact regarding op-
tions for a child experiencing learning difficulties 
or a referral for evaluation for special education 
services is:  
Donna J. Perkins 
Director, Special Education 
Phone Number: 940-569-3326 X8 

 

http://www.tea.state.tx.us/index2.aspx?id=2147498965
http://framework.esc18.net/Procedural%20Safeguards%202-20-09.pdf
http://framework.esc18.net/Procedural%20Safeguards%202-20-09.pdf
http://framework.esc18.net/Procedural%20Safeguards%202-20-09.pdf
http://framework.esc18.net/Docs/ARD_Guide_MAR_2010_English.pdf
http://framework.esc18.net/Docs/ARD_Guide_MAR_2010_English.pdf
http://www.texasprojectfirst.org/
http://www.partnerstx.org/howPRNhelps.html
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 Over 400 students benefit from the Burkburnett 

Independent School District’s Special Education services 

each year. 

 

 Gone are the days when “special education” re-

ferred to segregated classes only for the severely disabled. 

Today’s programs serve children with speech problems or 

learning disabilities, those who are ill at home or hospital-

ized, or any others who receive special services outside the 

regular education program. 

 

 Along with other districts in Texas, Burkburnett 

I.S.D. shares the philosophy that each student will be as-

sisted to develop personal knowledge, skills, and compe-

tencies toward maximum ability. Facilities, personnel staff-

ing, and supportive services are designed so each child can 

learn in his own way at his own pace. To the extent they 

will benefit, disabled students are mainstreamed—sent to 

Special Education — General Information 

school with everybody else—allowing the special educa-

tion student to get help from specialists when it’s needed 

while spending time in the regular classroom. 

 

 What’s so special about special education? An-

swers could include the services or programs, parent in-

volvement, the number of people served, a dedicated pro-

fessional staff, or the genuine desire of everyone involved 

to make something good happen. But the smiles from stu-

dents and parents are perhaps the most special part of it all. 

 This information presents a general outline of the 

district’s special education program. For further infor-

mation about the special education program and other com-

munity resources 

available, contact 

Donna Perkins, 

Special Education 

Director at 940-

569-3326 X8. 

 

ENROLLMENT 
 Special Education programs are provided by all 

school districts. Special Education services provide a varie-

ty of child–centered educational training and supportive 

services to the student based on that student’s individual 

needs. Burkburnett ISD offers an array of alternative place-

ments including homebound, hospital, speech therapy, re-

source room, content mastery, self–contained general cam-

pus, vocational adjustment class, and mainstream. 
 
 

REFERRAL PROCESS 
 Consideration of a student’s educational need for 

special education is initiated by a referral to special educa-

tion. Referrals may be made by parents, physicians, agen-

cies, and other interested individuals.  All student referrals 

will be processed through the campus student support 

team. 
 
 

INDIVIDUAL EVALUATION PROCESS 
 Before any action is taken with respect to the ini-

tial placement of a disabled child in a special education 

program, a full and individual evaluation of the child’s 

educational needs must be conducted. Testing is completed 

for a student during this process to find out whether the 

student has a qualifying disability. Personnel also identify 

specific learning competencies in instructional and related 

service areas. Recommendations will also be made con-

cerning appropriate mastery levels. 
 

 Types of testing that may be done are: language 

development, physical factors, emotional/behavioral fac-

tors, social background, intellectual abilities, level of learn-

Referral/Identification 

ing abilities, hearing, vision, language dominance, voca-

tional, and other medical information as needed. 
 

 All students enrolled in the special education pro-

gram are initially tested and have an individual evaluation 

at least every three years. Re-evaluation can be done soon-

er if the parent/guardian or school feels progress is not 

being made. 
 
 

ULTIMATE PURPOSE 
 The ultimate purpose is to gather sufficient infor-

mation to assist in: 

 Determining whether or not the child is a “child 

with a disability” and 

 Determine the content of the child’s IEP, if he/she 

is found eligible for special education and related 

services. 

 

DEPTH OF EVALUATION 
 No single procedure may be used as the sole crite-

ria for determining whether a child is disabled or determin-

ing appropriate programming.  Tests and other evaluation 

materials must be selected and administered so as not to be 

discriminatory on a racial or cultural basis. 

 Tests and other evaluation materials must be pro-

vided and administered in the child’s native language or 

other mode of communication.  If the child is Limited Eng-

lish Proficient, the test must measure the extent to which 

the child has a disability rather than measure the child’s 

English language skills. 
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 In general, students who need special education 

services are children (3 through 21 years old) with educa-

tional disabilities who are intellectually disabled, auditori-

ally impaired, deaf–blind, autistic, emotionally disturbed, 

physically disabled, multiply disabled, other health im-

paired, learning disabled, or speech impaired. Students 

(birth through 21 years old) with serious visual or hearing 

problems may also be in need of special education ser-

vices. 

 All special education students must meet certain 

criteria in any of several programs. Information collected 

will include (1) the student’s current educational status, (2) 

previous educational efforts for the student and results of 

these efforts, (3) recent vision and hearing screening, (4) 

updated general health history, and (5) information provid-

ed by the parents. Based on this information and diagnostic 

evaluation, placement will be made by the Admission, Re-

view, and Dismissal (ARD) Committee/IEP Team. A stu-

dent who has been identified as eligible for special educa-

tion services will be served in the least restrictive environ-

ment that meets his/her needs. 
 

 Special education procedures operate in accord-

ance with state and federal laws, State Board of Education 

policies, and regulations of the Texas Education Agency. 

 

Continuum of Service Options 
 

PRESCHOOL PROGRAM FOR CHILDREN WITH 
DISABILITIES (PPCD) 
 Designed for preschool children (3 to 5 years old) 

who demonstrate significant delays in physical, mental, 

language, social, and/or emotional development. 

 

CONTENT MASTERY 
 Provides supplemental assistance for special edu-

cation students receiving initial instruction in general class-

rooms. 

 

RESOURCE ROOM 
 Offers specific instruction to special education 

students performing well below grade level. Students re-

ceive daily special education instruction for periods rang-

ing from 30 minutes to 3 hours. The amount of time and 

instructional emphasis depend on individual needs. 

 

SELF–CONTAINED/INTEGRATED CLASSROOMS 
 Designed for students who require highly concen-

trated efforts in academic subjects. 
 

 

SPEECH THERAPY 
 Available to eligible students beginning in PPCD 

and continuing through high school. Communication skills 

are taught by specialists trained to identify and minimize 

Eligibility/ARD Process oral language problems. 
 

HOMEBOUND 
 Provides instruction for ill or injured students 

confined for a minimum of four weeks. These services are 

available to eligible students on an interim basis and may 

be provided in the student’s home or a hospital setting. 

 
INCLUSION/CO-TEACHING 
 The inclusion process places the student in the 

general education classroom with age appropriate peers.  

The student may receive instruction in a classroom where 

both the general education and special education teacher 

share responsibilities. 
  
 

VISUALLY IMPAIRED 
 Services include Braille materials, large print 

textbooks, special seating in the classroom, magnifiers 

recommended by ophthalmologists, and assistance to reg-

ular teachers. 

 
 

TRANSPORTATION 
Provided for eligible students from 3 through 21 years of 

age. 

Admission, Review, and Dismissal (ARD) 
Committee/Individual Education Program 

(IEP) Team 

 Each school district is responsible for initiating and con-

ducting meetings for the purpose of developing, reviewing, and 

revising a disabled child’s individualized education program. These 

meetings are held at least once a year. 

 

 ARD committee/IEP Team members include an adminis-

trator, the student’s parent/guardian, the student’s general and spe-

cial education teachers, the child where appropriate, and other indi-

viduals at the discretion of the parent or school. For a student who 

has been initially assessed, a member of the evaluation team who is 

knowledgeable about the evaluation procedures and who is familiar 

with the results of the evaluation will attend. 

 

 Steps are taken to include parents in the ARD committee/

IEP Team process. Parents will be notified of the meeting early 

enough to provide an opportunity to attend. The school will work 

with the parent to find a mutually convenient time for the meeting. 

If he/she cannot attend a meeting, the parent/guardian will be con-

tacted concerning the results of the meeting. 
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CONTINUUM OF SERVICES AVAILABLE TO DISABLED STUDENTS 

 

 
 The following services are available with ARD eligibility at each campus: 

 

Occupational Therapy 

Physical Therapy 

Licensed Specialist in School Psychology services 

Special Education counseling 

Speech Therapy 

Transportation 

Orientation and Mobility training 

Itinerant Visually Impaired services 

Itinerant Auditorially Impaired services 

HomeBound/Hospital Bound services 

Transition services 

Assistive Technology services 

 

All related services are available through ARD/IEP process.   

 

Environments that are more restrictive are available only through the ARD/IEP process.  Some 

environments are available only at centralized locations in the District.  Regional Day School Program for 

the Deaf services are available through BISD on an age appropriate Wichita Falls ISD campus. 

 

All campuses are barrier free. 

 

Please reference the following chart for campus specific programs. 
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§504 X X X X X X 

Advanced Learner Program (Gifted/

Talented) 

  

X 

  

X 

  

X 

  

X 

  

X 

  

X 

Career and Technology Education (CATE) X           

Content Mastery X X X     

Co-Teaching X X X X X X 

Credit Recovery Program X X         

Dyslexia X X X X X X 

Elementary Integrated/Self-Contained    X  X 

English Language Learner (ELL) X X X X X X 

General Education X X X X X X 

Head Start           X 

Inclusion X X X X X X 

Independent Living Skills (ILS) 

(Integrated) 

X           

Mainstream/Inclusion X   X X X X 

Pregnancy Related Services X X X       

Pre-Kindergarten (ages 3 and /or 4)       X (3) X X 

Preschool Program for Children with Disa-

bilities (PPCD) 

        

  

  

X 

  

X 

Resource Room X X X X   X 

Response to Intervention (RtI) X X X X X X 

School-wide Title I Program X X  X X X X 

Self-Contained Emotionally Disturbed X   X      

Self-Contained/Integrated X X  X X   X 

Self-Contained/Integrated Autism Unit        X 

Tutorials/Summer Academy X X X X X X 
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 During the meeting of the ARD committee/IEP Team, 

the members look over all information that has been obtained, 

decide what educational program the student will need, develop 

the Individual Education Program (IEP), provide placement in the 

least restrictive environment, and determine other related services 

that are educationally needed by the student. 

 

 The IEP is a guide stating annual goals, including short

–term instructional objectives. The plan outlines specific special 

education and related services to be provided. Related services in 

special education are additional services to be provided to the 

student to help him/her benefit from his/her educational program. 

Related services might include: physical therapy, occupational 

therapy, counseling, psychological services, or transportation. 

The IEP outlines the subjects in which the student will receive 

special education instruction. Modifications of general classroom 

procedures may also be addressed. Participation in assessment 

opportunities (STAAR, achievement tests, etc.) will also be ad-

dressed. 

 

ARD MEETING AGENDA 

 

   I.   Introductions and statement of the purpose of the IEP 

  II. Review of evaluation data, including information from par-

ents and school personnel 

 III. Determination of the student's eligibility 

 IV. Needs/Development of the Individual Education Program 

(IEP) 

 A.   Review of the previous year’s IEP objectives 

 B.   Present Competencies 

 C.   Write and approve new objectives 

 D.   Determine instructional modifications/supports 

 E.   Evaluations/Exams 

 F.   Justification that placement is in the Least        

   Restrictive  Environment (LRE) 

 G.   Consideration of potential harmful effects 

 H.   Schedule of Services 

 I.   Related services and/or special transportation 

 J.   ESY recommendations 

 K.   Consideration of assistive technology 

   V. Determination of placement 

 VI. Receipt of Notice of Procedural Safeguards:  Rights of Par-

ents of Students with Disabilities, March 2015 

 VII. Assurances 

VIII. Closing statements and signatures 

  IX. Consent for initial placement 

 

QUESTIONS AND ANSWERS 

 

How important am I, the parent/guardian, in planning my 

child’s program? 

 

 Parents/guardians are very important to the planning 

process. You know your child better than anyone else. Your input 

with the educators at the meeting will help in providing a better 

education for your child. 

 

 

What if I cannot attend at the time and/or day I am supposed 

to come to the ARD committee/IEP team meeting? 

 Everyone has a busy schedule. However, you are a part 

of this committee and should try to attend. Call your child’s 

school if you cannot meet at the scheduled time. 

 

What can I, the parent/guardian, do to prepare for the ARD 

committee/IEP team meeting? 

 

 Planning is very important. We suggest that you make a 

list of things that will help the school personnel understand your 

child better. For example, how your child gets along with others, 

some important notes on likes and dislikes, any special health or 

medical problems, or after–school activities or hobbies. 

 

 Make a list of questions that you want to ask at the 

ARD/IEP meeting about the results of tests, other services or 

programs available. Be sure to ask questions on anything you do 

not clearly understand during the meeting. 

 

What services do the people at the ARD committee/IEP team 

meeting provide for my child? 

 

 The school personnel at the ARD meeting will vary 

with the identified needs of your child. Services and information 

provided by the school at the ARD meeting may include:   

 

 Diagnostician/Licensed Specialist in School Psycholo-

gist—test information. 

 

 Speech/Language Therapist—test information regard-

ing your child’s speech development. 

 

 Nurse—information on your child’s health. 

 

 Occupational and Physical Therapist—test information 

on your child’s physical development. 

 

What if one of the ARD committee/IEP team members 

disagrees about the needs of my child? 

 Be sure to ask questions if there is something you 

do not understand. The ARD Committee/IEP team may 

need to adjourn to allow collection of additional data. 

 

ARD MEMBERSHIP 

 The ARD Committee is comprised of the follow-

ing       members: 

 One or both of the child’s parents; 

 At least one general education teacher of the child; 

 At least one special education teacher of the child; 

 An administrator; 

 An individual who can interpret the instructional im-

plications of the evaluation; 

 Other individuals who have knowledge or special ex-

pertise regarding the child; and 

 The child, if appropriate. 

 

One or 

both 
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 Your child is either receiving special education 

services or is being evaluated to determine eligibility for 

special education services.  Someone has suggested that 

your child may need services from an occupational thera-

pist (OT) and/or a physical therapist (PT).  Whether your 

doctor, a teacher, or an administrator in the school has ex-

pressed concern, your child will be screened to determine 

if there is a need for these services to ensure your child’s 

participation in these educational programs. 

 

 The information in this section was developed by 

a statewide task force of OTs and PTs and has become the 

official Texas Education Agency guideline for these ser-

vices.  This material will help you answer several im-

portant questions and assist you in learning more about OT 

and PT related services in the Burkburnett Independent 

School District. 

 
 

Q: WHAT IS A RELATED SERVICE? 

A: Related Services are defined as those supportive ser-

vices that may be required to assist a student to benefit 

from special education.  Occupational and physical 

therapy are related services. 

 
 

Q: WHAT ARE OCCUPATIONAL THERAPY & 

PHYSICAL THERAPY? 

 

A: Occupational and physical therapy are defined by the 

2004 IDEA Regulations which implement the 2004 

IDEA Amendments as services provided by a quali-

fied occupational or physical therapist, including: 

1. Improving, developing, or restoring functions 

impaired or lost through illness, injury, or depri-

vation; 

2. Improving ability to perform tasks for independ-

ent functioning if functions are impaired or lost; 

and 

3. Preventing, through early intervention, initial or 

further impairment, or loss of function. 

The occupational and physical therapy services pro-

vided must directly relate to the student’s individual 

education program (IEP) and state educational stand-

ards so that team members and parents know the pro-

posed impact of the related services. 

 
 

Q: WHO DECIDES IF MY CHILD SHOULD HAVE 

OT OR PT? 

Related Services 

Occupational or Physical Therapy 
Implementation of School Services 

A: The ARD Committee will review the data submitted 

in the evaluation of the occupational and physical 

therapists and will make the decision as to whether 

or not these related services are necessary for your 

child to benefit from special education. 
 

 

Q: WHAT IS EDUCATIONAL NEED AND HOW 

IS IT DETERMINED? 

 

A: Educational need is demonstrated when a student’s 

physical disabilities interfere with participating in 

the educational strategies of the prescribed individu-

al education program.  The goal of educationally 

relevant therapy is to minimize the effects of disa-

bling conditions or participation in the education 

process. 

 
 

Q: IF MY CHILD QUALIFIES, HOW WILL THE 

SERVICES BE PROVIDED? 

 

A: A student’s level of services is primarily determined 

by the degree to which the disabling condition af-

fects the educational performance.  Levels of service 

are descriptive of the manner in which therapeutic 

intervention is provided in order to support the edu-

cational process. 

 

DIRECT:  Direct services enable the school-based 

therapist to consistently monitor student needs and 

progress.  It is individually designed and carried out 

by the therapist and one child or a small group of 

children.  The focus is to meet the children’s indi-

vidualized needs through very specialized therapeu-

tic strategies.  A key factor in choosing direct thera-

py is to identify procedures that cannot be safely 

carried out by other personnel within the child’s 

natural environment. 

 

CONSULTATION:  In this method, the related 

service provider is using his/her expertise to enable 

other professionals to address issues and outcomes 

as well as to meet a student’s IEP goals and objec-

tives.  Consulting is a type of service delivery that is 

best utilized to ensure that a student has multiple 

opportunities in a day to use a particular skill. 

 

Therapy is sometimes continued longer than it is 

justified.  More therapy is not necessarily better 

therapy.  Therapy should be terminated when the 

therapeutic focus for a problem is the same as that of 

other educational staff members and outside the 

therapeutic domain of concern.  Therapy should be 



BISD Special Education 2016-2017 

Page 15 
 

 

 

 

terminated when it is no longer affecting the student’s func-

tioning in special education, when the student is no longer 

showing potential for progress and change, and when the 

alternate levels can provide the therapy efficiently and effec-

tively.  (Nesbit, American Journal of Occupational Therapy 

September, 1993). 

 

Q: IS THERE A TIME LIMIT OR ONLY A SPECIFIC 

AMOUNT OF THERAPY MY CHILD CAN RE-

CEIVE? 

 

A: Direct services may initially be provided to a student with 

some consultation to other service providers, including the 

classroom teachers and parents.  However, over time, a 

change in the IEP may be requested to change the model of 

occupational or physical therapy service delivery.  The prac-

titioner may discontinue direct services and increase the 

intensity of consultation.  The goal, consistent with the con-

cept of “least restrictive environment,” is to discontinue 

occupational and physical therapy services and enable the 

special and general educators to make adaptations and ac-

commodations as needed.  (Haack & Haldy in “Making a 

Difference in School System Practice”). 

 

Therefore, when a child qualifies for direct occupational or 

physical therapy services at the time of evaluation, this does 

not mean that he/she will receive direct occupational or 

physical therapy services until the time of graduation.  It 

means that direct service provision is the appropriate means 

of delivery at that time in the child’s education.  As the 

child’s skills improve and the requirement for “least restric-

tive environment” and “educational need” coexist, the child 

will be moved to consultative services or removed from 

services as deemed necessary by the licensed professional 

and ARD Committee.  Promoting maximum independence 

in the child’s educational environment is the ultimate goal of 

occupational and physical therapy within the school system 

setting. 

 

Q: WHAT CAN I DO AS A PARENT TO SUPPORT OT/

PT SERVICES? 

 

A: There are several things that 

can be done on your part that 

will help implement the relat-

ed services that your child 

receives in his/her educational 

environment.  First and fore-

most, you are encouraged to 

be actively involved in the 

ARD process.  This will allow 

you  to be a part of the deci-

sion-making team that deter-

mines the services your child receives.  Also, it is recom-

mended that you are actively involved in the child’s class-

room and have open communication with his/her teacher and 

therapist.  You can also implement specific activities in the 

home environment that will allow for greater IEP goal 

achievement.  The therapist will gladly provide a home exer-

cise program or suggest activities that will  promote in-

creased independence.   Finally, keep all of your child’s 

forms and records up-to-date so that there will not be a lag 

of services. 

Q:  IS A PHYSICIAN’S PRESCRIPTION REQUIRED  FOR 

MY  CHILD TO RECEIVE OT/PT SERVICES?  

Terms Regarding Continuum of Services 

Occupational Therapy-Related Service 
 Occupational therapy is a related service that may be 

required to help a student benefit from special education.  All eligi-

ble students must have a current prescription from a licensed physi-

cian.  All services are available to eligible students through an 

ARD committee/IEP team recommendation.  Occupational therapy 

helps each child develop the underlying skills necessary for learn-

ing and for performing specific tasks.  The therapist focuses on a 

child’s self-care, sensory, motor, postural, and emotional develop-

ment in order to improve the youngster’s functioning in school.  

Occupational therapists also provide special equipment to help a 

child function as independently as possible in an educational set-

ting. 

 

Physical Therapy-Related Service 
 Physical therapy is a related service that may be required 

to assist a student to benefit from special education.  All eligible 

students must have a current prescription from a licensed physi-

cian.  All services are available to eligible students through an 

ARD committee/IEP team recommendation.  The role of the physi-

cal therapist in the school setting is to facilitate a student’s gross 

motor functioning in the classroom with the goal of minimizing the 

effects of the student’s disability on his/her ability to participate in 

the educational process.  The physical therapist provides a thera-

peutic, integrated service to enable students with disabilities to 

function in the least restrictive educational environment.  These 

services include instruction in mobility and transfer skills, range of 

motion, evaluation and recommendation of appropriate positioning 

and adaptive equipment. 

 

Psychological-Related Service 
        Psychological related services include: 

1. Counseling needs and/or crisis intervention; 

2. Consultation with parents, teachers, administrators, and 

other relevant individuals to enhance their work with 

students; 

3. Parent counseling and consultation; and 

4. In-home training for Pervasive Development Disorder/

Autistic children. 

       All services are available to eligible students through recom-

 mendation from the ARD committee/IEP team. 

 

A:   Direct reference is given to the requirement for a physician’s 

 prescription for occupational therapy and physical therapy in 

 The Texas Civil Statutes, Occupational Therapy Practice Act, 

 and the Texas Board of Physical Therapy Examiner Rules.  For 

 direct occupational therapy and physical therapy services, a 

 physician’s prescription is required for students with medically 

 related conditions.  A physician’s prescription is not required for 

 occupational therapy or physical therapy evaluations.  Licensed-

 therapists face losing their license if services are provided to 

 your child without a  current prescription. 

 

 With these requirements in mind, BISD cannot provide occupa-

 tional therapy or physical therapy until there is a current pre-

 scription from a licensed physician in the child’s eligibility 
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 Great beginnings have a lasting impact. Every 

child should be afforded the opportunity to grow and de-

velop according to his/her potential. Burkburnett Independ-

ent School District’s PPCD program was designed to help 

children ages 3 to 5 who express difficulties or delays in 

their development. Special needs may include physical, 

mental and emotional handicaps, and a range of learning 

disabilities. 

 Early intervention provides the individual stimu-

lation a child may need to raise his or her functional level 

and uncap new abilities. The PPCD program builds on a 

child’s strengths to reshape weaknesses. 

 These pages have been designed to provide a 

basic understanding of the PPCD program, its main com-

ponents, service areas, and its staff structure. 

 The PPCD Program at BISD offers early interven-

tion and stimulation for young children with special needs. 

The program provides comprehensive screening and evalu-

ation, and individually–tailored learning opportunities de-

signed to build upon each child’s potential, develop new 

abilities, and raise the functional level in their daily lives. 
 

DISABILITIES SERVED 
 The PPCD Program serves children with a variety 

of disabilities, such as: 

 Learning Disabilities 

 Speech and Language Delays 

 Emotional Disabilities 

 Hearing/Visual Impairments 

 Autism 

 Mental Retardation 

 Physical Handicaps 
 

GOALS & OBJECTIVES 
 Our goal is to provide individualized activities 

needed for each child, focusing on the following objec-

tives: 

 Birth to 2 years—physical and sensory development. 

 3 to 5 years—development of language and social 

skills. 
 

AREAS OF DEVELOPMENT 
 Objectives are carried out in a safe learning envi-

ronment. It is also our goal to meet the basic needs of each 

child in four major categories: 

 physical 

 social and emotional 

 intellectual 

 cultural and ethical 

 

 
 

Preschool Program for Children With Disabilities 

Program Components  

 This includes attention to a variety of areas of 

development, such as: 

 Speech and Language Development 

 Social–emotional Development 

 Self–help Skills 

 Cognitive Skills 

 Fine & Gross Motor Skills 
 

ADMINISTRATORS & STAFF 
 A number of educational professionals may be 

called upon to provide a range of services according to 

each child’s needs. Administrators involved in the PPCD 

Program include: 

 Individual School Principal 

 Assistant School Principal 

 Special Education Director 

 School District Superintendent 

 

 Educational and Support Staff members personal-

ly involved in a child’s instruction include: 

 Child’s Teacher 

 Paraprofessionals 

 Educational Diagnostician 

 Physical & Occupational Therapists 

 Speech & Language Therapists 

 Counselor & Psychologist 

 Registered Nurse 
 

PARENT INVOLVEMENT 
 Parent involvement is an important link in a 

child’s ability to develop and learn. The PPCD Program is 

most beneficial to a child 

when a partnership is formed 

with the parents. To imple-

ment a healthy partnership, 

we provide the following: 

 On–going communica-

tion in the form of bulle-

tins and  newsletters 

 Parent volunteer pro-

grams 

 Parent effectiveness training 

Development of the Preschool Child 

 Burkburnett Independent School District’s PPCD 

program is designed to serve children from ages 3 to 5 who 

have special needs. Addressing needs (physical, mental 

and emotional handicaps, and learning disabilities) early in 

a child’s life sets an important foundation for successful, 

future development. Great beginnings have a lasting im-

pact. 
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 This information should be used as a guideline to 

chart your young child’s development. Keep in mind that 

children commonly develop at different rates. Skills that 

one child may grasp easily at a certain age may develop 

naturally in another child at an older age. If your child has 

difficulty demonstrating a number of the skills listed for 

his or her age, feel free to contact the special education 

department for evaluation. 
 

THE TWO–YEAR–OLD CHILD 
 Two–year–olds need clear guidelines and con-

sistent discipline, while being allowed some degree of in-

dependence. They move from parallel toward cooperative 

play and are curious and anxious to explore through seeing, 

hearing, touching, tasting, and moving. Older two–year–

olds are toilet trained or show signs of readiness. They can 

partially undress themselves and feed themselves with a 

spoon. 

Gross Motor Skills 

 Can walk, run, and jump smoothly. 

 Likes to roll, bounce, and catch a ball. 

 Balance improves. 

 Likes to pull and ride toy vehicles. 

Fine Motor Skills 

 Likes to stack blocks. 

 Manipulates and makes noises with toy cars, animals, 

and dolls. 

 Fits things together (measuring cups, pots and lids, 

and simple puzzles). 

Conceptual Development 

 Knows four to eight body parts. 

 Matches familiar objects. 

 Nests things by size. 

 Answers “what”, “who”, and “where” questions by 

pointing or other indications. 
 

THE THREE–YEAR–OLD CHILD 
 Three–year–olds respond more to adult authority 

and are learning social customs (please, thank you, my 

turn). Cooperative and fantasy play is common.  They seek 

approval of others and ask a lot of questions. Three–year–

olds begin to take responsibility for most of their own 

dressing, including some fasteners, and may use a fork for 

eating. They can help with washing and clean–up tasks. 
 

Gross Motor Skills 

 Can stand on either foot briefly; beginning to hop. 

 Can catch and throw a ball. 

 Pedals a tricycle. 

Fine Motor Skills 

 Can imitate a circle and a cross with a pencil. 

 Likes to color. 

 Can hold paper and cut along a line with scissors. 

 Works simple inset puzzles. 

Conceptual Development 

 Knows eight to fifteen body parts. 

 Can name actions, identify objects by function, and 

answer situational questions (“What do you wear when it 

rains?”). 

 Can respond to three to six position words (on, in, out, up, 

down, over, under). 

 Can match by color and identify opposites (big and little). 
 

THE FOUR–YEAR–OLD CHILD  
 The four-year-old wants to help and be recognized for it 

and seeks adult and peer approval.  They may share toys to some 

degree and can express basic feelings about themselves and   

others.  Except for difficult fasteners, they dress themselves and 

are learning table manners. 

Gross Motor Skills 

 Likes to climb, hop, skip, and dance. 

 Can respond to a sequence of motor directions. 

 Can play simple ball games. 

Fine Motor Skills 

 Can imitate a square and rectangle. 

 Beginning to color within lines and to trace lines. 

 Can cut out simple shapes with scissors. 

 Can imitate block patterns. 

Conceptual Development 

 Can answer some “why” and “how” questions. 

 Becoming aware of time and weather. 

 Can sort by shape. 

 Learning more position, quantity, and sensory concepts. 

 Becoming more aware of community people and places. 
 

THE FIVE–YEAR–OLD CHILD 
 Five–year–olds respect authority. They show an interest 

in group activities and love games. Independence develops, and 

they display semi–independent clean–up, grooming, and dress-

ing skills. They begin to use a knife and cutting their own food. 

Gross Motor Skills 

 Can move in many ways, quickly following directions. 

 Is strong and confident. 

 May ride a bicycle with training wheels. 

Fine Motor Skills 

 Can trace names and print several letters. 

 Draws simple person with three to four body parts. 

 Can copy two shapes. 

 Colors neatly within lines. 

 Works six to twelve piece puzzles. 

Conceptual Development 

 Learning time and weather concepts, same and different,  

and categorizing. 

 Can sort by size. 

 Beginning to order and sequence events. 

 Can answer questions about past, present, and future. 

 Can answer questions about community. 

 Can compare by degree (big, bigger, biggest). 
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Speech Language Development Chart 

 RECEPTIVE LANGUAGE EXPRESSIVE LANGUAGE ARTICULATION 

By 3 years of age Can follow simple 2 step directions without  

gestures 

Can point to 4 body parts 

Understands spatial concepts (in, off, out) 

Understands several pronouns (me, him, 

your, my, they, she, he) 

Understands quantity concepts (one, more, 

some, all) 

Recognizes action in pictures 

Understands use of objects 

Understands descriptive concepts (wet, big) 

Able to group objects 

 

Uses close to 1,000 words 

Uses pronouns (my, me, mine, 

you, I) 

Recites a nursery rhyme or simple 

song 

Uses inflection to indicate a ques-

tion 

Combines 3 or 4 words in sponta-

neous speech 

Answers "what" and “yes/no” 

questions 

Uses possessives (Mommy's sock) 

Omits many final sounds of 

words. 

Speech sounds are substi-

tuted. 

75% of speech should be 

intelligible. 

Uses:  b, t, d, p, m, n, w. 

By 4 years of age Point to basic colors 

Understands descriptive concepts (heavy, 

empty, same) 

Understands negatives (no, not) 

Understands basic opposites (wet/dry, fast/

slow, day/night) 

Repeats sentences 

Tells how an object is used 

Uses several pronouns (he, she, 

we, they) 

Answers questions logically 

 

Uses:  f, k, g  most of the 

time 

Many sounds substituted 

 

By 5 years of age Understands complex directions 

Understands spatial concepts (under, in 

back, next to, in front) 

Understands descriptive concepts (long, 

short, curly) 

Understands time concepts (day, night) 

Understands quantity concepts (three, five) 

 

Able to name colors 

Can count to 10 

Able to give one attribute of a 

word (example: banana "yellow") 

Uses prepositions 

Uses regular past tense (washed) 

Speech sounds: v, j, sh, and 

ch are developing in all 

positions. 

95% of all speech should 

be intelligible to all listen-

ers 

By 6 years of age Understands noun + two modifying adjec-

tives (show me the big black dog) 

Understands "er" (as in teacher is a person 

who teaches) 

Understands quantity concepts (whole, half) 

Understands sequence concepts (last, first) 

 

Can tell events in sequence 

Able to give two attributes of a 

word 

Uses adjectives to describe people 

and objects 

Able to build a sentence given 

specific words 

Uses words to express quantity 

(empty, more) 

The l sound should be de-

veloping in all positions 

By 7 years of age Understands coin values 

 

Uses comparative "er" and super-

lative "est" 

Retells a story with visual support 

Uses irregular plurals 

Uses "er" as in teacher, drummer 

Speech sounds: th, s, z, r, /

ge/ as in beige, and s, l, and 

r blends are developing 

They may be inconsistent 
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POSITIVE BEHAVIOR INTERVENTION  

SUPPORTS 
 In recent years, the proactive model of Positive 

Behavioral Interventions and Supports has emerged as 

an approach to enable schools to address school-wide, 

classroom, and individual problem behavior. 

 

 PBIS is an application of a behaviorally based 

systems approach which addresses systemic application 

of the three levels of prevention.  A great deal of re-

search has demonstrated the efficacy of PBIS in ad-

dressing behaviors that are dangerous, highly disrup-

tive, interfere with learning, or result in social/

educational exclusion. 

 

 PBIS is a team-based, comprehensive, and proac-

tive system for facilitating and maintaining student suc-

cess across settings.  Systems of support involve deci-

sion-making from every adult in the school, identifica-

tion of predictable problem contexts to develop preven-

tative solutions, and teaching/reinforcing behaviors that 

predict student success. 

 

 The Individuals with Disabilities Education Act 

(IDEA), as well as, the Office of Special Education 

Programs (OSEP) address Positive Behavioral Inter-

vention and Supports.  Texas also addressed this issue 

in 2001.  SB 1196 defined seclusion, restraint, and time

-out in public schools. 

 

 BISD provides Non-Violent Crisis Prevention 

training to employees at the campus and district level.  

BISD has certified trainers available to train and pro-

vide support to the students and staff.  All parents of 

special education students are informed if restraint is 

used in the school setting. 

 

 Special Education discipline that would result in 

removal from the student’s educational placement is 

treated differently than that of a general education stu-

dent.  If the discipline involves a change of placement 

(suspension, expulsion, on-campus suspension, etc.), 

we look at two important factors.  These include (1) is 

the removal for more than ten consecutive school days 

or (2) is the removal a series of removals that constitute 

a pattern because they cumulate to more than ten 

school days in a school year.  These suspensions need 

to be monitored carefully. 

 

 For students with disabilities whose behavior im-

pedes their learning or that of others, the ARD should 

consider as appropriate, and address in the student’s 

IEP, strategies, including positive behavioral interven-

tions, and other supports to address behavior. 

 

Special Education Monitoring 
   

 The Division of Program Monitoring and Interven-

tions develops and implements program review processes for 

special education programs statewide that promote program 

effectiveness and ensure that state supervision and oversight 

requirements for special education programs are met as re-

quired by state and federal law. The primary focus of special 

education monitoring will be on improving educational re-

sults and functional outcomes for all students with disabili-

ties. 

 

 The special education monitoring process includes 

four types of monitoring activities:  performance-based mon-

itoring of public school districts including charter schools; 

approval and re-approval of nonpublic schools; cyclical 

monitoring of other state entities that provide services to 

students with disabilities; and residential facility monitor-

ing.   Additionally, the special education unit monitors the 

correction of noncompliance identified through data submis-

sion for the State Performance Plan. 

 

PERFORMANCE BASED MONITORING 

 

 TEA monitoring and intervention activities have 

been designed to focus on a data-driven and performance-

based system that will take place in a continuous improve-

ment model. These activities reflect an emphasis on data 

integrity, data analysis, increased student performance, and 

improved program effectiveness. The PBM system reflects 

the use of graduated interventions based on the Local Educa-

tion Agency (LEA) performance as evidenced from the Per-

formance-Based Monitoring Analysis System (PBMAS) 

indicators. Results on each PBMAS indicator and patterns 

across indicators are examined to determine the required 

levels of intervention. The Core Analysis Team is responsi-

ble for conducting intervention activities (required partici-

pants are listed in the Core Analysis Team Participants docu-

ment). LEAs are required to collect and analyze data to iden-

tify areas for improvement and noncompliance (as applica-

ble). 
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 For educational purposes, transition is defined as 

movement from school to adult life. Transition for students 

enrolled in special education should be a process that is 

systematically planned, implemented, and continued until 

the student, as an adult, has made the transition to life out-

side the public school. 

 

 Transition has three levels of adult support ser-

vices which vary with the degree of the disability: 

 

1. Students who have developed sufficient skills 

which allow them to make transition to post sec-

ondary education, work, and independent living 

without additional support; 

2. Students who have developed some skills which 

will allow them to make transition to work and 

independent living if they receive support from an 

adult service agency for a limited time; and 

3. Students who have developed skills, but cannot 

make the transition to work and community living 

without ongoing support from adult service agen-

cies. 

 

 Transition planning is 

initiated by the school district. 

This planning should include 

the student and the parent/

guardian. General education, 

special education, and vocation-

al education personnel as well 

as representatives of participating agencies may be in-

volved to the extent appropriate. Transition planning must 

begin at least by age 16 for each student enrolled in special 

education. 

 

 This individual planning should be based on cur-

rent information regarding the student’s knowledge, skills, 

abilities, and preferences. This information may reflect 

desired outcomes relating to education, employment, inde-

pendent living, and recreation/leisure. At this point, the 

need for support services can be identified. The individual 

transition plan will enable the student to assess local and 

regional transition service needs. Agencies other than the 

school which may participate in the planning process in-

clude the Texas Commission for the Blind, the Department 

of Assistive and Rehabilitative Services, the Texas Depart-

ment of Mental Health and Mental Retardation, the Texas 

Department of Health & Human Services, and the Texas 

Workforce Commission. 

 

 Services that may be provided by the school dis-

trict as appropriate for the individual student may include: 

 

Transition 

1. The Admission, Review, and Dismissal Commit-

tee (ARDC) must develop appropriate, measura-

ble, post-secondary goals based upon age-

appropriate transition assessments. 

2. Counseling with parents about their expectations 

and transition service needs of their children. 

3. The ARDC must determine transition services 

(including courses of study) needed to assist the 

child in reaching those post-secondary goals. 

4. Beginning 

not later 

than the 

first indi-

vidualized 

education 

program 

(IEP) to be 

in effect 

when the 

child turns 14, or younger if determined appropri-

ate by the ARDC, and updated annually thereaf-

ter, the ARDC must address transition services as 

part of the IEP. 

5. Monitoring progress, notifying participants, and 

conducting annual reviews of the transition pro-

cess. 

6. Developing community-based instructional alter-

natives focusing on independent living and em-

ployment. 

7. Providing training for parents in reinforcing tran-

sition skills at home. 

8. Referring students and parents to participating 

agencies for service consideration. 

 

 Transition service is a coordinated set of activities 

for a student with a disability that is designed within an 

outcome-oriented process, which promotes movement 

from school to post-school activities, including post-

secondary education, vocational training, integrated em-

ployment, continuing and adult education, adult services, 

independent living, or community participation. 

 

 Transition is based on the individual student’s 

needs, taking into account the student’s preferences and 

interests.  These include instruction, related services, com-

munity experiences, the development of employment and 

other post-school adult living 

objectives, and when appropri-

ate, acquisition of daily living 

skills and functional vocational 

education. 
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 What Is the Definition of 

Transition Services? 
 

Transition services means a coordinated 

set of activities for a child with a disabil-

ity that 

 

 Is designed to be written within a re-

sults-oriented process. 

 

 Is focused on improving the academic 

and functional achievement of the 

child with a disability. 

 

 Facilitates child’s movement from 

school to post-school activities, in-

cluding post-secondary education, vo-

cational education, integrated em-

ployment (including supported em-

ployment), continuing/adult educa-

tion, adult services, independent liv-

ing, or community participation. 

 Is based on the individual child’s 

needs, taking into account the child’s 

strengths, preferences, and interests, 

to include 

 

   Instruction 

   Related services 

   Community experiences 

   The development of employment  

   and other post-school adult living  

   objectives, and 

 If appropriate, acquisition of dai-

ly living skills and provision of a 

functional vocation evaluation. 

 

 

IDEA §300.43(a) 
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Why is 

Transition Planning 
Important? 

 
Transition planning provides a process for 

families and students to plan for the future 

in 

 

Further education 

 

 

 

 

 

 

 

 

 

 

Employment 

 

 

 

 

 

 

 

I 

 

Independent living skills 

 

Who Is Involved in 

Transition Planning? 

 
Student 

Family 

Special Education Teachers 

General Education Teachers 

School Administrators 

 

Other Appropriate School Staff such as 

Counselors, Transition Specialists, or Voca-

tional Adjustment Coordinators 

 

Agency Representatives (If given written 

permission by family or adult student) 

 

Any person you feel knows the educational 

needs of your child 

 

What is your role in the 

Transition Planning? 

 
Understand laws regarding  

transition services 

 

Help your child identify goals in the areas 

of further education, employment, and in-

dependent living 

 

Before your child turns 18, be an active 

participant in the development of the Indi-

vidual Education Program 

 

After he/she turns 18, support your child in 

the decision-making process. 
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By law 

 

Your child must be invited 
 

To attend the ARD meeting if the 

purpose of the meeting will be to 

discuss the student’s post-

secondary goals and the transition 

services needed to achieve those 

goals. 

 

 

Commissioner’s Rules 

§89.1055 (g) 
 

For each student with a disability, beginning at age 16 

(prior to the date on which a student turns 16 years of 

age) or younger, if determined appropriate by the ARD 

committee, the following issues must be considered in 

the development of the IEP, and, if appropriate, inte-

grated into the IEP: 

(1)  appropriate student involvement in the student's 

transition to life outside the public school system; 

(2)  if the student is younger than 18 years of age, ap-

propriate parental involvement in the student's transi-

tion; 

(3)  if the student is at least 18 years of age, appropriate 

parental involvement in the student's transition, if the 

parent is invited to participate by the student or the 

school district in which the student is enrolled; 

(4)  any postsecondary education options; 

(5)  a functional vocational evaluation; 

(6)  employment goals and objectives; 

(7)  if the student is at least 18 years of age, the availa-

bility of age-appropriate instructional environments; 

(8)  independent living goals and objectives; and 

(9)  appropriate circumstances for referring a student or 

the student's parents to a governmental agency for ser-

vices. 

Who Is Meant by 

Transfer of Rights? 

 
In Texas, a student reaches the age of majority 

(adulthood) upon turning 18.  At this time, the stu-

dent (regardless of the disability) becomes an adult 

and all rights previously afforded to the parent 

now transfer to the student.  This means that the 

student will be the decision making in Admission, 

Review and Dismissal (ARD) Committee meet-

ings, and will be the person who consents to or 

refuses services. 

 

The parent will always be notified of an ARD 

meeting, but notice is not the same as an invita-

tion.  However, the parent may be invited by either 

the student or by BISD.  If invited, the parent will 

be able to participate in the ARD Committee meet-

ing, however, the adult student remains the person 

who consents to or refuses services when he/she 

turns 18 years of age. 

 

A parent may obtain legal guardianship of the 

adult student; however, if the parent does not pro-

vide BISD with a copy of the legal paperwork on 

the student’s 18th birthday, BISD will transfer ed-

ucational rights to the student. 

 

If you need additional information 

on obtaining legal guardianship, 

please contact: 

 

Guardianship Alliance of Texas 

http://www.hhsc.state.tx.us/si/gat 

 

Texas Project First 

http://texasprojectfirst.org 

Guardianship.html 

 

Information included in  

Transition Planning:  A Parent’s Guide 

Provided by: 

 

Region 9 ESC 

Accelerated Learning Department 

301 Loop 11 

Wichita Falls, TX 76306 
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PERSONNEL 
 

HIGH SCHOOL 

Tammy Gerstner  940-569-1411 X52   X1190 

Kristyn Cagle  940-56-1411 X52 X1190  

 

AEC 

Tammy Gerstner  940-569-1411 X52 X1190 

Kristyn Cagle  940-569-1411 X52 X1190 

 

BURKBURNETT MIDDLE SCHOOL 

Juli Hart   940-569-3381 X72 X1351 

Dana Viavattene  940-569-3381 X71 X1331 

 

HARDIN ELEMENTARY  

Amy Brewer  940-569-5253 X5 X1005 

 

TOWER ELEMENTARY SCHOOL 

Juli Hart  940-855-3221 X5 X1506 

 

EVANS ELEMENTARY 

Jennifer Steinbacher  940-569-3311 X5 X1403 

 

BISD SPECIAL EDUCATION DIRECTOR 

Donna Perkins  940-569-3326 X8 X2020 

 

BISD STATE ASSESSMENT COORDINATOR 

Duward Blackwell  940-569-3381 X1304 

 

REGION 9 SPECIAL EDUCATION DIRECTOR 

Cindy Moses  940-322-6928 

 

 


