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ABOUT STORYPATH

THE STORYPATH STRATEGY

Storypath offers both a structure for organizing the social studies curriculum and
an instructional strategy for teaching. The structure is a familiar one: the story.
The strategy is grounded in a belief that children learn best when they are active
participants in their own learning, and places students’ own efforts to understand
at the center of the educational enterprise. Together, the structure and the teach-
ing strategy ensure that students feel strongly motivated and have meaningful and
memorable learning experiences.

Originally developed in Scotland during the 1960s, Storypath draws support from
decades of experience with teachers and students. The approach has its roots in these
beliefs about children and learning:

B The world is complex and presents many layers of information. Children know “ \e“

a good deal about how the world works and have a reservoir of knowledge that

is often untapped in the classroom.
B When children build on that knowledge through activities suc cg‘)@&
r
i e

and researching, new understandings are acquired. Beca\m nstruct

their own knowledge and understanding of their o@ earni Cé

meaningful and memorable. w p p
hu

B Problem solving is a na lﬁ
engaged in prob ‘)’;ﬁ ey tak

B Thest foQ egratesﬁ@a skills from many disciplines and provides
G\ or chj @ g eeper, more complex understanding of major
0??\ oncepts.

en children are
or their learning.

AN INQUIRY APPROACH

Questioning, by both teacher and students, is a key component of Storypath.
Through the story structure and the discourse it creates, the teacher guides students
in their search for meaning and understanding as they acquire new knowledge and
skills. Your questions, and the discussions they engender, cause students to:

B ask their own questions and think critically about what they know;
B use their prior knowledge to make sense of new information;
B connect personally to important social studies concepts.

The story structure and inquiry guided by unit goals provide the framework for
students to integrate skills and complex content through problems they encounter.
As they do so, their understanding of important concepts is extended and key con-
nections are made.

2 Democracy in Action



THE STORY STRUCTURE

For thousands of years, stories have helped us create order and make connections
between events. Storypath’s narrative structure helps students understand concepts that
they often find difficult to comprehend in the traditional social studies curriculum.

Each Storypath unit centers on a unique and engaging story that provides a con-
crete context for understanding the social science content. This story may be based
on actual historical events, as developed in Struggle for Independence. Or the story
might instead be based on typical community or business structures, as developed in
Families in Their Neighborhoods or in Understanding the Marketplace. From all of these
structures, students develop a meaningful context for developing understanding of
the topic.

Typical structure of a Storypath unit e“ \e

CREATING THE SETTING

Students create the setting by completing a frieze or?qws

CREATING THE CHARACTERS

avolved in activities such as reading, writing, and research
to stimulate them to think more deeply about the people and the place
they have created.

CRITICAL INCIDENTS

Characters confront problems typical of those faced by people of that
time and place.

CONCLUDING EVENT

Students plan and participate in an activity that brings closure to
the story.

Democracy in Action 3



USING THE COMPONENTS

TEACHER’'S HANDBOOK

Each Storypath unit includes a Teacher’s Handbook, which is designed to be
flexible and easy to use.

Episode Planning Guides Teaching Notes

Each episode opens with an overview of the Each Handbook contains detailed support
instructional plan and materials needed. for instruction.

INTRODUCING THE TOY COMPANY

Launch the unit
Ex

CREATING THE SETTING
THE TOY COMPANY

INTRODUCING THE TOY COMPANY page 15

"

AUTHOR O

 compa
Materials  None
Grouping  Whole class
Schedule  Approximate ly 30 minutes
CREATING THE COMPANY FLOOR PLAN page 16
ide, -4
, about 6' wide x 4 high, pap
tion and tissue paper
i ” I

CONCLUDING EPI page 17

word banks, and decide on a name and a

aaosidaf8y

Describe the setting

rom the Understanding the Marketplace unit

from the Und srandi@ fce uni 0“ V‘
0 ??\C\ &‘a;ﬂng @Q Assessment

Masters provide nonfiction content, writing models, or other Each Handbook contains strategies for
information specific to the unit's content. These Masters can assessing learning throughout the unit,
be copied for students, displayed in the classroom, or made as well as unit questions for review and
into transparencies, depending on your teaching needs. synthesis activities.

1 &
FLOOR PLAN GUIDE

Workin your group to make your department for the floor plan.

owrs o

SYNTHESIS ACTIVITIES
E

. s
1. What ill your group create? 52-54 of this Handbook.
2. Listyour| y illinclude.
In the second column, write why this feature is important to the department. 1. PORTFOLIO RESPONSE
Department Features Importance to Department At

3. On the next page, make a sketch of where each feature will be located on your
floor plan. After you make your sketch, discuss with your group why features
are located in certain places on the floor plan.

4. Decide on the best ideas and make your department’ floor plan. Make sure
everyone has the opportunity to share. Decide who will do each task on the

floor plan. 2. INTERVIEW AN EMPLOYEE IN THE
5. Assess your work. Put a checkmark next to the things you did. TOY INDUSTRY
[ 1 offered ideas about the floor plan. Activity

(3 Ilistened to other people’s ideas.

(1 1 asked questions when | didn't understand something.
(0 1disagreed in a polite way.

[ I made positive comments to my group members.

2 1 was willing to change my ideas to help the group.

iler
In advance, students should write at leas five

pomtrou0 P
4 i vemteaten p—

from the Understanding the Marketplace unit from the Understanding the Marketplace unit
4 Democracy in Action



STUDENT PORTFOLIO

Students use the Portfolio to read, write,
conduct research, and complete other
activities crucial to the specific Storypath
unit. The Portfolio helps students man-
age their work throughout the unit. And
when completed, the Portfolio becomes
an authentic assessment tool.

! (scanning)

Over 19 millon chidren between
theagesaf Sandlieinthes. I

Toy ompanies el about 900 millon
on plush tos every yet Thisisa
poplarategoryfor cidren ages5-5.

Seventy percento trsaresod.
in Discount Storesand oy Stoes.
FunCo ants thitoys soldin

theseindsf sores.

ASAs Wbt recived 0 million
it aftertheMars Pathinder nded.

sers
Slide3.

y: Space Baby
First Production: 30,000 toys
Costs Price per toy
Materials
Body: fabric, stuffing, thread 5030
Clothing: fabric, buttons, thread 015 R
5055

Head: fabric, eyes, antennas, thread

Labor costs
Sewing $050
Adding features $050
Assembling the toy $050 o

Other expenses
(electricity, factory maintenance,
and s0 on) i 2. What do co

Cost of Packaging $2.50
Total cost of Space Baby $7.00
Selling price of Space Baby $10.00
Profit for each Space Baby

consider in ing on a price
for a new product? (scanning)
3. Why might a company choose
alower price for a new product
$3.00 rather than a higher price?
(making inferences)

from the Understanding
the Marketplace unit

DATE

CREATING A COMPANY NAME AND SLOGAN
Company Name
1. Brainstorm at least three names for the company.

oate
2. Circle the name you like best. L 13 #

Company Slogan PRESENTING THE MARKETING PLAN

1. Look at the criteria the class discussed for a company slogan. As a group, prepare a presentation of your marketing plan using the
2. Look at the word bank for ideas for descriptive words. guidelines below.

3. Drafta slogan. Say it quietly to yourself. How does it sound? Will 1. Make a list of three important ideas from your marketing plan.

people’s attention? Will the slogan be remembered?

2. Share your ideas with the group and select the best ideas.
4. Edit the slogan. 3. Decide what each group member will share. Everyone should

share something,
4. Write down what you will share. Give reasons for your marketing ideas.

5. Practice your presentation with your group. Give feedback to one of
your group members on the practice introduction.

. You were enthusiastc about your deas. ‘ AN
from the Understan.dmg 2 \I\
the Marketplace unit o © 2 Al
on iegansieoiis 17
al\

P\

\
hh unit i go; Content Slides that offer

they are used to support student

flexi
% . The number of sets varies from unit to unit.
e slides in each set provide focused non-fiction

content and can be used for independent, paired, or
small group reading.

Students use the slides to build context and deepen their
understanding of the unit’s content. You can use the
slides as most appropriate to your situation. For those
with laptops, display the appropriate slides for student
reading and discussion or reproduce the slides as needed
for each episode for individuals, pairs or small groups.

In the overview of each episode, slide sets needed are
listed and specific suggestions are provided for how
to use the slides as you proceed through the episode.
Best practice is for the slide to be available to the
students either on a laptop in front of them or in hard
copy. Then the teacher can use a large screen to display
and support discussion related to the slide.

A “reading tips” chart in PDF format (located on the
CD) provides quick reminders of key reading strategies.
Reproduce “reading tips” for each student or group.

Note that the slides are conveniently available in a
printable format on the CD.

Democracy in Action 5



LITERACY AND STORYPATH

With the Storypath strategy, students deepen their understanding of major social studies
concepts. Storypath provides literacy support to help students access and make sense of
the social studies content. Students apply literacy skills such as reading comprehension,
prewriting and writing skills, speaking and listening skills, and vocabulary development.

Reading

Content Slide Sets present opportunities for students to
engage in focused content reading. Students can read
the slide independently or with a partner.

from the Understanding
the Marketplace unit

SPACE BABY SEES

ROU&GH CONTROL DW& Slide 2

PLASTIC ANTENNA ()

R, A 5

POVBLE ROW

» STITCHING
M

-

'ﬁ:elp stu-
estions are
SA%K;%%‘—EE \ 1. What kinds oi details does @ design

drawing for a new toy i.eed to
nclude? (ndesitanding visuals)

im\ute y ®
unit offers num @lum es to evaluate and respond
to visuals such as photegraphs, maps, diagrams, and illustrations.

of%

Reading Tips
The Toy Company
For easy reference, Reading Tips for using the Reading Tips

Reading Whendolusethe | Howdol useit?
strategy?

reading strategies are included on the (D. s

Main idea/ s
supporting | idea,and then identify
details

that support it

nd | Useittofind 1. Think about what you want to know.
i 2

‘Comparing ar
contrasting

and different. other idea i the same or different.
. Look for clue words such as similaly,”"also” and "however.”

Making
inferences

information not stated | already know.

wy o=

thelines tofigure out what the author i saying.

Connecting

d what

i

inalicized d key ideas )
3. When you find what youire looking fo,slow down and read
carelly

Understanding | Useitto find 1. Think about what you want to know and what you
visuals information presented | aiready know.
invisual form, 2. Look for information that explains the visual. For example,
25 maps, graphs, ook atlabels, captions, arrows,or map keys
yraphs, 3. Search for the specifc nformation you wan.
diagrams, and 4. Put the information into words to help you understand
timelines. the visual

from the Understanding the Marketplace unit
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Writing

Throughout each unit, students complete
writing activities to prompt thinking as well
as to demonstrate what they have learned.

p—
o
104

UNDERSTANDING OPPORTUNITY COST
In a toy company, inventors have to make choices about what toys to
produce and how to make them. A company has limited resources. This
means the toy inventors have to make choices. This happens every day
in lots of ways. For example, if you have an allowance of $5.00, you know
that if you spend the money for a magazine, you can't spend it for a slice
of pizza. You have to decide what is the most important way to spend the

allowance. I you choose to buy the pizza, you give up the opportunity to
buy the magazine. This is called opportunity cost.

In your group, you selected the best idea for the toy prototype. You know
the company cannot produce every toy because this would cost the
company too much money. Read Content Card 3. What choices did FunCo
have to make?

1. What toy did FunCo choose to make?

2. Name one example of an opportunity cost FunCo might have had to
consider.

3. What toy did you choose to make?

4. Name one example of an opportunity cost you had to consider.

This was your opportunity cost because you did not have the resources to
do both. You had to make a choice.

[R— sty nene 13

from the Understanding the Marketplace uni

Vocabulary D
In each_uni ts sed to

cia
vocafiulal ing an wm:xden
in th y recording

\2\1

C
content w@

EpisoDE 1

i —
3

WORD BANK
In the first column, l
the third column, i

conomic terms. In the second column,lst jobs. In
interesting words that describe the toy company.

Economic Terms. Jobs Describing Words
Jr—
Wordsre conecty ctegrzed nd et o theseting

[ r— [ens——

from the Understanding the Marketplace unit

pL

Speaking and Listening
Students refine these skills by presenting
ideas to the class and resolving issues
through discussion and collaboration.

episone 3
DATE
1
PRESENTING THE PROTOTYPE
Asa introduction for your toy using the guidelines below.

1. List three important ideas about your toy. Be sure to include why some-
one would want to buy the toy.

2. Share your ideas with the group and select the best ideas.

3. Decide what each group member willshare. Everyone should share

something.

4. Write down what you will share. Keep your presentation short and
to the point.

5. Practice with your group. Gi

of your group members on the practice introduction.

Introduction Skills Great

Important information was shared.

from thf U@

“Qding Mini-Lessons

Use the Reading Mini-Lesson Framework on
p.66 of the Teacher’s Handbook to conduct
reading mini-lessons.

HOW TO CONDUCT READING MINI-LESSONS

“The Reading Tips chart on the CD provides a quick reminder for students to
use s they work with the sldes. These Reading Tips cover strategics that are

» e
B Ldentifying main ideas and supporting detsils

omparing and contrasting

ng connections

aking inferences

ing for specific information
B Understanding visuals
You can use the Reading Tips as the basis for mini-lessons.

. You will decide which reading sraegics are most applicable
sk within the unit. In addition, the discussion questions on
the Content Slde Sets suggest applicable srategies that the students will need
0 usc on their own.

MINI-LESSON

L . Yourstu-
dents may need some help in understanding the reading strategy and knowing
hen it might be useful. Use the Reading i
ing the straegy

3 aloud™
you would use each strategy, using text from or similr to text n the Storypath
First read.

become more vsible and concret for devloping readers. Language tha will
help you includes the following:

B “Tihink aboutwhit alrady know..

' “When ook for the main ida, 1.

W “Here is a clue that will help me ..."

® “That makes me think ..."

3. Guic y i

students 35 they apply the various reading strategics in the Storypath unit and

begin to use the strategies independently. For example, afer you model your
ik

ing them to apply it on their own. This will help you determine which students
understand the strategy and which students need more help.

4 ! progress. Students”

with the strategy, as well s their understanding of social studies content.

]

from the Understanding the Marketplace unit
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ENGLISH LANGUAGE LEARNERS AND STORYPATH

English Language Learners, or ELL, is a term that applies to students whose pri-
mary language is not English. These students are in the process of acquiring English
as a way to communicate ideas and gain content knowledge. They don’t yet have the
tools at their fingertips that native English speakers have that allow them to easily
navigate classroom activities and contribute to classroom experiences. ELL students
don’t lack ability; they just don’t know the language.

As ELL students gain experience in an English-speaking classroom, their abilities and
comfort level increase. But remember that regardless of the progress made by ELL
students, new material will revert them back to beginner status simply because they do
not have the same background knowledge that a student who was born here does.

There are some very basic things the teacher can do to make the classroom a place of
learning for ELL students. For example, text-rich activities, without visuals, should
be avoided. Visually rich activities should be commonly used, and the senses should
be engaged whenever possible. Music and kinesthetic activities, such as role-playing,
are excellent tools for ELL students.

Activate prior knowledge. English language learners are similar to_pati h
speakers in the most fundamental ways: they possess a great r DI v owledge,
and are excited about sharing that knowledge. To p g, pretea
vocabulary and introduce concepts with vis F e to the éﬁ
When studying another time period i ' t o conn to oth the
present and the past.

Allow extra tim mwo ]ﬁ gts w1ll benefit from working
Wlth par ers ‘ grou ituations allow students more opportuni-
L\bute to co complete tasks. In small groups, assign ELL

?\ a specific @ mplete and allow them extra time to complete this task
f neede 0

d. When yo have whole class discussions, you might have ELL students
follow this discussion by working with a partner to recap the important ideas or the
assignment.

Model tasks and thought processes. Modeling makes tasks and thinking processes
more concrete. For example, if students are expected to write a short poem, model
the process of writing a poem. Then have them refer to the model poem as they
write their own.

Develop vocabulary. Vocabulary development is key to comprehension, so pre-
teach vocabulary whenever possible. Use illustrated word banks and vocabulary
exercises that encourage interaction with words. For example, students can write
the word and draw an illustration of each word in the word bank and then verbally
explain how the word relates to the big ideas in the unit.

8 Democracy in Action
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Allow use of the native language. For students who possess few English words,
allow them to complete writing activities in their native language. As they learn more
English, they will begin to incorporate English into their written and oral language.
This validates the students’ native language and their prior knowledge, and also
helps bridge the gap on their way to learning—and using—their new language.

Encourage involvement in class discussions. English language learners will likely
be reluctant to contribute to whole group discussions, so encourage them to contrib-
ute in a way that is comfortable for them—words, phrases, simple sentences. Make
sure the classroom is a safe and supportive environment.

Modify assignments and assessments. Students can use many different modes to
communicate their understanding of unit concepts. Illustrating, cutting and pasting
vocabulary activities, using graphic organizers such as timelines, and completing
sentence stems are all excellent and valid methods for responding to content. ELL
students should also work on and present material with a partner or in smal %
whenever possible. In these situations, you will gain a more Vahd ass sna%
ELL students have learned.

Additionally, at the beginning of the school year (?y materlal is intro-
duced, limit the number and complex1 a} ities you Allow students
to use methods other than wr1t1 re& 1nfor é

Look for thi |sTeach I |nd|cates that an
‘ty la appropr a uageLearners

e
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ASSESSMENT

Each Storypath unit offers a range of options for assessing student learning.

Portfolio Assessment

The Student Portfolio provides ongoing
assessment of student understanding of
unit objectives through writing and other
response activities.

During Each Epis
Assessment suggesti
thro hom TeachePSHandbo nd“
\@U&t tudent Po @ex
? ing and problem-solvi ilities are

E assessed as students role-play and respond to
critical events throughout the unit.

1 0 Democracy in Action
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EPISODE 3

PORTFOLIO onre
7 #5

ORGANIZATION CHART

Use the chart below to keep track of the tasks your group completes while
you design and create your toy.

Group Member(s) Scheduled Date

Task Responsible Date Completed

Brainstorm toy ideas.

Choose the best idea.

Create a sketch of
the idea.

Meet with other
group(s) for feedback.

Construct prototype.

Prepare and practice
presentation.

2008 Storypath

; DESIGNING AND CREATING TOYS

(ELD) Sketch the designs

Before students create prototypes of toys, they will need to carefully plan
them in advance. Structure the designing activity based on the needs of
your students. The following is one way you might organize their work.

SORITOUD Portfolio page 10, “Organization Chart,” can help students keep track of
7 gy thevarious siepsin the process Technolog
! Step 1 Have students assemble in their work groups. Ifyour dasroom ha the

Step 2 Before starting work, students could discuss skills for working in  ©mPuertecnobogy
encourage students to use

oups. Use the Social Skills Teaching Master on TH page 45. Discuss
"%"'!:q e sl and provide specific mmplei Eern thotheron 4 setting. f;jf:my’:’l‘ toplan
W Be positive and respectful toward other group members.
W Bea good listener.
B Encourage others to participate.
W Do your fir share of the work.
B Work to resolve conflices in the group.

Step 3 Students can work in their groups to brainstorm ideas for toys.
Each group should compile a list, sketch ideas on Portfolio page 11, and

then come to an agreement a to the idea the members ike best. Remind S
them 1o use the criteria they outined to help them sclect their best 7
idea. A~

[UTIITSE  Step 4 Afcer each group has selected its best dea, group members should

e make a detailed sketch of the toy on a large sheet of graph paper.
Process Step 5 Once the sketches have been finished, groups should conduct
Socalsilsre developed  market research to receive feedback on their designs. You might model
asstudents workthough  some questions, such as “What materials will be used to make this toy?
theonsrucion pocess. How expensive will they be? These parts look like they could come off—

Addidonaly he how will you make this safer for young children?” On Portfolio page 12, s

Ictaction piices have each group list questions to ask about the prototypes to help guide

develops planning and o | i)
their inquiry. /

organizatonl il "l
and ermor” communication @ Make the toys CONNECT:

skils,and problemsoling. e groups have completed their designs and received feedback from  science and
classmates, each group should make a prototype of its toy. Refer students  Visual Arts

to Content Slide Sets 4 and 5 to help them understand the process of « The potoypes wil ive

designing a toy and creating a prototype. The more variety in art and  stdents thechance o

craft materials you provide, the more interesting the prototypes will  practeaningortant

SR be. Students may find that they will need to modify their toys once the skl the onstruction
4 construction process begins. As much as possible, let students solve their ~ ofmodes

own construction problems. This will help them feel more ownership * Stggest thatstudents

areate charts showing
eachstepinthe
construction process
ofthei prtotypes.

5 over their prototypes while also teaching them elements of design and
construction.

26 50 e
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Self-Assessment Social Skills

Students have opportunities to assess their own work, such A social skills master is provided to support student self-
as writing and oral presentations. There are also opportunities assessment and can be used at the teacher’s discretion

for student reflection at the end of each episode. whenever students need to reflect and build on such skills.

EPISODE 6
PORTFOLIO

m Name Date

SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are an important part of working for a company. Use the chart
below to rate your group skills.

EPISODE:
Describe the group situationorevent: ___

SKETCH YOUR DISPLAY.

On a sheet of paper, sketch where you will place the information on the
display. Check off each of the following as you add it to your display:

0 atitle

[ the name of the toy

Q written information about the toy

(3 visuals with titles and captions Group Skills I'need to work | |did this some | | did this most

on this. of the time. of the time.

ASSESS YOUR ROUGH SKETCH.

Answer these questions, making changes to your display sketch if necessary.
W Does the display attract attention?

B s the layout simple and uncluttered?

W What s the message conveyed about the toy? Is the message clear?
W How will your display persuade people to buy your toy?

I was positive and respectful.

I was a good listener.

I encouraged others to participate.

Idid my fair share of the work.
MAKE THE DISPLAY.

Follow your sketch and your answers to the above assessment questions to
make your display. Pencil in where you will place your information and your
visuals before you glue them onto your display.

Iworked to solve conflicts in the group.

One thing our group did well together:

TEACHNGMASTER g

- .. w h
from the Understanding the Mark‘lﬁem“e
End of the Un *

m j the unit, syn ing“l reinforce unit objectives. Optional synthesis activities are included

\ students to apply e learned. Each synthesis activity includes criteria for assessment—you decide
0? ow best to use these optio

M UNIT QUESTIONS FOR REVIEW M SYNTHESIS ACTIVITIES

‘The following synthesis activities offer your students the opportunity to
DISCUSSING THE TOY COMPANY demonstrate what they've learned in this unit. These activities are also
P o powerful assessment tools for you because they're multimodal. They
throughout the unit. The following questions encourage a discussion of iyt sanncsinsadensjatiives ocloat s M Lesciiiney

. . s allow you t assess students on a variety of subjects and at a number
major conceprs. Include questions about any problem-solving situations e n e e el e

PR addedioibcloni Assessment. Unit Objectives addressed by each activity are on pages
© What human resources (labor) were needed in the toy company? 52-54 of this Handbook.

Capital resources? Natural resources?
© What qualifications and personality traits do people need in order to I

L e ol 1. PORTFOLIO RESPONSE

@ How do workers in  business depend upon one another? Activity

© What considerations have to be made when new products cre review their four items that
being developed? represent important ideas or skills learned. After students have selected
the items, they should write at least one paragraph in response to the

© What opportunity costs are considered when creating new toys? el

for example
in terms of product safety? What responsibilities do businesses have
10 the environment or to the common good?

B List three important ideas from your Portfolio. Why are these ideas
important?
B What problems were encountered by or in the toy company? How

S 4 S
© What types of decisions go into making marketing plans? e e T

© What methods can citizens in a democratic society use to respond to

. e you out i u ?
Pt el B What have you learned about running a business?

B What have you learned about designing new products?
B What skills do you believe improved as a result of this unit?

Explain why.
Criteria for Assessment
Learning objectives were et if
W the portfol oas hout o
of producing and marketing a toy and running a business;
W reflecti thoughtful, well organized, and clearly

B appropriate writing conventions are used.

S 2. INTERVIEW AN EMPLOYEE IN THE
TOY INDUSTRY

Activity

Have students conduct an interview with an employee of  toy company,
reai igh a field trip or a teleph

In advance, students should write at least five questions that show their

understanding of how a toy company works. After the interview, have stu-

dents write a one-page report about the interview and what they learned

from the person interviewed.

[ Q———— [m—

from the Understanding the Marketplace unit from the Understanding the Marketplace unit

Democracy in Action 1 1



PLANNING THE UNIT

oFF %

DEMOCRACY IN ACTION

MAKE KEY DECISIONS

Make Classroom Space for the Storypath. You will want to have adequate wall
space for students to make the frieze of the community as well as space to display
the characters and the various projects students complete during the unit. Sometimes
teachers are tempted to put the frieze and the characters in the hallway outside of
the classroom. It is important, however, to display these items inside the classroom
where students can easily refer to them throughout the Storypath.

Organize Students. It is suggested that students work in groups of three to five to
create families for the story. The groups will work together throughout much of the
unit as they tackle various problems as a family group.

Arrange for Role-Plays. In Episode 4, you or another adult will represent the shop-
ping mall at the community meeting. If another adult plays the role, you w111 to
brief the person for the role providing specific information based o&\

has developed
Use the Student Portfolio to Gather Evidence of @Q
Portfolio provides evidence of student uads ili

communities. In the Portfolio eadi ills to demon-

strate learning. While ch ents ﬁ?ﬁ to enrich the learning

environment, Z@@b add i @ when the Storypath concludes
performa d

asare rd of

a earmngQ@ . An open and supportive atmosphere is essential
or students to en in the discourse that is basic to the learning process of the
Storypath approach. Students should understand the value of reflective discussions
and the importance of collaborative work to deepen their understanding of complex

ideas. Consequently, students should be expected to listen carefully and respond
thoughtfully and respectfully to one another’ ideas.

CUSTOMIZE THE UNIT

Adapt the Unit. There will likely be times in this unit when you will want to modify
the curriculum to suit the needs of your own class and follow the logical progression
of the story. In Episode 1, you may want to adapt the description of the community
to more closely match that of your students. You or your students may have other
ideas for developing community identity in Episode 3. Additionally, at various points
during the unit, activities are suggested to assist you in adapting this unit to meet
your unique needs.

Frequently, students will provide an unanticipated twist to the Storypath, or impor-
tant learning opportunities will arise. The Storypath allows for the accommodation
of those special circumstances.

1 2 Democracy in Action
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Use Current Events. At times during the Democracy in Action unit, students will role-
play characters to understand a particular viewpoint. At other times, students will
reflect on the events of this unit out of role so that the situations can be examined

and understood from the student’s own perspectives. These are good opportunities
to connect students’ experiences to current events in the news. Frequently, similar
problems revolving around land use and allocation of resources are in the local news,
and discussing these problems extends students’ understanding to real communities
and ultimately makes the Storypath experience more powerful.

Connect to Other Storypaths. Community Studies: The Radio Station Storypath is
designed to have students learn about their own community by creating radio pro-
grams and would serve as an effective complement to this unit.

INVOLVE OTHERS g \e
t home.

Involve Families. Students frequently discuss their Sto

They are usually eager to talk about the famlhes hey have created.

Invite family members in to the classroom te mn dlSC ons about their

community. In Episode 7, smdentiﬁ:b reated This is
as

an ideal time to involve Sroo @“an write invitations to
the celebration, a rtlc “B
Invo d Iﬁ 1151on of the unit, you may want to invite
a mé your Ci x ouncil or another community leader to visit your
\ h ssroom a al experiences similar to the ones experienced by your own
?\G student: ts can prepare interview questions and will discover that the prob-
? lems they'faced in their Storypath are shared by others in their own community.
Involve Your Community. A walk through your community could serve as an impor-
tant extension to the Storypath. Students could interview community members
about their views of the community and how their community solves problems.
Those activities should be carefully timed, however, and are best conducted at the

conclusion of the unit. This allows students to knowledgeably compare and contrast
the two experiences and makes for a more powerful learning experience.

Democracy in Action 1 3



CREATING THE SETTING
THE COMMUNITY

INTRODUCING THE COMMUNITY page 15

Students discuss the features found in a particular community.

Materials "Teaching Master 1, Description of a Community, TH* p. 44
Content Slide Set 1

Grouping Whole class

Schedule Approximately 30 minutes

CREATING THE COMMUNITY page 16

Students create a frieze of a community.

Materials Portfolio 1, Frieze Guide, p. 4 \ew

For the frieze: a

W a large bulletin board or wallspace, approx1 nd 4' high,
covered on the bottom half with per and on the top
half with white or blue but é)

W various colors of c tlssue

] colored marki ; glue ﬂ ape, scissors
Bls suc § cotton balls, lace, and ribbon
Groupi 111 W, sectlons of the frieze.
@‘ e can be divided over several days, but students will

want to complete the frieze in one session.
COI\ ("-UUING EPISODE 1 page 17

Students reflect on their experiences, create word banks, and write sense poems.

m\

Materials Portfolio 2, Writing: Sense Poem, p. 5
For the word banks: thick markers and 3" x 5" index cards
Pocket folders or sturdy paper to make folders (one per student)

Grouping Whole class to reflect on the experience; individually
to contribute words to the word bank and write sense poems
Schedule 1 hour, including time for writing the sense poems.
EPISODE B Culture/Social Interaction Determine in what ways the natural environment of a community might
OBJECTIVES affect the people who live there.
B Social Skills Plan and make decisions while creating a frieze with group members.
W Social Skills Determine an appropriate course of action to complete the frieze.

B (itical Thinking Organize ideas from class discussion to create the frieze.
W Literacy Listen to a description of a community.
B Literacy Write a sense poem using a word bank.

EPISODE 1 *TH = Teacher’s Handbook
14 Democracy in Action



TEACHING
MASTER

T1

LITERACY

Listening Skills
e Listen for a specific
purpose.

o Visualize.

CUSTOMIZE

The Content Slide
Sets provide visu-
als that put the Storypath

@

Vocabulary
natural resources

D INTRODUCING THE COMMUNITY

Launch the unit

Explain to students that they will be creating a story about a commu-
nity and the decisions that are made there. Review with students the
elements of a story: characters (the people in the story), setting (where
the story takes place), and plot (events that happen during the story). In
this episode, students will create the setting for the story: a community
where people live and work.

@ Build background on communities

Before students create the community, they will need to find out more
about its location and what types of homes and businesses are located
there. Students can listen carefully as you read Teaching Master 1,
“Description of a Community,” TH page 44. Encourage students to lis-
ten for words that help create a picture in their minds. They should use
the description to help them see and hear what this community is like.
After reading the description, engage students in a discussion about the
community. You might use questions such as the following to begin the
discussion:

© What geographical features are mentioned in the descrj QW
community is in a valley surrounded by bills. A ri § g the
community. Use this discussion as an opp(m‘ q @ 2for nitions of

geographical features.)
© What businesses are i ty> Wha
logically be loca

evzew
def mn w. 7 ge stud out businesses that relate to
s nat c as fishing and boating businesses, as

lo ﬂted in every community, such as banks and dry

sses mlght

ral resources, as

concepts in context. h as busigess
? \ cle gj sttdents to Content Slide Set 1 for more information about

lm features and natural resources.)

natural resources materials that are found in nature and are useful to
people

CUSTOMIZE

Changing the
Description

You can create a descrip-
tion that better fits your
particular class or goals.
This might include geo-
graphical features 0

own cow m
@ velop a crltlcal

incident later in the unit. (A
new runway for an airport
or an historical site located
in the path of a new free-
way, for example, could
create controversies.)

ﬁ Reon i

CONTENT
SLIDE SET

L

© What kinds of homes might be in this community? (Encourage students QUL 011

to think of homes other than houses, such as apartments, condominiums, and
$0 011.)

© What other things not mentioned in this description might be found
in the community? (Students might mention features found in most
communities, such as schools, grocery stoves, libraries, police and fire stations,
places of worship, and so on.)

As students are discussing these questions, make a list of their ideas on
the board, categorizing them for easy reference. Students can use these
ideas during the construction of the frieze.

Learning Process
Making the frieze of the
community provides stu-
dents with a common,
concrete starting point for
the story. Ownership is
established when students
contribute their ideas to
the construction of the
setting, and students
become invested in the
story’s development.

EPISODE 1
Democracy in Action 1 5



CUSTOMIZE

Mathematics

Before the groups begin
work, discuss proportion
and scale. Provide a model
for the size of a particular
business or home and
have students think about
the relative sizes of other
buildings that might be on
the same street. (A grocery
store, for example, might
be larger than a bakery.)

CONTENT
SLIDE SET

p ]

PORTFOLIO

1A

EPISODE 1
Democracy in Action

16

Students’ answers may fall under these categories:

Other
Features

Homes/
Community

Business/
Industry

Geographical
Features

Services

Continue adding to the lists until students have created enough details so
that they can vividly imagine the community.

D CREATING THE COMMUNITY

Organize the frieze

Explain to students that they will create the setting that they described by
using a variety of art materials. Here is one way to organize the work:

B Have half the class make items for the background—sky, trees, hills
and river flowing out of the hills. The other half of the class
the river flowing through town and items found a
such as rocks, bushes, flowers, and trees. D,

from both groups to put the items or&

their desk. Discuss with s

strating how features
detail tha ?\&1
I th
oups

famﬂy groups for the next episode. Students
w111 ‘D&h same group members throughout the Storypath.
Usm rieze Guide,” Portfolio, page 4, have each group decide

what they will add to the frieze—businesses, homes, and other features.
One member from each group should add the features to the frieze
while others work at their desk. Everyone should contribute to this part
of the frieze. Students can read Content Slide Set 2 for more informa-
tion about businesses in a community and where they might go.

Portfolio page 4, “Frieze Guide,” provides both a structure for complet-
ing the work and tips for working together. Be sure to leave a section o
the frieze vacant. You will need this vacant area to present the critical
incident in Episode 5 when a new shopping mall is proposed.

Consider art concepts

Add texture Torn paper works well for making hills, and various colors
such as gray, lavender, and pink can be used for hills in the distance. A
variety of techniques add interest and texture to the frieze.

AUTHOR NOT

E‘é’s‘c}’ﬁf‘g

|on of the
community, you will
need to adjust the layout
of the frieze accordingly.

S i ps of two to four students each— (eI el)|F4-

Group Size

You can determine the
optimal size for groups.
You might vary the sizes, as
actual families vary. Social
skills, such as negotiating
and compromising, will

be developed and practiced
in these family groups.

If these skills will be
challenging to your
students, keep the

groups small to simplify
the interaction.



AUTHOR NOTE

Pacing

Set a time limit for creating
the frieze, otherwise stu-
dents will most likely want
to continue working for a
long time.They can add to
their settings when extra
time permits.

CUSTOMIZE

In whole class

discussions such
as this one, encourage ELL
students to

e contribute words,

Use perspective Encourage students to think about the sizes of the
buildings that are near the front of the frieze compared to those in the
distance. Guide discussion so students recognize that buildings in the
foreground appear larger than those in the background.

Guide students’ work

Once students begin working, restrict your role to asking questions
about the various tasks in which they are engaged and reinforcing and  popiem Solving
extending their learning. Students need to believe that they have owner- ¢ ients create too
ship of their setting and can make decisions about where to locate the  nany of one kind of
various features. If students have difficulty executing tasks or resolving  pysiness, ask whether
issues in their groups, use those situations as opportunities to teach and  the town will have enough
strengthen group social skills. customers. Let students
decide how to solve this
problem logically. If they
don’t, you may want to
use this as the focus of a

critical incident later in
CONCLUDING EPISODE 1 thesmrypam \N

Discuss students’ experiences

Initiate a discussion about the completed frieze. Beca “ AUTHOR NOTE

reflects collect(llve work, this lls a good ﬁ)pportum v s(} soc1al Modifying Activities

interaction and cooperative earmng tha t@ n order t In this episode, students

the frieze. Use questions such as dlsg create word banks and
cted by sense poems to feel

B In what ways mig tb e co
the natural ew obs, f¢ “ be dictated by the connected to the place.
ge ,{

You might want to observe students’ social skills as they collaborate on
the frieze. Have them complete item 4 of the Frieze Guide once they have
finished their work.

phrases, or simple mztu 0gra, If you devise your own
activities, they should:
sentences; t oods a s\are va1lable in this community? ’
e use visuals to m ) o use the frieze and the
con Wh antages and disadvantages of living in this community students

Oﬁgelr prior

knowledge related
to the topic;

e draw or write their
ideas.

com created as a focus;

e reinforce concepts and/
or skills important to
the goals and objectives

B Would you like to live in this community?

B How is this community similar to and different from the community

in which you live? of the Storypath;
B What do you like best about the frieze? Why? * promote student
interaction through
sharing and discussion.

EPISODE 1
Democracy in Action 1 7



@ Create word banks

Students can
e add non-

English words to the list;
e illustrate the vocabulary

words.

PORTFOLIO

LITERACY
Writing
Write a sense poem.

CUSTOMIZE

Model the

process of
writing a sense poem,
and then refer students to
the model in the Portfolio.

'0)3

ASSESSMENT

EPISODE 1
Democracy in Action

18

Ask students to generate words that describe the frieze and the com-
munity. Have students write words on index cards—one word on each
card. Post the words next to the frieze. Encourage students to write as
many words as they can. All the words should be posted even if there are
duplications. In this way, each student’s words are valued.

Students can begin recording words into their word bank on page 21 in
the Portfolio. Encourage students to organize words into groups—those
that are adjectives (descriptive) and those that are nouns (words that
name things). Students can include words from previous discussions,
such as natural resources.

Write a sense poem

Students can use words from the word bank—and any other words
they think of that are related to the community—to write sense poems.
Portfolio page 5, “Writing: Sense Poem,” will guide students’ work.
Before students begin writing, discuss possible words that might be used
to complete each sentence. Once the lines are completed, students should
delete the stem of each line—and a very descriptive poem will emerge! Be
sure to allow time for students to read the poems aloud and discuss them
Display the poems to build meaning for the place students cre

| see distant gray hills istant gray hills
| hear bubbling, rippling water

water

Bubbling, rippling
| touch dry, criepy leaves Dry, crispy leaves

| smell tart, spicy cider Tart, epicy cider

| feel a crisp, new chill

A crisp, new chill

ASSESS: The poem

follows the given format;
reflects a sense of the community;
uses adjectives and nouns to create a logical sequence about each sense;

uses colorful and interesting adjectives to describe the nouns;

uses correct spelling.

Create Portfolio covers

When students complete their sense poems, have each of them make a
folder with a pocket or distribute ready-made pocket folders to each stu-
dent. At the end of the Storypath, the pocket folders can be used to hold
students’ characters and other products that demonstrate their learning.

LITERACY

Vocabulary

o (reate a community
word bank.

o Differentiate between
nouns and adjectives.

In optional activities for

using the word bank,

students can

e define and discuss
words on the list;

e use the words to
create phrases about
the place.

the sense poem more
challenging for some
students, require each
phrase to have two
adjectives and a noun.

AUTHOR NOT

The Word Bank
Students should do lan-
guage activities that foster
ownership and develop a
rich vocabulary for talking
about the setting.The word
bank develops vocabulary
that students can use in
their writing as the unit
progresses.



CREATING THE CHARACTERS
THE COMMUNITY MEMBERS

DESCRIBING COMMUNITY MEMBERS page 20

Students discuss the occupations that people in their community would have.
Materials None
Grouping Whole class

Schedule Approximately 30 minutes

CREATING THE COMMUNITY MEMBERS page 20

]

Students create family members to live in their community.
Materials Portfolio 3, Family Group Work, pp. 6-7

Portfolio 4, Making a Character, p. 8

Teaching Master 2, Character Biography, TH p. 45 e

Content Slide Set 3 9

For the characters: \0“

B various colors of construction and tissue paper “

B markers, crayons, colored chalk, glue past s r doili
ribbon, lace, buttons, cotton ball r1c S
wool fiber for hair 0
Grouping Groups as ze ?9
@ @ @

Schedule 2 hour
making th

C\ maracter B10} ﬁb ies.

€ CONCLUDING EPISODE 2

w eral days, with two days
rs and one day devoted to filling out the

Students introduce their characters to the class and reflect on their experiences.

Materials Portfolio 5, Character Introductions, p. 9
Portfolio 6, Active Listening Guide, p. 10

Grouping Whole class

Schedule 1-2 hours spread over a few days
EPISODE B Culture/Social Interaction Identify how the components of a community affect the occupations of
OBJECTIVES communit
'y members.
z B Social Skills Organize, plan, and make decisions while determining the characteristics of community
members.

B Economics /dentify how community members with specialized jobs contribute to the production and
exchange of goods and services.

W Critical Thinking Organize ideas from class discussion to create unique characters.
W Literacy Write a character biography; introduce character to the class.
W Literacy Listen actively to and take notes during oral presentations.

EPISODE 2
Democracy in Action 1 9



CUSTOMIZE

Management Tip
If you altered the
description of the
community in Episode 1,
be sure that the
occupations students list
fit that community.
Students might also look
at the businesses on the
frieze to make sure they
are reflected on the list.

S C

ey

a lors of construction paper

that represent various skin
tones are readily available.
Encourage students to
create families that reflect
cultural diversity in the
community.

PORTFOLIO

EPISODE 2
Democracy in Action

20

I DESCRIBING COMMUNITY MEMBERS

Launch the episode

Explain to students that, now that they have created a setting for
their Storypath (a community), they will create the characters, the people
who live in that community. These people will be grouped into families.
Students will then decide on additional roles their characters hold within
the community.

Discuss with students the various members of a family and generate a
list of possible relationships, such as sister, father, cousin, brother-in-law,
and so on. List the responses on the board for reference throughout the
creation of characters.

@ Activate prior knowledge about community roles

To get students thinking about the people who might live in the com-
munity they created, ask, “What occupations would people in this com-
munity be likely to have?”

Encourage students to think about the occupations that center around
the fishing, boating, and other recreation in the area. There might, for

example, be bait and tackle shops, boat repair shops, and camping
tourist industries all providing jobs for community membe ‘@1
re a dware
owners, are found in any settled commun é sary, ask ing
questions so that students conmderk}d 0 occu a re
ce.

to list students’ respons ﬁ
WLPI"\ “ﬁ!ﬁni Y MEMBERS
organized in Episode 1, each student will create a family

ganize t
Based o
member ‘who is 18 or older. If additional time is available, students can
create other family members, including children and perhaps even pets.
However, older people are necessary because they will participate in the
critical incidents that follow.

certain jobs, such as pharmacist, grocer, and

Create the characters

Students work cooperatively in their groups to create the members of
their families. Portfolio pages 6-7, “Family Group Work,” will help them
negotiate the important issues that will arise during this step. Each mem-
ber of the group makes a figure to represent a family member at least 18
years old. Portfolio page 8, “Making a Character,” will guide students’
work in creating their characters.

AUTHOR NOTE

Family Groups
Students may resist playing
the family roles of husband
and wife. If this is the case,
encourage them to take on
the roles of extended
family members. Groups

can use the list created
here as a resou N

AUTHOR NOTE

Character Names
Don't use students’ names;
it gets too confusing. Also
avoid popular names in

the media, such as cartoon
characters, because this will
cause students to take the
activity less seriously.



TEACHING
MASTER

T2

AUTHOR NOT

Expect the
Unexpected

If two students declare
their characters mayor use
this event as a“teachable

moment.” D|scus
mayor
09 solve

oblem A Ieader for
the community will be
selected in Episode 5, s0
you can let this situation
stand for now.

TEACHING
MASTER

T11

\m@

Complete character biographies

When characters are completed, students will each need to complete
Teaching Master 2, “Character Biography,” TH page 45. Distribute and
review the Teaching Master, discussing the various categories of informa-
tion on the biography sheet to ensure that students understand the range of
possibilities for each category. You may want to brainstorm lists of
possibilities for some categories to extend students’ thinking and to
provide word lists for completing the biography sheets. A sample list
might look like this:

Leisure
Activities

Physical
Features

Tall
Slender
Curly hair
Stocky

FPersonality
Characteristics

Silly
Stern
Grouchy

Happy-go-lucky

Fishing

Reading

Crocheting

Gardening

Playing musical
instrument

explain what the a

ing. For&
be

bbarn“to listen to safety instructions. This

S
help th for each of the characters.

Smden@ also identify and record on the Character Biography
the variety of roles each character holds in the community. For example,
one character might be a father, a husband, a truck driver, and a school
board member. In all of these four roles, this character contributes to the
community. If students want more information about people’s roles and
ways they contribute to the community, refer them to Content Slide Set 3.

Guide student work

As students work on these varied activities—deciding on their family
members, creating their characters, and completing their biographies—
you may need to review directions and help group members moni-
tor their work. Depending on the social development of the students,
discuss and model cooperative learning skills as necessary. Students
can use Teaching Master 11 to self-assess their social skills at dif-
ferent times throughout the unit. This will help students keep track
of these skills as they develop. To make sure students are on track,
you may want to preview character biographies at this point as you
circulate around the room.

CONNECT

Mathematics
Inform students that the
figures they have made are
scale models. If the figures
represent characters who
are 5’8" tall, what scale

is being used? Ask how
many times the characters
are reduced. (The scale is
approximately 7:1.)

AUTHOR NOT; N

Vhen students recognize
their characters’ various
roles in the community
early on in the unit, they
will be more prepared

to discuss the wants

and needs of various
community groups later
in the unit.

CONTENT
SLIDE SET

3
AUTHOR NOT

Content Slide Sets
Explain to students that
when they answer the
Content Slide Set questions,
they should do it out

of role. This will avoid
confusion.

EPISODE 2
Democracy in Action

21



AUTHOR NOTE

Developing
Ownership

As students introduce

their families, listen for
information to weave

into the Storypath as it
develops. One character,
for example, may own a
restaurant that is losing
business to a new fast-food
chain that opened across
the street. Using informa-
tion that the students have
contributed reinforces
both ownership for the
Storypath and motivation
for learning.

PORTFOLIO

EPISODE 2
Democracy in Action

22

‘ 111es an
h u mi

D CONCLUDING EPISODE 2

Meet the characters

Once students have completed their biographies, explain that they will
use them to introduce their family characters to the class. Have students
take on the identities of their characters as they practice presenting their
introductions in their family groups. Here are some tips you might give
students to help with their introductions:

1. On your biography, underline the most interesting facts about your
character.

2. Start your introduction with your character’s first and last names. Tell
how your character is related to the others in the family.

3. Speak clearly and confidently. Maintain eye contact with your audience.

4. Practice your introduction with group members, using their suggestions
for making the introduction even better.

Students can use Portfolio page 9 to help them prepare for the
introductions.

After family members introduce themselves, allow time for students t

ask questions of the family members. To extend students’ unde ﬁng

of the families and stimulate thinking about the characteT k ﬁ al

questions that help build relationships amo @ amilies. For
er t

example, you might ask, “Does Joe Gar ith D(Ggam
to the park? Which business o w @ﬁ“ nity
a‘x the web on Portfolio

issues?”
1s page, students write names
famlhes are connected in the community.
e how students should complete this page. For
exampl 1ly mlght frequent the local restaurant. Thus, the line
would connect from one family to another as customers.

As the 1nt hav

pag

Ill

When all introductions are completed, discuss all the ways in which
the families are connected in the community, reviewing students’ active
listening guides in the process. Discuss all the various roles so students
make as many connections as possible: relatives, friends, customers,
employers, employees, and so forth. Students can add more lines to the
web, showing the many ways people are connected in the community.

LITERACY

Speaking/Listening

Introductions

e reinforce oral
communication skills;

 build self-confidence
when speaking before
a group;

e teach the cultural
norms for social
introductions;

e encourage students to
listen with a purpose.

\N

anaging
Introductions
The introductions should
occur over a number of
days so that interest is
maintained and students
come to know the
characters. Knowledge of
the individual characters
will be vitally important as
the story unfolds.



Discuss students’ experiences

Give students time to reflect on their work. Encourage them to record

their thoughts as they respond to questions such as these:

B What is the most interesting thing about my character?

B How is my character similar to and different from me?

B How does my character’s job fit into the community?

B What roles does my character fill in the community?

As students answer the questions and discuss their experiences
q p )
you might assess how well students’ characters “work” in this particular

community.

|
ASSESSMENT

nity created;

Z ASSESS: The character biography

describes a character that is appropriate for the family and commu-

includes an anecdote that is imaginative and believable;

matches the figure of the characer.

AUTHOR NOTE

Characters

It can be helpful to make
name tags with the char-
acters'names and their
jobs in the community for
students to wear during
Storypath time.

EPISODE 2
Democracy in Action 23



BUILDING CONTEXT
COMMUNITY IDENTITY

INTRODUCING COMMUNITY IDENTITY page 25

Students discuss communities identities and ways communities express them.
Materials Content Slide Set 4
Grouping Whole class

Schedule Approximately 30 minutes

COMPLETING COMMUNITY IDENTITY PROJECTS page 25

Students complete and share projects that express the identity of the community they
have created.

Materials Teaching Master 3, Community Timeline, TH p. 46 “\ew

"Teaching Master 4, Community Celebration Banner, TH E’

"Teaching Master 5, Special Community Feature,

"Teaching Master 6, QuestzomAbout C ty rojects, TH p. 49
Depending on projects chose need:

W 3" x 5" cards

B long strips of; utc gpaper
W cra w arkers é , paste, glue, ruler,

n‘ﬁLh}ﬁ Tpal&?d carlier

m;\l\ :
' LS
0 Students examine community features and discuss their experiences.

3
m
-
v
O
>,

CONCLUDING EPISODE 3

Materials "Teaching Master 7, Postcard of the Community, TH p. 50
Content Slide Set 5

Grouping ~ Whole class
Schedule Approximately 1 hour

EPISODE B Culture/Sodial Interaction Demonstrate an understanding of how people’ lives and jobs are influenced
OBJECTIVES by the environment of a community.
B Culture/Social Interaction Identify how family and community traditions, culture, and values influence
individual community members.

W Sodial Skills Participate in organizing, planning, making decisions, and taking action while working on
a community project in a small group.

B Critical Thinking Organize ideas from class discussion into projects that reflect ommunity identity.
B Literacy Create written and visual representations of community identity.

B Literacy Write a descriptive postcard using a word bank.

z 4 EPISODE 3
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D INTRODUCING COMMUNITY IDENTITY
@ Activate prior knowledge about community identity

A Name for The activities in this episode will develop the concepts of community, §tudent Investment
the Community traditions, and culture. To get students thinking about community iden-  When students establish

If students want to name tity, you might ask questions such as these about their own community:  an identity for the

the community they © What special events are celebrated in your community? (Students —©Ommunity they've

created, encourage them
to think about how cities

created, they become more

might mention parades, ceremonies commemorating historical events, and )
attached to the community

other similar events.)

and towns are named and will be more invested
(for famous peop|e or 0 What features of your community make it different from other com- in So|ving the community
geographical features, for munities? Why are these features significant? (Comzmunities might have  problems that come up
example). Naming the bistorical sites, monuments, special parks or recreation areas, or perbaps a laterin the unit.
community will give “first,” such as being the first city in the state to have electric street lights. If
students more ownership in students want more information about how bistory affects a community, refer N
the process of completing them to Content Slide Set 4.) =
projects and in the . . . L. CONTENT

© Imagine that you are on a special committee whose job is to get SLIDE SET

community itself. - . .
people to visit your community. What might attract people to your 4

community? (Students might mention special events, interesting featurex
recreational opportunities, and/or unique businesses and restaurants. )

©® Why would people want to live in your community? (S
suggest that people are friendly, the bomes are prett e pﬂrks

and riverfront areas to enjoy, and there ﬂ7'€ or mzlzes njoy

History nit}_’ identity: Wb ividual” and gives its

themselves.) »
CONNECT Share with students that on commu-
u ar C %
n

As students work on remdentﬁ lin whership hat happens there.
developing a timeline Du\@ 18" episod Qe ts will complete projects that develop a @eUyLelllr43
munity i i students to list different projects that would Management Tip

for their i |mag|n tty:
@ express ity of the community, for example: Teaching Masters are
about
G§ i

. . . rovided for projects
ictorical events B a community timeline p Proj

. listed here; however,
or figures in their own M 2 celebration banner ' ’

0 Th ; students may think of
CO”;(TU"' Y- es;_' eYe]{‘ . B special community features, such as a town square, veterans memo-  other ways to define the
COuld S€rve as a basis for rial, sculpture, gateway, park, fountain, or statue community’s identity. If

items on the timeline. students create their own

projects, they could follow

D COMPLETING COMMUNITY the format used in the
IDENTITY PROJECTS Teaching Masters.

Complete the projects

Arrange students into groups, approximately five or six groups total.
Each group will be responsible for completing a project. You may want to
divide the family groups up among the various projects to allow students
the opportunity to work with others, or you may want to keep them in
their family groups. Consider assigning one group to create a timeline,
and one group to create a celebration banner. Three or four groups can
each create a special feature for the community.

EPISODE 3
Democracy in Action 2 5
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TEACHING
MASTERS

13,4,5

o

ASSESSMENT

ASSESSMENT

EPISODE 3
Democracy in Action

The Teaching Masters on TH pages 46-48, “Community Timeline,”
“Community Celebration Banner,” and “Special Community Feature,”
will lead groups through the various projects. Discuss each of the activi-
ties with the entire class, brainstorming possibilities for each of the top-
ics. List students’ ideas for reference during the completion of projects.
You might also refer students back to the discussion about their own
community, suggesting that they incorporate some of the ideas into their
projects.

ASSESS: The community identity project
B shows evidence of thoughtful planning with group members;

B presents ideas logically;

B is carefully constructed, with attention to grammar, spelling, and
artistic layout;

B demonstrates understanding of the community and its values;

B makes sense in the context of Storypath.

Share projects

Give groups the opportunity to share their projects with the class. Offer
these guidelines for preparing and practicing for the presentation“

1. Decide who will be spokespeople for your group. ,S
you % to

@ ion, m}
3. Share the 1nfo k ﬂ@g your audience.
4. Pracyg ?k tation @ck from your group.

ave t ﬁact e, they should present their projects.
sk questions about the projects. You might want
to follo@ other questions. Teaching Master 6, “Questions About
Community Identity Projects,” TH page 49, provides questions you can

use to help students focus on how the projects reflect the identity of
the community.

2. Organize what you will say and write
make. Your presentation should have
a conclusion.

OW tlme

ASSESS: The project presentation
B is delivered clearly and confidently;

B uses key points;
B contains a definite introduction, main ideas, and a conclusion;
B uses the product (timeline, banner, feature) to illustrate main ideas;

W is interesting.

AUTHOR NOTE

Timelines

This activity lays the
groundwork for students to
understand timelines that
document real events in
history. Constructing

a timeline for an imaginary
community will give
students a better
conceptual understanding
of timelines in general.

oW

Speakmg
Present information
logically.

o Speak clearly.

e (ommunicate ideas
effectively.

AUTHOR NOTE

Deepening
Understanding
Students develop a shared
understanding of concepts
related to the community,
as they plan and work
together on their projects.
While students meet in
their groups, you can raise
questions, pose problems,
and ask for explanations
of their thinking to extend
and deepen their under-
standing.



I CONCLUDING EPISODE 3

Write a postcard

To assess student learning about the Storypath community and to inform (G
family members about the unit, have students create a postcard to take  Writing

TEACHING home. Distribute a copy of Teaching Master 7, TH page 50, to each stu- o Write a postcard.
MASTER dent. Students will use this Master to help them organize their postcards. ¢ Describe the
L4 Students should reflect on their created community and then sketch community.
something that is significant to them in their community. On the reverse * Usewords from the
side, have students write a postcard to their families. Encourage them to word bank.

use the words from the word bank. Let students read and discuss their
postcards before they take them home to share with their families.

Examine community features
Direct students to Content Slide Set 5 and have them read for informa- @eVEyge))|V4=

v tion about ways in which communities create a sense of belonging and Students can
———— encourage healthy living. Have students identify the key ideas from the
CONTENT Hras Y &4 fy Y sketch a plcture
SLIDE SET reading and then use these ideas to analyze the community they have cre-  of their commu
5 ated. Ask them if they think their community creates a sense of belonging ost %
considering the projects that have been added and the way the frleze ha etc

been designed. Students may decide that they want to add so
to their frieze, such as front porches to houses, sidewalk:
more parks. Depending on time, have students a res

Discuss students’ experlences
As with s

To bring closure to thlS w c@@“)wmg sum-
mary questions: ?ﬁ
\Jh‘nport tr gﬂ the community?

¥ t'are somﬁ@u 1 features of this community?
\G\ h VQ tural environment affect the community?
?? B Ho

B Why would people want to live in this community?

es this community create a sense of belonging?

Guide student discussion so that the following generalizations are
reinforced:

B People are dependent on the environment in which they live and work.
B A community’s past shapes its present and its future.

B Communities develop traditions based on their cultures, histories,
values, and environments.

B Communities can develop features that create a sense of belonging

to a place
You might use these questions to assess how well students understand
ASSESSMENT these concepts and how well they conveyed these ideas in their projects.

EPISODE 3
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BUILDING CONTEXT
UNDERSTANDING LOCAL GOVERNMENT

INTRODUCING LOCAL GOVERNMENT page 29

Students are introduced to the structure of their local government.

Materials Portfolio 8, Local Governments, pp. 12—13
Content Slide Set 6

Grouping Whole class for discussion, small groups for Portfolio work

Schedule Approximately 20-30 minutes

SELECTING THE LEADERS page 30

Students decide who their representatives are in the local government.

Materials Teaching Master 8, Planning Commission: Application for Appoint e\ﬁ“
TH p. 51 q

Portfolio 7, Planning Commission, p. 11 : “ “

Grouping Whole class

b

Schedule Approximately one hqur 00?

rlals § , Our Community’s Local Government, p. 14
Gro o

Schedule Approximately 30 minutes

\R\-

le class discussion, individuals for completing chart

EPISODE B Government Examine the rights and responsibilities of individuals in relation to their community.
OBJECTIVES . . .

B Government /dentify the roles of representative leaders in local government.
j W Civics Explain the actions citizens can take to influence public policy decisions.

B Civics Recognize that citizens can work for the common good through citizen action.

B Social Skills Organize, plan, make decisions to determine the community representatives.
B Critical Thinking Use criteria to make judgments about elected leaders.

B Literacy Read for specific information.

B Literacy Compare and contrast forms of government.

W Literacy Read charts to elicit specific information.

B Literacy Develop a specialized vocabulary to understand concepts related to local government.

z 8 EPISODE 4
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CONTENT
SLIDE SET

6

PORTFOLIO

LITERACY

Visual Literacy
Compare and contrast
information from a chart.

AUTHOR NOTE

Stereotypes
Students’ discussion may
reveal stereotypes related
to age, gender, and ethnic
background. Challenge
these ideas so students
can focus on personality
traits rather than on such
characteristics.

D INTRODUCING LOCAL GOVERNMENT

Provide background knowledge

In this episode, students will select representatives for the local
government, including the planning commission, which will play a
major role in Episode 5. If students need more information about what
a community’s government does, refer them to Content Slide Set 6.
Introduce the episode by explaining that the community needs leaders
to ensure that government-related needs are met. These leaders are part
of the local government.

Have students turn to Portfolio pages 12-13, “Local Government.”
Explain that government is divided into three different parts and each
part does a different job. Introduce the concepts legislative branch, execu-
tive branch, and judicial branch, as defined below.

legislative branch the part of the government that makes the laws
and policies

executive branch the part of government that carries out the laws
and policies

judicial branch the part of the government that decides how
should be applied to solve problems “SQ‘

terms to their word banks. E

Explain that local governm f aces &).g

different ways. The ¢ @ ge sho s ocal govern-

ments can be or e stu w the three systems
rent e 1nf0rmat10n shown in the

m@ on hx

W,
Discuss what the different functions mean and ha e new

ocus on the organizational system

se that as the basis for the Storypath. Then
have sn‘ ntlfy Wthh roles are elected by community citizens and
which goVernment branch the roles fall into.

Ask students who they think are likely candidates for the local government.
Have students consider the characteristics of the various characters and
how some characteristics make certain community members qualified

for government roles. Use questions such as the following to guide the
discussion:

© Does the kind of occupation you have make a difference in whether
you might be in local government? (Students may identify an occupation
that would be good experience for a leadership position or provide specific
knowledge that would be helpful for the roles.)

© How does age affect these roles? (Guide the discussion so that students
consider experience as a factor that might cause an older person to have these
leadership roles. Students may decide that they want their charvacters to be
older so that they can logically serve in local government.)

LITERACY

Vocabulary

e legislative branch
 executive branch
e judicial branch

AUTHOR NOTE

vernments can be

very complicated and vary
from place to place.
The structure here has been
simplified but still accurately
represents local govern-
ment structures within the
United States. The focus is
on the local governmental
structures relevant to this
particular Storypath.

EPISODE 4
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O How do personality traits affect someone in a leadership role? (Focus
on the various characters’ traits to discuss their effect on leadership.)

O How does one’s role in the community affect opportunities for
leadership? (Help students understand that serving in various civic roles
belps build a reputation for service and concern for the common good in the
community.)

In order for students to take on the roles of government leaders and
members of the planning commission, keep the numbers small. For The use of role-
example, you might have one mayor, two council members, and two play here and
members on the planning commission. In small communities these roles  throughout is an excellent
are part time, so it is realistic that the mayor or council members would  leaming tool for students.
also work in businesses in the town.

Have students work in their family groups to complete the questions on
Portfolio page 13, “Local Governments.”

PORTFOLIO

_ SELECTING THE LEADERS

Determine local government leaders
Depending on time and learning goals, decide how to select the léﬁ )

You can have students appoint characters for the city gov. Storypath
on qualifications, you can have students volunte ns or  The Storypath strategy
you can hold an election. Based on the s i helps students focus on
government, follow the selectlon the gov 3\ characters’ qualities rather
have been determlned e eaders than students’ qualities.
plannlng commi 1 Frequently, students
whom the teacher would
m a I'\II‘I least expect to assume a
T ents re r oho page 11, “Planning Commission,” to leadership ff)'e will rise
m ab g commission. to the occasion because
Reviewﬁvocabulary words and definitions as shown below and on the E:forl:);; c:r? eb:;]zlrz)é::r'out

CUSTOMIZE Portfolio page:
Students may authority the right and responsibility to make decisions or take action Aya;,Y4%

writewordsor  conflict of interest a situation in which the person making the Vocabulary

sketch pictures to convey decision can benefit from it, causing the decision to appear unfair e authority
their ideas instead of } . C . . . ict of i
o deliberations the process of thinking about or carefully discussing ° conflict o interest
writing sentences. . e (deliberations
an issue .
o . e policy
policy rules or plan for guiding decisions o recuse

recuse to excuse a decision-maker because it may appear that he or she
has a conflict of interest or may be unable to make a fair decision

Then have students read the text and review the vocabulary words to
help them focus on the purpose of the commission and how people are
selected for the commission. Discuss with students why a community has

3 o EPISODE 4
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PORTFOLIO

A

TEACHING
MASTER

T8

oFP

a planning commission and why a planning commission might be impor-
tant to their Storypath community. Possible answers could include con-
struction of new roads or streets, parks or other recreational places, or
buildings or businesses for the community. If appropriate, use examples
from your own community related to the planning commission.

Next explain to students that the community needs people to apply for
the planning commission. Have students use Portfolio page 11, “Planning
Commission,” to help them determine which characters are eligible and
appropriate for the planning commission. Make sure students under-
stand that if characters are already working in the local government, they
cannot serve on the planning commission. They should also identify the
backgrounds and experiences most desirable for this role in the com-
munity. Students who are interested can apply by completing Teaching
Master 8, “Planning Commission: Application for Appointment,” TH
page 51. Then the local government leaders can select the members
based on the established criteria.

D CONCLUDING EPISODE 4

Discuss students’ experiences

Explain to students that the local government is a repre
ment. In other words, the leaders represent the

101es and

laws for the community. Instead of hav1 ote

of the community, the elected S t res s of
office may surface in the &l‘m’sfou domg ms of office
for your own co year y length of term.

“Es the E& duced in this episode and add
e clas ax’ avi

e students add these words to their

\3;
rtfolio ell

Then h :dents complete Portfolio page 14, “Our Community’s

Local Government.”

AUTHOR NOTE

Character
Development

At this point, new informa-
tion may be revealed, mak-
ing a character eligible for
the planning commission.
Accept this information as
long as it is logical to the
character and storyline.
One of the benefits of this
approach is that it allows
students to invest in the
experience in meaningful

PORTFOLIO

N a1

EPISODE 4
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CRITICAL INCIDENT
THE NEW SHOPPING MALL

INTRODUCING THE CRITICAL INCIDENT page 33

Students learn that a shoppping mall may be built in the community.

Materials "Teaching Master 9, Press Release, TH p. 52
Portfolio 7, Planning Commission, p. 11

Grouping Whole class

Schedule Approximately 20 minutes

5
m
-

REACTING TO THE NEWS page 33

Students discuss the press release and share their views about the new shopping mall with
other community members. Students then create a response. N

Portfolio 10, Analyzing the Issue, p. 15

Materials "Teaching Master 10, Letter to a Newspaper, TH p. 53 geq \e

Grouping Family groups for discussion and 1@@ groups

to express viewpoints
Schedule i 1 ND

&@1; COrtfolio 11, Guide to Analyzing Controversies, p. 16
0 tent Slide Set 7

0 Materials developed to express their viewpoints about the shopping mall.

Grouping Students report on their projects with their groups. The whole class
reflects on their experience.

Schedule Approximately 1 hour

EPISODE B Government Examine the rights of individuals to influence group and community decisions.

OBJECTIVES . ens L . L . .
B Sodial Skills Participate in persuading and debating with community members to resolve the issue of

whether the mall should be built in the community.
Z M Economics Examine the influence of values, traditions, and habits on the decision to build a mall.

B Economics Use concepts such as supply and demand to examine how the mall will affect the community.

M (Critical Thinking Appraise ideas and consider points of view in making judgments about whether the
mall should be located in the community.

W CivicCompetence Identify the rights of citizens to express opinions about community issues.
M CivicCompetence Recognize and evaluate the impact of citizen actions that influence public policy.
B Literacy Read for specific information; recognize pros and cons of an issue.

W Literacy Express a point of view using spoken, written, and visual language.

3 2 EPISODE 5
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TEACHING
MASTER

T9

CUSTOMIZE

Other Critical
Incidents

If a different issue has
arisen out of the character
biographies or the timeline
or another issue would
work better for your class,
adapt the newspaper
article accordingly.

(ritical incidents that
develop naturally increase
students’investment in
the Storypath.

LITERACY

Reading Nonfiction
Read for information.

PORTFOLIO

A

Students can create a poll
to gauge opinions on the
mall.They can then show
the results in a chart.
Students can also tabulate
what percentage of
respondents are for and
against the building of
the mall.

D INTRODUCING THE CRITICAL INCIDENT

News alert

Introduce the critical incident by distributing copies of Teaching
Master 9, “Press Release,” TH page 52, to students. Read aloud while
students follow along or have students read the article to find out what
is going to happen in the community. Discuss any difficult vocabulary
that appears in the article. Explain why builders apply for zoning per-
mits before they can construct new buildings and that zoning permits
are reviewed by the Planning Commission. Remind students that the
Planning Commission is made up of citizens who make recommenda-
tions to the local government.

Then use the following questions to prompt discussion about the article:

O Do you think that this article is biased (showing preference for building
or not building the mall)? Why? (The article is not biased because it gives
comments both for and against construction of the shopping mall.)

©® What arguments are made in favor of the shopping mall? (Ir could
draw customers from a wide area and help the community’s economy.)

business away from long-established stores.)

CUSTOMIZE

Management Tip

If students named their
community in a previous
episode, alter the Teaching
Master to include the new
name. You might also paste
the Teaching Master onto
the front page of your local
newspaper to make it look
more “authentic” when you
introduce it to students.

eW

©® What arguments are made against the shopping mall? (Iz could«k ¥ AUTHOR NOTE

After students have read and discussed the articl that in
this episode, they will be developlng thel ts abo
and presenting their ideas.

11 t @Q role of the

Have students review
Planmng Cornrn

Dlscus 6tlcle

As a class, discuss the following questions:

B How will the shopping mall affect shoppers in the area?
B What impact will the shopping mall have on other businesses?
B How will the community as a whole be affected?

Record students’ ideas to help them consider the different perspectives
on the proposal. A sample list of advantages and disadvantages might

look like this:

Advantages Disadvantages

One-stop shopping Traffic will clog roads and

More choices of stores create pollution

Business taken away from

New ahoppere drawn to
6hop5 downtown

the area
Mall will take away land now

New jobs in the community
used for other purposes

Scaffolding the
Learning

Episode 5 introduces a
problem and has students
begin thinking about
solutions. Episode 6 builds
on this episode by then
having students write a
persuasive speech.

CUSTOMIZE

Science

Students can research the
environmental impact of
building a new shopping
mall. For example, building
a mall causes the loss of
land and perhaps even the
loss or displacement of
wildlife.What is the long-
term effect of these losses
and the pollution caused
by traffic around a mall?
Students can use their
research to substantiate or
refute Storypath issues.

EPISODE 5
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AUTHOR NOTE

Agree to Disagree
Do not try to get all the
family groups to come

to a consensus on the
building of the mall. It

is important for the
development of the
Storypath that students
disagree on what is

to be done.This
controversy serves as a
vehicle for teaching about
community interaction and
the democratic process.

PORTFOLIO

Posters and
other visual
displays allow students to
express their ideas with
limited English.

LITERACY

Expressing a Point
of View

Express a point of view
using spoken, written, and
visual language.

EPISODE 5
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Have family members, in role, discuss their response to the proposal for
a new shopping mall. Each student should complete Portfolio page 15,
“Analyzing the Issue.” Remind students to respond as their characters
would. To prompt students’ thinking, you may need to ask probing ques-
tions, such as “What kinds of transportation will be used to get to the
mall? What problems could this cause?” or “Who will work at all the new
stores at the mall?” Be careful not to “slant” your questions and influence
students’ thinking one way or the other.

Have family groups share their responses and compare them from one
family to another, so that students understand that the new mall will
affect different people in different ways, depending on their jobs, family
roles, and community involvement.

Use persuasive tactics

Once students have considered both the advantages and disadvantages
of constructing the new shopping mall, they should brainstorm ways
that individuals can make their views known to other members of the
community. Methods might include letters to newspapers, community
meetings, posters, fliers, radio talk shows, and television interviews. Once
a list has been generated, guide the discussion so that the class can ac
on the suggestions.

Have students select one approach and prepare thei Q)s fol-
lowing the guidelines on Portfolio page 15 hlng éﬁter

10, TH page 53, to students who ¢ oose& etter
Allow as many projects as t1 at

ety of tactics open t

c@kﬁb&ﬁﬂs@gﬁ

Share

Allow Qfor students to share their letters, interviews, posters, fliers,
and so on with the class. After students have had a chance to see other
students’ projects and ask any questions they may have about them,
discuss students’ reactions. Use questions such as these to get the
discussion started:

C vari-
ocra

B Which arguments in favor of the construction of the shopping mall
were particularly persuasive?

B Which arguments opposed to the construction of the shopping mall
were particularly persuasive?

B Did any of the projects change your mind about the issue?

B Was it difficult for you to choose a position on the topic of the
mall? Why or why not?

B What have you learned about controversial issues during this
episode? About persuasion?

PORTFOLIO

AUTHOR NOTE

Storypath

Development

At this point, the Storypath

can take a variety of

directions. Be prepared

to follow the di

detegmipe s

orceithe students’

e of ownership for the

process.

TEACHING
MASTER

T10

CUSTOMIZE

Letter to the
Newspaper

Students can write a

|etter to the newspaper

to voice their opinions,
using Teaching Master 10
as a guide. Have students
read letters from their local
newspaper for authentic
models. Discuss charac-
teristics of these published
|etters before students
write their own.



ASSESSMENT

PORTFOLIO

ASSESS: The persuasive project

M uses writing or pictures that are forceful and engaging;
B presents a clear position on the issue;

B presents clear reasons for the position;

B demonstrates that the project was completed with care.

Discuss students’ experiences

Ask students to step out of role to discuss how communities deal with con-
troversies. Use questions such as the following to get students thinking:

B Why do communities have controversies?

B Are the advantages and disadvantages, or costs and benefits, the
same for everyone? Why?

B What does the community need to consider when it thinks about
costs and benefits?

B How do citizens voice their opinions?

As an optional activity, refer students to Content Slide Set 7 and have
them complete Portfolio page 16, “Guide to Analyzing Controversies,”
to further their understanding of how controversies get played oué i

communities. Alternatively, select an issue from your own c ity

and have students use the Portfolio guide to analyze P“\

L5000

~

575

CONTENT
SLIDE SET

7
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EPISODE 6
Democracy in Action

CRITICAL INCIDENT
A PLANNING COMMISSION MEETING

INTRODUCING THE PLANNING COMMISSION MEETING page 37

Students discuss purposes and procedures for Planning Commission meetings.

Materials

Grouping
Schedule

Porttolio 7, Planning Commission, p. 11
Portfolio 12, The Democratic Process, p. 17

Whole class

30 minutes—1 hour

HOLDING THE PLANNING COMMISSION MEETING page 38

and present their arguments at a Planning Commission meeting.

Students prepare persuasive arguments in favor of or opposed to construction of the mall l

Materials

ents discu

0
g

Gro
Schedule

EPISODE
OBJECTIVES

A

Portfolio 14, Writing: Persuasive Speech, p. 19

Portfolio 15, Self-Assessment: Persudsivgﬁ\@.

Family groups to discuss t pbsitions;
Whole class for the WP Ge
Approxin wlh/z our. 00

Portfolio 13, Prewriting: Persuasive Speech, p. 18 geq \e

W cratic process and reflect on their experiences.
otttolio 12, The Democratic Process, p. 17

The Planning Commission meets to draft a declaration about the mall.
The whole class reflects on the meeting.

Approximately 1-11/2 hours

B Culture/Social Interaction /dentify how groups address community concerns.
B Government Examine the rights of individuals regarding how they can influence their communities.

B Government Recognize and give examples of tensions between the wants and needs of individuals and

groups who are for or against the mall.

B Social Skills Participate in persuading, compromising, debating, and negotiating to resolve a

community confiict.
B Economics Examine the influence of values, traditions, and habits on the decision to build a mall.
M Citical Thinking Define issues involved in the construction of the shopping mall.
M CivicCompetence Participate in a civic discussion to resolve a community issue.

B Literacy Prewrite and draft a persuasive speech.



PORTFOLIO

A

PORTFOLIO

v?\c‘

D INTRODUCING THE PLANNING

COMMISSION MEETING

Announce the Planning Commission meeting

As the narrator, announce to the class that a Planning Commission
meeting will be held to discuss the proposed building of the shop-
ping mall. Help students understand the purpose and procedures of a
Planning Commission meeting by having them review Portfolio page 11,
“Planning Commission.” Then discuss the following:

©® What do people do at a Planning Commission meeting? (Students
might suggest that the commission meets to discuss controversial issues
related to land use.)

©® Why is a planning meeting important at a time like this? (Because the
construction of the shopping mall is a controversial issue, the community
needs citizen input before deciding whether to allow the mall to be built.)

O How would you expect a Planning Commission meeting to be orga-
nized? (Guide the discussion so that students identify components such as a

set order of events and rules that allow everyone who wishes to speak a chance
to be beard.)

© What role do community members have at a Plannx‘@
meeting? (In addition to listening to zmpommt ab topic at

band, community members can express t 0 mﬂuenc

pens in their community.)
w age @gcratlc Process.”

Have students refe t

Read this uh portance of community
rtfolio e dlscussmn and help students

he ba51 doms and responsibilities of members of

MoCr? ext, brlef the Planning Commission members and
local go t Ieaders (those determined in Episode 4) on how they

should conduct themselves.

One of the requirements of serving on the Planning Commission is that
the citizen does not have a conflict of interest. If appropriate, raise this
issue and discuss whether a member should be recused. You should have at
least two members on the Planning Commission, however.

CUSTOMIZE

Management Tip

To make the experience
more dramatic, hold the
community meeting in a
room other than the class-
room. An adult (such as
the principal, librarian, or
a parent) might role-play
the part of the shopping
mall representative after
being briefed on the
issues. A gavel is a valuable
prop for the meeting.

Be sure, however, W
provid @
oo
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PORTFOLIO

LITERACY
Writing
Write a persuasive speech.

AUTHOR NOTE

Management Tip
If you want each student
to demonstrate persuasive

writing and speaking skills,

members of the planning
commission and local
government leaders will
need to wait until after the
citizens have spoken about
the issues.

o\‘T-_)?

ASSESSMENT

of

ASSESSMENT

EPISODE 6
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\h e meet e

IS HOLDING THE PLANNING

COMMISSION MEETING

Prepare arguments

Students can meet in their family groups to discuss what statement they
wish to make about the shopping mall during the commission meeting.
Portfolio page 18, “Prewriting: Persuasive Speech,” will help students
prepare their arguments. Students can also think back to the advantages
and disadvantages of the shopping mall that they listed during Episode
5. Have students write the final drafts of their persuasive speeches on
Portfolio page 19. Each family may want to select a spokesperson to
deliver a statement from the group. Have students use Portfolio page
20, “Self-Assessment: Persuasive Speech,” to practice their arguments
before the meeting, using feedback from family members to make the
arguments even more convincing.

Attend the Planning Commission meeting
Before the meeting, arrange the room to represent a commission meet-
ing room. The Planning Commission should sit at the front of the room
behind a table. Place a table and chair at the center of the room r

people can sit while they make their statements. A speaker’s si

t
keeps this process orderly. A commission member ﬁﬁgedng,
i akes a st ent

and the guest speaker representing the sho
les

presenting his or her arguments mi ali
r Speakergpast acters. Let

of their characters and ad
the meeting run m enln (for example, to

restore orgeg or specttul of other viewpoints).
co the meeting by stating that the
ion based on the arguments presented at
anning Commission should then meet to decide
what thagwill recommend to the city government.

ASSESS: The written speech
uses the writing trait of voice effectively;

uses an attention-getting device;
includes interesting and accurate information;

offers a solution, explaining why it is the best solution;

uses appropriate writing conventions.

ASSESS: The speech
B is delivered clearly and loudly;

B is delivered using eye contact;
B is spoken sincerely and with passion;

B demonstrates preparation.

AUTHOR NOTE

The Teacher’s Role
Direct the family discus-
sions so that students
focus on the viewpoints of
their particular characters.
Be sure that two sides

of the issue are clearly
established. Your ques-
tions should develop the
Storypath in such a way
that the issue is not easily
resolved, just as in a com-
parable real-life situation.

eW

e Use appropriate volume
and rate of speaking.

* Presentideasinan
organized way.

e Make eye contact with
the audience and
respond to questions.




LITERACY

Vocabulary
* representative
government

ol

ASSESSMENT

CUSTOMIZE

Writing for a
Specific Purpose

You may want to treat the
reading of the decision

as a “press conference.”
Students could act as
reporters, asking questions
to thoroughly explore the
reasons behind the deci-
sion.They can report on the
decision in news articles.

\G\P‘

D CONCLUDING EPISODE 6

Discuss the democratic process

The community input regarding the shopping mall is a good example
of democracy in action: All members of the community were allowed to
express their viewpoints and were given the chance to influence what hap-
pens in the community. To help students understand the democratic pro-
cess, review Portfolio page 17, “The Democratic Process,” with them.

These questions will help students see how the democratic process was
played out in their meeting:

B How were people’s rights protected during the meetings?
B What examples did you see of people’s freedoms?

B Were citizens responsible? In what ways?
|

How did the Planning Commission and city government respond
as representatives of the government? (Help students understand that
their representatives made the decisions based on community input.)

B What can citizens do if they don’t agree with the decisions made by
their representatives?

PORTFOLIO

_ 12 Z7

\l\e‘N

Because these questions might be difficult for students to a E \
sider using specific examples from the meetmg t

principles and democratic ideals.

ASSESS: The democratlc

During the meetlngs
| effectlv

ytoo

pS)

t@e
@ logical way;
Q[D)rlate behavior for a meeting.

Resolve the issue

Have the Planning Commission report to the city government. Arrange
this as a meeting so that everyone can hear the report.

o“ce

aracters

present
B follo

After the city government has considered the arguments presented at
the meeting as well as the rights, freedoms, and responsibilities listed
on Portfolio 11, they should decide whether to grant or deny permis-
sion for building the mall. Based on the form of government established
in Episode 4, have the representatives make a decision. They may give
permission with certain limits or restrictions on the building. Ask them
to prepare a written declaration for the community, stating the decision
about the shopping mall and the reasons for the decision. Encourage
them to explain their thinking as thoroughly as they can and demonstrate
respect for those on both sides of the issue. Once the decision is drafted,
the appropriate official can read it to the class. Allow time for community
members to ask questions.

AUTHOR NOTE

Expect the
Unexpected

Because students will
take the meeting very
seriously, other events can
evolve from the discussion
held there. Be prepared
to follow up on these
unanticipated, yet
meaningful, learning
experiences.

EPISODE 6
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ASSESSMENT

f

ASSESSMENT
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ASSESS: The decision

B is concise and carefully constructed;
M addresses issues raised at the meeting;

B demonstrates awareness of citizens’ rights, freedoms, and
responsibilities;
B reflects the role of the authors;

B clearly explains the rationale behind the decision.

Discuss students’ experiences

Ask students to step out of their roles to discuss the democratic process.
Use questions such as the following to prompt students’ thinking:

B Which arguments during the presentation were the most persua-
sive? What made them convincing?

B What values (such as building a strong economy, respect for the
environment, and so on) were shown in some of the arguments?

Why did individuals have different views about the shopping mall? N
Why is it important to listen to both sides of an issue? E“ \e

Did most of the people agree with the resolution? Why or Wh\ﬁc?’

What qualities do leaders need when faced with d1fﬁ
Use these questions to assess how well student ta d he
cratic processes that took place durlng of

“
pAONeprO



CONCLUDING EVENT
CELEBRATING THE COMMUNITY

DISCUSSING CELEBRATIONS

Students discuss how and why communities celebrate.
Materials Content Slide Set 8

Grouping Whole class

Schedule Approximately 30 minutes
PLANNING AND HOLDING THE CELEBRATION page 42
Students plan and enjoy their community’s celebration.
Materials Depending on the type of celebration students plan, they might need
art supplies, decorations, food, and/or music. e

Grouping Students work in cooperative groups to plan different aspects of “ 9

the celebration \
Schedule Will vary depending on the celebration that is p n@?“

CONCLUDING EPISODE 7

Students reflect on their experlenc

Materials None g&\,

Groupin \

O

Approxima@ inutes

EPISODE B Culture/Social Interaction Use music and/or artistic creations to reflect the culture of the community.
OBJECTIVES
B Sodial Skills Participate in organizing and planning the community’s celebration.
B CivicCompetence Recognize the formal and informal actions citizens can take to influence and shape
public policy.

EPISODE 7
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D DISCUSSING CELEBRATIONS

Launch the episode

Begin this episode by asking students, “Why do communities celebrate?
How do communities celebrate?” Have students refer to Content Slide

Set 8 and identify ways communities celebrate. Then brainstorm with o]

the class some of the different reasons and ways that communities cel- S
. . . . NTENT

ebrate. Students might mention such reasons as holidays, another special SLIDESET

occasion, or even just a way for community members to get together. 8

Based on the celebration banner and special community features created in
Episode 3, ask students if this is the way they would like to celebrate their
community. Develop activities based on those outlined in Episode 3.

D PLANNING AND HOLDING
THE CELEBRATION

Plan the celebration “\ew

Creative Arts Once students have chosen a celebration activity, arrange them in groups
Students can choose to plan different aspects of the celebration, such as decorations

music and decorations organization, food, music, official photographer, and s ’

to help create the on what celebration the students choose, some m ‘t\e e con-
appropriate mood. gratulatory speeches. 6

Enjoy the festivities Q\)Ge
Once the celebratl w it’s e! Allow ample  |pyolying Families
tlme for bot th tion a hes that have been prepared.  The celebration is an ideal
é&g ut va 1%6&&03&35 to the citizens of the  time to invite students’
for @ ent in civic projects. You or another adult  family members to

ght @ o aphs during the event for students to submit to a participate. Family

?\G\ local, chool newspaper along with a write-up of the event. members can also share
0 their own experiences

They may, for example,
_ CONCLUDING EPISODE 7 have planned community

events or been involved in
Reflect on the experience ivic issues or community

After the celebration, have students create a list of what they learned in  improvements.
this unit. Guide the discussion so that the following generalizations are
reinforced:

B People are dependent on the environment in which they live
and work.

B A community’s past shapes its present and its future.

B Communities develop traditions based on their cultures, histories,
values, and environments.

B People in communities have civic responsibilities.

42 EPISODE 7
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B Government is responsible to its citizens.

B The choices people make are determined by their values and knowl-
edge of alternatives.

Prepare for the synthesis of students’ learning

Students have experienced both the rights and responsibilities of citizens
in a community. Although their community was not “real,” it had the
qualities—and the problems—that actual communities have. Students
were invested in shaping the future of the community.

The next step in student learning is the synthesis of their experiences.
Students will appreciate the opportunity to use what they’ve learned.
Synthesis activities allow for this opportunity and help you assess what
students have learned from this unit. You will find a selection of synthesis
activities on pages 56-57 of this Handbook.

EPISODE 7
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TEACHING
MASTER
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Name Date

DESCRIPTION OF A COMMUNITY

The community is located in a valley surrounded by rolling green hills. The
hills are covered with evergreen trees mixed with birch and aspen that turn
many shades of yellow and gold in the fall before they lose their leaves.
More hills appear on the horizon. From a distance, the hills look gray and
lavender, like camels”humps lined up under a blue sky.

In the valley sits a town with homes and businesses. There are quite a few
family-owned businesses, such as restaurants, a gift shop, a drugstore, and
a gas station.

A river enters at one end of the valley and slowly winds its way %l‘?
end, cutting right through the middle of town. At the c

main street leads to a bridge that crosses the riv ridge is a park
that was established years ago by th the community. This
river serves as a source of water é n, the undlng countryside,
and other nearby towns nx&

aIsow eation; boating and
fishing are popul
Most y@g &IS r@ : |tiIS friendly and has many features that

“@

NG
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EPISODE 2

TEACHING
MASTER

©2005 Storypath

Name Date

CHARACTER BIOGRAPHY

1. Character’s Name: Age:

2. Date of birth:

3. Place of birth:

4, Physical features:

5. Occupation: T\Q“
6. Personality traits: h p 5 >O? ! G’g

8. Interesting anecdote:

9. Roles your character fills in the community:

Assessment: The biography is appropriate to the family and community created. It includes an anecdote that is
imaginative and believable.The figure of the character matches the biography. At least two logical community roles
are identified.

TEACHING MASTER 4
Democracy in Action 5



EPISODE 3

TEACHING
MASTER Name Date

COMMUNITY TIMELINE

A timeline shows when important events happened in history. Follow the
steps below to develop a timeline for the community.

1. Discuss in your group events that might have happened in the
community. Focus on the first people to live there (and why they came),
the first business and home, when important buildings were built, natural
disasters, local heroes, and so on. Check with the “Special Community
Feature” groups to get ideas. Write each idea on a separate index card.

2. Put the cards in order from the earliest to most recent event. e“
Determine a date for each event. \

3. lllustrate some of the historical events. 9“ E

Each group member should make ustratlon
4. Draw a straight Iine P{h fa paper
Mark the ti an ith the dates and events.
K\Ie’ I| e mlg@@
\G\ h\‘ 188b0 “ 1900 1920 1940 1960

0?? | | | 1 >

46

1 897 1908 1930 1946
First school Railroad Massive flood Hospital built
built arrives
1916
Town Square
dedicated

5. Add the illustrations to the timeline.

Assessment: The project shows evidence of thoughtful planning with group members. It presents ideas logically.
Itis carefully constructed and demonstrates an understanding of the community and its values. It shows attention
to grammar and spelling, and makes sense in the context of the unit.

TEACHING MASTER
Democracy in Action ©2005 Storypath



EPISODE 3

TEACHING
MASTER Name Date

COMMUNITY CELEBRATION BANNER

Communities often celebrate events or features that make their community
special. Follow the steps below to develop a celebration banner for the
community.

1. Brainstorm ideas for celebrations that could be held in the community.
List as many ideas as you can.

2. Decide which celebration you think the communi &x
Name the celebration. Make a list of speC| @“a ill happen

during the celebration.

QNVPTL@AQ

\h 3 é ﬁg‘r&mrtant information that needs to be included

?? tion banner (such as the celebration’s name, pictures

nouncements of special events).

4. Make a rough sketch of the banner. List which member of the group
will do each part of the banner.

5. Use your rough sketch and job list to make the banner.

Assessment: The project shows evidence of thoughtful planning with group members. It presents ideas logically.
It is carefully constructed and demonstrates an understanding of the community and its values. It shows attention
to grammar and spelling, and makes sense in the context of the unit.

TEACHING MASTER 47
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TEACHING
MASTER
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Name Date

SPECIAL COMMUNITY FEATURE

Communities often have special features such as a town square, welcome
sign, veteran memorial, statue, or park. Use the steps below to create a spe-
cial feature for the community.

1. Brainstorm ideas for special features that your community might have.
List as many ideas as you can.

2. Choose an idea from your I|st to us ?‘&) eature Decide where
it will be located.

3. On a separ&ﬁ@“ape%@g speC|aI feature and answer

%hat | |f|cance of this special feature?
D@ occa5|on caused this feature to be created?
[ When was this feature created?

[ How do the people in the community feel about this feature?

4, Decide who will do the following tasks:
[ Make the special feature for display.
[ Make a smaller version of the special feature for the frieze.

[ Write a paragraph describing the feature and how it came to be.

5. Using your ideas from discussion, make the special feature.

Assessment: The project shows evidence of thoughtful planning with group members. It presents ideas logically.
It is carefully constructed and demonstrates an understanding of the community and its values. It shows attention
to grammar and spelling, and makes sense in the context of the unit.

©2005 Storypath



EPISODE 3

TEACHING
MASTER Name Date

QUESTIONS ABOUT COMMUNITY IDENTITY PROJECTS

Community Timeline
0 Why did people first settle in this area?

® What were the main events that happened in the past?

® How did the community feel when happened?

® What does this community value?

Community Celebration Banner

® Why is this an important celebration for the community? “\ew

® How did this celebration begin?

® How does this celebration reflect the valux\wmmumty?
Special Community Featu Ge
©® How did this fi w&o b unlty?

(2] Ho$ feeI a truct|0n7
\‘ is thlSﬁ@ portant to the community?
\(‘,\P‘
OFF

TEACHING MASTER 49
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Name

Date

POSTCARD OF THE COMMUNITY

A postcard can be used to briefly tell about a place. One side shows a photo
or drawing of the place. The writer has space on the other side to write

a message.

Cut along the dotted lines shown below to create a postcard. Write a
postcard to your family that describes something about the Storypath
community. Be sure to include the following:

e accurate information and details
about the community

e words from the word bank

e appropriate punctuation
and grammar

e adate and your signature

Sketch a picture of a
place of interest in
your community

________________________________________________________

©2005 Storypath



EPISODE 4

TEACHING
MASTER Name Date

PLANNING COMMISSION
Application for Appointment

Name:

Address:

Phone:

Have you read the job description for the Planning Commission?

Yes No \ew

Please write a statement as to why you wish to serve“t@\&mmlssmn
' EOG E B )cﬁ
12\

O 0‘(
0??\0\ P‘\"—‘)O*\

Thank you for your willingness to serve the community.

TEACHING MASTER 51
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EPISODE 5

TEACHING
MASTER Name Date

PRESS RELEASE

Newspaper Article

New Development for

(Name of community)

: A submission

(Name of community)

for a zoning permit to develop three vacant

blocks on the edge of town has been received by “\ew
the Planning Commission. A new shopping “ “e

mall is planned for this space. A spokespe sa(

for the proposed shopping ma‘w the e

company saw the d

tlally valuable m\)
\)hﬂ s from a wide

\‘ ana s economy
?\G\P The town business community is less

0? enthusiastic about the plan, seeing the potential

for closures and layoffs as the shopping mall
takes customers away from the long-established
stores. The very fabric of the community could

be affected by this change.

“The long tradition of family-owned
businesses and community friendliness will
be threatened by this disastrous event,” said

a prominent business owner in downtown

(Name of community)

52 TEACHING MASTER
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EPISODE 5

TEACHING
MASTER Name Date

LETTERTO A NEWSPAPER

Newspapers often print readers’ letters about important issues. Letters that
present persuasive arguments to support their opinion are most likely to be
printed. Use the questions below to plan your letter.

1.What is the issue you will address in the letter?

2.What is your position on the issue?

F|g\]\es I
3. Give three arguments to support your \0

pPS) oﬁGg
o> N;‘ ’

\G\ 4. Wh%@ion would you suggest to resolve the issue?
ofF

Using the information above, write the letter in the format shown. Use your
best handwriting (or use a computer) and check your letter for any spelling

mistakes. (your name and address)
Remember to: (today’s date)
M state your position in the beginning; (address of newspaper)
. . .. Dear Editor:
B give specific arguments for your position.
(body of letter)
Sincerely,
(your name)

TEACHING MASTER 3
©2005 Storypath Democracy in Action 5



TEACHING
MASTER Name Date

SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are an important part of belonging to a community.Use the chart
below to keep track of how well you work with others during this unit.

EPISODE:

Describe the group situation or event:

Group Skills | need to work | |did this some | did thi
on this. of the time. ng IS
| was positive and respectful.

oN
h“cvﬁcﬁ

| was a good listener.

0? | worked to solve conflicts in the group.

One thing our group did well together:

One thing our group needs work on:

One thing | really did well:

One thing | could do better:

5 4 TEACHING MASTER

Democracy in Action ©2005 Storypath
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UNIT QUESTIONS FOR REVIEW

DISCUSSING COMMUNITIES AND
THEIR DECISIONS

Lead a discussion that reinforces the concepts and generalizations taught
throughout the unit. The following questions encourage a discussion of
major concepts. Include questions about any problem-solving situations
you’ve added to the unit.

© In what ways are people dependent on the environment in which they
live and work?

O How do communities develop traditions and identities?
© How do communities preserve their pasts?

© What responsibilities do citizens have? What rights and freedoms do
they have?

© What role does the legislative branch have in a community? “\ew

What role does the executive branch have?

© How does the local government respond to the needs of the “ “

community?

© Why is it important to listen to both 31des o) ?1

© How can communities solve p leurﬁ Ge
O How does the democ k ffect co @a\)
Rﬁ:(@l &Nsaaﬁg MEMBER

Student e to reflect on their experiences and progress through
this unit. Have students write answers to questions like these:

B What have I learned about making decisions?

B What have I learned about the ways that people in communities live
and work?

B What have I learned about my rights and responsibilities as a citizen?
B What is the best work I did during this unit? Why was it good?

B What work could I have done better? How could I have done
it better?

B What did I learn about working with others? How might these skills
help me outside of this unit?

Democracy in Action 5 5



56 Democracy in Action

SYNTHESIS ACTIVITIES

The following synthesis activities offer your students the opportunity
to demonstrate what they’ve learned in this unit. These activities are
also powerful assessment tools for you because they’re multimodal.
They allow for the variances in students’ abilities as learners. These
activities allow you to assess students on a variety of subjects on a num-
ber of different levels. Each synthesis activity is followed by Criteria
for Assessment. For Unit Objectives addressed by each activity, see the
Objectives Overview chart.

1. PORTFOLIO RESPONSE

Activity

Have students review their Portfolios and identify at least four items that
represent important ideas or skills learned. After students have selected
the items, they should write at least one paragraph in response to the
following questions.

© List three important ideas from your Portfolio. Why are these ideas “ﬁ“ \e

important?

respond to issues such as these?

© What role did the planning compmissi esolvlﬁ@&esD
© How did your charac es
©® What skills dﬁ ? W@ f this unit? Explain.

© What issues were raised in your community? 6

“ok m
w g obj emonstrated if

B the @6 items demonstrate an understanding of the roles of
citizefls in the community and the values of the community;
B reflections are thoughtful, well organized, and clearly communicated;

B appropriate writing conventions are used.

2. COMMUNITY COLLAGE

Activity

Have students select pictures and printed words or phrases that represent
important ideas about the community created from magazines, news-
papers, and/or advertisements. Students should organize the collage into
four parts that tell about the following four themes: community values,
the role of the citizen in the community, the role of local government,
and the unique features of the community.



o

r
h l :earnl

Criteria for Assessment
Learning objectives were demonstrated if
B the collage addresses all four themes;

B the collage demonstrates an understanding of the roles of citizens in
a democratic society;

B the collage is well organized, carefully constructed, and aesthetically
appealing.

3. RESEARCH A COMMUNITY ISSUE

Activity

Have students identify an issue in their own community and find two
articles about the issue in the newspaper or on the Internet. Then have
them copy the articles, underline the key ideas, and identify and write the
main issue identified in each article.

Students can highlight in one color the information that supports one

position on the issue. Then they can highlight with another color the “\ew

information that supports the other position. There may be more tha
two positions on the issue but students should find at least 8 e’“

students can answer these questions:

©® What is the main issue in each artlcleD ?

© Who are the people or grou s mty wh l@glu-
b)‘est

tions to the issue?
© What do yo “ \?@Q«O reasons why you
have%l\‘ lutlon

ves were demonstrated if

Ha cle ! ommunlty issue was identified and two sources were located
about the issue;

B key ideas were identified and opposing viewpoints were highlighted
correctly;

B the position taken reflected logical information from the article;

two logical reasons were identified to support the position;

B appropriate people/groups were identified to solve the issue.

Democracy in Action 5 7



EXTENDING STUDENTS'’
EXPERIENCES

D ATTENDING A COMMUNITY MEETING

Students compare and contrast the community meeting they held
during the Storypath with an actual community meeting.

Materials Paper and pencil
Permission slips

Grouping Whole class
Schedule Approximately 3 hours

LITERACY Arrange for students to attend a community meeting. Types of meetings Q&ULe)l1|F4-
Vocabulary that may be held in your community include: Management Tip
Before students attend a B planning commission meetings If possible, obtain an
co.mmunlty meeting, you B school board meetings agenda l.)efore the

might have them work on a o _ ) and use it for t
lass dictionary”of terms M citizens’ advisory board meetings ,ﬁ o A
that pertain to formal B city council meetings @ and what the
meetings. For example, - . order of events will be.
students might not know town meetings ‘ This preparation may help
the meanings of words like  If it is not practical for your students to ac eetl students better understand

ur loga c@ the proceedings since a
table the motion, out of channel may also cover c otaped community meeting will
Ordef; abstenﬁon, all meetlng’ you mi arts or Segments I|ke|y be a new experience.
the question, and so on. that are si gN mmun i 1d"during the Storypath.

tten unity meeting, discuss the experi-
ence ‘With t tlons hke the following to prompt students’

??\G\ P‘ thlnkm

motion, second the motion,  sider attending one yourself and vi eo
gs If

Wha as the purpose of the meeting? Was it a meeting that is held
regularly or one that was for a special purpose?

B How were decisions made at the meeting?
B What role did community members play at the meeting?

B What officials were present at the meeting? How did they respond
to community members?

B Was the meeting what you expected? In what ways?

B Compare and contrast the meeting with the community meeting

your class held during the Storypath.

If appropriate, students should write thank-you notes after the meeting.
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I RESEARCHING A COMMUNITY ISSUE

Students research controversial issues in their own community and rec- (aUS(e][V45
ommend how to solve the problems.

of®

the StorypathD

Materials Internet access and/or community resources, such as

newspapers

Optional: tape recorders to document interviews

Grouping Students can work individually or in small groups to
conduct research and make recommendations.

Schedule 2-3 hours

During the Storypath, students confronted an issue in an imaginary com-
munity. Students might enjoy finding out about an actual controversy
in their own community.

Controversies could range from whether to allow a new business to
locate in the community to school boundary changes to local laws, such
as whether to set a curfew. If it is difficult for students to find a com-
munity controversy, they might focus on school controversies, such as
homework policies, budget issues that might cause favorite programs to
be cut, or changes in grading procedures.

Once students have identified a controversy, they should
what the issues are and determine what argume

of the controversy. Students could find out op1
community newspapers and Web tes 1ew1n ¢
along W1th

community leaders. The

evidence to supp r

to the cl

B What are some of the arguments revolving around these controversies?

B In what ways are community members and leaders trying to address
these controversies?

CI'S

t the1r 0

tude eSent their findings
resent @nl ht ask:

r own community and school?

S snmlar to and different from the issues

«@sﬁ‘:ﬁ"‘

Research Option
Alternatively, each student
could find a newspaper
article that discusses a
controversy, local or
national. After reading the
articles, students could
make simple outlines
identifying the issues,
arguments on both sides,
and the resolutions of the
problems (if any). Students
could also state whether
they agree or disagree with
the resolutions and why.

e\] \€‘N
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BACKGROUND INFORMATION

D RULES OF ORDER FOR

60 Democracy in Action

COMMUNITY MEETINGS

When people hold meetings, they need rules to help them accomplish
their purpose, keep order, and guide participants in transacting business.
Participants should decide on the rules of order before the meeting.
Rules should be clear and direct. Each position should receive equal time.
There might be a question-and-answer period afterwards for community
members to clarify the issues.

If a final decision is going to be reached at this meeting, someone might
make a motion, which is a precise statement of a proposed action. A per-
son must be recognized by the presiding officer and given the floor, or
given permission to speak, before making a motion. A vote would then
be taken, and the motion affirmed or defeated. Alternately, the presid-
ing officer may make a recommendation, based on the ideas presented
at the meeting, to the appropriate committee for them to make a final
decision.

keeps and reads the minutes, Wthh is ar mma hat

Besides the presiding officer, or president, the group ls ﬁ&
appoint a secretary. The secretary (1) notifies pe;d ng, (2)
actions were proposed and decide eetl es
the attendees of final decigi meetl meet on an
ongoing basis m 1nt as vice president,
treasurew‘ -at-ar s“

\eONﬁﬁr LUTION IN
THE MUNITY

When conflicts in the community are not easily solved between opposing
parties, it sometimes helps to involve an objective mediator. A mediator
can help the sides agree on a solution by using the following steps:

B The mediator and disputants (the people having the problem) agree
on rules, such as no blaming or name-calling.

B Each disputant states his or her position.
B The mediator asks questions to clarify the issue.
B The mediator helps the disputants come to a specific solution.

B Both parties sign the agreement and agree to a follow-up meeting.

e\] \€‘N



B COMMUNITY RESOURCES

o

Addresses to write to for more information about community issues:

Community Action Network

1111 W. 6th Street, Suite B220

Austin, TX 78703-1749

(512) 414-8203

www.caction.org

Goal: collect and distribute information on practical solutions to social
problems

Community Development Society
17 South High Street, Suite 200
Columbus, OH 43215

(614) 221-1900

www.comm-dev.org
Goal: promote the exchange of ideas and experiences about community

development e“
National Association of Neighborhoods e\l\

1300 Pennsylvania Ave., NW, Ste. 700 “ “

Washington, D.C. 20004 \0

(202) 332-7766 ?“

www.nanworld.org 0 g

Goal: promote better neighb cﬁh 1ghbor “Q cure

a political voice w b

National w ion Co
100& or

s %@C@

Www.nc
Goal: educate the public and enable citizens to prevent crime and build
safer communities

National Parents and Teachers Association (PTA)

541 N. Fairbanks Court, Suite 1300

Chicago, IL 60611-3396

(312) 670-6782

WWW.pta.org

Goal: unite the forces of home, school, and the community; work for
legislation benefiting children and youth
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OBJECTIVES OVERVIEW

interact with the physical environment and social

. . ° ("] ("] (-] () (-] () (-]
Program Performance Standards Unit Objectives T 82 82 82288 £ & £
L0 EESE N EEny 2 EESmy 2 S < =
g & & 8 &5 & & &8 & &
Culture/Social Interaction
Identify ways different groups, soci- Identify how groups address community concerns.
eties, and cultures address similar
human needs and concerns.
Cite ways in which language, stories, Use music and/or artistic creations to reflect the ° °
music, and artistic creations express culture of the community.
culture and influence behavior.
Demonstrate an understanding of Determine in what ways the natural environment ° e o o
how people interact with their physi- of a community might affect the people who
cal environment and social conditions. | V€ there
Identify how the components of a community °
affect the occupations of community members.
Demonstrate an understanding of how people ® g

conditions of a community.

Demonstrate an understanding of howgpedp
lives and jobs are influenced by; e% e

of a community.

Identify how family, groups, and
community influence the individual.

\B\ o¥

Examine the rights and responsi-
bilities of individuals in relation to
groups, communities, and society.

d t@v ily and community traditions,
values influence individual
m

munity members.

Recognize and give examples of ten-
sions between the wants and needs of
individuals and groups, and concepts
such as fairness, equity, and justice.

Examine the rights of individuals to influence ) e o o
group and community decisions.

Examine the rights of individuals regarding ® ®
how they can influence their communities.

Recognize and give examples of tensions between ®

the wants and needs of individuals and groups
who are for or against the mall.
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Program Performance Standards Unit Objectives TEETEEEE E £ £
om om om om om omm om s s s
g 8 8 8 8 8 &F a&F &
Participate in organizing, planning, Plan and make decisions while creating a frieze °
making decisions, and taking action with group members.
in group settings.
Organize, plan, and make decisions while deter- °
mining the characteristics of community members.
Participate in organizing, planning, and making ®
decisions while making a timeline with group
members.
Participate in organizing, planning, making ®

decisions, and taking action while working
on a community project in a small group.

Participate in organizing and planning the
community’s celebration.

Participate in persuading, compromis-
ing, debating, and negotiating in the
resolution of conflicts and problems.

Participate in persuading and debating with com-
munity members to resolve the issue of whether
the mall should be built in the community.

Participate in persuading, compm GE ®

Work with others to decide on an
appropriate course of action.

Economics
Identify h

job tb
C

e of goods and setlvices.

OH ith speciali
\ the produc

pecialized jobs contribute to the production
and exchange of goods and services.

Examine the influence of incentives,
values, traditions, and habits on
economic decisions.

Examine the influence of values, traditions, and e o [ ) e o
habits on the decision to build a mall.

Use concepts such as supply,
demand, advertising, and pricing
to help explain events.

Use concepts such as supply and demand to ®
examine how the mall will affect the community.
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OBJECTIVES OV

Program Performance Standards

Critical Thinking

ERVIEW

Use criteria to make judgments
through such processes as appraising
ideas, considering points of view, and
evaluating statements or positions
on issues.

Organize ideas in new ways.

that reflect community identity.

- o~ (2s]
- AN M S O N Y v wn
. . . v 7] -] 7] -] 7] -] o 9 o
g T 9
Unit Objectives T 82 82 82288 £ 2 2
L0 EESE 0 ey 2 EESny 2 E £ =
g 8 & &8 8 8 &F a8 F &
Appraise ideas and consider points of view in mak- e o o
ing judgments about whether the mall should be
located in the community.
Organize ideas from class discussion to create ® e o
the frieze.
Organize ideas from class discussion to create °
unique characters.
Organize ideas from class discussion into projects [ J [ J

Define issues or problems and
consider alternatives; and then

make a decision based on evaluation
of alternatives.

Civic Competence

Identify examples of freedoms, rights,
and responsibilities of citizens.

Identify and practice select
of civic discussion and pa

Define issues involved in the construction of
the shopping mall.

Explal canta

pollcy decisi 0

n|ze and evaluate the variety
formal and informal actions that
|nf|uence and shape public policy.

and shape public policy.

Recognize and interpret how
the “common good” can be
strengthened through various
forms of citizen action.

can take to influence and shape public policy.

[ ] [ ] [ J [ ]
icipate i ®
o ﬂ(
cognize and evaluate the impact of formal [} ®
and informal citizen actions that influence
Recognize the formal and informal actions citizens [} e o
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OBJECTIVES OVERVIEW

. . . v v v v v v v
Program Performance Standards Unit Objectives T 82 8 B2 8T8 8 £ £ £
L2 Bl 2 eEn .2 a2 S c =
g 8 8 8 8 8 &Faa &
Literacy
Read a wide range of print and non- Read for specific information. e o
print texts to build an understanding . . )
. Read charts to elicit specific information. °
of community and local government.
Use word identification strategies to Develop a specialized vocabulary to understand °
com prehend, interpret, and evaluate concepts related to local government.
content.
Apply a range of strategies to Listen to a description of a community to °
comprehend and appreciate texts. visualize it.
Listen actively to and take notes during oral )
presentations.
Compare and contrast forms of government. )
Recognize pros and cons of an issue.
Use spoken and written language Write a sense poem using a word bank. °
for learning and to exchange - - -
information Write a character biography; introduce charact
in : to the class.
Write a descriptive postcard us|
[ ]
([ ]

Use visual Ianguag or
to excha

Read charts to elicit specific information.
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HOW TO CONDUCT READING MINI-LESSONS

66

o

Democracy in Action

The Reading Tips chart on the CD provides a quick reminder for students to
use as they work with the slides. These Reading Tips cover strategies that are
especially effective for reading and understanding nonfiction text:

B Identifying main ideas and supporting details

B Comparing and contrasting

B Making connections

B Making inferences

B Scanning for specific information

B Understanding visuals

You can use the Reading Tips as the basis for mini-lessons.

The unit assumes that these strategies have been taught and practiced in other
classroom contexts and that the purpose of the Storypath mini-lesson is to pro-
vide a quick review. You will decide which reading strategies are most applicable

for each reading task within the unit. In addition, the discussion questions in I

the Content Slide Sets suggest applicable strategies that the students
to use on their own.

READING MINI-LESSON FW%\“E
Your stu-

1. Describe the strategy, ex lai
dents may need som : andln ategy and knowing

when it mlght b for information on explain-

ing the pin ? rstand when and why readers use it.
ﬁln aloud” with a sample text. Demonstrate how

e ste @
\Ou wou & egy, using text from or similar to text in the Storypath

unit. Fi some of the text aloud and then talk about what happens in your
head as you use the strategy. This modeling makes the hidden reading processes
become more visible and concrete for developing readers. Language that will
help you includes the following:

B “I think about what I already know...”
B “When I look for the main idea, I ...”
B “Here is a clue that will help me ...”
B “That makes me think ...”

3. Guide students to apply these steps as they read during the unit. Support
students as they apply the various reading strategies in the Storypath unit and
begin to use the strategies independently. For example, after you model your
own thinking, ask students to try out the strategy with your guidance before ask-
ing them to apply it on their own. This will help you determine which students
understand the strategy and which students need more help.

4. Assess students’ progress. Students’ independent use of the various reading
strategies will give you valuable opportunities to assess their growing proficiency
with the strategy, as well as their understanding of social studies content.

e



ADDITONAL RESOURCES

LITERATURE

Easy

Blos, Joan W. Old Henry. New York: Morrow, 1990.
Henry’s neighbors, scandalized because he lets his
property get run down, drive him away and then find
that they miss him. Fiction.

Pellegrino, Marjorie White. My Grandma’s the

Mayor: Washington, D.C.: American Psychological
Association, 1999.

A girl is upset that she has to share her grandmother
with so many people, but when she helps out in a

town emergency, she learns to appreciate all her grand-
mother does for the community. Fiction.

Average

Bruning, Nancy. Cities Against Nature. Markham,
Ontario: Scholastic Library Publishing, 1992.
Examines the relationship of our cities to the
environment and suggests ways to build new cities
on ecologically sound principles. Nonfiction.

New York: HarperCollins Publishers, 1996

MULTIMEDIA

The Lawmaker. 100% Educational Videos, 1996.
Meet the people who serve as our local government.
Kids will learn that being a part of government is not
just reserved for those of high stature, but is some-
thing for which we all can strive.

SOFTWARE

Lemonade Tycoon 2. MumboJumbo, 2005.

Learn about business and community wants and
needs by starting a lemonade stand business through-
out a city. Add more stands as demand increases, and
make your own recipes to further entice the loca

SimCity 4: Deluxe Edition. Electronic M
Build a thriving metropolis Whe
happens is based on (b 10

Gonick, Larry. The Cartoon Guide to the Environment. ‘ h Po ooce

Covers main topics of enwronmental

as sources of energy, cities, re l ut1
in black and white B\S): nd caﬁ@

Nonfiction
g tropolzs N Harry N. Abrams
ing, 1996

Qraces the evolution of the metropolis through
extraordinary visual depictions of some of the greatest
defining moments in human history. Covers informa-
tion from sixteenth-century Florence to twentieth-
century New York City. Nonfiction.

Willis, Terri. Land Use and Abuse. Markham, Ontario:
Scholastic Library Publishing, 1992.

Describes the many ways in which human beings harm
the land and discusses some possible ways of correcting
and preventing these abuses. Nonfiction.

Advanced

Fleischman, Paul. Seedfolks. New York: HarperCollins
Publishers, 1999.

While transforming an inner-city lot into a beautiful
community garden, the various gardeners are trans-
formed as well. Fiction.
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EPISODE 1
PORTFOLIO DATE

FRIEZE GUIDE

Work with your group to plan and make businesses, homes, and other
features for your community.

1. Plan the buildings and other features you will make.

Make a list. Look at the list you brainstormed as a class to get ideas. Your
group should make at least one business and one home.

2. Share your ideas with the group. ﬂ “ﬁ“\e\N
: ¥Q N

Work together to select the best ideas. Circle t ur list that

you will use. O
3. Assign jobs. List wh“@wh Pg‘oooce

R *3"@?
c\P- eo\*\

of®

4, Assess your work.
Put a check next to the things you did.
[ | offered ideas about the frieze.
[ I listened to other people’s ideas.
[ I made positive comments to my group members.
[ 1 was willing to change my ideas to help the group.

[ I helped someone else if | had time.

| liked working with my group because

| could be a better group member by

4 PORTFOLIO
Democracy in Action ©2005 Storypath



EPISODE 1
PORTFOLIO

DATE

WRITING: SENSE POEM

Write a sense poem to describe the community on your frieze. Complete
each of the lines below with at least one describing word (adjective) and a
word that names a thing (noun).You can use words from the word bank or
any other words you can think of that will give your readers a clear picture
of the community.

| see

| hear eﬂ\ﬁ“

| touch

| smell

| feel thﬁ%@

QW she rewrlte your poem, using only the words you
?\ on the I| your best handwriting and check for correct spelling.

o¥

Your finished poem might look something like this:

Glorious fall colors
Bubbling, rippling water
Dry, crispy leaves
Tart, spicy cider
A crisp, new chill

Assessment: The poem follows the given format and reflects a sense of the community. The poem uses adjectives
and nouns to create a logical sequence about each sense; colorful and interesting adjectives describe the nouns.
There is evidence of care in construction and correct spelling is used.

PORTFOLIO s
©2005 Storypath Democracy in Action



EPISODE 2
PORTFOLIO DATE

FAMILY GROUP WORK

1. Discuss the kind of family you will create.

Decide on your family’s last name.

List the name, age, and occupation of each family member.

e\] \€‘N

Write where your family members were bo ?1\Nere not born in
this community, what caused them t

M
?\@\P‘e your @Q §ersonality.”

0? What leisure activities do you enjoy together?

What personality traits do the family members have in common?

6 PORTFOLIO
Democracy in Action ©2005 Storypath



EPISODE 2
PORTFOLIO

FAMILY GROUP WORK (CONT.)

What interesting anecdotes involve the entire family?

8 ?;91\?)“

3. Assess @ﬁp ?‘i
Vﬂm)%»g@&?;‘gs you did.

0??\0 [ I shared {deas about the family.
[ I listened carefully to the other family members’ideas.
[ 1asked for clarification when | didn't understand others’ ideas.
[ I made positive comments to support other group members.

[ | compromised to help the group work together better.

PORTFOLIO 7
©2005 Storypath Democracy in Action



EPISODE 2

PORTFOLIO

DATE

MAKING A CHARACTER

Follow the steps below to make your character. Decide what your character
will look like, including hair, facial expression, and clothes.

1. Make the head.
[ Draw a circle about 2 inches in diameter.

[ Cut out the circle.

2. Make the body.

[ Draw a rectangle approximately 25 inches by 4 inches. \ew

[ Cut out the rectangle. e
3. Make the arms and legs. \0“ “

( Forth ,d I P;‘
40;1 tC hee s:;nnsg raw two rectangles &tﬂ@ w&%
[ Draw two mor @&3 évgovh longer for the legs.

EI Cut ¥c
"h\he |:>o‘{Q &\6

0??\ 4 Posmon e head arms, and legs on the body.

[ Glue the body together.

5. Make clothing.
[ Place the body on fabric or paper.

[ Trace around the shape to make clothing.

6. Mount the character and add details.
[ Glue the figure on construction paper.
[ Glue the clothing onto the character.

[ Add details such as hair, feet, hands, facial features, or jewelry.

Assessment: Directions are followed for making a realistic character. The size is appropriate, clothing is appropriate
for the job role, and details are included. The character is carefully completed.

PORTFOLIO
Democracy in Action

©2005 Storypath



EPISODE 2
PORTFOLIO

CHARACTER INTRODUCTIONS

Prepare an introduction of your character using the guidelines below. You
are going to introduce your character as though you were that person. In
your family group, decide how you want to introduce yourselves using the
following guidelines.

DATE

m Get into role. What will be interesting information to share about
your family?

m Underline important information in your biography. Be sure to
include your name and position in the family.

m Decide what else to tell about yourself. eﬂ\ﬁ“

m Keep your introduction short and to the point. “

Practice your introductions in your family gris QT‘he%st below to

practice and to give feedback to oth &S [ oup

Checklist for a good mUW

J Amlin cha$
| g ormatlon and interesting details?

?\@\FI speak@ arly and confidently?

0? Jd Am making eye contact with my audience?

What feedback did you get?

Make improvements as necessary.

PORTFOLIO 9
©2005 Storypath Democracy in Action



EPISODE 2
PORTFOLIO

DATE

ACTIVE LISTENING GUIDE
Family Introductions

Use the web below to show how your character and family are connected
to other community members. For each family introduced, write the
family name and number of family members. After all the introductions
have been given, write on the lines between the circles to show how
people are connected in the community. For example, some people may
be friends, customers, or relatives. Add lines as you need to, and see how
many lines you can draw that connect families in different ways.

Family name F

Number of family members

Family name

Number of family members

Family name Family name

Number of family members Number of family members

1 o PORTFOLIO
Democracy in Action

©2005 Storypath



EPISODE 4
PORTFOLIO DATE

PLANNING COMMISSION

Purpose: to encourage citizen input in the community planning process

Authority: to advise the city government and recommend policy

Who should serve:

* citizens with expertise in architecture, urban planning and economic development,
and experience in community involvement

« citizens with knowledge of specific concerns of the residents of the community

+ citizens from different parts of the community who are involved in the busi\em

the community eﬂ
To apply: Complete an application and submit it to Wg\
Selection: The city council reviews ap&ﬁ@e\d selecethe members of the

planning commission by vote. \)G

@ \ of tv commission with a conflict of
an of unfairness must recuse him or herself.

interest or \ﬁc\c‘r )
S a\ris® per&@ ot*take part in the deliberations or voting.
PV 790

A
0??\ Find the words below in the text and circle them. Write definitions based on context
clues, or how the word is used. Then check your definitions using the glossary on
page 22 of this Portfolio.

Conflict of interest: /

Word Definition from context clues Glossary definition

conflict of
interest

deliberations

recuse

PORTFOLIO 1 1
©2005 Storypath Democracy in Action



EPISODE 4
PORTFOLIO

DATE

LOCAL GOVERNMENTS

Local Government Services

Local government provides the following services to the community:

® public safety such as police, fire, and street lights

® public utilities such as water, gas, electricity, and garbage pickup

® transportation such as streets, highways, and local bus or train service

® education and recreation such as schools, libraries, museums, parks, and
sports facilities

Local Government Structures

Mayor and Council

Council and Manager

How representatives
are selected

Mayor: Elected by
citizens

Council: Elected by
citizens

Responsibilities

A0

nd policies.

citizens

gerpggnted 6

Council: Elected by ?

ens elect three

comr@oners

t es and polices.
The council selects a
mayor* from among

its members. The mayor
presides over council
meetings.

The manager provides
policy advice to the
council and is respon-
sible for the daily opera-
tion of city government.

The three commissioners are;

(1) Commissioner of Public
Safety (This person also serves
as mayor.)

(2) Commissioner of Finance

(3) Commissioner of Streets and
Public Improvements

The three commissioners make
rules and policies for the city.

Authority

The mayor presides
over council meet-
ings but does not vote
unless there is a tie.

The manager is respon-
sible to the council and
can be replaced by the
council.

All three commissioners share
the power equally.

*In some cities the people elect the mayor.

12
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EPISODE 4
PORTFOLIO

LOCAL GOVERNMENTS (conrT.)

Read the chart carefully. Circle any words that are important to understand-
ing community and its government and add them to your word bank.Then
answer the following questions. Use the glossary on page 22 if you need to.

1. Identify the roles or jobs in the legislative branch of local government.

2. |ldentify the roles or jobs in the executive branch of local government.
3. How are the three local government structures si “0“ E

v«%ﬁt@

4, How ar 1

ofF© a

5. What type of government will we use in our Storypath? (Circle one.)

Mayor and Council Council and Manager Commission

6. For the Storypath local government, which roles are elected?

PORTFOLIO 1 3
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EPISODE 4
PORTFOLIO

DATE

OUR COMMUNITY’S LOCAL GOVERNMENT

Form of Government:

Complete this chart to show the leaders in your government. Write the title
of the person and the character’s first and last name for each leader.

Local Government

Title Character’s First and Last Name

T\Q@
FGOP—\)GQ—
POt Spe®
?\W embers
0? Character’s First and Last Name

This is a representative government because

Assessment: Titles and characters’ names are correctly identified. A representative form of government is clearly
explained.

1 4 PORTFOLIO
Democracy in Action ©2005 Storypath



EPISODE 5
PORTFOLIO

ANALYZING THE ISSUE

What is the issue?

DATE

What is your position on the issue?
What are the main advantages? Write them in the first column.

What are the main disadvantages? Write them in the second column.

Advantages Disadvantages

? eas for voicing our opinions about the issue. Look at
0 the list below. Add other ideas from the brainstorming. Circle the one you

Eﬁs\’h Oﬁ B3]
F\Qe\ﬁ;\n’stomaf?

think is best.

Letters to the newspaper Fliers Posters
Community meetings Marches Radio interviews
Television interviews Parades Internet messages
Signs Billboards

Prepare your persuasive project.
Use the checklist as a guide for making your persuasive project.

[ The writing or pictures are forceful and engaging.

[ There is a clear position on the issue.

[d Reasons for the position are clear.

[ Care is shown in the making of the persuasive material.

PORTFOLIO 1 5
©2005 Storypath Democracy in Action



EPISODE 5
PORTFOLIO DATE

GUIDE TO ANALYZING CONTROVERSIES

Read the “Development Issues” on Content Card 7 and answer the following
questions.

1. What is the controversy?

2. What are the costs to the community of the proposed action? \ew

3. What are the benefits to the ?lom

e

0??\ 4. Who repres ts the two different sides of the controversy?

5. What are the different ways citizens voiced their opinions about this issue?

6. What do you think the best solution or compromise would be? Explain.

1 6 PORTFOLIO
Democracy in Action ©2005 Storypath



EPISODE 6
PORTFOLIO

THE DEMOCRATIC PROCESS

In a democratic society, people have certain rights and responsibilities:

DATE

B theright to dignity

B the right to justice

B theright to security

B the right to free speech

m responsibility to respect the rights of others

m responsibility to be honest e“\ew

B responsibility to participate in the democratic procesio“
B responsibility to work for the common gﬁ

B responsibility to respect the ;Nyb

The gover ﬁ*\g& cer[‘Xw b|||t|es to protect our freedoms:
Q s‘&gl protect people’s rights, including the right
?\c\ xpress eas

B responsibility to work for the common good

1. What is the difference between a responsibility and a right?
Use examples in your answer.

2, Why does the government have responsibilities to the people?

PORTFOLIO 1 7
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EPISODE 6
PORTFOLIO

O
0\'—\‘\9&\’—9@ h

18

DATE

PREWRITING: PERSUASIVE SPEECH

When

you give a persuasive speech, you are trying to make your listeners

agree with what you think about a particular issue. Follow the steps below
to write and deliver a persuasive speech.

1. Review the advantages and disadvantages that you stated on
page 15 of the Portfolio.

2. Have you changed your mind after listening to and seeing other
people’s ideas?

3. Do

you have some new ideas you could add to your own position “

on the issue?

4. Organize your ideas. 1\0“ “

Your position: FGD?—GH

Reasons to support yowﬁmh ?“00\)

5. Draft your speech on a separate sheet of paper. Focus on “voice” in your
writing. Voice is when you write sincerely about what you believe. Use
words that show passion for your position.

6. Edit your speech. Here are some ways to do this:

PORTFOLIO
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Catch the listeners’ attention by asking a question, using an
interesting quote or stating a shocking fact.

Offer some surprising information about the issue.

Make sure the information is accurate.

Offer a solution and tell why it is the best solution.

Check spelling and punctuation.

©2005 Storypath
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DATE

WRITING: PERSUASIVE SPEECH

Write the final draft of your persuasive speech.

Assessment: The speech clearly states a position and a solution and offers logical support for them.Voice and an
attention-getting device are used effectively. Interesting and accurate information is included. Correct spelling and
punctuation are used.

PORTFOLIO 1 9
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EPISODE 6
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SELF-ASSESSMENT: PERSUASIVE SPEECH

You have used the writing trait, voice, in writing your speech. Now you
want the written voice to come alive when you deliver your speech. Work
with a partner and practice your speech. Use the checklist below to give
each other feedback.

DATE

Put a check next to the things you did.
(A 1 spoke clearly and loudly.

([ I'looked at the audience.
I spoke sincerely and with passion. “

(1 was prepared.

You may decide you want to edit 9 Wn speakers
edit their speeches rlgh \&ﬁmm

You may dm ant mders for yourself to use when
eakers put little pictures on their written
out the good speaking tips.

Speak clearly and loudly.

Look at the audience.

@ Speak from the heart.

z o PORTFOLIO
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PORTFOLIO DATE

WORD BANK

Keep track of the words you learn or words that interest you.Words in your
word bank may come from class discussion, research, or any other source

during the unit.

Words that name things (nouns)

Words that describe (adjecti h

" A\wyge?

\c\‘\e‘h—ag\' .
0o

Other words

PORTFOLIO 2 1
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GLOSSARY

authority noun the right and responsibility
to make decisions or take action

benefit noun something that is for the good
of a person or community; advantage

coalition noun people or groups who come
together for a common cause

compromise noun settlement of an
argument when two sides agree to give
up one or more of their demands

conflict of interest noun a situation in
which the person making the decision
can benefit from the decision, causing the
decision to appear unfair

controversy noun a question or problem
that people have conflicting opinions about

cost noun loss or sacrifice involved i |n doij
something

heritage noun traditions passed down from
generation to generation

judical branch noun the part of the
government that decides how laws should
be applied to solve problems

legislative branch noun the part of the
government that makes laws and policies

natural resources plural noun materials that
are found in nature and are useful to people

petition noun a document people sign to

ask for something to change w
policy noun rules or a plan gu Evo
proposal noun a %stlon
recu Q cuse cause it may
?Qﬁ tt maker has a
an| t or may be unable to
ecision

deliberations noun ml Q@
S a representative government noun

about or care di
noun a b@é project that

on, or expands ahn area

economic adjective relating to money,
resources, and jobs

environment noun the physical conditions
that affect the growth and survival of living
things

executive branch noun the part of the
government that carries out laws and
policies

goods plural noun things for sale

2 2 PORTFOLIO
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government that makes its decisions
through representatives or people who
represent citizens or community members

resources plural noun things available for
people’s use

services plural noun work done for others,
often for pay

zoning codes plural noun codes in a city
or town that restrict what kind of building
can take place
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