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ABOUT STORYPATH

THE STORYPATH STRATEGY

Storypath offers both a structure for organizing the social studies curriculum and
an instructional strategy for teaching. The structure is a familiar one: the story.
The strategy is grounded in a belief that children learn best when they are active
participants in their own learning, and places students’ own efforts to understand
at the center of the educational enterprise. Together, the structure and the teach-
ing strategy ensure that students feel strongly motivated and have meaningful and
memorable learning experiences.

Originally developed in Scotland during the 1960s, Storypath draws support from
decades of experience with teachers and students. The approach has its roots in these
beliefs about children and learning:

B The world is complex and presents many layers of information. Children know N
a good deal about how the world works and have a reservoir of knowledge that “\e
is often untapped in the classroom. e

B When children build on that knowledge through activities such m&o Q
and researching, new understandings are acquired. Beca nstruct
their own knowledge and understanding of theirﬁ@m

meaningful and memorable. h

B Problem solving is a na &h

engaged in prob DK take

B Th egrates @a skills from many disciplines and provides
eep

G (Wor chi @ er, more complex understanding of major
??\ oncepts.

AN INQUIRY APPROACH

Questioning, by both teacher and students, is a key component of Storypath.
Through the story structure and the discourse it creates, the teacher guides students
in their search for meaning and understanding as they acquire new knowledge and
skills. Your questions, and the discussions they engender, cause students to:

earnin

en children are
or their learning.

B ask their own questions and think critically about what they know;
B use their prior knowledge to make sense of new information;
B connect personally to important social studies concepts.

The story structure and inquiry guided by unit goals provide the framework for
students to integrate skills and complex content through problems they encounter.
As they do so, their understanding of important concepts is extended and key con-
nections are made.

2 Struggle for Independence



THE STORY STRUCTURE

For thousands of years, stories have helped us create order and make connections
between events. Storypath’s narrative structure helps students understand concepts that
they often find difficult to comprehend in the traditional social studies curriculum.

Each Storypath unit centers on a unique and engaging story that provides a con-
crete context for understanding the social science content. This story may be based
on actual historical events, as developed in Struggle for Independence. Or the story
might instead be based on typical community or business structures, as developed
in Families in Their Neighborboods or in Understanding the Marketplace. From all of
these structures, students develop a meaningful context for developing understand-
ing of the topic.

Typical structure of a Storypath unit
CREATING THE SETTING

Students create the setting by completing a frieze or?q@s;ace.
CREATING THE CHARACTERS A oce

avolved in activities such as reading, writing, and research
to stimulate them to think more deeply about the people and the place
they have created.

CRITICAL INCIDENTS

Characters confront problems typical of those faced by people of that
time and place.

CONCLUDING EVENT

Students plan and participate in an activity that brings closure to
the story.

Struggle for Independence 3



USING THE COMPONENTS

TEACHER’'S HANDBOOK

Each Storypath unit includes a Teacher’s Handbook, which is designed to be
flexible and easy to use.

Episode Planning Guides Teaching Notes

Each episode opens with an overview of the Each Handbook contains detailed support
instructional plan and materials needed. for instruction.

INTRODUCING COLONIAL BOSTON
BUILDING CONTEXT

LIFE AND WORK IN COLONIAL BOSTON

INTRODUCING COLONIAL LIFE page 28

Materials  None
Grouping  Whole class
Schedule  Approsimately 30 minutes

RESEARCHING COLONIAL LIFE page 28

Materials Teaching Master 5, Sample Repors: The Bakery, TH p. 62

tboard grocery boxes for dioramas, poster board for

fab colored chalk, glue,
ape, scissors; asorted colors of paint, brushes, water cans

Grouping  Family groups for planning and research; individually for writing
the reports

Schedule 23 hours plus time for students (0 write reports

CONCLUDING EPISODE 3 page 30

e 1dd t0 the word bank,

aaosidaff

colonial Boston.
Materials  Portfolio 10, Prsening A Report,p.
Pontoio 1 Tiking Note I)-«tvL:f i femEn
Props for presentations if students
Grouping banks;
Schedule  Approvimately 1172 hours

eisopE  m
oBiEcTives

- Ecnomi

=

W Gt hiking ety i o guotyeors.

W Litracy Conuctresear toke e daf, et andwritearpor.

W iteray Preentoraeprs o he s o share formato.

W ieracy Litenctively toand ok oes o vl presnttos.

Masters provide nonfiction content, writing models, or other Each Handbook contains strategies for
information specific to the unit’s content. These Masters can assessing learning throughout the unit,
be copied for students, displayed in the classroom, or made as well as unit questions for review and
into transparencies, depending on your teaching needs. synthesis activities.

0??\0\ Teaching @ Assessment

EPISODE4

ome one [  SYNTHESIS ACTIVITIES

PUBLIC NOTICE: TAXES FROM BRITAIN
Stamp Act, passed 1765
By an Act of Parliament, a tax must be paid to the customs official for any 1. PORTFOLIO RESPONSE

transactions involving the following items.

Activity
Item Tax

Legal document submitted ina court of law | 3 pence.

College diploma 2 pounds

Billof sale 4 pence

Liquor ficense 20 shilings

wil 5 shillngs

Land purchase under 100 acres 3 shillings

Contract 2 shillings and 6 pence

Pack of playing cards Tshilling

Pair of dice 10shillings r Assessment

Newspaper T penny Leaming objectives are demonsrated if

Advertisement in a newspaper 2shilings , el i ok e Vo
‘Almanac or calendar 2pence 0 and were shaped by he events

‘Any document listed above that s written in_| Double the tax listed above 5 B a 9
alanguage ot English

B the paragraphs demonstrate appropriate writing conventions.

Townshend Acts, passed 1767 2. ANALYSIS OF A CURRENT EVENT

Taxes must be paid on the following items imported from Britain. Activity

Item Tax
For every 100 pounds of glass 4shillings and 8 pence
For every 100 pounds of lead 2 shillings

For every 100 pounds of paint 2 shillings

For every pound of tea 3 pence

For every 500 sheets of paper 12 shillings

T s 6 e 75
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STUDENT PORTFOLIO = -

PRIMARY SOURCE: NEWSPAPER ARTICLE

Students use the Portfolio to read, write,
conduct research, and complete other The Bosron
activities crucial to the specific Storypath EECEET,
unit. The Portfolio helps students man-
age their work throughout the unit. And
when completed, the Portfolio becomes
an authentic assessment tool.

PRIMARY SOURCE READING GUIDE

The Boston Evening-Post

The article from the Boston Evening-Post is a primary source. It was written in

1768. Historians can use this article to learn about events in Boston during this

time period.

Effective readers first think about the author's purpose for writing and then
topic. read and reread

to make sure that they understand the text. Read this article at least two times,

Read it aloud to a partner at least one time. Look for the most important ideas.

Then below to help you article

1. In colonial times, newspapers sometimes tried to persuade others to think or
act in certain ways. Do you think the writer s trying to persuade the reader?
Give examples from the text to support your answer.

2. Doyou 2 How do you know?

~from The Baston Evening o

3. The writer effectively used the writing trait of word choice to help persuade
the reader. i

18 e (or describing words). Circle the words and phrases that you think hel

writer effectively convey his message.

4. Reread the last paragraph of the article. What are yaf

snagotcmimeia 19

What was the Boston Tea Party? g

On December 16, 1773, three ships from
Britain loaded with chests of tea were.
docked in Boston Harbor. Britain had cut

the price of tea in half, but the tea tax
remained. The next day, the govemor was
going to have the tea unloaded, and the tax

would be paid. The people of Boston had

it 2 CONTENT QgT ANDOUTS
G -5 ‘ ; _ ] _ th includ ontent Slides and Handouts
1. Whatmightpocplemaiiivg 31 (7 )% i v J “0 at off. ow they are used to support student
(making inferences) N A le .

from the shore have thought?
3 Wiy deyor ik the ot ; #[he number of sets varies from unit to unit. The
dressed as Mohawk Indians? _ \ . . . .

T « ' ‘ slides®and handouts in each set provide focused non-fiction

2. How did this protest differ from
R content and can be used for independent, paired, or small
group reading.

» Pl Reveres Engraving of the
Boston Massare

Pl Revere,an arstand siversmith made |
hsengarogofhe Bosonasaceate
requestof Somue Adams Mary prnts were
‘made and dtibuted allove the lnies.

Students use the slides to build context and deepen their
understanding of the unit’s content. You can use the slides as
most appropriate to your situation along with the handouts.
For those with laptops, display the appropriate slides for
student reading and discussion or reproduce the slides as
e needed for each episode for individuals, pairs or small groups.
e 'The handouts may also be used without the slides.

did Revere depict the event the
e did? (making inferences)

< rspus Attuds i the
Boston Massaae

This printshows Gispos Atucks,
abi atthe

In the overview of each episode, slide sets needed are listed
and specific suggestions are provided for how to use the slides
as you proceed through the episode. Best practice is for the

e slide to be available to the students either on a laptop in front
of them or in hard copy. Then the teacher can use a large

screen to display and support discussion related to the slide.

3. Maryland Virginia,

. Southern Colonies:
the Carolnas,and Georol

b A “reading tips” chart in PDF format (located on the CD)

provides quick reminders of key reading strategies. Reproduce
“reading tips” for each student or group.

Note that the slides and handouts are conveniently available
in a printable format on the CD.

Struggle for Independence 5



LITERACY AND STORYPATH

With the Storypath strategy, students deepen their understanding of major social studies
concepts. Storypath provides literacy support to help students access and make sense of
the social studies content. Students apply literacy skills such as reading comprehension,
prewriting and writing skills, speaking and listening skills, and vocabulary development.

Reading
Content Slide Sets and Handouts present opportunities for st ﬂ
students to engage in focused content reading. Students can
use the slides and handouts to engage in shared reading or
listen as a teacher or another student reads. e
in North America, 1765

“The Brtish colonies were divided nto.

three regions.

1. New England: Massachusetts Rhode
Isand, Connecticut,and New Hampshire

2. Middle Colonies: New York few Jersey,
Pennsylaria,and Del

3. Southern Colonles: Maryiand Virgiia,
the Carolinas,and Georgia

Colonial Exports

Most of the colonies’ exports were natural resources, or
useful things from the land. Imports from Great Britain Colony Export
were mostly manufactured goods, or useful things
made by people. Britain also sent ships and soldiers to
protect the colonies.

New England fish, whale products, lumber, tar
Middle colonies grain, iron

cotton, tobacco, rice, indigo (a plant that
produces a blue dye for coloring fabric)

Most colonies imported more than they exported. Southern colonies
This was good for Britain, which profited from what it

sold to the colonies.
N W g

s LUMBER IRON GRazy Togy

) Hcc
AMERICAN
BRITISH
COLONIES
L=
ok EAT

L/ QI hensmn

Questions in each Content Slide Set help students

pAPER — ‘

A LS
QL 2. tdeatify items cxported to focus on important content. Questions are
o Britain and imported to the . . .
TR RPARLY Y onies. How are theseitems labeled with suggested reading strategies.
cr " o ‘§ m"mf‘gg_"‘m‘““*“’* AT \ Jifferent? (understanding visuals)

A8
Ao

??\ Visual thera

Each unit offers numerous opportunities to evaluate and respond
to visuals such as photographs, maps, diagrams, and illustrations.

Reading Tips
For easy reference, Reading Tips for using the
reading strategies are included on the (D.

Struggle for Independence

Reading Tips

Reading Whendolusethe | How doluseit?
Strategy. strategy?

idea,and then denify | ' afeadykn

6 Struggle for Independence



Writing

Throughout each unit, students complete
writing activities to prompt thinking as well
as to demonstrate what they have learned.

WRITING: A REPORT

Daily Life in Colonial Boston

In your report, you will explain important aspects of your character's daily life.
Use the space below to organize your ideas from your prewriting. Keep in mind
the criteria on the self-assessment rubric shown on Portfolio page 13.

Titler

Supporting Examples and Details

Condlusion:

12 S pr—

Vocabulary D

content

ts sed to specia
ing an wm:xden
in th Y recor

PORTFOLIO DoRTE
0

'WORD BANK

Keep track of the words you learn or words that interest you. Words in your word
bank may come from class discussion, research, or any other source during the
unit. Next to each word, write a definition of the new word or words that describe
the new word. You might even draw a sketch of the word to help you remember
its meaning.

28 fommous

Speaking and Listening
Students refine these skills by presenting

ideas to the class and resolving

issues

through discussion and collaboration.

PRESENTING A REPORT
Daily Life in Colonial Boston

your presentation.

You will present your report to the class. Use the guidelines below to prepare for

The ttle of my report:
Three important facts to share about my topic

Props or costumes | can use

Ways to make my presentation interesting

Special information or detals to include

check off the boxes below that you included in your practict
feedback from your family group to make improve

Practice your presentation in your family groups. Ask a member o

nts to ye

QQding Mini-Lessons

Use the Reading Mini-Lesson Framework on

p.85 of the Teacher’s Handbook
reading mini-lessons.

to conduct

HOW TO CONDUCT READING MINI-LESSONS

“The Reading Tips chart on the back of each Content Card provides a quick
reminder for students to use as they work with the cards. These Reading Tips

that are esp
fiction text:

B Ldentifying main ideas and supporting details
B Comparing and contrasting

B Making con
B Making infer
B Scanning for sp
B Understanding

wformation

You can use the Reading Tips as the basis for mini-lessons.

The unit assumes that these straegies have been taught
classroom conteats and that the purpose of the Storypath

vide a quick review. You will decide which reading strategies are most applicable
for each reading task within the unit. In addition, the discussion questions on

the Content Cards suggest applicable strategies that the
use on their own.

d practiced in other
in-lesson s to pro-

students will need to

MINI-LESSON

1. Deseribe the strategy, explaining when and why readers use it. Your

wher Use the Reading Ti

ing the strategy and helping students understand when and why readers
2. Model the steps as you “think aloud” with a sample text. Demonstrate
how you would use each strategy, using text from or similar to text in the
Storypath unit. First, read some of the text sloud and then talk about what
happens in your head as you use the strategy. This modeling makes the hidden
reading processes become more visible and concrete for developing readers.

Langusge that will help you includes the following:

= I hink about what L already know
W “When I ook for the main idea, I ..”

W “Hereisa dlue that will help me ...”
B “That makes me think ..."
85

on expl

i

begin t© use the suategies independently. For
o think

students as they apply the various reading strategies in the Storypath unit and

Support

er you model your

ing them to apply it on their own. This will help you determine which students
understand the strategy and which students need more help.

4.

! independent

strategies vl

with the strategy, as well as their understanding of social studies content.

PN — ]

Struggle for Independence 7



ENGLISH LANGUAGE LEARNERS AND STORYPATH

oFF¥

English Language Learners, or ELL, is a term that applies to students whose pri-
mary language is not English. These students are in the process of acquiring English
as a way to communicate ideas and gain content knowledge. They don’t yet have the
tools at their fingertips that native English speakers have that allow them to easily
navigate classroom activities and contribute to classroom experiences. ELL students

don’t lack ability; they just don’t know the language.

As ELL students gain experience in an English-speaking classroom, their abilities and
comfort level increase. But remember that regardless of the progress made by ELL
students, new material will revert them back to beginner status simply because they do
not have the same background knowledge that a student who was born here does.

There are some very basic things the teacher can do to make the classroom a place of
learning for ELL students. For example, text-rich activities, without visuals, should
be avoided. Visually rich activities should be commonly used, and the senses should
be engaged whenever possible. Music and kinesthetic activities, such as role-playing,
are excellent tools for ELL students.

Activate prior knowledge. English language learners are similar to ’

speakers in the most fundamental ways: they possess a great r pr - ledge
and are excited about sharing that knowledge. To pr \ g, pregea
vocabulary and introduce concepts w1th v s e to t

When studying another time period @ t to co n @“’m oth the
present and the past.

Allow extra tim fﬁ mwo lﬁ gts will benefit from working
‘ grou e\situdtion

w1th partgers s allow students more opportuni-
Lhute to co d complete tasks. In small groups, assign ELL
a specific @ mplete and allow them extra time to complete this task
if needed When yotr'do have whole class discussions, you might have ELL students
follow this discussion by working with a partner to recap the important ideas or the
assignment.

Model tasks and thought processes. Modeling makes tasks and thinking processes
more concrete. For example, if students are expected to write a short poem, model
the process of writing a poem. Then have them refer to the model poem as they
write their own.

Develop vocabulary. Vocabulary development is key to comprehension, so pre-
teach vocabulary whenever possible. Use illustrated word banks and vocabulary
exercises that encourage interaction with words. For example, students can write
the word and draw an illustration of each word in the word bank and then verbally
explain how the word relates to the big ideas in the unit.

8 Struggle for Independence
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Allow use of the native language. For students who possess few English words,
allow them to complete writing activities in their native language. As they learn more
English, they will begin to incorporate English into their written and oral language.
"This validates the students’ native language and their prior knowledge, and also
helps bridge the gap on their way to learning—and using—their new language.

Encourage involvement in class discussions. English language learners will likely
be reluctant to contribute to whole group discussions, so encourage them to contrib-
ute in a way that is comfortable for them—words, phrases, simple sentences. Make
sure the classroom is a safe and supportive environment.

Modify assignments and assessments. Students can use many different modes to
communicate their understanding of unit concepts. Illustrating, cutting and pasting
vocabulary activities, using graphic organizers such as timelines, and completing
sentence stems are all excellent and valid methods for responding to content. ELL,
students should also work on and present material with a partner or in smal
whenever possible. In these situations, you will gain a more Vahd ass s %ﬁ
ELL students have learned.

Additionally, at the beginning of the school yea ?ﬁn materlal is intro-
1 es you

duced, limit the number and complemty

Allow students
to use methods other than writi Ne 1nf0 6
\ Look for thi A“Y mkach r ﬁ@ |nd|cates thatan
. ‘ty la appropr anquage Learners.

e
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ASSESSMENT

Each Storypath unit offers a range of options for assessing student learning.

Portfolio Assessment

The Student Portfolio provides ongoing
assessment of student understanding of
unit objectives through writing and other
response activities.

During Each Epis h —
Assessment suggesti

? ng and problem-solvi ilities are
assessed as students role-play and respond to
critical events throughout the unit.

thro hMT cher$Handbo nd“
?\@U&t tudent Po ex
i

1 o Struggle for Independence

EPISODE 7

PORTFOLIO DATE

WRITING: FRIENDLY LETTER
Episode event:

Continue your letter writing to the same person in England. From your charac-
ter's point of view, describe what happened to the shipment of tea. Include your
family’s response to it and tell whether or not you feel the colonists’ actions were
right or wrong.

point ofview and incluc .
ar elings about the event. Friendly letter format s followed.

2005 Highsmith

46 oo
Struggl for ndependence

CONCLUDING EPISODE 6

Write about the massacre
Tell students that they should continue their correspondence—letter
writing—and describe their version of what took place at the “massacre.”
Prompt this writing activity by saying that news of the event has spread
throughout the colonies and across the sea. People in Britain have heard
that the soldiers were attacked by a vicious mob. They want to know if
this is true.
p— Have students write their letters onto Portfolio page 22. If time permits,
read students leters sloud. Challnge sudents to ook for cxamples of  yiingand steing
information and feclings in the letters that vary from the accounts given 10 e
on the Teaching Master and on Content Card 8. o Listen with a specific

ASSESS: The friendly letter purpose
W s written from the character’s point of view; CUSTOMIZE
ASSESSMENT W includes accurate information about the n <

W describes how the character feels about the events; Instead o witngleters,
you could have students
prepare and give speeches
To bring closure to the episode and to st the stage for the next episode, — aboutthefoston Wssacre.

m follows the format for friendly letters.

read the following narrative to the class. This activityreflects the
actual istory of Baston,
Narrative where speeches were made

The day after the massacre, March 6, 1770, Col. Daliymple moved fis ~evenyearslateratevents
Boston to Castle Willi ST Harbor, Pt ommenonted the

troops from Boston to Castle William on an island in Boston Harbor. gio o

Coicidentally, on the day of the massacre, Pariament was debating if it

sould keep the Townshend Act taxes. On April 12, 1770, all the taxes,

except thie tax on tea, were repealed. Altfiough not yet aware of the Boston

Massacre, Parfiament was persuaded to repeal the taxes by the otfer

violence, protests, and particularfy the boycotts. Parfiament ept the tax on

tea, fiowever, to remind the colonists that it still fiad the right to govem

them and tax them as it saw fit.

Sam Adams, o leader of the Sons of Liberty, fias set up a Committee
of Comespondence in Boston to keep in touch with otfier towns in
Massachusetts and with the otfier colonies. News that used to take weeks
to travel is now spread in days as special messengers ride day and nigfi.
They communicate news about taes, Parfiament, ocal gatherings, and
otfier political news so that the towns and colonies can support each otfer.
Committees of Correspondence fiave fielped unite the colonies.

Discuss with students the issue of communication of the time. Ask, “What ﬂ&
if the colonists knew that the Townshend Acts were going to be repealed?
Do you think the Boston Massacre would still have occurred2” conrent

If students want to read about communication during this time period, c3
refer them to Content Card 3.




Self-Assessment

Students have opportunities to assess their own work, such
as writing and oral presentations. There are also opportunities
for student reflection at the end of each episode.

EPISODE

e —

3
DATE

SELF-ASSESSMENT

Report on Daily Life

Use the rubric below to evaluate your report. The first column describes expectations
for the assignment.
Rate yourself by putting a number in the second column.
1 =missed the mark; needs lots of work
2= on target; met the basic requirements of the assignment
3 = outstanding work; went beyond expectations
In the last column explain why you assigned that number for that criterion.

Ideas and Content

Criteria for assessment Rating Explanation for rating

The content is accurate and realistic
tothe family created.

The description of dailylfe is focused
and includes relevant details.

The relationship to Britain is included.

Clear descriptions are included about
tasks and tools/materials.

The writing is insightful. The reader
can picture daily lfe because of the
vivid descriptions.

Organization

Criteria for assessment Rating Explanation for rating

The introduction is inviting and a
satisfying conclusion s provided.

The sequence is logical and effective.

‘The descriptions flow from one event
to the other.

PoRFoLIO

End

ol
m dents to apply

of t

est to use these optio

M.ﬁe\\\p;

OFF\OW b

o

UNIT QUESTIONS FOR REVIEW

DISCUSSING COLONIAL BOSTON AND
THE STRUGGLE FOR INDEPENDENCE

Lead a discussion d

throughout this unit. The following questions encourage a discussion of

major concepts. Include questions about any problem-solving situatians

you've added to the unit.

© How was living in colonial Boston similar to living in a city today?
How was it different>

© How did people communicate over long distances? How did this
affect the relationship between the colonies and Britain?

© What were some major concerns of people living in colonial
Boston? concerns of the British government?

© If you had lived at that time, what would you have thought of the
Sons of Liberty? Would you have been a friend of Sam Adams?
Explain.

© Why do people resort to vigilantism? What are some other ways
people can take action and make their ideas known?

© How would you describe the way the British government handled
events during this time period?

© Could the colonists have remained loyal but sill have asked
for changes?

© If Britain had never taxed the colonies, do you think the colonies
would have still become an independent nation? Explain.

© What do people look for in a government? Why were the colonists
dissatisfied with their government?

USSP REFLECTING ON COLONIAL BOSTON

AND THE STRUGGLE FOR INDEPENDENCE

Students need time to reflect on their experiences and their progress

through this unit. Fave them respond to questions like these.

W What have T learned about colonial Boston and the events that led
0 independence?

W What was the most surprising thing T learned?

B What s the best work I did? Why was it good?

W What work could I have done better? How could I have done it better>

B What did T like most about working with others? What did T like leas?

L r——

Social Skills

A social skills master is provided to support student self-
assessment and can be used at the teacher’s discretion
whenever students need to reflect and build on such skills.

Name Date

TEACHING
MASTER

T15

SELF-ASSESSMENT: SOCIAL SKILLS

keep track of how well you work with others during this unit.

Episode:

Social skills are an important part of belonging to a community. Use this chart to

Describe the group situationorevent: ______

Criteria I need to work

on this.

1do this some.
of the time.

Ido this most or
all of the time.

I respectfully listened to others

I contributed actively to the group.

1 encouraged others to participate.

1 suggested solutions to problems.

1 did my fair share of work.

One thing our group did well together:

One thing our group needs work on:

TERCHING MASTER
Sapeiominions 13

o

SYNTHESIS ACTIVITIES

‘The following synthesis activities offer your students the opportunity to
demonstrate what they've learned in this unit. These activities are also
2 powerful assessment tool for you because they're mulimodal. They
allow for variances in students”abilities as learners.

1. PORTFOLIO RESPONSE

Activity

Have students review their Portfolios and identify a least five items that

represent important ideas o skill learned. After students have selected

the items, they should write at least one paragraph in response to the

following questions.

W List three important ideas from your Portfolio. Why are these ideas
important?

B What challenges did your character face? How did your character
respond to these challenges?

B What are three costs and three benefits of seeking independence
from Britain?

B Wha skills do you believe improved as a result of this unit>
Explain why.

Criteria for Assessment

Learning objectives are demonstrated if

W the portfolio demonstrates an understanding of how the colonists
lived, the effect of British rule on the colonies, the Boston Massacre,
and how the colonists responded to and were shaped by the events
of the time;

u e well organized,

M the paragraphs demonstrate appropriate writing conventions.

 dlearly

2. ANALYSIS OF A CURRENT EVENT

Activity.

Students can locate a current event in the newspaper that they believe

has similarities to events in the Storypath. Students should.

B summarize the current event. What is happening? Why is there
conflict? How are people responding to the conflict? What injustices
have been identified?

W st three ways the event is similar to the events in the Storypath.

B write a paragraph offering suggestions for what the people who are
involved in the conflict should do. Suggestions should be based on
what students have learned from the Storypath.

Srvptaietene 15

Struggle for Independence 1 1



PLANNING THE UNIT

of®

STRUGGLE FOR INDEPENDENCE

MAKE KEY DECISIONS

Develop Depth of Understanding. Teachers are faced with many decisions about
what to teach in a year-long study of American history. This unit offers learners
the opportunity to study important historical events in depth. Students learn about
colonial life, the events that led to the Revolutionary War, and the ethical and moral
dimensions of these historical events. Students examine and interpret events from
multiple perspectives. An in-depth study of this time and place provides a foundation
for examining other events in American history.

Make a Class Timeline. In this unit you can make a class timeline to keep track of
important events and dates. Allow at least ten feet of wall space for the timeline. You
may want to add events that take place before or after those in the Storypath. In this

way, a context is provided for understanding this time period and its relationshli c“

other events.

Plan Space for the Storypath. You will need ample wall spa g g the set-
ting, characters, and timeline of events. Addltlonall space lay

various lists, dioramas, and other materials eate ﬁéﬁ)nt
of the frieze allows three-dimensi ON ShlpS ﬁ tures to b
displayed.
Organize Stud @a n E i lﬁ S are organlzed into groups that
create ottsr m inesses oston. These places serve as the back-
m" amilie lQr work there—each student will create one charac-
oisa membg mily. Groups of four to five students are recommended.
Throughout the unit, the groups will work together as an extended family.

Weave in Historical Information. As you introduce students to this unit, it will be
important to allow them to “figure out” how these people lived during colonial times
in Boston. Students will be guided by key questions that you will ask as the Storypath
develops. Students will also read and conduct research using materials such as the
Content Slide Sets, primary sources in the Portfolio, and outside resources such as
nonfiction trade books. This nonfiction content will be used to move the unit forward.
It may be tempting to simply tell students what they need to know; if you follow this
path, problem solving and critical thinking are greatly reduced and the power of this
approach is jeopardized.

Create a Learning Community. An open and supportive atmosphere is essential
for students to engage in the discourse that is basic to the learning process of the
Storypath approach. Students should understand the value of reflective discussions and
the importance of collaborative work to deepen their understanding of complex ideas.
Consequently, students should be expected to listen carefully and respond thoughtfully
and respectfully to one another’ ideas.

1 2 Struggle for Independence
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CUSTOMIZE THE UNIT

Adapt the Unit. There will likely be many times in this unit when you will want to
modify the curriculum to suit your own needs and follow the logical progression of
the story. Alternate activities or special arrangements are suggested at various points
during the unit to assist you in adapting the unit to meet your unique curriculum
goals. Frequently, students will provide an unanticipated twist to the Storypath, or
important learning opportunities will arise. The Storypath allows for the accommo-
dation of those special circumstances.

Sometimes students will role-play the characters in the story to understand a par-

ticular viewpoint. At other times, students will reflect on the events of this unit out

of role so that situations can be examined and understood objectively. These are N
opportune times to help students connect their own experiences and deep e
understanding of these historical events

Address Your Goals. If you wish, you can adapt this un @$ jéerent set-

ting or an additional one, such as Philadelphia, @gn or Charleston. The
dto

characters and the events of the time ca 50 f events in other

colonies. P "ﬁ

Connect to Other S“T w’ ral @gtorypath units can comple-
D

ment this unit. £ est Co, nes the culture of and the historical
ative pe ’acountered traders and settlers. The Oregon

Tm des insi westward movement. You can select several Storypaths

?\C\ h the 6@1 nts can examine in-depth themes of historical significance.

INVOLVE OTHERS

Involve Families and the Community. Parents and other family members may have
special knowledge about this time and place. Families may have traveled to Boston
and visited the historical sites that students will learn during this unit. Invite them to
share what they know at the conclusion of the unit. Guest speakers and field trips to
museums can enrich students’ understanding of this time and place. Schedule these
events for the end of the unit when students can compare and contrast what they

have learned from the Storypath.

Involve Adults or Older Students. In Episodes 4, 6, 7, and 8, it is suggested that adults
or older students play the roles of Massachusetts’ Governor Thomas Hutchinson, Paul
Revere, and Sam Adams. You can give the adults Teaching Masters or other background
information to prepare for their roles.

Struggle for Independence 1 3



CREATING THE SETTING
COLONIAL BOSTON

INTRODUCING COLONIAL BOSTON page 15

Students listen to and discuss a description of colonial Boston.

Materials Teaching Master 1, Description of Colonial Boston, TH p. 58
"Teaching Master 2, Businesses in Colonial Boston, TH p. 59
Content Slide Set 1

Grouping Whole class
Schedule Approximately 30 minutes
CREATING THE STREET SCENE page 17

Students create a frieze of a street in colonial Boston. N

Materials Portfolio 1, Frieze Guide, p. 4
For the frieze:

m wall space approximately 6' long and @“ed ith white
butcher paper

B various colors of co tlssue
B colored mark lue tape pins
m foil a n and 1es

: ater, cans, cereal boxes for buildings
6‘@’BWde %@ ﬂailps of four or five students. Each group
ne

@ ding plus other features of the setting.

\ h\‘ Scheg ‘ 0 hours
CONCLUDING EPISODE 1 page 19

Students reflect on the experience, make a word bank, and write about the setting.

Materials Teaching Master 3, Postcard of Colonial Boston, TH p. 60
Lined index cards, 5" x 8", one for each student
For the word banks: thick black markers and index cards
Pocket folders or sturdy paper to make folders (one per student)

Grouping Whole class for the word banks; individuals for the writing activity
Schedule Approximately 11/2 hours

EPISODE B Culture/Social Interaction /dentify ways people lived and worked in colonial Boston.
OBJECTIVES o , - , o

B Social Skills Organize, plan, and make decisions while creating a frieze with group members.
Z B Social Skills Determine an appropriate course of action to complete the frieze within a group.

B Critical Thinking Organize ideas from class discussion in new ways and apply those ideas to the frieze.

W Literacy Use spoken, written, and visual language to understand colonial Boston.
B Literacy Use specialized vocabulary to understand and communicate historical concepts.

EPISODE 1
14 Struggle for Independence *TH = Teacher’s Handbook



I INTRODUCING COLONIAL BOSTON

TIMELINE ™~

Start a timeline to record and sequence the events that will be
presented throughout the Storypath. Make the timeline horizontal
and display it in the classroom. You might divide the timeline into
ten-year segments, beginning with the year 1600 and ending with
1800. Let students add dates as the story progresses. Begin by posting
these dates and events:

B 1625 First European settler in the area (Rev. William Blackstone)

B 1630 Boston founded

After students create the frieze, let them speculate about when their
buildings were built and add this date to the timeline. Many buildings
in colonial Boston were built in the late 1600s and early 1700s. For

the timeline, students might choose one date such as 1700.
Launch the unit eq\
"Tell students that they will be creating a story about colonial Bﬁlﬁa 9

begins around 1765. Ask a student to point out Bo
map. Explain that often we can understand s a d com n1—
ties better when we learn about the hv umtle

the past. w
Rev1ew Wlth stu ts of ?ﬁ‘ When and where
emt

sto racter e story), and plot (criti-
1mpor this episode, students will create
g for th ew of colonial Boston

n .
\C\h Create f four or five students. Students will work with these
0?? same gro®p members throughout the Storypath.

[ ELL [ Build background on colonialism

'To build background, discuss the concept of colony and the relationship  yocabulary

of colonies to the mother country. * colonists

e colony

e democracy

¢ mother country

colony a group of people living in a new territory but keeping ties with
the parent country

colonists people who live in a colony. Colonists usually remain citizens
of the parent country.

mother country (or parent country) the country from which colonists
come, or the country of one’s parents or ancestors; relating to
colonists, the parent country continued to rule over the colonists,
even though the colonists lived across the ocean.

Then read the following information to the class:

After Columbus’s arrival in 1492, several European nations atternpted
to establish settlements in the Americas. The most successful settlerments
were the thirteen British colonies. Although the colonists (ived far from

EPISODE 1 1 5
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CONTENT
SLIDE SET

1

TEACHING
MASTER

T1

R

lm Irr who!e class

discussions
such as this one, allow ELL
students to

e contribute words,
phrases, or simple
sentences;

e use visuals to make
concepts more
concrete;

e share their prior
knowledge related to
the topic;

e draw or write their
ideas.

1 6 EPISODE 1

Britain, they remained British citizens, and they thought of themselves
as British.

Each colony had a democracy that gave the colonists the freedom to control
and improve their own [ives. Self-government was also important to the
towns within the colonies. At town meetings, everyone had a chance to
speak before a vote was taken to settle an issue. Colonists were proud of
their ability to govern themselves and [ook after their own affairs.

Great Britain protected the colonies and colonists enjoyed the right to govern
themselves. But Britain also controlled much of what the colonists could
and could not do.

Discuss the main ideas of this narrative with students, reviewing the defi-
nitions for colony, colonists, and mother country. Review the concept of
democracy as defined below.

democracy a government in which the people rule themselves by electing
others to represent them and make laws for them

For further information on the relationship between the colonies and \ew
Britain, refer students to Content Slide Set 1.

@ Build background on colonial Boston Q“
x ster 1,

Students will create a frieze using the descrrpuon n? Listening Skills
“Description of Colonial Boston,” TH a out that o Listen with a specific
was the capital of the Massachuse co § ourage s \ﬁ purpose.

for words that help crea th eir mi use the

e Visualize.
description to he ear W, on was like. Then
read the d 1pt1 class d a discussion using the key
queg ake responses on the board or on chart

remember about this setting? (Students should recall some
specz o the description, such as the barbor; the wharves, and the busi-
nesses. The questions that follow will prompt their recall.)

TEACHING
© What are the geographical features in this setting? (bills, harbor) MASTER
© What kinds of businesses were in colonial Boston? (Lead students to T2

list businesses from this time period. Use Teaching Master 2, “Businesses in
Colonial Boston,” TH page 59, as a guide.)

© Business signs represented what the businesses sold. How might some Learning Process
of those signs have looked? (Brainstorm a list of ideas. For example, \ypan students suggest
a cobbler’s sign might be in the shape of a shoe. Encourage students to use iqeas that seem

their imaginations.) implausible, | ask them to
© What features did the homes have? (wood or brick, a chimmey, two or explain their ideas. Their
three stories, multi-paned windows, shutters, pitched roof) responses often provide

new insights. I allow
implausible ideas to stand,
helping students build
ownership for the place and
story they create.We can
correct any misconceptions
as students gain more
knowledge.

© What is a wharf? Why would a community like this have wharves?
How might they look? (4 wharf is a structure built along a shore or extend-
ing from it, where ships can load and unload cargo. A wharf can also be called
a dock or pier; although these latter terms also refer to smaller structures.)

Struggle for Independence



©® What sounds would you hear while standing on a wharf? (Students
should be able to recall some specific sounds from the description, such as the
sounds of horses and wagons, sailors and dockworkers yelling, children play-
ing, and the sounds of bells. Encourage speculation about other sounds such
as people greeting one another, waves lapping against the docks, and wooden
ships creaking as waves rock them.)

© What else might be here that wasn’t in the description? (Students
might mention specific places they bappen to know about, such as the Boston
Common and the Old North Church. Encourage such additions that enrich
the setting and add them to the list.)

CREATING THE STREET SCENE

Create the frieze

Divide a bulletin board or wall space horizontally into three sections.
Explain to the class that they will work in groups to fill in the sections
as they create a frieze of colonial Boston. The bottom section can be the
harbor and wharves; the middle section will be the street with businesses
and homes; and the top section can be distant buildings, church spires
rooftops, Beacon Hill, and sky.

AUTHOR NOTE

Learning Process
Starting with a frieze of
colonial Boston provides
students with a common,
concrete point of reference.
The purpose is not to create
an exact replica but to

capture the flavor of i Each group will design a building for the street. The

include a business on the first floor and living g
or display Teaching Master 2 and let s
their building. They may hav

Explain that in the n

owns the busine @

it cho Sﬂ} atatl
\z; ‘ esses

sed o
street.

@rlbute
on a b g
65 ell.
ge family who

CUSTOMIZE

Gathering Place

Pubs, or public houses,
were important social
centers for colonists. People
gathered to eat and discuss

current events.
youf in
your

c0n5|der making it a
coffeehouse instead.

gro

up sho L?( y about the business
% rint shop, and pub are chosen,

Q ﬁc roles later in the Storypath.

ilable, provide dimensions for the buildings on the

le a large sheet of construction paper can approximate

the size of a three -story building. Standardize the sizes so that the build-
ings fit together and are in scale.

Guide the groups to decide

M what features are on their house/business—including the sign for
their business;

B where to place the various features;

B who is responsible for each feature—everyone should have a task.

Organize the work

Portfolio page 4, “Frieze Guide,” gives students a good starting point for
organizing their work. This activity sheet also contains tips for construc-
tively working together in groups.

PORTFOLIO
A

There are a number of ways students can accomplish their work on the
frieze. Here’s one method for organizing students’ work.

Step 1 Have the groups meet to decide on the features of their homes/
businesses. Be sure students understand that the frieze is made from the
perspective of the viewer looking from the harbor toward the street.

Struggle for Independence

CUSTOMIZE

3-D Model
You may want to create a
3-D model ratherthan

fneze You
\\ class.

AUTHOR NOTE

Group Learning

Be prepared for
disagreements as to where
certain details should

go on the frieze. | use
such disagreements as a
chance to bring the group
together and discuss the
problem. Negotiating

and compromising are
important skills developed
in every Storypath.

AUTHOR NOTE

Learning Process
Resist the temptation to
show students pictures

of colonial Boston to help
them make their frieze.
Otherwise, students will
simply replicate what they
see instead of constructing
their own understanding
of the place. Students can
change the frieze to reflect
new learning throughout
the Storypath.

EPISODE 1
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AUTHOR NOTE

Learning Process
As work progresses on
the frieze, students may
want to Iook for

|nf
|s ne, because
e Wlllbe|nvest|gat|ng

colonial Boston on a need-
to-know basis. Provide
reference books in a
designated place and

refer students to Content
Slide Sets 2 and 3.

EPISODE 1
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Step 2 The groups can make their homes/businesses at their desks.
Encourage students to add as many details as possible. The shutters,
doors, and signs can be three-dimensional.

Step 3 When the buildings are completed, have students decide how they
should be arranged in the midsection of the frieze. Attach the buildings.

Step 4 Brainstorm with the class other features to add to the frieze in
the background and foreground. The list might include, but not be lim-
ited to, the following:

B Beacon Hill with trees (A beacon pole stood on the hill.)
B Church spires and roofs of buildings in the distance

B Clouds, sun, birds in the sky

B Trees on the street

B Wharves, or piers, and warehouses nearby

B Ships in the harbor

Step 5 Students can work in pairs or small groups to create some or
all of the features on the class list. Everyone should have something to

make. As features are completed, add them to the frieze. l

ce e in ﬁ@l
a ground

Consider art concepts
As students work on the frieze, discuss

B how the sizes of objects get smaller a

dlstlncx ?

B how foreground obj
objects are bl

I re t rie n paper works well for distant
ees fol middle appear more three-dimensional.
Cru 0 red tissue paper can be glued on for flowers.

Slgn bulldlngs can be made three-dimensional and fastened
to the bulldmgs

Guide student work

As students work on the frieze, try to restrict your role to asking ques-
tions about the various tasks students are engaged in. They need to
develop ownership of their setting and make decisions themselves about
the features. Students should monitor their own work by considering
what is working well and what they might do differently. Have students
complete Step 4 of “Frieze Guide.” If some students finish their tasks
early, ask them to make additional features.

You may find that some businesses are more popular than others. For
example, there may be four pubs. Use this situation as a teachable
moment by posing the question, “Can this street support four pubs?”
Students will probably conclude that it cannot. Prompt them to decide
what to do. In this way, students can “figure it out” for themselves and
maintain ownership of their story.

Struggle for Independence

.
“ ime limit for

creating the frieze,
otherwise students will
want to continue working
on it for a long time.They
can add to their settings
when extra time permits.

CONNECT

Map Skills

Have students draw

a simple map of the street
they have created. They
can add details to the map
throughout the unit.



B CONCLUDING EPISODE 1

Discuss the frieze

Initiate a discussion about the frieze. The discussion is a good oppor-
tunity for you to assess students’ progress. Here are some questions to
initiate the discussion.

B What is interesting about this place?

B How might it feel to walk down this street?

B What features can you identify?

B In what ways did we use proportion and scale in the frieze?

B Where did we use texture on the frieze?

B How did you use color to make the setting more interesting?

B What did you do that helped the group work efficiently?

B What can you do differently to help your group work better together?

@ Create a word bank

AUTHOR NOTE

Word Bank Assign one student from each group to be the recorder, then have the
Students should do groups brainstorm a list of words that describe the entire frieze. Using
language activities that a thick black marker, the recorder can write the words on ind

foster ownership and one term on each card. Post the words next to th . rage
develop arichvocabulary  students to write as many words as they s should be
for talking about the posted even if there are dup e é

setting. The word bank
develops vocabulary
that students can use in

n also
¢ period, such as

the Storypath unfolds,

contributed to the word ba

encourage students go
A . colony, motheg cou
their writing as the unit s
progresses.

hyu s ca thelr own word bank on page 28 in the
ortfoli gxra e students to write definitions, describing words, and
example ord or to sketch images that help them understand and
remember the words. As the Storypath progresses, any word that relates

to the unit or is interesting or unknown to the student can be added to

the word bank.

lications. I

mlrcby,

Write a postcard

Students become more connected to the place they have created by writ-
ing a postcard to their family. Distribute a copy of Teaching Master 3,
TH page 60, to each student. Students will use this Master to help them
write their postcards. Students should imagine they have just arrived at
the wharf and are describing this new place. Encourage them to use the
words in the word bank. Let students read and discuss their postcards
before they take them home to share with their families.

TEACHING
MASTER

LE]

Struggle for Independence

LITERACY

Encourage
students to
illustrate the vocabulary
words.

LITERACY

Writing
Write a description of
the setting.

CUSTOMIZE

@ Students can
' sketch a picture
of the frieze on the postcard

and label key features on
the sketch.

EPISODE 1
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ASSESS: The postcard
® includes accurate information about colonial Boston;

ASSESSMENT ® uses words from the word bank;

B provides details about colonial Boston;

B uses appropriate writing conventions;
B has a date and signature;

B includes a sketch of colonial Boston that relates to the written text.

Create Portfolio folders

When students complete their postcards, have each of them make
a folder with a pocket or distribute ready-made folders with pockets
to each student. At the end of the Storypath, the folder pockets can be
used to hold students’ characters and other products that demonstrate
their learning.

EPISODE 1
Struggle for Independence



CREATING THE CHARACTERS
THE COLONISTS

INTRODUCING THE CHARACTERS

Students discuss the kinds of families that would live and work in the homes and
businesses they’ve created.

Materials None
Grouping Whole class
Schedule Approximately 30 minutes
CREATING THE FAMILIES page 23
Students create the extended families and write a biography for each family member.
Materials Teaching Master 4, Character Biography, TH p. 61
Portfolio 2, Making a Character, p. 5
For the characters:
W various colors of construction and tissue paper \0
W yarn, fabric scraps, cotton balls ?“
W colored markers, crayons, colored chalk @0 ors
m optional: wool fiber for halr
Grouping Same groups as in Epls @ Imhe “@Q! ually to
create characte ‘ €§
Schedule 2 hour K “

Materials

Grouping
Schedule

EPISODE
OBJECTIVES

ol

aracters to the class and reflect on colonial times by writing

iendly letters in the roles of their characters.

Portfolio 3, Character Introductions, p. 6
Portfolio 4, Active Listening Guide, p. 7
Portfolio 5, Prewriting: Friendly Letter; p. 8
Portfolio 6, Writing: Friendly Letter; p. 9

Whole class for introductions and individually to write letters

Approximately 11/2 hours

B Culture/Social Interaction Create a community of families based on the setting and historical information.
M Culture/Social Interaction /dentify how families interacted with each other in their jobs and home lives.
W History Identify examples of how people lived and worked in colonial times.

B Social Skills Organize, plan, and make decisions while creating family characters.

B Critical Thinking Organize ideas from class discussion in new ways to create unique characters.

B Literacy Write a friendly letter about life in colonial Boston.

EPISODE 2
Struggle for Independence
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AUTHOR NOTE

Developing
Relationships
Because students will later
choose between loyalist or
patriot, you will want to
develop close connections
among the families. That
way, the problems they
encounter will affect the
relationships among the
characters.

D INTRODUCING THE CHARACTERS

Throughout this episode, have students add birth dates of some
family members or other significant events to the timeline. The
“present” for this Storypath is 1765; thus, students should calculate
dates accordingly.

Launch the episode

In this episode, students will work in groups to create families of char-
acters for their colonial street setting. Tell students that colonial families
were often large—families with six or more children were common.
Also, it was not uncommon for grandparents and unmarried or widowed
relatives to live with the family. Explain that families that include many
different relatives living together are called extended families. In addition,
extended families might have apprentices living with them and learning a
trade. Tell students that, on their street, some families have intermarried

and others have been friends for 20 years or more.
“O\t exte ded

- Activate prior knowledge about families
Use questions like the following to get students

families. During the brainstorming, cre dents
©® Who can be a member o coum osszlzzlz—
ties such as ﬂthS in-laws.)

(2] Wh in extended families?

; ﬁrord to live alone; there were many

e ﬂnd many bands were needed to do all the jobs.)

colon

mzly

COZ!

famil embers? (The extended family system makes it easier to care for

s that e ﬁ
??\G\h © Wh vantages of having grandparents live with younger

AUTHOR NOTE

Background
Information

After the discussion,

share with students the
Background Information
about common names on
page 78 of this Handbook.
Students might select one
of the names listed there.
Don't use students' names;
it gets too confusing.

EPISODE 2
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older people who cannot live alone. They can help with the chores, work in
the business, or look after the children.)

. Activate prior knowledge about names

Students will be choosing names for their characters. Begin a discus-
sion about people’s names by asking, “How do people get their names?”
Write students’ ideas on the board. If necessary, ask probing questions
like these.

® Why do some children share a first name with an older relative?
(They may be named after that family member.)

© What are some last names that are also skills or job titles? (Somze
family names, such as Smith, Carpenter, Cooper, Mason, and Butler, stem
from jobs beld by ancestors.)

© What are some other ways to choose names? (People might be named
after a famous person, special friend, or religious figure. People can be named
for animals, a skill they possess, a feat they performed, or their personality.)

LITERACY

Vocabulary
. apprentice
. extended families

AUTHOR NOTE

Historical Figures
Students may want

to select real people for
characters and try to
portray them authentically.
However, fictitious
characters allow for greater
flexibility and creativity in
responding to the critical
incidents of the Storypath.



D CREATING THE FAMILIES

Choose characters

Students should work in the same groups as in Episode 1. Each group
will create an extended family. Students will need to work together
to determine how many people are in the family, what each person’s
relationship will be (mother, father, aunt), what the age of each family
member is, and which student will develop which character. Remind
students that their family is involved in a business or trade that they
created for the frieze. Then each student will create a visual representation
of one of the family members. You might provide some guidelines. For
example, the students’ characters should be old enough to play an active
role in the business they have created.

Discuss the kinds of jobs people might have in the various businesses
that have been created. For example, in the pub, family members
may cook the meals, serve the drinks, wash the dishes, and so forth.
Have students speculate on which family members are likely to do
which jobs. As this discussion continues, add words to the word bank to
re-inforce vocabulary.

d
Because groups consist of only four or five students, each s f ﬁlary
es in the

create more than one family member. But students’ m During this episode,

be on one character. The “extra characters can students may come across
Storypath. Those characters will not be new terms that relate to
the clothing, occupations,
Develop the characte Q and lifestyles of people
After students h e e1r s they will need to “V”.‘g during this time
decide c ers loo t wear, and what special ps;“):' Students should
skil eed de t the Content Slide Sets and other 200 tNese newtermsto
the word banks in their
v es to_hel er those questions. Let students decide Portfolios. 25 well a5 fo
\ OW acee tailed they want their characters to look in terms of !
the class word bank.
? clothing'a air styles.

When students have decided on the general traits of their characters
(gender, age, family position, occupation), they should make the figures.
PORTEOLIO Refer students to Portfolio page 5, “Making a Character,” to help them

m. in this task.

After students make their figures, they can mount them on a large sheet
of butcher paper or poster board alongside other family members.

EPISODE 2 2 3
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MASTER

T4

Create biographies for the characters

Now that the figures are made, tell students that they will develop
their characters more fully by creating biographies for them. Distribute
Teaching Master 4, “Character Biography,” TH page 61. Brainstorm
and list some possibilities for each category on the form. Here are some
questions to get the discussion under way.

©® What jobs might certain family members do? (Fobs in the home were QUUUELlHNe1]-

often related to gender. Women and girls cooked, washed, ironed, and
cleaned, while men and boys brought in firewood, fed the animals, and
worked in the business. However, widows took on many of the tasks their
busbands bad done in order to earn an income.)

© What tasks might be involved in the various businesses? (Based on the
businesses students have selected, the tasks could include greeting custom-
ers, ordering supplies, stocking shelves, cleaning the store, running ervands,
keeping the accounts, and so on.)

© What words describe personality? (Discuss both positive and negative
traits; for example, a person might be bardworking but quick-tempered.
Such varied descriptions lead to a more interesting character development

that can be woven into the storyline.) “

© What leisure activities might people be involved in? (Gu
to include leisure activities of the time, such as talki ) Wood-
carving, dancing, ice skating, sledding, bor; ntmg, an

mes
such as lawn bowling, cards, dice, gud bz

© What 1nterest1ng pa nnght 0 have had?

(This questzon s Weﬂ ect with their charac-
s 10 yu be erson came to be a merchant,
ezng ot/a coming from Britain to live in Boston.
some of tbenf own family stories to help them think

ents ¢

\ h\‘ of p or their character.)

aking Sense
of the Story
After students see the
possibilities for asking
questions, they become
more engaged in the
process. Many questions
require an answer on the
spot. Students will want
their answers to make
sense in the context of the
Storypath and they will
realize that there is no right
Or Wrong answer.

z 4 EPISODE 2
Struggle for Independence

© How'"are the families related or connected to each other in the
community? (Help students imagine how families might be related in a
broader sense such as through proximity, cormmon interests, marriage, age,
or profession.)

Have students fill out their character’s biography using ideas from the
class discussion. To make sure students are on track, you may want to
preview biographies as you circulate around the room. Ask questions
consistent with what students are writing. For example, you might say
to a grocer, “I hear the storms at sea have been particularly fierce this
spring. How has that affected your tea shipments?”

Gender Issues
Students usually know that
gender roles were clearly
defined in times past.| use
this knowledge to compare
and contrast past times
with today and discuss why
roles have changed.

e\] \€‘N



LITERACY

Speaking and

Listening

e Summarize key
information.

e Speak clearly and
confidently.

e Speak in the character’s
voice.

e Listen with a specific
purpose.

e Organize information.

PORTFOLIO

CUSTOMIZE

Model the

process of
writing a short letter, and
then provide a written
model for students’
reference.

P CONCLUDING EPISODE 2

Meet the characters

Explain that students will introduce their characters to the class.

Encourage students to use their biographies to help prepare their

introductions. They should take on the identities of their characters as

they practice presenting their introductions to their group. Discuss the

simple guidelines below for preparing the introductions.

B On your biography underline important information about your
character, such as family name and family position.

B Keep your introduction short.
B Speak clearly and confidently.

B Practice your introduction with your family group. Make
improvements as necessary.

Students can also use Portfolio page 6 to help them prepare for the

introduce its characters to the whole class. Students should displa

ship
the figures they made as they introduce them. As the int

During the introductions,
listen for information
that you can weave into
the unit. For example,
one character might be
outspoken. Later, you
might use that character
as a person who has been
accused of stirring up
trouble with the patriots.

1ncorporated any improvements they’ve thought of, have each grou

uide”

anize the es
roup’“@a‘\s,

on Portfoho page 7. Students will use this

and relationships of family memb Pﬁn
r ters from

allow time for questlons
Ask questlons your stud

e class.

or example, “Do
et re?’ Also ask questions
111es for example, “I hear the
pers son have been seeing each other for

ans for marnage’ Spread the introductions over

OI‘ tO
CUO

Write friendly letters

Students can build on their character biographies by writing from their
character’s point of view about life in colonial Boston. Friendly letters  Stydents are incorporating
to relatives or acquaintances in Britain or in other colonial communities [etter writing skills when
will help students reflect on their learning experience. Letter writing is  they

used in each of the remaining episodes.

LITERACY

Writing

e describe events as
though they were a
fictional character;

¢ include information

. . ) about other characters;
Students can decide who would be the most suitable person for their o \yite fictional letters

characters to correspond with in the colonies or in Britain—this will
be an imaginary person. Offer ideas such as parents, brothers, sisters,
friends that the characters had grown up with, or business associates
who get goods shipped for their businesses. Perhaps some families have
friends who had lived in the colonies and decided to return to Britain.

Explain that letter writing was very important to people during colonial
times because that is how they kept in touch with friends, relatives, and
business associates far away.

about a time and place
in history.

EPISODE 2 2 5
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PORTFOLIO

PORTFOLIO

ASSESSMENT

EPISODE 2
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Brainstorm information for the letters

Refer students to Portfolio page 8, “Prewriting: Friendly Letter,” and
review each question with students before they write the letters. In the
letter, they should include at least two facts about their family and their
daily life. Students can think about some of their own family stories to
help them think of experiences for their character. Prompt their thinking
with a statement such as “Your friend in London knows that you were
quite poor in Britain. She wants to know how you were able to become
a successful merchant in Boston.” Students can write their letters on
Portfolio page 9, “Writing: Friendly Letter.”

ASSESS: The friendly letter
M s written to a believable correspondent;
B s written from the character’s point of view;

B is written as though the correspondents have known one another for
some time;

B includes two facts about the character’s family and daily life;

B follows the format for friendly letters.

If time permits, let students share their letters with the class. l 9

1\
pOF
ON\P‘ g‘p‘()‘)\)ﬁe
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BUILDING CONTEXT
LIFE AND WORK IN COLONIAL BOSTON

INTRODUCING COLONIAL LIFE page 28

Students discuss colonial life and determine ways they can learn more about it.
Materials None

Grouping Whole class

Schedule Approximately 30 minutes

RESEARCHING COLONIAL LIFE page 28

Students write a report describing the daily life and work of their characters.

Materials Teaching Master 5, Sample Report: The Bakery, TH p. 62
Teaching Master 6, Making a Diorama or Poster, TH p. 63
Portfolio 7, Prewriting: A Report, pp. 10-11
Portfolio 8, Writing: A Report, p. 12
Portfolio 9, Self-Assessment, p. 13

Content Slide Sets 2 and 3 X 0
Optional: cardboard grocery boxes for dioramas !?
posters; construction and tissue paper; textu @
fabric scraps, cotton balls; color F ayons,
tape, scissors; assorted “ A8
Grouping Family gro C“and resﬂe
the rep ‘K

Schedulg urs plus timg fa ts to write reports

CONCLUDING EPISOLE 3

Id!u

ditally for writing

tudents reflect on the experience, add to the word bank, and write about life and work in
colonial Boston.

Materials Portfolio 10, Presenting A Report, p. 14
Portfolio 11, Taking Notes: Daily Life Presentations, p. 15
Props for presentations if students so choose

Grouping Whole class for the word banks; individually for the writing activity
Schedule Approximately 1172 hours

EPISODE B Culture/Social Interaction Identify how wants and needs were met in colonial times.
OBJECTIVES B History Examine how peaple’s lives were affected by the conditions that existed in colonial times.
f B Economics /dentify how characters’ work contributes to the economy of colonial Boston.

W Sodcial Skills Organize, plan, and make decisions while planning reports with group members.

M Critical Thinking /dentify criteria for quality reports.

B Literacy Conduct research, take notes, draft, edit, and write a report.
W Literacy Present oral reports to the class to share information.

B Literacy Listen actively to and take notes during oral presentations.

EPISODE 3 2 7
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D INTRODUCING COLONIAL LIFE

PO

Build Context

In this episode, students will conduct research to prepare a written
report that describes what life was like in colonial Boston. The research
will deepen students’ understanding of colonial life so that they have a
context and connection to this time and place when faced with the criti-
cal incidents. Students will use their character’s job or role within the
family to choose a topic. For example, a student whose character owns
a pub might write a report that includes descriptions of the lively social
and political discussions overheard at the tables.

Begin by reviewing who the characters are. Let group members point
out on the frieze where their characters live and where in Boston their

AUTHOR NOTE

: : Learning Process
daily travels might take them. A basic assumption of the
Share ideas about researching colonial life Storypath approach is that

. . students know more than
Explain that students can now put the setting and characters together ...\
and think about daily life in colonial Boston. Use the questions below surprlsed a W
to stimulate discussion about different aspects of colonial life and how ents
students can learn about it. List students’ ideas on the board. W %hmlme and
ace through books, films,

© What are some topics that could be researched abouﬂ@&
7

life? (Topics include jobs, cooking, clothing, sbopp‘
schooling, transportation, religion, lzwngt ss and medietie,

laws and crime, and currency. If s ouble thi
these or other topzcs as o some o,
were racters’ lives.)

day. Then dsk

arn ab ﬁ nial times? (Students could use
%W‘L’S SUc ﬁ‘ catalogs and indexes or ask the librarian
where to % , use the Content Slide Sets, look in encyclopedias
M’ld books, contact history teachers and professors, visit bistory

muse s, vead historical fiction, view videotapes, use CD-ROMs, and
access the Internet.)

P RESEARCHING COLONIAL LIFE

28

TEACHING
MASTER

T5

EPISODE 3
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Establish criteria for the written reports

Explain that students will conduct research and write a report about life
in colonial Boston from their character’s point of view. Use Teaching
Master 5, “Sample Report: The Bakery,” TH page 62, as a transparency
to model the flavor of a first-person account told from a character’s point
of view. Ask students what information they learned from the baker in
this report.

Based on the discussion of the sample, have students decide what makes
a good report. Brainstorm a list of criteria with them. Guide them to
include the following:

B Explain how you do certain tasks.

B Describe what tools or materials you use.

and travels.

AUTHOR NOTE

Learning Process
When students can
establish their own criteria,
they know what to expect,
which guides their research
and gives them a sense of
ownership for the visual
displays.



B Describe what daily activities occur.

B Show at least one way in which your daily life is affected by or
linked to Britain.

B Create images in the reader’s mind.

After writing a list of criteria for a good report, post the list and a copy
of the report in the classroom for students’ reference.

'To help students generate ideas for research topics, students can work in
their family groups using Content Slide Sets 2 and 3. These slides will help

& students gain a better understanding of colonial life in Boston. Students can
read and reread the slides aloud and then discuss the slide questions.

CONTENT

SLIDE SETS Organize the work
2 Here’s one method for organizing students’ work as they research and
3 write their reports.

Step 1 Together, the members of each family group can decide what
topic each member will research. At least one topic should pertain to
the family’s particular business. Other topics can relate to daily life
in the home or something more general such as transportation or

\l\e‘N

schooling. (Refer students to the list of ideas they generated in ih?

earlier discussion.) Two or three students can work on one

Adapting Characters topic as long as each student focuses on a differg '

and Frieze example, a member of the printer’s fam Ocus' on th

As students learn more involved in getting materials from aif. Whother @u

about this place and the focus on the printing r ing w Qﬁ s, stu-
people, they may want to dents will deepeq t ndrn “@ er’s role and be
change or add information bett et ‘@crrtr their character’s point
about their character and rag 61’(5 toplcs for which they can easily

resou

frieze. Encourage studen
to do thls withi \g
i\ tep 2 trategy for students to access the resources they @RI
nee

eir research Clarify that the Storypath takes place in New
England, so students should focus their research on that region.

Step 3 Use Portfolio pages 10-11, “Prewriting: A Report.” As neces-
sary, guide students through each part of these pages. They provide a
guide for the research and writing process. Adapt this guide to meet
the needs of your students.

PORTFOLIO

Step 4 Use Portfolio page 12, “Writing: A Report.” This page contains
a graphic organizer that will help students outline their report before
writing.

Guide student work

As students work on their reports, your role can be to assist groups as

needed during the writing process (drafting, revising, editing, and pol-

ishing). When necessary, teach mini-lessons to clarify content, develop
skills, or introduce or clarify new vocabulary.

Z ASSESS: The reports
Students should complete Portfolio page 13, “Self-Assessment.” Use this
ASSESSMENT same item to assess students’ work.

Speaking Skills

As students are working,
intersperse short impromptu
role plays to keep them
connected to the story.

For example, you might

ask the printer,“What are
some interesting projects
you've been working on?
How is your apprentice
doing?” Remind students to
respond in character.

PORTFOLIO

N a1
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@ Optional Activity: Making visual displays

Instead of a written report, or in addition to it, students can create a visual Market Day
representation of colonial life. Some possibilities include posters, drawings, To extend students’
dioramas, models, videos, additions to the frieze, and skits. Before students understanding of their
choose what type of visual display to create, have them decide what consti- characters’daily lives,
tutes quality work. For example, ask, “What will a quality diorama look like? you could also organize

a typical market day.
Students can sell or trade
the“wares” of their
businesses. This allows an
opportunity to focus on
® carefully prepared economic issues.

How would you judge a quality addition to the frieze?” Brainstorm with
students a list of general criteria for each kind of display. Here are some
criteria to start the brainstorming.

® well-organized

® daily life is accurately re-created and displayed
® attractive
® correct spelling and grammar

You may want to use the criteria as a checklist to distribute or post for

student use. The list will be used for assessment and may be modified as “\N

students continue their research and discover other important criteria they

want to include. “
TEACHING Teaching Master 6,"Making a Diorama or Poster,”TH page 6S,W$
?&u 3

MASTER plan and create these types of displays. With your gui an use

Pr pre
Lﬂh completed explain that oral presentations need

?\c\ to be m at everyone can learn about daily life in colonial times.
? Each student will need to prepare an oral presentation. If two students
worked on different aspects of the same topic, they should present their
reports together.

In preparation for the presentations, have students work independently
or in pairs to complete Portfolio page 14, “Presenting A Report.”

Present reports LITERACY

Students should make their presentations in the role of their charac- Speaking and
ter. Refer students to Portfolio page 15, “Iaking Notes: Daily Life Listening
Presentations.” As students listen to the presentations, they can use e Shareimportant

PORTFOLIO

this page to write key words or sketch quick pictures related to life in information orally.
colonial Boston. You can discuss their notes after the presentations. e Listen for
information and

After each presentation, invite questions from the audience. The
presenters may need to conduct further research in order to answer
some questions at a later time. This will encourage students to learn
from a “need to know.” Students will likely have new ideas and details
related to their own family and character. Encourage students to go back

new vocabulary.
e Take notes.
Write words or
sketch pictures
to convey the big ideas.

EPISODE 3
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to Portfolio page 6, “Character Introductions,” and add new information
about their family. Also, add any new vocabulary from the presentations

to the word bank.

Reflect on colonial daily life

To deepen students’ understanding of colonial life, discuss the following
questions.

© What was life like in colonial times? (Have students speculate on the
way of life based on basic needs and the information they have learned
from the presentations.)

© What skills did people need? (Students should be able to relate their
answers to the various presentations.)

© How was life in colonial times similar to life today? (Students should
refer to similar basic needs being met, such as the need for food, shelter,
and clothing. In fact, you might mention that some modern building styles
are based on colonial styles, providing a connection to that time. Other
similarities refer to types of businesses and how they operate.)

© How was life in colonial times different from life today? (Students
should refer to the way in which needs are met. For example, the availabil-

ity and variety of foods and goods are much greater todﬂy, and fo J“

age is much less of a concern because of Veﬂzgemtzon )

® Do any of the jobs exist today? (Answers mg on
job. Students may suggest comparable jobm odﬂy, St G
rant or cafe owner for pub %do or de Q

® How do colo' end o hey depend on

nd'social interactions they need

place.)

ﬂppy "@

e\] \€‘N
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CRITICAL INCIDENT
TAXES FROM BRITAIN

TAXATION WITHOUT REPRESENTATION page 33

Students order supplies from Britain and then learn about new taxes on those supplies.

Materials Teaching Master 7, Business Letter, TH p. 64, one per family
Teaching Master 8, Public Notice: Taxes from Britain, TH p. 65
Portfolio 12, Flow Chart, p. 16
Content Slide Sets 4 and 6
Optional: Paper cups and pennies

Grouping Family groups
Schedule Approximately 30 minutes
RESPONDING TO THE TAXES

Students decide how to respond to the taxes and learn about mob viole

mnmn
tc nson Ky gse TH p. 67
shes

Groupmg r co a and discussion; family groups for
ig etter ng Si

CONCLULING ..PISODE 4

Stud reflect on and write letters about the events of this episode.

Materials Portfolio 13, Writing: Friendly Letter, p. 17
Content Slide Sets 4 and 5

Materials "Teaching Master 9, Background for Guest S e
TH p. 66

"Teaching Master 10, The
Content Slide Set 5

For 51gns

LA

Grouping Whole class to discuss events and individually to write letters
Schedule Approximately 30 minutes
EPISODE B Culture/Social Interaction Identify ways groups address similar concerns when faced with conflict.
OBJECTIVES W History Explain how people in colonial Boston responded to taxes.
B History Examine the reasons for the actions of both the British government and the colonists.
B Government Give examples of tensions between the wants and needs of the British government and
the colonists.

B Economics Understand Britain’s reasons for taxing the colonies and the colonists'reasons for their responses.

B Economics Explain how economic conditions and attitudes toward Britain influenced colonists’ decision
whether or not to protest the taxes.

W Social Skills Make decisions and take action in the characters’ family and community settings.

B Critical Thinking Examine historical events from different points of view.

M CivicCompetence Explain how freedoms, rights, and responsibilities relate to the taxes from Britain.
B Literacy Use a flow chart to understand the colonial system.

EPISODE 4 W Literacy Write a friendly letter about British taxes and colonists’ responses.
32 Struggle for Independence



IS TAXATION WITHOUT REPRESENTATION
A N

The following events are discussed in this episode. However, do not
DR SETS post these events on the timeline until you have discussed them in
class. When students want to learn more about these events, refer
them to Content Slide Sets 4, 5, and 7.

W 1765 Stamp Act passed

M August 26, 1765 Gov. Hutchinson’s home destroyed by mob
M 1766 Stamp Act repealed
M 1767 Townshend Acts passed

A _/
Set the stage
In this episode, students experience the tension between the colonies N

and Great Britain as the British government imposes its will through

taxes. In role, students must decide how to respond to events that stgai

the relationship between the colony and mother country e ® point of View

begins with students gaining a clearer understandln ONISts s the episode unfolds,

depended on Britain for goods and services. arn bout tax-  quide the discussions so

ing of those goods and services. P that students don't all

Have students work in fami o read @; ntent Shde agree on one position. Help

i i

SYStem-m the text and then discuss the ol O elsuesha
CONTENT - »
SLIDE SET e@‘ en fQ olonial system?
N&der ritain

s

Next a groups to make a list of supplies that they need to oper-
ate their businesses. Supplies might include paper, equipment, or fabric.
Each business should generate a list of at least five items. Here are some
ideas to prompt students’ thinking.

costs associated with them.

B parts for the printer (Some parts are wearing out.)
glass to repair a broken window

coffee grinders for the grocer to sell

tea (Lots of it—the colonists are big tea drinkers.)

spices (pepper, nutmeg, and cinnamon)

tools for the silversmith

Explain to students that they must import many of the goods needed
to run their businesses. Many goods can be imported from and exported
to only one country—Britain. Therefore, any special supplies that are
not available in the colonies must be bought through Britain. Most
merchants had a contact person—called an agent—in Britain who
purchased the goods needed and had them shipped to the colonies.

EPISODE 4 3 3
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PORTFOLIO
12 4

TEACHING
MASTER

LV

AR

CONTENT
SLIDE SET

4

MASTER

T8

Have students turn to Portfolio page 16, “Flow Chart: Ordering Supplies
from Britain.” Students can complete this page to develop a greater
understanding of the colonial system. When each student has completed
the diagram, have students work in family groups to prepare a business
letter to their agent in Britain. Display Teaching Master 7, “Business
Letter,” TH page 64, as a model.

Learn about taxes from Britain

Read the following narrative to introduce the taxes imposed on
the colonists.

Narrative
Great Britain fas been in a long struggle with France over control of North America.
Through wars, Great Britain has finally driven the French out of America—the
colonies will remain British. However, it is expensive to build ships, supply
armies, and pay soldiers. The wars have drained the British treasury.

Writing
Write a business letter.

To raise morney, the British government, or Parfiament, has passed [aws that

force colonists to pay taxes. Taxes are nothing new to the colonists. They have e “ \ew

long paid taxes to their own colonial govermments. But the colonists have t

right to elect the people in the colonial governments who tax tﬁem

Parliament are different; colonists cannot vote for memﬁer
colonists are condemning the tax laws as Tep entat

ﬁ‘?‘

To help build context for P on the
ir f:

colonists, have stud

g Content Slide

Set 4. Thes shd@ stude tﬁr tter understanding of why
e\w taxes. Sttd ead and reread the slides aloud

@ OtICCS have arrived from Britain describing taxes
on a mra ge of goods purchased in the colonies. Post Teaching
Master 8, “Public Notice: Taxes from Britain,” TH page 65. Let students
examine this notice. Share with students the Background Information
about colonial money and wages on page 79 of this Handbook
so that they can better understand the impact of these taxes. Tell
students to look again at their completed diagrams and at the business
letters they wrote and discuss with their families how the taxes will affect
their lives and businesses. Explain that everyone will be taxed on a bill of
sale and other items, depending on the goods purchased.

0? \G\ P\:‘en iscuss stions.

-
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@ Optional Activity: Modeling taxes

This activity reinforces students’ understanding of taxes. Give each family
group a small paper cup of pennies. Explain that you've decided that each
family must give you one penny for every document used thus far in the
Storypath. This includes each Teaching Master, Activity Guide, and written
report. Give groups about five minutes to decide their total “taxes.” Then
collect the pennies from each group. Explain to students that they have just
modeled the Stamp Tax, which taxed printed items in the colonies.

~




TEACHING
MASTER

T9

RESPONDING TO THE TAXES

In this section, families decide how they will respond to the taxes. They
learn how some colonists actually responded—with mob violence.
Students then suggest other ways the colonists could have responded.

Conduct a community meeting at the pub

Explain that a meeting has been called and people are gathering at the
pub to discuss how they are going to respond to the taxes. Will they
protest the taxes, accept them, or ignore them? If they protest, how will
they do it? Appoint a student to lead the meeting. The pub owner may
be preferable. Let students take charge of the situation, reminding them
to conduct the meeting in the role of their character.

Possible responses to the taxes include
M writing a letter to Parliament protesting the taxes;

M writing letters to other colonies calling for the colonies to unite to
protest the taxes;

making handbills that protest or support the taxes;
making signs about the taxes to place in their businesses’ windows;

making signs calling for the boycotting of British goods

having a protest march, with placards.

During the meeting, help students und
sions. For example,

@ng of éeq-

me of the col-
sinesses who sell these

B if students choos

tlSh 0
onists di —WP“ nnpa t

@‘allenge British law could lose everything

1sts who
and

B the Qmsts are British citizens and they have a loyalty to Britain.
Are they ready to act against that loyalty?

Act on the responses

After the meeting, have students act on their responses, bearing in mind
that different families may have different responses. Signs, handbills, and
letters to Parliament can be posted near the frieze.

Relate Hutchinson'’s position

At this time, you or another adult should play the role of Thomas
Hutchinson, the acting governor of Massachusetts. Hutchinson is
sympathetic to the colonists’ concerns, but he is an agent of Britain and
must enforce its laws, including taxes. The adult should use Teaching
Master 9, “Background for Guest Speaker: Thomas Hutchinson,” TH
page 66, to prepare for this role. Tell students that Hutchinson has called
the merchants to a meeting. He is concerned that many merchants are
smuggling goods into the colonies to avoid paying taxes. He is also
concerned about the colonists’ plans to protest or ignore the taxes. Have
Hutchinson open the meeting by stating the points listed in Teaching
Master 9, generally saying that, while the taxes may not seem fair,

N

Struggle for Independence
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AUTHOR NOTE

Prompting the
Role Play

Sometimes questions
prompt fuller participation
in the role play. For
example, during the
meeting with Hutchinson,
[ might say,“Mr. Jones, |
understand prices on your
goods will substantially
increase with these new
taxes. How do you feel
about that?”

EPISODE 4
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he plans to carry out his duty and uphold the law. After Hutchinson’s
opening remarks, let the meeting unfold, allowing students to take

the lead.

Relate the sacking of Hutchinson’s house

With a sense of drama, tell students that many colonists were angered
by Hutchinson’s position on Britain’s right to tax them. At a meeting,
a group of men calling themselves the Sons of Liberty stirred up the
already angry crowd, yelling, “We must take action!” Suddenly, the
crowd became a mob and turned its anger toward Hutchinson. The mob
ran down the street toward his house.

TEACHING Read the introduction on Teaching Master 10, “The Sacking of
MASTER Hutchinson’s House,” TH page 67. Then have Hutchinson’s character,
T10 in an exasperated voice, read the section in quotation marks. This is from
an actual letter that Hutchinson wrote about the incident. Ask students
to listen for ideas in Hutchinson’s description that would influence their
reactions to the events.

Listen for specific
Discuss the sacking information: N
Ask students if they, as their characters, would have attended that meet- @q

ing with the Sons of Liberty. Ask them, one by one, if they Were in d“
in the destruction of Hutchinson’s house, or if they ;ﬁ
B&s

Listening Skills

when they saw that the people were gettlng out o tudents
respond in role. Use leading questlons t gine e1r
character’s response would be in ghis and %5‘ :) sks
involved. For example ere 1n | olence and

were asked abou er w
kob s taxes Wlth these questions.
thmk ﬁ'ls have a right to protest these taxes? Guiding the
G\ h¥ ons of Liberty are justified in their actions? Discussion

The discussion should hel
0?? u Can ence be JuSUﬁedD students understand thatp
B How should people protest actions they think are unjust? these events are complex
and that both sides—the
British and the colonists—
contributed to the rise in
discontent. If students take

Weave into the discussion the concept of vigilante (see page 37) and write
the definition on the board. Explain that the Sons of Liberty were
considered vigilantes. Were they helpful or harmful to the colonists?
Guide the discussion so that students understand that the Sons of | . oo other,
Liberty were committed to independence, believed they were in the challenge their ideas by
right, and debated issues with the British officials so that people would  taing the other viewpoint.
be forced to consider their relationship with Britain. On the other

gz! hand, their tactics were often intimidating and violent to the colonists

themselves.

P—— Distribute Content Slide Set 5 to family groups and read the slides to
=2t the class. Then have family groups reread the slides and discuss the slide
5 question, “What was the Stamp Act?”

@ Expand vocabulary

Introduce the following words and add them to the class word bank.
Have students add these words to their Portfolio word banks as well.

EPISODE 4
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Ak

CONTENT

SLIDE SETS

4
5

PORTFOLIO

Y
f

ASSESSMENT

loyalists Colonists who remained loyal to Britain and wanted to remain
under British rule

patriots Colonists who wanted to be free of British rule
Tories a British political party that supported the loyalists

vigilante a member of a group organized to punish an alleged criminal
when the law seems incorrect or too slow to act

Whigs a British political party that supported the patriots

Explain that most colonists were beginning to think of themselves as
either loyalists or patriots. However, some colonists were trying to
remain neutral. Ask students to speculate as to why some people would
try to stay neutral.

CONCLUDING EPISODE 4

Discuss students’ experience

Allow students time to reflect on the events of this episode. Use ques-

tions such as these as prompts.

B Were you surprised by Britain’s taxes?

B Did all the families respond to the taxes in the same
there differences?

B How do you think Britain will respo
have an obligation to prote
doing their job for

t@@ nts? D gam
Hut

rmme

If students

\w’g"enwégmméle?e Mp Act, refer them to

Have s in ‘character—write a letter to the person they wrote to
in Episod€ 2. They should focus on the events of this episode (taxes, mob
violence) as well as on their feelings about the events. You might prompt
students’ writing this way:

“People in England may have heard stories of riots in Boston, so family,
friends, and associates would be very concerned about what is happening
in the colonies. What will you tell them? They would want to know if
you’re safe and what’s going on. Will you assure them that everything is
all right, or will you tell them the situation is serious?”

Have students write their letters onto page 17 of their Portfolios. If time
permits, let students read their letters to the class.

ASSESS: The friendly letter

B is written from the character’s point of view;
B includes accurate information about the events;
B describes how the character feels about the events;

B follows the format for friendly letters.

SN

LITERACY

Vocabulary
. loyalists

. patriots

. Tories

. vigilante

. Whigs

\|\€‘N

LITERACY
Writing
Write a friendly letter.

CUSTOMIZE

Respond to Letters
You might select some
letters and write a response
as a way to introduce
additional information or
raise new issues.

EPISODE 4
Struggle for Independence
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CRITICAL INCIDENT
ARRIVAL OF BRITISH TROOPS

ARRIVAL OF THE BRITISH TROOPS page 39

Students learn about the arrival and quartering of troops in colonial Boston.

Materials Teaching Master 11, Template of British Warship, TH p. 68
Content Slide Sets 4 and 7

Grouping Family groups
Schedule Approximately 40 minutes

RESPONDING TO THE BRITISH TROOPS page 40

Students discuss the arrival of the troops and learn about further disturbances.

Materials Portfolio 14, Primary Source: Newspaper Article, p. 18 e“ \€N

Portfolio 15, Primary Source Reading Guide, p. 19

Content Slide Set 1 0
Grouping Whole class ?“\

Schedule Approximately 40 minmgo
\

CONCLUDING EPISODE 5
Stud fle

<@$§fnd lookPAy events¥rom different points of view.
\ h\‘ Materi olio 16, Tiking A Position, p. 20
0 Content Slide Set 7

Grouping Whole class to discuss events and individually to write letters

Schedule Approximately 40 minutes

EPISODE B Culture/Social Interaction /dentify ways groups address similar concerns when faced with conflict.
OBJECTIVES W History Explain how people in colonial Boston responded to the arrival of British troops.
B History Examine the reasons for the actions of both the British government and the colonists.
Z B Government Give examples of tensions between the wants and needs of the British government and
the colonists.

B Government Identify Britain’s role in maintaining order and managing conflict in the colonies.

B Sodial Skills Make decisions and take action in the characters’family and community settings.

B Critical Thinking Examine historical events from different points of view.

B CivicCompetence Explain how freedoms, rights, and responsibilities relate to the troops from Britain.
W Literacy Read primary sources for specific information related to events in colonial Boston.

38 EPISODE 5
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D ARRIVAL OF THE BRITISH TROOPS

AR

TIMELINE ~

The following events occur in this episode. However, do not post
CONTENT them on the timeline until you have discussed the events in class.
SLIDE SETS When students want to learn more about these events, refer them
4 to Content Slide Sets 4 and 7.
7 M 1765 Quartering Act passed
g Actp
M 1768 British troops arrive in Boston
. /
Set the stage

In this episode, students respond to the arrival of British troops, who
are sent to America to keep order. The troops’ presence strains colonial/
British relations as much as the taxes do.

When students are out of the room, perhaps at lunchtime, add six N
TEACHING British warships to the harbor section of the frieze. You can use Teaching “\e
MASTER Master 11, “Iemplate of British Warship,” TH page 68, to creatﬂe
T11 silhouettes of the ships. Give students a chance to notice the s
the course of the day. However, if no one notlces
the addition, bring it to their attention by yone
anything different about our settlngD 1s
town?” Lead students to con oop to keep
order, in response tQ t at h @ Boston.
Read the l@h‘ tive ab @ wal of troops.
Dramatizing % ?\
the Event \X
To add h ccordi w ca[[ecf the Quartering Act of 1765, the colonists
?\e- ay must pr oocf and lodging for British soldiers in vacant buildings,
[Wmple. He Shof”d public buildings, stables, inns, and even private fomes if necessary. On
announc“hathe be October 1, 1768, six ships sailed into the Boston harbor with two
representative of King . . o o
George and itis the regiments of British troops. Lt. Col. William Dalrymple is in charge of

colonists’ obligation to finding places for his soldiers to (ive in Boston. Dalrymple’s soldiers set up
provide lodging, food,and  tents in the Boston Comimon while fe searched for quarters for the troops.
supplie forthe soldiers. —rrg, \ fanufactory House was approached, but this building provides homes
Let students respond i od the ol ol A ol
in character for poor families and the tenants refused to move. So Dalrymple mov
some troops to Faneuil Hall and Town House—the places where colonial
representatives meet to govern Massachusetts. British officers have also
rented rooms and fouses, but many of the troops are still without quarters.

EPISODE 5 39
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P RESPONDING TO THE BRITISH TROOPS

AR

CONTENT
SLIDE SET

1

PORTFOLIO

LN i

PORTFOLIO

BN a1

AUTHOR NOTE

Background
Information

Students may not know
that there were African-
American slaves in colonial
Boston. This is a good time
to discuss this information,
which is presented as
Background Information
on page 80.

40

EPISODE 5

Discuss the troops

In character, the students should meet at the pub to discuss the events

and how they plan to respond. Ask one student to lead the meeting, mak-

ing sure that the following questions are addressed.

B Are there vacant buildings where soldiers might be quartered?
(Identify any buildings on the frieze that could serve as barracks.)

B Can the troops be stationed outside of Boston? (Refer students to
Content Slide Set 1.)

B What direct impact will the quartering of troops have on the families?
B What might happen if the colonists resist quartering troops?
Let the events unfold, allowing students to play out their responses to

the situation.

Read a primary document

Discuss with students the concept of bias, or point of view. Explain that
newspapers of this time tried to sway public opinion much more than
they do today. Refer students to Portfolio page 18, “Primary Sougce
Newspaper Article,” explaining that this page shows actualt a

newspaper article from October 29, 1768. Explam tha orted
on the relationship between the colonists arﬁ itish soldiers

Explain that primary documents llengi @and
because they use langua be famili ain further

that there are th1 erstand unfamiliar

text Ilk&ﬁ ost ning-P;
ut the a rp e for writing the article;

thm ey already know;
B read artlcle more than once;

B listen to someone else read the article;
B look for the most important ideas in the article;

B identify names, dates, and other important words.

AUTHOR N°TZ

SWI|| be
unfamiliar with the style
of writing and some of the
vocabulary of the Boston
Evening-Post. However,
reading this document
provides them with a
“flavor of the times”and a
context for understanding
how language changes
over time.

Refer students to Portfolio page 19, which provides a reading guide for

the Boston Evening-Post article. Review this guide with students and then
have students work in family groups to read the newspaper article.

After students have completed the article and reading guide, bring the
class together to discuss the article. Begin the discussion with questions
such as:

B What are some examples that show the troops are abusing their
power in Boston?

B Why do you think the soldiers encouraged “some Negro servants to
ill-treat and abuse their masters . . .”?

Struggle for Independence

Reading Primary
Sources

When students read
primary documents, they

. read for information;
interpret information
related to an event
in time;

. draw conclusions based
on primary sources.



CUSTOMIZE

Setting the Stage

In Episode 6, you will select
a student to role-play a
young woman who has
befriended Matthew Kilroy,
a British soldier. You may
want to select the student
now and have her explain
to the class that the soldier
is homesick. Add other
details that are appropriate
to your specific Storypath.

PORTFOLIO

this pag ¥
\x:etb& sh sil

M As an inhabitant of colonial Boston, how do you feel after reading
this article? Why do you think the colonists are upset about the
events described in the article?

B What do you see for Boston’s future?

CONCLUDING EPISODE 5

Discuss students’ experiences

If students would like more information related to the events of 1767 and

1768, refer them to Content Slide Set 7. Then use questions like these to

prompt thoughtful reflection about the arrival of the British troops. CONTENT
SLIDE SET

B Do you think the British government has the right to send troops to 2

its colonies?
B How will life in Boston change as a result of the arrival of troops?

B What risks do families take if they do not support the quartering of
soldiers? What effect will these risks have on our businesses? N

B Did all the families respond in the same way? Why or why not?

Discuss point of view

Ask students to consider how the soldiers may have felt " ‘m\ Connect
oldind ve ‘

to Boston. Explain that many of them were 18 ry concepts and
ir

homesick. They often came from poor fa m1l1ta e terms such as “homesick”
best hope for earning a living. Life@s a B dierj as to students’own
difficult—the soldiers ot we 0 Ve students experiences.

turn to Portfoh dents can complete

ing of the different points of

great r
@‘ﬁ olonists.

EPISODE 5 41
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CRITICAL INCIDENT
THE BOSTON MASSACRE

TENSIONS BUILD page 43

Students learn about confrontations that occur on a regular basis between townspeople
and British troops.

Materials "Teaching Master 12, The Ropewalker Incident, TH p. 69
Grouping Whole class
Schedule 30 minutes

THE BOSTON MASSACRE page 44

Students examine two versions of the Boston Massacre.

Materials Teaching Master 13, An Account of the Boston Massacre, TH pp. 70-7 N
Portfolio 17, Visual Literacy: Historical Illustrations, p. 21 e“\

Content Slide Set 8 3
Grouping Whole class 0“
-3\

Schedule Approximately 1 hour

Students discuss th
Col. Dal ph“

Non ‘S
ﬁQr ups for discussion and whole class for the meeting
pproximately 30-40 minutes

CONCLUDING EPISODE 6

Students write letters about the Boston Massacre expressing their points of view and listen
to a narrative that connects with the next episode.

Materials Portfolio 18, Writing: Friendly Letter, p. 22
Grouping Individually

Schedule Approximately 30 minutes
EPISODE B History Give examples of how peaple viewed the Boston Massacre differently.
OBJECTIVES

W History Examine the causes and effects of the Boston Massacre.
B Government /dentify Britain’s role in maintaining order and managing conflict in the colonies.
B Sodial Skills Make decisions and take action in the characters’family and community settings.

B Critical Thinking Examine historical events from different points of view.

W Civic Competence Identify examples of freedoms, rights, and responsibilities of colonists related to
events leading to independence.

B CivicCompetence Practice the democratic process while coming to a consensus in a town meeting.
B Literacy Analyze historical illustrations of the Boston Massacre.

EPISODE 6 B Literacy Write a friendly letter to express a point of view of the Boston Massacre.
42 Struggle for Independence



IS TENSIONS BUILD
N

The following events occur in this episode. However, do not post
these events on the timeline until you have covered them in class.

B March 2, 1770 Ropewalker incident
B March 5, 1770 Boston Massacre
B April 1770 Townshend Acts repealed

M 1772 Sam Adams asks Boston to create the Committee
of Correspondence.

J

Set the stage

In this episode, students further explore the tensions that were building
between the soldiers and the colonists and examine how those tensions

erupted into the Boston Massacre. Students compare different accounts \N

of the Boston Massacre and reflect on this event.

Describe confrontations “
Read the following narrative to the class to set the !‘\Qr ta-

tions between colonists and British troops v e

Narrative E G [ LITERACY

Tensions are increas W ier; [e The colonists  Listening Skills
the,

c(eep[y res co[omsts cannot take  Listenwitha
ou mﬁers of Parfiament but they can spedific purpose.
h 1tFL t ownspeop[e young and old, reqularly taunt
C\ the sold them names, insulting them, and throwing objects at

0??\ them. TeMpers grow short on both sides. Scuffles and fistfights often break

out between soldiers and townspeople.

Read about the ropewalker incident

Explain that a serious confrontation occurred at John Gray’s ropewalk—
a building where ropes were made. Read to the class the description of

TEACHING this event on Teaching Master 12, “The Ropewalker Incident,” TH page
69. The description provides a meaningful context for the “massacre”
T12 that took place three days after this incident.

Explain to students that, in addition to a general dislike and distrust of
the troops, Boston workers resented the soldiers looking for other jobs
because it took work away from the colonists.

Discuss the ropewalker incident
Use such questions as these to discuss the passage on Teaching Master 12.

B How do you think the soldiers felt about the encounter with the
ropewalkers?

EPISODE 6 43
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TEACHING
MASTER

T13

CONTENT
SLIDE SET

CUSTOMIZE

The use of role-

play here and
throughout is an excellent
learning tool for students.

B How do you think the ropewalkers felt about the encounter with the
soldiers?

B What do you think the author meant when he said, “Both sides
clearly regarded the interruption of their battle as temporary”?

B Why do you think the two groups were so easily provoked?

THE BOSTON MASSACRE

Prepare for the role play
Distribute a copy of Teaching Master 13, “An Account of the Boston

CUSTOMIZE

Relating the Event
Massacre,” TH page 70, to a student whose character is likely to have devel- may dgci de to read
oped a friendship with one of the soldiers. Explain to the student that she ¢ 2ccount of the event

has witnessed the Boston Massacre and she is going to read an account of
the event aloud to the class. This is a historical fiction piece that recounts
the events of the massacre. The student should have time to prepare
for the reading so that it can be read with a sense of drama—this was a
horrible event to observe.

yourself and attribute the
description of the event
to a particular character in
your Storypath.

\l\e‘N

LITERACY

Role-play news of the massacre

Listening Skills
: Q“ Listen with a specific
taunti @1 ; purpose.

% people? Who might
about who shouted, “Fire!” Allow

% events might have contributed to this situation?
1d people’s feelings contribute to the Boston Massacre?
B Is “Boston Massacre” an appropriate name for this event?

B Whose fault was it? Is this an easy question to answer?

B What do you think will happen next?

Introduce another point of view
Refer students to the print of the Boston Massacre shown in Content
Slide Set 8. This print is made from an engraving by Paul Revere.
Have the class discuss—out of role—how this portrayal of the massacre
compares to the account on Teaching Master 13.

Visual Literacy
Compare and contrast
content of images to

You or another adult can play Paul Revere, who asks the print shop ~cntentin text.

owner to make many prints of his scene of the Boston Massacre. Explain
that the printer can make a nice profit from printing the engraving.
However, the printer believes the engraving is inaccurate. Let the printer’s
family and Paul Revere role-play this scenario. Then have family groups
discuss what they would do if they were in the printer’s family’s position.
Have the class role-play the conversations.

44 EPISODE 6
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Tell students that the print was distributed all over the colonies. Ask,
“How do you think the print affected people’s feelings about the event?
What other effects did the print have?” (Ir made people angry and belped

unite them in a common cause.)

@ Compare primary sources: historical illustrations
& Next have students in family groups discuss the other print of the

“massacre” shown in Content Slide Set 8. Have students compare

gﬂggi’g these two versions of the same event and answer the question, “What
) PORTFOLIO
8 happened at the Boston Massacre?” Then have each student complete 7.
Portfolio page 21, “Visual Literacy: Historical Illustrations.” m‘

BEEEE® RESPONDING TO THE MASSACRE

Discuss the event in family groups

Give students time to discuss the massacre in their family groups and
examine how this event might affect their family. What will happen next?

Discuss the event at a town meeting
After families have had time to formulate some ideas, announce tha
a town meeting is being held in Faneuil Hall. Explain that u
meeting, the townspeople should agree on a plan of c cid
on a message that will be given to Gov. Hutchrn

The message should be a short paragrap e or

s to
lead the meeting. Another s
chart paper some thin

record n on

Want t oughts are

expressed stude ress their thoughts in
graph.

\ tuden @ wrth the one below, which is the actual
essag inson, who relayed it to Dalrymple. Let volunteers

\N

Write to express a point
of view.

Il

or on

?\G read b graphs aloud. As a class, discuss any similarities and
0 differences.
Actual Letter Sent to Hutchinson Reading Primary
. . .. . . Sources
It is the unanimous opinion of this meeting that dentitysimilrties
the inhabitants and soldiery can no longer (ive and differences.
together in safety; that nothing can rationally

be expected to restore the peace of the town
and prevent further blood and carnage but the
immediate removal of the troops.

~from The Boston Gazette, March 12, 1770.

EPISODE 6 4 5
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PORTFOLIO

18 )

o

ASSESSMENT

CONCLUDING EPISODE 6

Write about the massacre

Tell students that they should continue their correspondence—letter
writing—and describe their version of what took place at the “massacre.”
Prompt this writing activity by saying that news of the event has spread
throughout the colonies and across the sea. People in Britain have heard
that the soldiers were attacked by a vicious mob. They want to know if
this is true.

Have students write their letters onto Portfolio page 22. If time permits,
read students’ letters aloud. Challenge students to look for examples of
information and feelings in the letters that vary from the accounts given
on the Teaching Master and in Content Slide Set 8.

ASSESS: The friendly letter

B is written from the character’s point of view;
B includes accurate information about the massacre;
B describes how the character feels about the events;

B follows the format for friendly letters.

To bring closure to the episode and to set the stage for the 0&
read the following narrative to the class. \

Narrative e

The day after the massacy w Pb Qved fis
troops from Bostgr g Boston. Harbor.
Coma Pdrliament was debating if it

To ct . On April 12, 1770, all the taxes,

Massac ment was persuaded to repeal the taxes by the other

??\C\ P»xept the t repealed. Although not yet aware of the Boston

violence, protests, and particularly the boycotts. Parliament kept the tax on
tea, flowever, to remind the colonists that it still had the right to govern
them and tax them as it saw fit.

Sam Adams, a leader of the Sons of Liberty, has set up a Committee
of Correspondence in Boston to keep in touch with other towns in
Massachusetts and with the other colonies. News that used to take weeks
to travel is now spread in days as special messengers ride day and night.
They communicate news about taxes, Parliament, local gatherings, and
other political news so that the towns and colonies can support each other.
Committees of Correspondence have fhelped unite the colonies.

Discuss with students the issue of communication of the time. Ask, “What

if the colonists knew that the Townshend Acts were going to be repealed?
Do you think the Boston Massacre would still have occurred?”

If students want to read about communication during this time period,
refer them to Content Slide Set 3.

4 6 EPISODE 6
Struggle for Independence

LITERACY

Writing and Listening

®  Write a friendly letter.

® Listen with a specific
purpose.

CUSTOMIZE

Speeches
Instead of W m
wgwe speeches

about the Boston Massacre.
This activity reflects the
actual history of Boston,
where speeches were made
even years later at events
that commemorated the
Boston Massacre.

Ak

CONTENT
SLIDE SET

3




CRITICAL INCIDENT
A BOLD PROTEST

PREPARING FOR THE BOSTON TEA PARTY page 48

Students discuss the Tea Act and learn about the Boston Tea Party.

Materials Teaching Master 14, Background for Guest Speaker: Sam Adams, TH p. 72
Content Slide Set 9

Grouping Whole class
Schedule 45 minutes

RESPONDING TO THE BOSTON TEA PARTY page 50

Students examine the moral and ethical dimensions of the Boston Tea Party.
Materials None

Grouping Whole class and family groups
Schedule Approximately 30 minutes

CONCLUDING EPISODE 7

Students reflect on the events of the eplsode :
Materials Portfolio 19 Poipt o

PortfolQ riend] Jgr
Groupin le ClaSs to é 1nd1v1dually to write letters
é Approxlma

0 minutes

EPISODE W History Examine the causes and effects of the Boston Tea Party.
OBJECTIVES ) o ) o )
B Government Examine the colonists’right to protest taxes versus their responsibility to the ommunity.
z B Economics Use concepts such as supply and demand and pricing to explain why colonists opposed the
Tea Act.

B Social Skills Make decisions and take action in the characters’family and community settings.
M (Critical Thinking Examine historical events from different points of view.

B Civic Competence /dentify examples of freedoms, rights, and responsibilities of colonists related to
events leading to independence.

B Literacy Write a friendly letter about the Boston Tea Party.

EPISODE 7 47
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D PREPARING FOR THE BOSTON
TEA PARTY

The following events occur in this episode. However, do not post
them on the timeline until you have covered the events in class.

W 1773 'Tea Act
B December 16, 1773 Boston Tea Party

Set the stage

In this episode, students discuss the Tea Act and participate in a
town meeting prior to the Boston Tea Party. Their response to the Tea
Party becomes critical, as the line between loyalist and patriot becomes
more defined.

Set the stage for the Boston Tea Party by reading the following narrative,
which summarizes the Tea Act. Refer students to Content Slide Set 9 for

an in-depth look at this act and to Portfolio page 29, which contai “ ﬁ
of acts passed by Parliament.

\0 CONTENT
SLIDE SET

P :
9@1 East Indta
company, Parliament

S tﬁz East India Comparny to
it keeps the tax on the tea, to

Narrative

Par(iament repealed all the new
colonists continue to b W
Company is % ankrygge.
\e Q% “‘”“P
C\ P ich “ 1sts object.
0??\ The TeaWATt also states that only certain merchants are allowed to sell

the tea in the colonies. In Boston, six merchants have been appointed. Of
course, they are all loyalists—Iloyal to the king and British laws. British
ships loaded with East India tea are now sailing the Atlantic for New York,
Philadefphia, Charleston, and Bostor.

Discuss the Tea Act

Without the class’s knowledge, approach the grocer’s family with an  pjscussion Options
offer to be one of the selected merchants to sell East India tea in Boston.  The families can discuss
Emphasize that the grocer would be only one of six merchants selling each question before
British tea to a city of 17,000 people. Surely the family stands to get sharing their thoughts with
rich! Tell family members that they can decide about the offer after the the class.Or you might
upcoming discussion. conduct the discussion

as a town meeting,
allowing anyone to readily
and passionately express
his or her thoughts.

Have students gather in their family groups to discuss in role the Tea
Act—what it means to their families and what it means to the colonies.
Prompt discussion with these questions.

© Will you buy British tea if it is much cheaper than tea smuggled in
from other countries, even with a tax on the British tea?

48 EPISODE 7
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TEACHING
MASTER

L

© Is the three-pence tax on tea just about money? (No, the tax showed
the colonies that Parliament had the right to govern and tax them, even
though the colonists were not directly represented in Parliament.)

© Why might a grocer want to be selected to sell the East India tea?
(A grocer who is a loyalist might want to show his or ber support of the
king and Parliament. The grocer might also make a lot of money since only
a few merchants will be allowed to sell the tea.)

© Why might a grocer not want to be selected to sell the East India
tea? (He or she might have deeply held values in support of the colonists or
be afraid of violent actions by the mobs, Sons of Liberty, or others. Colonists
might still boycott the tea even though it is cheap.)

© Tow might the Tea Act affect merchants who are not selected to sell
British tea? (They might go out of business if people buy mostly from the
selected merchants.)

© Do you think Parliament and the king understand what the phrase
“no taxation without representation” means to the colonists?
(Students will probably conclude that British Parliament does not really
understand or care about the colonists’ feelings about taxation.)

Toward the end of the discussion, quietly ask the grocer’s family if
members have made a decision about selling the East I @
they want to announce that decision to the other 6?5 sks are

involved at this time, regardless of the dea

Meet before the Boston T
For this meeting, h

Sam Ada ro perso 1 g"Master 14, “Background
for % e 72.

ave been asked to come to a town meeting.

he te rom Britain, and the patriots—those opposed to

Brltlsh —are determlned to prevent it from being unloaded. “Sam
Adams” is the key speaker at the meeting, but choose a student before-
hand to actually lead the meeting. This student, for example, could start
the meeting by saying that the patriot Sam Adams has some things to say.
Then Adams should dramatically state the four points on the bottom half
of Teaching Master 14.

While waiting for Hutchinson’s answer, the leader should ask if anyone
has any suggestions about what to do about the tea on the ships. Let the
meeting unfold as students respond to suggestions.

At an appropriate time, whether at a lull in the meeting or in the middle
of a fiery exchange, announce that word has come from Gov. Hutchinson.
He has refused to let the ships leave the harbor because British law states
that the ships must be unloaded first. After a pause, Adams will say, “This
meeting can do nothing more to save the country.”

Read the following narrative about the Boston Tea Party.

Narrative

This last statement by Sam Adams is a signal. Instantly, about fifty
colonists dressed as Mohawk Indians appear at the meeting house and

e\] \€‘N

play the role of

Deeper
Understandings

I've found that if Adams
presents views that seem
too radical, he turns many
students away from his
cause. This helps students
understand that history is
shaped not only by what
people did but by how they
did it.

EPISODE 7
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march off toward Griffin’s Wharf, where the ships are docked. Others join
them along the way, until about 150 men and boys, disquised, stand ready
at the docks. All of this was planned beforehand and the identities of the
participants fave been kept secret to protect them and their families. The
several thousand people at the meeting follow along. The “Mohawks” board
the ships quietly and go about their work, breaking into the boxes of tea
and throwing it overboard. Only the tea is destroyed, not the ship. And not
a single tea leaf is taken off the ship by a colonist—this is a protest, not
a tobbery. British troops are stationed at nearby Castle Island and two
warships are in the harbor, but no attempt is made to stop the protest. When
all the tea is thrown into the sea, the “Mohawks” and spectators fead
for home.

P RESPONDING TO THE BOSTON TEA PARTY

Discuss the Powder Keg theory N
You can use the Powder Keg theory to help explain the importance of the “ \e
Boston Tea Party. Some historians believe that the events leading u; t e

the Tea Party built up into a “powder keg” of anger and frustrasi th

the colonists. The Boston Tea Party was the spark tha
keg and moved many colonists toward the in Qb
can draw the powder-keg model belo 0a

CUSTOMIZE \2A4P) * ) e

Give this model

veme You

o=

to students
with the event
Tea Act—1772
% he events Boston Massacre—1770
dates on the model
power keg. Arrival of Troops—1768

Townshend Acts—1767
Stamp Act—1765

Discuss the Boston Tea Party
Use questions such as these to discuss the Boston Tea Party.

B Do you think that throwing tea into Boston Harbor as a protest of
taxes was a good thing to do?

B Was this protest more or less organized than the events of the
Boston Massacre?

B What do you think the people who threw the tea overboard wanted
to accomplish?

5 o EPISODE 7
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ASSESSMENT

B How would you feel if you owned the tea?

B How do you think the merchants chosen to sell this tea felt about
this event?

Have students move into their character roles and explain that they need
to discuss this event in their family groups, focusing on how it might
affect their family and business. Use these questions to keep the discus-
sion moving.

B What might happen if it becomes known that people in the neigh-
borhood were involved? How might this affect the neighbor-
hood? (Help students understand that if people in the neighborhood were
involved, everyone could be under suspicion and perbaps punished in some
way. Innocent people could be jailed.)

B What might happen next?
B How will the Tea Party affect the future?
B Will the Tea Party have any effect on our business?

CONCLUDING EPISODE 7 e\]\e\N

Examine the dilemma of the Boston Tea Party §
Have students consider the moral and ethical dimervﬂ‘\g ston

Tea Party by asking such questions as

B Were the colonists justified in K tea overb“c
ation 1 @
rao em. Could this be

o you t sh d1d not attempt to stop them?

\G\h [ ] Whv@ 0;0 ists disguise themselves?

B How do you think American Indians feel about this event?

Have students complete Portfolio page 23, “Point of View: Boston
Tea Party.”

Write about the Boston Tea Party

Tell students that they should continue their correspondence and
describe the Boston Tea Party and their family’s response to this event.
They should also discuss the ethical issues involved from their charac-
ter’s point of view. Have students write their letters on Portfolio page 24
and share them in small groups among various families. Compare and
contrast the letters, noting how the characters bring their own points of
view to what happened.

ASSESS: The friendly letter

B is written from the character’s point of view;

Writing

B includes accurate information about the Boston Tea Party;
B includes at least one ethical aspect of this event;
B describes how the character feels about the event;

B follows the format for friendly letters. EPISODE 7

Struggle for Independence

Write a friendly letter.
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CONCLUDING EVENT
DECLARING A POSITION

LOYALIST OR PATRIOT? page 53

Students declare their support for the loyalists or patriots.

Materials Portfolio 21, Family Position Statement, p. 25
Content Slide Set 11

Grouping Family groups
Schedule 50 minutes

8
m
-

CONDUCTING A TOWN MEETING page 54

Students conduct a meeting to state and debate their positions on independence and to
draft a message stating the town’s position.

Materials Content Slide Set 10 “€“\
Grouping Whole class “\0“

Schedule Approximately 1 hour

Students writ Q PN mecriem CRNH e about the future.
%’ ortfol ﬁ md: Persuasive Letter, p. 26
riting: Persuasive Letter, p. 27

OQO ole class to discuss events and individually to write letters
Schedtle Approximately 1 hour

EPISODE W History Give examples of colonists’ attitudes toward independence.
OBJECTIVES . . e Lo . . . . .
B Government Recognize the rights and responsibilities of individuals in relation to society while debating
aposition,
B Sodial Skills Participate in persuading, debating, and negotiating in the resolution of issues related
to independence.

B (ritical Thinking Define issues and problems and consider alternatives while deciding whether to
become a loyalist or a patriot.

B Civic Competence Identify examples of freedoms, rights, and responsibilities of colonists related to
events leading to independence.

W Literacy Write and present a position statement with group members.
W Literacy Write a persuasive letter about siding with the loyalists or patriots.

2 EPISODE 8
5 Struggle for Independence
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CONTENT
SLIDE SET

11

LOYALIST OR PATRIOT?

TIMELINE ™~

Students may wish to add the following dates to the timeline at the
end of this episode. While not covered in the unit, these events nat-
urally progress from this Storypath. They can lead into your study
of the American Revolution and the Constitution. Refer students to
Content Slide Set 11 for more information about the signing of the
Declaration of Independence.

B September 1774 First Continental Congress

B May 1775 Second Continental Congress

M July 4, 1776 Declaration of Independence signed
W 1783 American independence won

B September 1787 Constitution signed )

Set the stage
In this concluding episode, students decide if they are loyalists or pgrats

They express their family’s position at a town meetmg and
to draft a statement expressing the town’s pos of 1 . dents

have an opportunity to formally decla “ @ lépende eey
so choose. K oc
Discuss positions M 0

i s to remain under British

Remmd s ts P s a ﬁ
. ‘ﬂ w reak free from British rule.
(ol

e fo to reinforce students’ understanding of the

a
contexto

Narrative

The Boston Tea Party has brought events to the point where something
has to change. The colonists know that it is difficult to remain neutral
on the issues—but should the colony remain British, or should it becorme
independent of Britain? There is talk of armed conflict and a move toward
independence. This issue affects everyone. People are being forced to make a
declaration: Do they support the loyalists or the patriots?

Out of role, have students consider the advantages and disadvantages of

each position: remaining a British colony or establishing an independent
nation. List students’ ideas in a chart or on the board.

Use questions such as these to guide students’ discussion.

B What freedoms and rights would we have as colonists? as citizens of
an independent nation?

B What responsibilities do we have as colonists? as citizens of an
independent nation?

e JEeW
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ASSESSMENT

CONTENT

SLIDE SET

10

EPISODE 8
Struggle for Independence

B What are the advantages of being a patriot? the disadvantages?
B What are the advantages of being a loyalist? the disadvantages?

B Does the type of business you own lead you toward a position?

Examine the positions—Iloyalist and patriot

Using Portfolio page 25, “Family Position Statement,” students should
work in family groups to develop and write their position statements.
Each student should complete his or her own Portfolio page. Students
should state at least three reasons why they hold the position they do. If
some members hold a different position from that of their family, they
should make an individual statement. In this case, have students speculate
on what such a disagreement would mean for the family and what might
happen to the family in the future. As with the family, individuals should
write at least three reasons why they hold the position they do.

The declaration of family and personal positions will prepare students for
the upcoming town meeting in which students present their statements.

ASSESS: The position statement

B presents a position that logically reflects the character’s or family’s
point of view;

B provides reasons to support the position and demon

standing of the events that have transplred t
events on the family, and the costs an
the position.

Qﬂw@ﬁ%

Shde Set 10 to learn about the Committee of
Explam that the Committee of Correspondence has
asked that a town meeting be called. The Committee wants to send a
message as quickly as possible to the other colonies. This message will
state Boston’s position on the issue of independence. The Committee
members want the townspeople’s input so that the message will truly
be one from the people. Family members should come to the meeting
with their position statements and reasons—ready to debate the issue of
independence.

01ated

etln

fer s
Corres

Conduct the meeting

Have the person who played Sam Adams in Episode 7 do so again for
this meeting. Tell students that Adams will take the message to the
Committee of Correspondence for its consideration. As before, Adams
should not lead the meeting—that should be done by a student from
the class. This leader should call the meeting to order and explain its
purpose: to agree on the language of a short paragraph stating Boston’s
position on independence.

Before attempting to compose the message, everyone should present his
or her position statement. If an entire family agrees on its position, then

M?\

e\] \€‘N

CUSTOMIZE

A Gathering
Another way to conclude
this Storypath is with a
social gathering in which
characters affirm their
friendships in the face

of an uncertain future. This
gathering could include
songs, speeches, food
(such as cookies and
cider), and games from
this time period.

AUTHOR NOT

Dramatizing the
Event

Help students understand
that to support the patriots
was considered treason,
which was punished by
hanging.



PORTFOLIO

only one family representative need speak. If individuals wish to speak,
however, they should be permitted to do so. Once the positions are
shared, they can be debated. It is up to the meeting leader to ensure that
everyone gets a chance to speak. You may need to help maintain order,
however, once the debate gets underway. Tell students that they should
speak persuasively and try to win support for their position. Sam Adams
should engage in the debate.

Draft the message

Depending on students’ positions, the task of drafting the message may
be easy or difficult. If there is wide variation of opinion, it may be dif-
ficult to agree on language that satisfies all positions and still makes a
“statement.” Let students struggle with this task. They may decide to
vote to write a message that reflects the majority of opinions. Appoint a
student as secretary to write down ideas on the board or on chart paper
and to formulate these into a coherent message under the direction of
the class. Have a student write the final message on a sheet of paper. The
message should be handed to Adams, who places it in a prominent posi-
tion on the frieze.

CONCLUDING EPISODE 8

Write a friendly letter

In character, students will write a inal :E&lee maits

significance to their character 0

unity. Exp W nts that
in their letter the W ade t@ @ swpport the position
é. h'e

they have eview of persuasive writing.

uasi W“O
M Ou b sides of the issue. You will need to know both sides well to

writé"a persuasive letter.

~

M Get the reader’s attention. Begin with an interesting fact, a question, or a
quotation.Then state the issue.

M In the body of the letter, present both sides of the issue.You should show
the strengths of the opposing side as false or as a bad choice for the
people. You should show the strengths of the side you've chosen as the
best choice for the people.

B Support your position with evidence. Use facts, quotes, and specific
examples.

M In your conclusion, briefly restate your position. Then make a call to
action to the reader: what do you want your reader to think or do?

(& /

Next refer students to Portfolio page 26, “Prewriting: Persuasive Letter,”
which they can use to help them organize ideas for their writing. Students
will write their rough drafts on a separate piece of paper. They will write
their final drafts on Portfolio page 27, “Writing: Persuasive Letter.”
Allow time for students to share their letters with the class.

eW
“%Q_}

Writing
Write a persuasive lette

CUSTOMIZE

Other Concluding
Activities

If students feel strongly
about concluding the

I

Storypath in another way,
encourage them to do so,

as long as the conclusio

nis

consistent with their story.

EPISODE 8
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Z ASSESS: The persuasive letter
is written from the character’s point of view;

ASSESSMENT

]
B presents the character’s position;

B includes at least three reasons supporting the position;

B includes the opposing viewpoint and a reasonable argument against it;
M speculates on what lies ahead and what that will mean for the family;
]

uses persuasive language.

Discuss the meeting

Have students reflect on the meeting and its outcome as well as the
events that have transpired in this Storypath. Use the following questions
to stimulate discussion.

B At what point did you decide to become a loyalist or a patriot?

B Will some families regret the position they’ve taken toward the
loyalists/patriots?

B Could Britain or the colonies have prevented any of the events that N
occurred in this Storypath? How? “\e
B Suppose members of Parliament visited Boston and spoke to th “

colonial assemblies at certain times between 1765 and
might this have affected the outcome of this S

B Do you think families today mlght begfa c1510n
the ones colonial Boston fa '11 Q
B What can we learndn hes an @Qh have taken
& place in 5515 E
p— If % Th& ened next in the colonies, refer
SLIDE SET ontent hese slides contains information about

11 e be t erican Revolution, including the battle at
Lexmg$ Declaration of Independence.

EPISODE 8
56 Struggle for Independence



4 AW LITERACY

Optional Activities

1. Writing and signing a Declaration of Independence :::::;::‘Its
Stuéents may want‘to take the written message one step ‘fur"cher‘ and write After they draft their
their own Declaration of Independence. It should explain, in simple lan- declaration, suggest
guage, why the colonies wish to be an independent nation. This document that students compare
would be sent to Britain, where it would likely be read by Parliament and it with the Declaration
the king. Suggest that a few students form a committee to write a first draft of Independence. What
of the declaration. Then the rest of the class can work together to suggest basic messages are
changes. Once the final draft is complete, students whose characters would communicated in both?

likely sign it may do so. Display the declaration on the frieze.

2. Writing a Constitution

Read a historical account of the Revolutionary War as a narrative to set the
stage for writing a constitution for the new nation. My Brother Sam Is Dead by
James Lincoln Collier is a book that would work well for this activity. Then have
students answer the question, “What laws do we want to be governed by?”
Students know the problems of being a British colony; they now must con-
sider how they want to be governed and the rights and responsibilities that

they believe are important for their new nation. These considerations set a I\N

framework for creating a constitution that can be compared to the real one.

Z Prepare for the synthesis of students’ learni 1\0
Students have investigated the events a@m Dec ﬁof

ASSESSMENT Independence and the Revolug V& ey h “@ er-
standing of this place Mmow and.1 the events
and attitudes th 6 cou ding. Even though
the co ty eated_th mrypath, they were genuinely
invé @ com elfare.

“e next st s learning is the synthesis of their experiences.

?F\G\h Synthe ies allow students the opportunity to demonstrate the

level of their understanding and help you assess what they have learned
from the unit.

You will find a selection of synthesis activities on pages 75-76 of
this Teacher’s Handbook.

EPISODE 8 5 7
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EPISODE 1

TEACHING
MASTER Name Date

DESCRIPTION OF COLONIAL BOSTON

Homes and wharves fringe the waterfront of this bustling colonial town.Shops—
nestled against each other—are located on the wharves or in the ground-floor
rooms of the houses. Families live on the second and third floors above their
shops.The houses are made of wood or brick with chimneys at either end for fire-
places. Wooden frames divide windows into small square panes. Shutters keep
out winter’s cold and summer’s heat. Pitched roofs keep the snow from piling up
in the winter.

On the front of the houses, swinging from brackets, are decorative signs with
pictures or symbols of the goods or services the businesses provide. T

are many different businesses including a printer and bookseller, a @

a silversmith, a cobbler, and a grocer selling goods that won; ﬂ‘\ tea.
There is also a dry goods store, an apothecary shop, a nd wigmaker
shop. A pub on the corner serves as a local ce in the community.
Along the wharf, fish can be purchas ?)m the fishing boats. Warehouses
are located near the harbor s can ea heir goods and store

them in the Wooden wrights, carpenters, painters,
ropemakers s to prepare the ships for sea.
ﬁﬁs chimneys, and church spires, and behind the

\h %Wthe harbor lie green wooded islands.
??\G The t oisy with the sound of horses and wagons moving through the

narrow streets as ships are unloaded and wagons carry the goods to the shops
and beyond. Sailors and dockworkers yell back and forth as they carry the goods
off the ships to the waiting wagons. Children run through the streets playing
tag or getting into mischief as they explore the wharves and shops. The sounds
of bells can be heard from all over town. The deep bongs of tower bells signal
church services, town meetings, fires, and the opening and closing of markets.
The clanging of hand bells proclaims dinner in a pub or the presence of street
peddlers selling their wares. The tinkle of doorbells can be heard as customers
walk into merchants’ shops. Smells from the sea, the horses, and the bakery mix
together as they drift through the streets. The town feels alive and vibrant as the
people go about their daily business.

58 TEACHING MASTER
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TEACHING
MASTER Name Date

BUSINESSES IN COLONIAL BOSTON

Apothecary sells medicines, paint, varnish, linseed oil,
paintbrushes, and window glass

Barber/ Wigmaker shaves men, makes wigs, pulls teeth, and helps
cure illness
Cobbler makes shoes and boots

Cooper makes barrels, which are used to st eeu\a

ships and in homes

Dry goods merchant sells clow ac and ilar materials

Grocer 0 ea C Q ur, cornmeal dried beans,
! E“ c?cg asses, spices, and dried fruit
G\ h\‘ makes maps
0??\ Prln;er/BookseIIer prints pamphlets, newspapers, advertisements,

proclamations of governors, legal forms,
religious sermons, and schoolbooks

Pub owner runs a place where food and drink are served
Shipwright builds and repairs ships
Silversmith makes coffeepots, teapots, sugar bowls, cream
pitchers, bowls, utensils, and other items
from silver

TEACHING MASTER s 9
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MASTER
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Name Date

POSTCARD OF COLONIAL BOSTON

A postcard can be used to briefly tell about a place. The writer has space on one
side to write a message. The other side shows a photo or drawing of the place.

Cut along the dotted lines shown below to create a postcard. Write a postcard to
your family that describes something in colonial Boston. Be sure to include the
following:

e accurate information about Date

colonial Boston Dear (list your family’s

e words from the word bank first names)
e details about colonial Boston Message N

e appropriate capitalization Sign your name
and punctuation w .
e'reverse side,
e adate and your signature— ?“\ sketch a picture of a place

remember that it is 1765! 0 ingerest. Make sure
r picture relates to
ur writing.

© 2005 Storypath
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Name Date

CHARACTER BIOGRAPHY

)

. Character’s name:

2. Position in family:

3. Names of other family members:

4, Responsibilities/jobs at home:

5. Jobs in family business:

: pD ”Qe
6 pers\( Ao 3990
\&Q

7. Favge leisure activities:

8. Interesting life experiences:

9. Relatives or close friends in other families:

TEACHING MASTER 61
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TEACHING
MASTER Name Date

SAMPLE REPORT: THE BAKERY

Hello, my name is Benjamin and I am a baker. My job begins in the middle
of the night, when I begin baking so my customers can buy fresh bread in the
morning. Each day I must make the dough and get it ready for baking. I have
a routine that I follow. In the early moming hours, I bake the bread. While the
bread is baking, I make the dough for the next day. I have strong arms, as I must
knead the dough so that the bread will have the right texture.

The main ingredient of bread is flour, and flour comes from grains. Some of t
grain is grown on local farms, but much of it is imported from othe

Millers grind the grain into flour. I buy the flour from tﬁe yeast,
salt, and milk to make dough. I have two apr;(igL p me with the

work. I mix the ingredients in a big wo nd then knead the dough
on a large table. I knead a coup ugh at a time with
the he[p of the appr ‘a\ into eight-pound chunks,

weighi tﬁerh act. Next, I shape the dough into
10 &

\G\P‘ &ered with cloth and left to rise in the warmth of our shop.

? When have doubled in size, I use a baker’s peel to place them in a big brick
oven for baking. A baker’s peel looks [ike a wooden shovel with a [ong handle. I
slide a [oaf onto the baker’s peel and then place it in the oven. The (ong handle
allows me to place the loaf in the back of the oven without getting burned.

It takes a strong person to be a baker, and it is hard work. My wife sells the
bread during the day. Our bakery has a reputation for selling excellent bread—
has a thick crust and is delicious. Most of my custormers are townspeople, but
occasionally some sailors and British soldiers come in for my famous bread.

62 TEACHING MASTER
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Name Date

MAKING A DIORAMA OR POSTER

You can make a diorama or poster of a business or home scene to show your
character’s daily activities.

1.LOCATE INFORMATION.
Where can you find information about your topic?

Read information about your topic. Take notes on not Important
ideas for your display. List what you will mclude“\o

00" e
Lo Px\%gﬁ ov

3o {NIZE YOUR DISPLAY.

Where are you going to place things? Make a rough sketch of your display. If
you're working with a partner, decide who will work on what.

2.TAKE NOTES. N
« g \\E

4. MAKE YOUR DISPLAY.

Make a list of the art materials you will need. When you've gathered the materi-
als, start working on your display. Include a title and written information, such as
labels or captions.

5.FINALIZE YOUR DISPLAY.

As you work, check the list of criteria for a quality diorama or poster. Make any
changes to improve your work.

TEACHING MASTER 63
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TEACHING
MASTER Name Date

BUSINESS LETTER

Boston, 1765
Dear Sir:

Please purchase the following goods for my business and send them on the

next ship leaving for Bostor. \I\e\N
oW

p mo\“‘VP‘JE y%sa‘ége
O “Q‘(

In addition, I need the highest quality
you can find.

As always, please be sure to include a contract and bill of sale with the
shipment.

Very sincerely yours,

6 4 TEACHING MASTER
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TEACHING
MASTER Name Date

PUBLIC NOTICE: TAXES FROM BRITAIN

Stamp Act, passed 1765

By an Act of Parliament, a tax must be paid to the customs official for any
transactions involving the following items.

Item Tax

Legal document submitted in a court of law 3 pence

College diploma 2 pounds

Bill of sale 4 pence

Liquor license 20 shillings N
Will 5 shillings

Land purchase under 100 acres

Contract

Pack of playing cards

1 penny
2 shillings
? 2 pence
0? Any document listed above that is written in | Double the tax listed above
a language other than English

Townshend Acts, passed 1767
Taxes must be paid on the following items imported from Britain.

Item Tax

For every 100 pounds of glass 4 shillings and 8 pence
For every 100 pounds of lead 2 shillings

For every 100 pounds of paint 2 shillings

For every pound of tea 3 pence

For every 500 sheets of paper 12 shillings

TEACHING MASTER 6 s
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Name Date

BACKGROUND FOR GUEST SPEAKER:
THOMAS HUTCHINSON

You will be playing the role of Thomas Hutchinson, lieutenant governor
of Massachusetts.Hutchinson was not madefullgovernor until 1769.However,
he was the acting governor for many years beforehand while the governor
was not in the state. Hutchinson has called a meeting to clarify the taxes and
to impress upon the colonists the need to pay them.

Let people know the kind of person you are by using the following
information. Hutchinson is a Boston conservative; he does not consider
himself an enemy of the colonists, but a just and honest man who
cherishes liberty. He, too, is against taxes from Britain and considers th ‘(
laws unwise. But he recognizes Parliament’s legal right to pas “

the Sons of Liberty and other radicals, Hutchinson otWbelieve that

Parliament and the king are planning to rob tS of their liberties.

He would rather live with such law the lawlessness (anarchy)
that he feels would result if ad co of Boston took
over governing. N\P 6

Next, g may not seem fair, you plan to
car &XQ t

yé e Iaw In so doing, remind the class that
s can only be imported through Britain even though

?\G\h thepne purchased more cheaply from other countries or colonies in

the Caribbean.
m Duties are paid by the colonists on some goods brought to the colonies.

m Penalties for not obeying these rules are forfeiture of goods or forfeiture
of the vessel carrying the goods.

B As a representative of the crown, you plan to carry out your duty to the
fullest extent possible—colonists should be warned to fully obey the law
as good British citizens.

m Paying taxes is how we keep the government operating. Remember that
in the French and Indian War (1754-1763), Britain defended the colonies
and kept them from becoming French.These endeavors cost money.

:a\N

© 2005 Storypath
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THE SACKING OF HUTCHINSON'S HOUSE

Hutchinson received word that an angry mob was approaching his house. He
quickly went to a neighbor’s house. Minutes later, the crash of axes through the
front door announced the arrival of the mob. In a letter, Hutchinson described
some of what happened next.

“My son, being in the great entry, heard them cry . . . ‘he is upstairs, we'll have
him.” Some ran immediately as high as the top of the house. Others filled the
rooms below and cellars. And others remained without the house. . . . Messages
soor carme one after another to the fiouse where I was, to inform me t
mob [was] coming in pursuit of me, and I was obliged to retire
and gardens to a ouse more remote, where I remainec( il
time one of the best finished houses in the pr p ﬁing remaining but
the bare walls and f(oors

Not contented vmtﬁ wa orﬁ] and hangings and
splitting tﬂe partition walls and, although

tﬁat g s, they cut down the cupola . . . and began
]Kar om the toof, and were prevented only by the

? ?\G\ P‘ appro %ﬁt froma tota( demolition of the building.

© 2005 Storypath

The garcfen fence was [aid flat and all my trees . . . broke down to the ground.

. Besides my plate and family pictures, ﬂouseﬁo[c[ furniture of every kind,
my own, my children’s, and my servants’ apparel, they carried off about 900
pounds sterling and emptied the house of every thing whatsoever except a part
of the kitchen fumiture, not leaving a single book or paper in it, and have scat-
tered or destroyed all the manuscripts and other papers I had been collecting for
30 years.”

~from a letter written by Thomas Hutchinson, August 30, 1765. The Boston Massacre. H.B. Zobel.
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MASTER Name Date

TEMPLATE OF BRITISH WARSHIP

68 TEACHING MASTER
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MASTER Name Date

THE ROPEWALKER INCIDENT

Toward noon on March 2, 1770, a group of tope makers were laying rope
in John Gray’s extensive ropewalks. A ropewalk was a place where rope was
made for sailing ships. Patrick Walker, a British soldier of the Twenty-ninth
Regiment, went to the ropewalk looking for off-duty-hours work to supplement
his meager pay. “Soldier, do you want work?” asked rope maker William Green.
“Yes, I do,” said Walker. “Well,” said Green insultingly, “then go and clean
my [outhouse].” “Empty it yourself,” said Walker. After more such exchanges,
Walker, swearing that e would have revenge, swung wildly at the rope ma@
A worker knocked Walker down, and a small sword dropped fr

coat. Humiliated, beaten, and disarmed, the soldier ﬂec[

In a few minutes, Walker was Back reinfor, r nine otﬁzr soldiers.
As the redcoats squared off agat m’ orkers called for felp.
From other parts of the 1o came, and the soldiers
retreated. T out forgz strong and armed
WLtFL 6‘ ustice of the peace, John Hill, who saw the
pr tﬁe crowd. But neither soldiers nor rope makers
\c\ P\\Ks Exﬁ@s c[uﬁs and the rope makers’ sticks beat loudly as the parties
0?? batt private namec( Matthew Kilroy and a rope maker named Samuel Gray
fought most fiercely. The civilians soon turned the battle and drove the soldiers
out. John Hill prevented a general pursuit; at the barracks, a corporal managed
to control the soldiers and get them indoors. Both sides clearly regarded the
interruption of their battle as temporary.
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Name Date

AN ACCOUNT OF THE BOSTON MASSACRE

This narrative is a fictional account of the Boston Massacre based on the events
that occurred on the evening of March 5, 1770. It is told from the perspective of a
young woman who is friends with Matthew Kilroy, a British soldier.

We followed a crowd of about fifty people, which joined at [east fifty others at the
Custom House. A red-coated quard was on the steps. People were throwing chunks
of wood and ice at him, and he was jumping to avoid the sharp objects.

“T need help out here!” fie yelled more than once.

A door slammed across the street. Everyone turned. Several soldiers ca W
across the sow. They were followed a minute (ater by a yo

as Captain Preston. “Cease that! Disperse! C[ear tﬁe w Saw my fnend

Matthew in the column of soldiers.

The soldiers walked towarcf the c ir Ba ﬁ@m connected to their
saw Nathaniel Hurd, the

muskets, and tFuzy ‘
engraver, get be roughly pushed aside.

e nded foudpy.

c\ h\‘t)ut FLeW ordered.

“T will #ot,” said Hurd. “I am doing no harm to any man.”

Matthew and Hurd stood their ground and glared at each other. Then Preston gave
an order and the soldiers moved on in two columns.

I now expected the worst. The crowd grew Carger and angrier as Preston and his men
took their places on the Custom House steps.

“Disperse!” Preston ordered.
No one moved. “B[oocfyﬁaclis! Lobster scoundrels!” the crowd ye[[ec(.
“Load and prime.” Preston’s order sent chills down my spine.

Now, amongst the hisses and insults from the crowd, you could hear the rattling of
ramrods being shoved down musket barrels. In that moment I felt I might collapse
from fear. I hoped someone would step forward and stop the awful scene.

Struggle for Independence © 2005 Storypath



EPISODE 6

TEACHING
MASTER

“Come on, you bloodybacks!” a voice from the crowd roared. “Let’s see you fire.
You don’t dare!”

A stick was flung from the crowd and struck one of the soldiers. He slipped and fell.
His musket went flying and landed with a clatter. The crowd roared and took on new
(ife. It grew as townspeople kept running out of dark corners.

“Back, people, back. Go fome. Disperse or I will not be able to restrain my men.
You fools! Dot ask for trouble!” Preston was begging them.

But the crowd was no longer a group of individuals. It was a terrible mo w
of its own and well beyond the point of [istening to reasor. q\

I saw a large club strike Preston on the arm Wi Ve FLe mob surged
forward, pushing against the so[cﬁers Mo snowballs pierced the air.
Everyone was so close, you cou[c(n rso r. Shouts and curses
rang out. “Damn your

At the word or[cf gars The sharp crack of gunfire echoed
tﬁr ttgﬂt but was sickened by the smell of black
rotten eqgs in the air. When I opened my eyes, I saw a

0 ??\G\h scu[or, Attuctis on the ground, bleeding. And Matthew was pointing his

© 2005 Storypath

musket at Sam Gray of the ropewalk. Matthew’s face seemed etched in stone. His
finger was on the trigger.

“No!” I screamed.

Again the world exploded. T saw the smoke curling out of Matthew’s musket as Gray
crumpled to the ground.

All was confusion. Everyone was screaming and the crowd started retreating.

As I ran away, I turned to look back. The (ast thing I saw was Captain Preston
standing in front of his men. He was pushing their muskets back, ordering them
to fire no more.

~based on The Fifth of March by Ann Rinaldi and The Boston Massacre by H.B. Zobel.
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BACKGROUND FOR GUEST SPEAKER:
SAM ADAMS

When playing the role of Sam Adams, you want to stir up students and be bold.
Remember, you are a controversial figure and if colonists support your position,
they risk treason—punishable by hanging.

BIOGRAPHICAL INFORMATION ON SAM ADAMS

Samuel Adams was born in 1722.1n 1773, he was 51. He was trained as a lawyer
and wrote many speeches against “British tyranny.” His arguments were b
both on economics (taxes,importing and exporting restrictions) and th

of such laws that imposed these economic burdens. %
As early as 1767, he was ready to see America s 0“ ﬁ Britain. Few
colonists at that time shared this extreme w? \

&ments with a sense of drama. Prompt

n the
p%& oa as approprlate
\G\ h\b ymg the British East India Company’s tea are now docked

He was one of the leaders of the S(&

THE MEETING wh

OI’

0? 2. Shlps captains with similar cargoes for New York and Philadelphia have
already turned their vessels and their cargoes back to England.

3. The tea agents (merchants) have refused to surrender their right to accept and
sell the East India tea.

4. We have given the ships’ captains every chance to sail back to England with
the tea and they have refused.We have given Gov.HHutchinson one last chance
to permit the ships to leave Boston with their tea. We are awaiting his answer.

When it is announced that Gov. Hutchinson has refused to let the ships out of
the harbor without being unloaded, you should loudly say,“This meeting can do
nothing more to save the country.”

72 TEACHING MASTER
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SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are an important part of belonging to a community. Use this chart to
keep track of how well you work with others during this unit.

Episode:

Describe the group situation or event:

Criteria | need to work | do this some
on this. of the time.

| respectfully listened to others.

| contributed actively to the group.

| encouraged others to participate.

| suggested solutions to p

| did my, fair @

e thing our gal id well together:

One thing our group needs work on:

One thing | really did well:

One thing | could do better:

TEACHING MASTER 7 3
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zr UNIT QUESTIONS FOR REVIEW

I DISCUSSING COLONIAL BOSTON AND

THE STRUGGLE FOR INDEPENDENCE

Lead a discussion that reinforces the concepts and generalizations taught
throughout this unit. The following questions encourage a discussion of
major concepts. Include questions about any problem-solving situations
you’ve added to the unit.

© How was living in colonial Boston similar to living in a city today?
How was it different?

® How did people communicate over long distances? How did this
affect the relationship between the colonies and Britain?

© What were some major concerns of people living in colonial
Boston? concerns of the British government?

© If you had lived at that time, what would you have thought of the e“ \e s

Sons of Liberty? Would you have been a friend of Sam Adams?
Explain.

© Why do people resort to vigilantism? What arg sﬁh ys
people can take action and make their i 1 ?
® How would you describe thegw| theh gov““

itain had he colonies, do you think the colonies

?\C\ h\‘ 11 ome an independent nation? Explain.

people look for in a government? Why were the colonists
dlssatlsﬁed with their government?

P REFLECTING ON COLONIAL BOSTON

14

AND THE STRUGGLE FOR INDEPENDENCE

Students need time to reflect on their experiences and their progress
through this unit. Have them respond to questions like these.

B What have I learned about colonial Boston and the events that led
to independence?

B What was the most surprising thing I learned?
B What is the best work I did? Why was it good?
B What work could I have done better? How could I have done it better?
B What did I like most about working with others? What did I like least?

Struggle for Independence
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SYNTHESIS ACTIVITIES

The following synthesis activities offer your students the opportunity to
demonstrate what they’ve learned in this unit. These activities are also
a powerful assessment tool for you because they’re multimodal. They
allow for variances in students’ abilities as learners.

1. PORTFOLIO RESPONSE

Activity

Have students review their Portfolios and identify at least five items that
represent important ideas or skills learned. After students have selected
the items, they should write at least one paragraph in response to the
following questions.

B List three important ideas from your Portfolio. Why are these ideas
important?

B What challenges did your character face? How did your character
respond to these challenges?

from Britain?

B What are three costs and three benefits of seeking ind{JirG“ “

Explain why.

B What skills do you believe improved as w@HB unit? e

Criteria for Asses

Learning ectlk eVdemons
' s anyu erstandmg of how the colonists
1 th rule on the colonies, the Boston Massacre,
and colonists responded to and were shaped by the events
of th

W the reﬂecuons are thoughtful, well organized, and clearly communicated;

B the paragraphs demonstrate appropriate writing conventions.

2. ANALYSIS OF A CURRENT EVENT

Activity
Students can locate a current event in the newspaper that they believe
has similarities to events in the Storypath. Students should

B summarize the current event. What is happening? Why is there
conflict? How are people responding to the conflict? What injustices
have been identified?

M list three ways the event is similar to the events in the Storypath.

B write a paragraph offering suggestions for what the people who are
involved in the conflict should do. Suggestions should be based on
what students have learned from the Storypath.
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Criteria for Assessment
Learning objectives are demonstrated if students are able to

demonstrate understanding of the current event;
identify three similarities to events in the Storypath;

make suggestions for conflict resolution that reflect an understand-
ing of the Storypath;

infer cause and effect in the current event;
demonstrate logical sequencing and good organization;

demonstrate appropriate writing conventions.



EXTENDING STUDENTS'’
EXPERIENCES

D CONDUCTING AN INTERVIEW

Students interview a colonial figure.
Materials None

Grouping Pairs

Schedule 15 minutes

One student can role-play a reporter for the Boston Evening-Post and
interview another student who is role-playing either a notable figure,
such as Sam Adams, or an ordinary citizen of colonial Boston. The inter-
view should take place immediately after an event, such as the Boston
Massacre. The reporter can use a computer to format the interview in the
style of a newspaper of the times. The interview can also be conducted

live, for the class, with the reporter and subject dressed in costumes of “\ew

the times. Both the interviewee and the interviewer should research the
historical figure, the event, and how that event affected life in c“a

Boston.

IS MAKING A JOUR&A\\hB 00? »mce
Students make a jm;rilﬁ l eve

George III's per

m sources a‘ut@ rge III

\c\ ched@ Phours
?? Students™Can write journal entries about the events of this Storypath as

though they were written by King George III. Entries should reveal the
king’s thoughts, feelings, and possible plans for dealing with various cri-
ses in the colonies. Did the king struggle with issues? Was he thoughtful
on certain issues? Did he react heatedly upon hearing the news of certain
events? Students’ entries can address these questions. Students should
staple or otherwise bind the journal pages into a book with a cover.

Struggle for Independence 7 7



BACKGROUND INFORMATION

I COMMON NAMES

When choosing names for their characters, students might consider
the following, which were the most common names in New England in
the 1700s.

Male Female
John James Mary Ruth
William Thomas Elizabeth Lydia
Samuel George Sarah Anne
Benjamin Henry Hannah Martha
Joseph Nathaniel Abigail Rachel
Charles Timothy Rebecca Margaret

Most of these names are biblical, reflecting the Puritan influence in New
England. Some Puritan names, however, reflect certain virtues such
as Charity, Mercy, Patience, Grace, and Hope. These names were not

as common. “

IS PARLIAMENT ?1\0“

NG

i

18

Struggle for Independence

In the 1760s, the British system of gove
of its time. Parliament was thegaf¥ i

t CO
The upper house, or. e Of , repr ocracy. Its mem-

bers were titlg i s who were not elected.

Thﬁ{&w , or Ho omm, represented the rest of the
@mbets were elected by the people. Only the House of

axation laws and it controlled the military forces.

@che mo ﬁ; tic
y. I ﬁ ouses.
1

T

COLONIAL GOVERNMENTS

The colonial governments were patterned after the British government.
By 1700, every colony except Pennsylvania had a governor and a two-
house legislature. (Pennsylvania had a one-house legislature.) In most
colonies, including Massachusetts, the governor was appointed by the
king. The governor was responsible for making sure the colonists obeyed
British law. He could veto colonial laws, appoint judges, and dismiss the
legislature if he thought it was acting improperly. The governor usually
appointed members of the upper house of the legislature, which was called
the council. (The Massachusetts council was appointed by the lower
house.) The council was expected to support and advise the governor.
Members of the lower house, or assembly, were elected by the colonists.
(In general, eligible voters were free white male Christians who owned
property.) The assembly was responsible for passing taxation laws and
authorized the organization of colonial militias, or citizen armies. It also
paid the governor’s salary. It often used this power to force the governor
to give in on various issues.



B COLONIAL MONEY AND WAGES

"To most patriots, the affordability of taxes from Parliament was second-
ary to the infringement upon their rights and liberties. Still, to many
colonists, the added taxes represented a hardship. To understand how a
tax of a pence, a shilling, or a pound affected the average colonist, con-
sider the following.

B Twelve pence (pennies) equaled one shilling.

B Twenty shillings equaled one pound.

In the mid-1700s, a night watchman in Boston earned one to two shil-
lings per day, a laborer earned four shillings per day, and a Boston
sailor earned five shillings per day. Since many people had a daily
income of only several shillings, even a small tax could make an item

unaffordable. For example, a tax of one shilling on a deck of cards
was almost a day’s wages for a night watchman.

BN APPRENTICES IN COLONIAL BOSTON
€\1\€‘N

An apprentice was a young boy who learned the trade of the person for
whom he worked. His employer, or “master,” agreed to teach the ¢ h
trade and to provide food, lodging, and clothing. In retg“

tice worked for the master for a certain number,
pay. Usually tradespeople were glad to help.
an orphaned child was appren em as a m iding

for the child. Some ap r ere tutored
by the tradespe wr
The re

rentice e ted

€ or no

were mixed. Sometimes both
er times the apprentice was treated

\h mls a no interest in learning the trade. It was
:?\G not un fo apprentices to run away from their masters, as Ben

Franklindid.

_ INDENTURED SERVANTS

In the colonies, there was plenty of work and a shortage of workers. Free
workers—those who were not legally bound to a master—commanded
wages at least 50 percent higher than the wages workers received in
Britain. Apprenticeships helped employers deal with the scarcity of
labor. Indentured servitude also provided labor. More than half of all
white colonists who came to America in the 1600s came as indentured
servants. In exchange for passage to America, indentured servants agreed
to provide labor for their masters or mistresses for three to seven years.
At the end of the term, an indentured servant received freedom dues—
a sum of money, new clothes, or land.
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D AFRICANS AND SLAVERY IN

THE COLONIES

The most effective—and most tragic—solution to the labor problem
in the colonies was slavery. By the time of the Revolution, the colonial
population of about 2 million included 250,000 Africans, the vast major-
ity of whom were slaves. Some Africans were indentured servants or free
colonists who could earn wages and own land. But they could not vote
and were largely segregated from white colonial society. In Boston at
this time there were one thousand Africans or African Americans. Many
of them were slaves, although some were free, such as the sailor Crispus
Attucks.

B AFTERMATH OF BOSTON MASSACRE

years fa
Bos

John Adams, cousin to Sam Adams and a respected lawyer in Boston,
was asked to defend the British soldiers who were charged with murder
in “The Bloody Massacre.” He believed that all people were entitled to
a fair trial, so he agreed to defend the soldiers. Adams argued that the
soldiers had acted in self-defense against the angry mob. Of the soldjer
involved in the incident, the Boston jury found six not guil

of manslaughter. The custom of the time was to brand"the C@erson’s

thumb as a sign that he or she had been cony @ nslaughteg
ng

While the trial was going on,_thgySo ber @
support for American in . q@; er colonies
encouraging the rt the dependence. In the

ies

°50
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OBJECTIVES OVERVIEW

T 353 sE53%%

Program Performance Standards Unit Objectives T EETEEETEE S L
& 8 5 a8 8 8 5 &a 5 5

i ("™} i ("™} i ("™} i (] [} [}

Culture/Social Interaction

Demonstrate an understanding of Identify ways people lived and worked

how people interact with their in colonial Boston.
physical environment and social - " o
conditions. Create é commun'lty of famllles ba§ed on

the setting and historical information.
Identify how family, groups, and Identify how families interacted with each other °
community influence the individual. in their jobs and home lives.
Identify ways different groups, Identify how wants and needs were met °

societies, and cultures address similar in colonial times.
human needs and concerns.

Identify ways groups address similar e o
concerns when faced with conflict.

different times and places view and worked in colonial times.

Cite examples of how people in Identify examples of how people lived ° “
the world.

Explain how people in colonial Bost
to taxes and the arrival of Britis|

ﬁm e viewed

w people’s lives were affected by the [
nditions that existed in colonial times.

\P
Ou‘:\‘ﬁoo

Examine the reasons for the actions of both the e o
British government and the colonists.

Examine the causes and effects of the [ J
Boston Massacre.

Examine the causes and effects of the
Boston Tea Party.
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Program Performance Standards

Unit Objectives

isode 1

Ep

- o~

N A & 1 O N © v o«

= = = = = = = = =

e ©6 © © © © o = =

L2 2 2 2 2. 2 9 € £
(=3 Q. (=3 Q. (=3 Q. (=3 E T

L RN R " R T R T R TR TR M V)

Recognize and give examples of
tensions between the wants and
needs of individuals and groups,

and concepts such as fairness, equity,
and justice.

Give examples of tensions between the wants
and needs of the British government and the
colonists.

Examine the rights and responsibilities
of individuals in relation to groups,
communities, and society.

Examine the colonists’ right to protest taxes
versus their responsibility to the community.

Recognize the rights and responsibilities of
individuals in relation to society while debating
a position.

Examine government in terms of
establishing order and security and
managing conflict.

Identify how workers with specialized
jobs contribute to the production and
exchange of goods and services.

Identify Britain’s role in maintaining order and
managing conflict in the colonies.

Identify how characters’ work contributes,
economy of colonial Boston. F

Give examples that show how scarcity | Updefst PS S
and choice govern economic decisi 0
Examine the infl of i egonomic conditions and attitudes °
values, it bits o ain influenced colonists’ decision
i s b ether or not to protest the taxes.
e concepts such as supply and Use concepts such as supply and demand and °

demand, advertising, and pricing
to explain events.

pricing to explain why colonists opposed the
Tea Act.

Participate in organizing, making

Organize, plan, and make decisions while

e o o
decisions, and taking action in creating a frieze and family characters and while
group settings. planning reports with group members.
Make decisions and take action in the e o o o
characters’ family and community settings.
Work with others to decide on Determine an appropriate course of action °

an appropriate course of action.

to complete the frieze within a group.

Participate in persuading, debating, and
negotiating in the resolution of issues
related to independence.

82
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Program Performance Standards Unit Objectives T 88 B8 B8 8B 8B £ =
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Critical Thinking
Organize ideas in new ways. Organize ideas from class discussion in new ways | ®
and apply those ideas to the frieze.
Organize ideas from class discussion in new ways ®
to create unique characters.
Use criteria to make judgments Identify criteria for quality reports. °

through such processes as appraising
ideas, considering points of view, and
evaluating statements or positions
on issues.

Examine historical events from different points
of view.

Define issues or problems and
consider alternatives and then make
a decision based on evaluation of
alternatives.

Civic Competence

Identify examples of freedoms, rights,
and responsibilities of citizens.

Identify and practice sele

Define issues and problems and consider
alternatives while deciding whether to become a
loyalist or a patriot.

Explain how freedoms, rights, and resp
relate to the taxes and troops fi N

<,
o .
é [ ] [ )

Practi
j cs inla town meeting.
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OBJECTIVES OVERVIEW

Program Performance Standards

Literacy

Unit Objectives

Read a wide range of print and non-

print texts to build an understanding

of the United States in the past.

Read primary sources for specific information
about events in colonial Boston.

Use word identification strategies to
comprehend, interpret, and evaluate
historical content.

Use specialized vocabulary to understand and
communicate historical concepts.

Conduct research and use the
writing process.

Conduct research, take notes, draft, edit, and
write a report.

- ~
- N tM S 1 O N o v wvu
Y 9o 9 9o 9 9o 9o o g 3
¥ ©®W © ©W ©W ©Ww ©vw ©vw 2 2
© © © © © © © o £ £
L2 EESE 2 gEay v EEay 2 gEal = e
a a2 2 O a8 8 9 9 > >
(] (] (] (] (] (] (] (] wv v
[ J
[ J
[ ]

Use spoken and written language
for learning and to exchange
information.

Use spoken, written, and visual language to
understand colonial Boston.

Write friendly letters about life and events in
colonial Boston.

Present oral reports to the class to share
information.

Listen actively to and take notm

presentations. \

Use visua u earning a
w e information.

Q¥
o

chart to understand the colonial
system.

Analyze historical illustrations of the Boston
Massacre.
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HOW TO CONDUCT READING MINI-LESSONS

o

The Reading Tips chart on the CD provides a quick reminder for students to
use as they work with the slides. These Reading Tips cover strategies that are
especially effective for reading and understanding nonfiction text:

M Identifying main ideas and supporting details

B Comparing and contrasting

M Making connections

M Making inferences

B Scanning for specific information

B Understanding visuals

You can use the Reading Tips as the basis for mini-lessons.

The unit assumes that these strategies have been taught and practiced in other
classroom contexts and that the purpose of the Storypath mini-lesson is to pro-
vide a quick review. You will decide which reading strategies are most applicable

for each reading task within the unit. In addition, the discussion questions in I

the Content Slide Sets suggest applicable strategies that the students
to use on their own.

READING MINI- LESSON F@ﬂm)\l%
dw Your stu-

1. Describe the strategy;

dents may need som andm ategy and knowing
when it mlght b the Re for information on explain-
ing the

? stand when and why readers use it.
i aloud” with a sample text. Demonstrate how

z@ e ste ’
W wou & , using text from or similar to text in the Storypath

unit. Fi ome of the text aloud and then talk about what happens in your
head as you use the strategy. This modeling makes the hidden reading processes
become more visible and concrete for developing readers. Language that will
help you includes the following:

B “I think about what I already know...”

B “When I look for the main idea, I ...”

B “Here is a clue that will help me ...”

B “That makes me think ...”

3. Guide students to apply these steps as they read during the unit. Support

students as they apply the various reading strategies in the Storypath unit and
begin to use the strategies independently. For example, after you model your
own thinking, ask students to try out the strategy with your guidance before ask-
ing them to apply it on their own. This will help you determine which students
understand the strategy and which students need more help.

4. Assess students’ progress. Students’ independent use of the various reading
strategies will give you valuable opportunities to assess their growing proficiency
with the strategy, as well as their understanding of social studies content.

e
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ADDITONAL RESOURCES

LITERATURE

Easy

May, Robin. A Colonial American Merchant. Vero Beach,
Florida: Rourke Enterprises, 1987.

Provides a glimpse into the life of a colonial merchant.

Turner, Ann. Katie’s Trunk. New York: Simon and
Schuster Adult Publishing Group, 1997.

Tells the story of the American Revolution’s beginnings
from the perspective of a young girl whose family
members are loyalists.

Average

Rinaldi, Ann. The Fifth of March. San Diego, California:
Harcourt, 2004.

"Tells the story of the events and relationships
surrounding the Boston Massacre from the perspective
of Rachel Marsh, a 14-year-old indentured servant in
the household of John and Abigail Adams.

Stefoft, Rebecca. American Voices: Colonial Life. New
York: Benchmark Books, 2002.

British colonies in North America, begi

Jamestown settlement. $
Stein, Conrad. 7} ston rty r10

Scholas x:mshm 0
e story of the E hat took the

1 s a giant step toward independence from
ritain.

Excerpts from letters, pamphlets, journal entries, and h &
other documents of the time present the hlsiom

Advanced

Hakim, Joy. A History of the US: From Colonies to
Country. New York: Oxford University Press, 2002.
"This book relates the rich story of how our country
came to be. It uses a conversational, storytelling style
that speaks directly to young readers.

Piersen, William D. From Africa to America. New York:
Simon and Schuster Adult Publishing Group, 1996.
This book examines the political, cultural, and social
structures in African American history from the colo-
nial period to the years of the early Republic.
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Zobel, Hiller B. The Boston Massacre. New York:
W.W. Norton and Company, 1996.

A definitive account full of detail and a good deal of
myth-shattering about one of the most important
incidents in the history of our country’s founding.

MULTIMEDIA

Video

Liberty: American Revolution. PBS Paramount, 2004.
Military reenactments and dramatic recreations bring
to life this award-winning documentary about the
birth of the American Republic, and the struggle of a
loosely connected group of states to become a nation.

The Freedom Truail. Video Tours Inc., 1991. w

Brings to life the people and places
en sites

in the struggle for independ
including the Old 6§ neml Hall, and
Paul Revere

@@ meric ution Prepares.
aven t #December 2004.
This @ stars Walter Cronkite, and
cational, insightful, and entertaining
Verage of such incidents as the Boston Massacre

and the Boston Tea Party.

PROFESSIONAL READING

1776. Simon and Schuster Audio, 2005.

Bestselling historian and two-time Pulitzer

winner David McCullough documents a momentous
12 months in America’s fight for independence.
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FRIEZE GUIDE

Work in your group to plan and make your portion of the Boston frieze.

1. Plan the building.

Make a list of features you want to include on your building.

2, Share your ideas with the group.

Work together to select the best ideas. Circle the ideas on your list th@\e I
will use. 0“ “

3. Assign jobs. List what you will do. 0? e

?\@\&}; yoloa(.“
0? Put a check next to the things you did.
[ | offered ideas about the frieze.
A | asked questions when | didn't understand something.
[ | disagreed in a constructive way.
A | made positive comments to my group members.
[ 1 was willing to change my ideas to help the group.

3 | helped someone else if | had time.

If you were to do the task again, would you make any changes in how you
worked with your group?

4 PORTFOLIO
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MAKING A CHARACTER

Follow the steps below to make your character. Decide what your character will

look like, including hair, facial expression, and clothes.

1. Make the head.
(1 Draw a circle about 2 inches in diameter.
(1 Cut out the circle.

2. Make the body.
(d Draw a rectangle approximately 2% inches by 4 inches.
[ Cut out the rectangle.

3. Make the arms and legs.

[ For the arms, draw two rectangles about 5 mc%\c t .

4 inches long.
[ Draw two more rectangles a & mch qus‘ E; legs.
(d Cutout the rectang ﬁ “0

4. Put the $ er. .xj
% heaﬂ@ Iegs on the body.
\GWrthe

DY

5. Make clothing realistic to your character and colonial times.
(1 Place the body on fabric or paper.
(d Trace around the shape to make clothing.

6. Mount the figure and add details.
[ Glue the figure on construction paper.
[ Glue the clothing onto the figure.
(d Add details such as hair, feet, hands, facial features, jewelry, or a hat.

Assessment: Directions are followed for making a realistic character. The size is appropriate, clothing is

appropriate for the job role and colonial times, and details are included. The character is carefully completed.

PORTFOLIO

Struggle for Independence

5



EPISODE 2
PORTFOLIO

DATE

CHARACTER INTRODUCTIONS

Prepare an introduction of your character, using the guidelines below.You are going
to introduce your character as though you are that person. In your family group
decide how you want to introduce yourselves using the following guidelines.

B Get into role. Remember that you live in colonial times—a more formal time
than now. You are meeting the people on your street for the first time, so you
want to make a good impression. What will be interesting information to
share about your family?

B Underline important information in your biography. Be sure to include your
name and position in the family.

B Decide what else to tell about yourself. e“\e s

B Keep your introduction short and to the point.

Practice your introductions in your family group. Us 6@?1(\Q|0“W to practice
and to give feedback to others in your grou e
Checklist for a good introducti \)G
(d Am lin charact r7 6
(d Amlin &iﬁortarﬁ!‘rm&%nd interesting details?
\@\h mgﬁ lary?
0 ? Am | speakihg clearly and confidently?

[ Am I making eye contact with my audience?

What feedback did you get?

Make improvements as necessary.

6 PORTFOLIO
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ACTIVE LISTENING GUIDE

Family Introductions

DATE

Use the web below to show how your character and family are connected to other
community members. For each family introduced, write the names, ages, and jobs
of the family members. After all the introductions have been given, write on the
lines between the circles to show how people are connected in the community.
For example, some families may be friends while others may be customers.

Family name

Number of family members

Family business or job

Family name

p PO

Number of family members

My family business or job

W

Family naﬂ“ \
= 1\Number of family members

000 Family business or job

Family name

Number of family members

Family business or job

© 2005 Storypath

Number of family members

Family business or job
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PREWRITING: FRIENDLY LETTER
Daily Life in Colonial Boston

A friendly letter is written to someone the writer knows well.In a well-written letter,
the writer helps create a picture in the reader’s mind. Word choice and ideas and
content are important writing traits for this assignment.

Word choice: Interesting words create | Ideasand content:The topic should be
a vivid picture of the letter’s topic. | focused and include important details.
Describing words add depth of under- | The information should be accurate
standing and color to the picture | and the writer should write as though

created in the reader’s mind. he or she were there. !ﬁ
You will write a friendly letter to a friend or family member about dﬂh%
nial Boston. Use the questions below to help you organi

1. Who are you writing to? You will write to ur|n st of the
Storypath. p

2, Wha ﬁl this 'Xa g‘ourfamuly? List at least two ideas.
o\‘\ﬁ\(?‘h °90 1

3. What can you tell this person about your family’s business? List at least two ideas.

4, Include information and details related to daily life. You might tell about your
friends, where you shop for food, or what people do during the day.

5. Use words from the word bank in your letter. Draft your friendly letter on the
next page using the friendly letter format.

8 PORTFOLIO
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WRITING: FRIENDLY LETTER
Daily Life in Colonial Boston

Friendly letters are informal letters that tell about something interesting. In this
letter, you will tell about your family and daily life in colonial Boston. Use your
notes on the previous page to write a rough draft of two or three paragraphs.Use
the format below to write your friendly letter.

Date (The year is 1765.)

Greeting/Salutation

(Body of letter—Draft your letter here.)

Complimentary closing

Signature

Assessment: The letter identifies a believable correspondent and an appropriate role for the storyline. The letter is
written from the character’s point of view and written as though the sender and receiver have known each other
for a while. Two facts are included about family and daily life. It follows friendly letter format and shows evidence
of revision.

PORTFOLIO 9
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PREWRITING: A REPORT
Daily Life in Colonial Boston

You will write a report about daily life in colonial Boston. Meet with your family
group and decide on topics that each of you will research.

Topic:

Where can you find information about your topic?

Think about what you already know about the topic. Then thibﬂuﬁigilfe

today. What are the similarities? What are the differenc ‘b‘\

Similarities

Are there subtopics in the chart that can provide focus for your research? Circle
the items that you would like to research.

Begin the research.

List the steps involved in the topic you have chosen. For example, the baker starts
to bake the bread in the early morning. While the bread is baking, he makes the
dough, and so on.

1 o PORTFOLIO
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List and describe the tools or materials you would use. (For example, a baker’s peel
is a wooden paddle with a long handle, used to reach the back of a large oven.)

To enrich your writing, use words to tell what you would see, hear, smell, taste,
and feel. For example, the baker might feel the scorching heat of the ovens.

: e
gro
How might your daily activities beliwnk&omegthoe“@aoston?

ot ot B

OFF\Q\/OU dependagple or supplies from Britain? Explain.

Do you depend on British ships for shipping? Explain.

Does your product get sold in Britain? Explain.

PORTFOLIO 1 1
© 2005 Storypath Struggle for Independence



EPISODE 3
PORTFOLIO

DATE

WRITING: A REPORT
Daily Life in Colonial Boston

In your report, you will explain important aspects of your character’s daily life.
Use the space below to organize your ideas from your prewriting. Keep in mind
the criteria on the self-assessment rubric shown on Portfolio page 13.

Title:

Introduction:

eN
- onPE
Supporting Examples and Details "\

A \)
\(\,P‘\'\ N\?\ evp‘()o
9\0‘“’! 06 NO

'0)3

Conclusion:

1 2 PORTFOLIO
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SELF-ASSESSMENT
Report on Daily Life

Use the rubric below to evaluate your report.The first column describes expectations
for the assignment.
Rate yourself by putting a number in the second column.
1 = missed the mark; needs lots of work
2 = on target; met the basic requirements of the assignment
3 = outstanding work; went beyond expectations
In the last column explain why you assigned that number for that criterion. N
J\E

Ideas and Content e

Criteria for assessment Rating n for rating

ce

The content is accurate and realistic
to the family created.

The description of daily lif is“
and includes relevap et%

\*,
R

7 %

Clear descriptions are included about
tasks and tools/materials.

The writing is insightful. The reader
can picture daily life because of the
vivid descriptions.

Organization

Criteria for assessment Rating Explanation for rating

The introduction is inviting and a
satisfying conclusion is provided.

The sequence is logical and effective.

The descriptions flow from one event
to the other.

PORTFOLIO 1 3
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PRESENTING A REPORT
Daily Life in Colonial Boston

You will present your report to the class. Use the guidelines below to prepare for
your presentation.

The title of my report:

Three important facts to share about my topic

Props or costumes | can use 0“ “i

Ways to make my presentatl“ora‘&k

0?? Special information or details to include

Practice your presentation in your family groups. Ask a member of your group to
check off the boxes below that you included in your practice presentation. Use
feedback from your family group to make improvements to your presentation.

[ I presented the information in the role of my character.
[d lincluded three important facts.

(1 | kept the presentation short and to the point.

(1 I spoke clearly and confidently.

[ 1 used dramatic expression to communicate the role of my character.

1 4 PORTFOLIO
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TAKING NOTES: DAILY LIFE PRESENTATIONS

As you listen to the reports, write key words or draw quick pictures that will
help you answer the following questions. You will discuss these questions after

the presentations.

What was life like in colonial times?

life today?

How was life in colonial times similarwh

(0}

?st

What skills did people need?

al times different from

et
oo

Do any of the jobs exist today?

Write other ideas here.

© 2005 Storypath
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FLOW CHART
Ordering Supplies from Britain

Britain needed raw materials, like lumber, from the colonies to make goods. The
colonies needed goods from Britain to run their businesses. As a family, make a
list of at least five supplies, or goods, you need to operate your business.

Fill in the flow chart below. First, in the bottom arrow, write the names of good \ew
that your business needs imported from Britain. Then draw simple ill ﬂ
of these goods.

Next, on the top arrow, write the names of item ?“\xgrted from the
colonies to Britain.Then draw simple illustragio {csrte

R RO 0D
) 7% 0 \a “&E?E%
Li\.f \h (&J%;%\ !

-

S

&

GREAT
BRITAIN

1 6 PORTFOLIO
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WRITING: FRIENDLY LETTER
Episode event:

In character, write a friendly letter to the same person you've written to before.

Explain the events in this episode. Include your feelings about what has happened.
Remember to use the correct format for letters.

Assessment: The letter is written from the character’s point of view. Accurate information about the events is

included and the character reacts to the events based on the character description. Feelings about the events are
identified. Friendly letter format is followed.

PORTFOLIO 1 7
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18

Xt

DATE

PRIMARY SOURCE: NEWSPAPER ARTICLE

The BosTON

Containing the frefbeft & moft important

Evening-Poft.

Advices, Foreign and Domefiick.

October 29

The inhabitants of this town have been of
late greatly insulted and abused by some
of the officers and soldiers, several have
been assaulted on frivolous pretences, and
put under guard without any lawful war-
rant for so doing. A physician of the tow
walking the streets the other_e

was jostled by an officer, gh

ensued, he was afte s t e S

officer 1 anothe
and
a stroke Wlth a

pistol, which so wowfided him as to endan-
ger his life. A tradesman of this town on
going under the rails of the Common in
his way home, had a thrust in the breast
with a bayonet from a soldier; another
person passing the street was struck with a
musket, and the last evening a merchant
of the town was struck down by an
officer who went into the coffee-house,
several gentlemen following him on,
and expostulating with the officers, were
treated in the most ungenteel manner; but
the most atrocious offence and alarming
behaviour was that of a captain, the last
evening, who in company with two other
officers, endeavoured to persuade some

CO

~from The Boston Evening-Post, October 29, 1768.

PORTFOLIO
Struggle for Independence

Negro servants to ill-treat and abuse their
masters, assuring them that the soldier,
were come to procure their freed

that with their help a ey
should be able r e e Liberty
Boys to 1scoursesof the like
:Ptﬁng to exgi ection.
oSitions before the

QS;SCCUUOHS at common

magi

? ended, the inhabitants being

rmined to oppose by the law such
proceedings, apprehending it the most
honourable as well as the most safe and
effectual method of obtaining satisfaction
and redress; at the same time they have
a right to expect that General Gage will
not remain an unconcerned spectator of
such a conduct in any under his command.
—Here Americans you may bebold some of
the first fruits springing up from that root
of bitterness a standing army. Troops are
quartered upon us in a time of peace, on
pretence of preserving order in a town that
was as orderly before their arrival as any one
large town in the whole extent of bis Majesty’s
dominions; and a little time will discover
whether we are to be governed by the martial
or the common law of the land.

© 2005 Storypath
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PRIMARY SOURCE READING GUIDE
The Boston Evening-Post

The article from the Boston Evening-Post is a primary source. It was written in
1768. Historians can use this article to learn about events in Boston during this
time period.

Effective readers first think about the author’s purpose for writing and then
about what they already know about the topic. Then they often read and reread
to make sure that they understand the text. Read this article at least two times.
Read it aloud to a partner at least one time. Look for the most important ideas.
Then use the questions below to help you better understand the article. e“

1. In colonial times, newspapers sometimes tried to persuade other ﬁ
act in certain ways. Do you think the writer is trying t{‘@“h ader?

Give examples from the text to support your an

i&h@ﬁwnte“@“th patriots or the loyalists? How do you know?

3. The writer effectively used the writing trait of word choice to help persuade
the reader. The article contains lively verbs, specific nouns, and colorful adjectives
(or describing words). Circle the words and phrases that you think helped the
writer effectively convey his message.

4, Reread the last paragraph of the article. What are the “first fruits”?

5. What is this article mostly about?

PORTFOLIO 1 9
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TAKING A POSITION

British Troops Arrive

DATE

In column 1, write events from this episode. In columns 2 and 3, describe the
points of view of the soldiers and merchants, including how they felt about the
events. Remember that people are involved in events in different ways, and they

may have more than one feel

ing or view of an event.

Event #1

Soldiers’ Point of View

Merchants’ Point of View

ﬁ@ers int of View

Merchants’ Point of View

20

What is your character’s point of view and how does your character feel about

the events?

PORTFOLIO
Struggle for Independence
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VISUAL LITERACY: HISTORICAL ILLUSTRATIONS

The images on Content Card 8 present different versions of the same event.

Compare the images shown on the Content Card and then answer the following
questions.

1. What is happening in each image?

Revere’s print:

Other print: ?‘ ﬁ\e\»l

2. Does each image present a patriot’s or a v®eﬁt é\'@? Give two

examples to support your answer. h P

Revere’s print; 4@@3000
o¥\- NO" R

OFF\Q}eE}:t 00

3. Which picture more closely portrays your character’s view of the event? Why?

PORTFOLIO 2 1
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WRITING: FRIENDLY LETTER
Episode event:

Continue your letter writing to the same person in England or another colony.

From your character’s point of view, describe what took place. Remember to use
the correct format for friendly letters.

Assessment: The letter is written from the character’s point of view and includes accurate information about the
event. Feelings about the events are identified. Friendly letter format is followed.

z 2 PORTFOLIO
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POINT OF VIEW

Episode event:

Based on the events in this episode, describe what each of the following people
might be thinking about the event.

Loyalist Patriot

e
N
aon
Tea Merchant hrF\@O? \)Ge
” I\\"GS Q.ﬁ??‘@
ofF° ~oot

Mohawk Indian

Assessment: The thoughts of each person are logical, given their circumstances and the events that happened.
The thoughts are clearly stated.

PORTFOLIO 2 3
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WRITING: FRIENDLY LETTER
Episode event:

Continue your letter writing to the same person in England. From your charac-
ter’s point of view, describe what happened to the shipment of tea. Include your

family’s response to it and tell whether or not you feel the colonists’ actions were
right or wrong.

Assessment: The letter is written from the character’s point of view and includes accurate information about the
event, an ethical issue, and the character’s feelings about the event. Friendly letter format is followed.

z 4 PORTFOLIO
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FAMILY POSITION STATEMENT

Loyalist or Patriot?

1. Brainstorm.We'll do this in class together.

DATE

2. Organize your thoughts. Think of the position your family is taking, and then
think of the opposite point of view. For each position, think of at least three
advantages and three disadvantages.

Colonists with Britain
LOYALISTS

Citizens of Independent Nation
PATRIOTS

Freedoms and rights
we would have

Responsibilities we
would have

C\P\

Ak

Advantages in daily
life to

* business

« future for family

« future for colonies

Disadvantages in
daily life to

* business

« future for family

« future for colonies

Assessment: The position statement presents a position that logically reflects the character’s or family’s point of view.
The statement provides reasons to support the position and demonstrates an understanding of the events, the impact
of the events on the family, and the costs and benefits associated with the position.

© 2005 Storypath
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PREWRITING: PERSUASIVE LETTER

In character, write a letter to a friend explaining why you have decided to become
a patriot or loyalist. Try to persuade your friend to take your side.

1. Get organized.
Use the Family Position Statement chart to help you get organized.

Make an outline or a list if that helps organize your thoughts.
Put your most important arguments first.

Include arguments about the opposite point of view, too.

2. Write a rough draft.

Use another sheet of paper to write your rough draft. The draft should |r@\e I

the following: “
m Letter Format:Write a date in early 1774 and a gre \0
or

m Opening: State your decision to become ei
m Body: Include at least one p to snﬂé es explaining
why you have made thj Iu reasons why you have

words such as because and

w asonmg
\P\Jnc ude e paragraph stating why someone might take
e

opposﬁ@» of view. Next write why you think those views are under-
standable, but why you believe differently. State your specific reasons.

m Conclusion: Restate your position and express concern or some other feeling
about the person to whom you are writing and yourself. Include a call to
action to think or act as you do.

m Closing: Include a complimentary closing and your signature.

3. Edit.

Reread your draft. Think about word choice. Do the words you have chosen reflect
strong feelings about the position you have taken? Does your letter persuade the
reader to take your point of view?

Use Step 2 as a checklist as you finish your editing.

4. Write your final copy on the next page.

2 6 PORTFOLIO
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WRITING: PERSUASIVE LETTER

Loyalist or Patriot?

Assessment: The letter is written from the character’s point of view. It includes the character’s position and at least
three reasons supporting the position. It includes the opposing viewpoint and counters that viewpoint with a
reasonable argument. It speculates on what lies ahead for the family. Word choice is effective in persuading the reader.

PORTFOLIO 2 7
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WORD BANK

Keep track of the words you learn or words that interest you.Words in your word
bank may come from class discussion, research, or any other source during the
unit.Next to each word, write a definition of the new word or words that describe

the new word. You might even draw a sketch of the word to help you remember
its meaning.

z 8 PORTFOLIO
Struggle for Independence © 2005 Storypath
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assembly noun the main governing body of
each colony that made laws and raised money
through taxes

boycott noun the act of refusing to buy or
use something as a way of protesting; verb to
participate in such an act

colonists noun people who live in a colony;
colonists usually remain citizens of the
parent country

colony noun a place ruled by another country

Committees of Correspondence noun groups
of people who wrote and sent letters back and
forth between the colonies to communicate
political news and feelings

democracy noun a government in which the
people rule themselves by electing others to
represent them and make laws for them

exports noun materials sent out fro
country for sale and use in th

|mports noun erl ug t|
anoth ale

q% t noun a coIonlst O was onaI to the
ritish king and Parliament’s laws and wanted

to remain a part of Great Britain

merchant noun a person who buys and sells
items for a profit

mother country (or parent country) noun
the country from which colonists come, or
the country of one’s parents or ancestors;
in relation to colonists, the parent country
continued to rule over the colonists, even
though the colonists lived across the ocean

© 2005 Storypath

Parliament noun the lawmaking body of
Great Britain

patriot noun a colonist who was in favor of
America breaking away from Great Britain
and becoming an independent nation

protest noun an event organized to voice an
objection or complaint against something;
verb to participate in such an event

Tories noun a British political party that
supported the loyalists

vigilante noun a member of a self-appointed
group of people organized to maintain or

and punish criminals

Whigs noun a British aﬁ%hat favored
Amerlcan in rom Great Britain
dun riean R%utlon
Ltﬁ@

?1 ct noun a British law passed in

that required colonists to pay a tax
on documents and some common items

Sugar Act noun a British law passed in 1764
that put a tax on molasses imported into the
colonies

Tea Act noun a British law passed in 1773 that
cut the price of tea but kept the tea tax and
allowed only certain merchants to sell the tea

Quartering Act noun a British law passed
in 1765 that required colonists to provide
housing and food for the British soldiers
stationed in America

PORTFOLIO 2 9
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