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ABOUT STORYPATH

THE STORYPATH STRATEGY

Storypath offers both a structure for organizing the social studies curriculum and
an instructional strategy for teaching. The structure is a familiar one: the story.
The strategy is grounded in a belief that children learn best when they are active
participants in their own learning, and places students’ own efforts to understand
at the center of the educational enterprise. Together, the structure and the teach-
ing strategy ensure that students feel strongly motivated and have meaningful and
memorable learning experiences.

Originally developed in Scotland during the 1960s, Storypath draws support from
decades of experience with teachers and students. The approach has its roots in these
beliefs about children and learning:

B The world is complex and presents many layers of information. Children know N
a good deal about how the world works and have a reservoir of knowledge that e“ \e

is often untapped in the classroom.

B When children build on that knowledge through activities such m&o Q
and researching, new understandings are acquired. Beca nstruct
their own knowledge and understanding of theirﬁ@m

meaningful and memorable. h

B Problem solving is a na &h

engaged in prob DK take

B Th egrates @a skills from many disciplines and provides
eep

G (Wor chi @ er, more complex understanding of major
??\ oncepts.

AN INQUIRY APPROACH

Questioning, by both teacher and students, is a key component of Storypath.
Through the story structure and the discourse it creates, the teacher guides students
in their search for meaning and understanding as they acquire new knowledge and
skills. Your questions, and the discussions they engender, cause students to:

earnin

en children are
or their learning.

B ask their own questions and think critically about what they know;
B use their prior knowledge to make sense of new information;
B connect personally to important social studies concepts.

The story structure and inquiry guided by unit goals provide the framework for
students to integrate skills and complex content through problems they encounter.
As they do so, their understanding of important concepts is extended and key con-
nections are made.

2 Exploring Culture



THE STORY STRUCTURE

For thousands of years, stories have helped us create order and make connections
between events. Storypath’s narrative structure helps students understand concepts that
they often find difficult to comprehend in the traditional social studies curriculum.

Each Storypath unit centers on a unique and engaging story that provides a con-
crete context for understanding the social science content. This story may be based
on actual historical events, as developed in Struggle for Independence. Or the story
might instead be based on typical community or business structures, as developed in
Families in Their Neighborhoods or in Understanding the Marketplace. From all of these
structures, students develop a meaningful context for developing understanding of

e\] \€‘N

Typical structure of a Storypath unit
CREATING THE SETTING

Students create the setting by completing a frieze or?q@s;ace.
CREATING THE CHARACTERS A oce

avolved in activities such as reading, writing, and research
to stimulate them to think more deeply about the people and the place
they have created.

CRITICAL INCIDENTS

Characters confront problems typical of those faced by people of that
time and place.

CONCLUDING EVENT

Students plan and participate in an activity that brings closure to
the story.

Exploring Culture 3



USING THE COMPONENTS

TEACHER’'S HANDBOOK

Each Storypath unit includes a Teacher’s Handbook, which is designed to be
flexible and easy to use.

Episode Planning Guides Teaching Notes

Each episode opens with an overview of the Each Handbook contains detailed support
instructional plan and materials needed. for instruction.

INTRODUCING COLONIAL BOSTON
BUILDING CONTEXT

LIFE AND WORK IN COLONIAL BOSTON

INTRODUCING COLONIAL LIFE page 28

Materials  None
Grouping  Whole class
Schedule  Approsimately 30 minutes

RESEARCHING COLONIAL LIFE page 28

el — o

saosidaff]

Content Cards 2 and 3

Optional: cardboard grocery boxesfor dioramas, poster board for
fab colored chalk, glue,
ape, scissors; asorted colors of paint, brushes, water cans

Grouping P i i 5
the reports

Schedule  2-3 hours plus time for students to write reports

CONCLUDING EPISODE 3 page 30

h dd t0 the word bank, and wri

colonial Boston.

Materials  Portfolio 10, Prsenting A Reprt, p.
Pordolio 11, Tiking Notes: l)-«l,vL:vamnwplS
Props for presentations if studer

Grouping banks;

Schedule  Approvimately 1172 hours

7 =

W Gt hiking ety e gulty pors.
W Litracy Condctresar, toke s dra e, andwiearepot.

episone
oBJECTIVES

W Literay Preentoraeprs o hcis osharenormatn,
W iteracy Litenctively toand okentes durigralpresenttirs

from the StruKIe for‘ nit ! 01 9 rom the Struggle for Independence unit

Assessment

?\C\ Teaching @
0? Masters provide nonfiction content, writing models, or other Each Handbook contains strategies for
information specific to the unit’s content. These Masters can assessing learning throughout the unit,

be copied for students, displayed in the classroom, or made as well as unit questions for review and
into transparencies, depending on your teaching needs. synthesis activities.

@
Z

EPISODE4

ome one [  SYNTHESIS ACTIVITIES

PUBLIC NOTICE: TAXES FROM BRITAIN
Stamp Act, passed 1765

B P e o e ot 1. PORTFOLIO RESPONSE
o ooy
i
Bill of sale 4 pence
Land purchase under 100 acres. 3 shillings
Contract 2 shillings and 6 pence B What skills do you believe improved as a result of this unit?
Pack of playing cards 1 shilling lain why.
Newspaper T penny Learning obj
‘Advertisement in a newspaper 2 shillings

ny document sed above hat s writen | Dauhle th axted sbove
alanguage other than Engl

Townshend Acts, passed 1767
Taxes must be paid on the following items imported from Britain.

Item Tax

For every 100 pounds of glass 4shillings and 8 pence
For every 100 pounds of lead 2 shillings

For every 100 pounds of paint 2 shillings

For every pound of tea 3 pence

For every 500 sheets of paper 12 shillings

oot 15

from the Struggle for Independence unit from the Struggle for Independence unit
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STUDENT PORTFOLIO

Students use the Portfolio to read, write,
conduct research, and complete other The Bosron
activities crucial to the specific Storypath
unit. The Portfolio helps students man-
age their work throughout the unit. And
when completed, the Portfolio becomes

an authentic assessment tool.

What was the Boston Tea Party? g

On December 16, 1773, three ships from
Britain loaded with chests of tea were.
docked in Boston Harbor. Britain had cut

the price of tea in half, but the tea tax
remained. The next day, the govemor was
going to have the tea unloaded, and the tax

would be paid. The people of Boston had
other ideas.

from the shore have thought?
(making inferences)
3. Why do you think the colonists

dressed as Mohawk Indians? = \
(making inferences) 3§

2. How did this protest differ from 2|
ariot? (scanning) k.

» Pl Reveres Engraving of the
Boston Massare

Pl Revere,an arstand siversmith made |
hsengarogofhe Bosonasaceate
requestof Somue Adams Mary prnts were
‘made and dtibuted allove the lnies.

< rspus Attuds i the
Boston Massaae

This printshows Gispos Atucks,
abi atthe

2are how the two pictures are
ame and different. (understanding
s, comparing and contrasting)

did Revere depict the event the
e did? (making inferences)

1. New England: Masachusetts Rhode

and New Hampshire

2. Middle Colonies: New York New Jrsey.
Pennsylvania,and Delaware

3. Southern Colonies: Maryiand Virgiia,
the Carolnas,and Georgla

dc=2

from the Struggle for Independence unit

Episopes
PoRTFOLIO

L 14

PRIMARY SOURCE: NEWSPAPER ARTICLE

DATE

e

PRIMARY SOURCE READING GUIDE

The Boston Evening-Post

The article from the Boston Evening-Post is a primary source. It was written in

1768. Historians can use this article to learn about events in Boston during this

time period.

Effective readers first think about the author's purpose for writing and then
topic. read and reread

to make sure that they understand the text. Read this article at least two times,

Read it aloud to a partner at least one time. Look for the most important ideas.

Then below to help you article

1. In colonial times, newspapers sometimes tried to persuade others to think or
act in certain ways. Do you think the writer s trying to persuade the reader?
Give examples from the text to support your answer.

2. Doyou 2 How do you know?

~from The Boston vening-Pos,October 29, 1765.

3. The writer effectively used the writing trait of word choice to help persuade
the reader. i

18 e (or describing words). Circle the words and phrases that you think hel

writer effectively convey his message.

4. Reread the last paragraph of the article. What are yaf

from the Struggle for
Independence unit

CONTENT Qg;‘\ ANDOUTS

snagotcmimeia 19

— i \ : th includ ontent Slides and Handouts
1. whoemignpeopivaicing (00 AN J “0 at offe ow they are used to support student
W .
' ‘ le

# [the number of sets varies from unit to unit. The

sl&nd handouts in each set provide focused non-fiction
content and can be used for independent, paired, or small
group reading.
Students use the slides to build context and deepen their
understanding of the unit’s content. You can use the slides as
most appropriate to your situation along with the handouts.
For those with laptops, display the appropriate slides for
student reading and discussion or reproduce the slides as
needed for each episode for individuals, pairs or small groups.
The handouts may also be used without the slides.

In the overview of each episode, slide sets needed are listed
and specific suggestions are provided for how to use the slides
as you proceed through the episode. Best practice is for the
slide to be available to the students either on a laptop in front
of them or in hard copy. Then the teacher can use a large
screen to display and support discussion related to the slide.

A “reading tips” chart in PDF format (located on the CD)
provides quick reminders of key reading strategies. Reproduce
“reading tips” for each student or group.

Note that the slides and handouts are conveniently available
in a printable format on the CD.

Exploring Culture 5



LITERACY AND STORYPATH

With the Storypath strategy, students deepen their understanding of major social studies
concepts. Storypath provides literacy support to help students access and make sense of
the social studies content. Students apply literacy skills such as reading comprehension,
prewriting and writing skills, speaking and listening skills, and vocabulary development.

Reading
Content Slide Sets and Handouts present opportunities for st ﬂ
students to engage in focused content reading. Students can
use the slides and handouts to engage in shared reading or
listen as a teacher or another student reads. e
in North America, 1765

“The Brtish colonies were divided nto.

three regions.
1. New England: Massachusetts Rhode
Isand, Connecticut,and New Hampshire

S Sourmman
b 2. Middle Colonies: New Yok New Jrsy,

Colonial Exports

Most of the colonies’ exports were natural resources, or
useful things from the land. Imports from Great Britain Colony Export
were mostly manufactured goods, or useful things

New England fish, whale products, lumber, tar
made by people. Bitain also sent ships and soldiers to uhi LA e PO T e o
protect the colonies.
Most colonies imported more than they exported. Southern colonies
This was good for Britain, which profited from what it

sold to the colonies.
——p—= L&l

LUMBER IRON GRazy
F1sH Bace,
AMERICAN
BRITISH
COLONIES
1/
EAT

Middle colonies grain, iron

cotton, tobacco, rice, indigo (a plant that :“'l“"“' G“"m":':“

produces a blue dye for coloring fabric)

the people British

L/ QI hensmn

Questions in each Content Slide Set help

pAPER — ‘

7 X
QL 2. tdeatifyitems exportedto students focus on important content. Questions
o Britain and imported to the . . .
TR YTl oc cclonies. How are these items are labeled with suggested reading strategies.
cr " o ‘§ &L’l’?i“é'.f_"‘m‘““'”"" A AT Jifferent? (understanding visuals)

\/

OFF " e

Each unit offers numerous opportunities to evaluate and respond
to visuals such as photographs, maps, diagrams, and illustrations.

Reading Tips m
Struggle for Independence

For easy reference, Reading Tips for using the -

reading strategies are included on the CD. e

supporting | idea,and then identiy | already ke

from the Struggle for Independence unit
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Writing Speaking and Listening
Throughout each unit, students complete Students refine these skills by presenting
writing activities to prompt thinking as well ideas to the class and resolving issues
as to demonstrate what they have learned. through discussion and collaboration.

crisone 3 crisone 3
oate rontroL0 oate
WRITING: A REPORT

PRESENTING A REPORT
Daily Life in Colonial Boston

You will present your report to the class. Use the guidelines below to prepare for
your presentation.

Daily Life in Colonial Boston

In your report, you will explain important aspects of your character's daily life.
Use the space below to organize your ideas from your prewriting. Keep in mind
the criteria on the self-assessment rubric shown on Portfolio page 13.

The title of my report:

Titler

‘Three important facts to share about my topic

Props or costumes | can use
Supporting Examples and Details

Ways to make my presentation interesting

Special information or details to include N
Practice your presentation in your family groups. Ask a member of eﬂ \ E
check off the boxes below that you included in your practic
feedback from your family group to make improvegagnts to
O 1 presented the information in the rol chacter.

O lincluded three importag

O Ikeptthe

ly an
4 dramlic exp 'on nicate the role of my character

N e e | W e W

from the Struggle for Independence unit h h fromﬁt@
Vocabulary D ? dmg Mini-Lessons
sed to aaﬂ Use the Reading Mini-Lesson Framework on

p.74 of the Teacher’s Handbook to conduct

gan den
6{h y recording reading mini-lessons.

Condlusion:

PORTFOLIO
oaTE HOW TO CONDUCT READING MINI-LESSONS
s c
'WORD BANK
Keep track of the words you learn or words that interest you. Words in your word
bank may come from class discussion, research, or any other source during the
unit. Next to each word, write a definition of the new word or words that describe
the new word. You might even draw a sketch of the word to help you remember
its meaning.
e
Sroptwnipntos 85

from the Struggle for Independence unit from the Struggle for Independence unit
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ENGLISH LANGUAGE LEARNERS AND STORYPATH

oFF¥

English Language Learners, or ELL, is a term that applies to students whose pri-
mary language is not English. These students are in the process of acquiring English
as a way to communicate ideas and gain content knowledge. They don’t yet have the
tools at their fingertips that native English speakers have that allow them to easily
navigate classroom activities and contribute to classroom experiences. ELL students

don’t lack ability; they just don’t know the language.

As ELL students gain experience in an English-speaking classroom, their abilities and
comfort level increase. But remember that regardless of the progress made by ELL
students, new material will revert them back to beginner status simply because they do
not have the same background knowledge that a student who was born here does.

There are some very basic things the teacher can do to make the classroom a place of
learning for ELL students. For example, text-rich activities, without visuals, should
be avoided. Visually rich activities should be commonly used, and the senses should
be engaged whenever possible. Music and kinesthetic activities, such as role-playing,
are excellent tools for ELL students.

Activate prior knowledge. English language learners are similar to ’

speakers in the most fundamental ways: they possess a great r pr - ledge
and are excited about sharing that knowledge. To pr \ g, pregea
vocabulary and introduce concepts w1th v s e to t

When studying another time period @ t to co n @“’m oth the
present and the past.

Allow extra tim fﬁ mwo lﬁ gts will benefit from working
‘ grou e\situdtion

w1th partgers s allow students more opportuni-
Lhute to co d complete tasks. In small groups, assign ELL
a specific @ mplete and allow them extra time to complete this task
if needed When yotr'do have whole class discussions, you might have ELL students
follow this discussion by working with a partner to recap the important ideas or the
assignment.

Model tasks and thought processes. Modeling makes tasks and thinking processes
more concrete. For example, if students are expected to write a short poem, model
the process of writing a poem. Then have them refer to the model poem as they
write their own.

Develop vocabulary. Vocabulary development is key to comprehension, so pre-
teach vocabulary whenever possible. Use illustrated word banks and vocabulary
exercises that encourage interaction with words. For example, students can write
the word and draw an illustration of each word in the word bank and then verbally
explain how the word relates to the big ideas in the unit.

8 Exploring Culture
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Allow use of the native language. For students who possess few English words,
allow them to complete writing activities in their native language. As they learn more
English, they will begin to incorporate English into their written and oral language.
"This validates the students’ native language and their prior knowledge, and also
helps bridge the gap on their way to learning—and using—their new language.

Encourage involvement in class discussions. English language learners will likely
be reluctant to contribute to whole group discussions, so encourage them to contrib-
ute in a way that is comfortable for them—words, phrases, simple sentences. Make
sure the classroom is a safe and supportive environment.

Modify assignments and assessments. Students can use many different modes to
communicate their understanding of unit concepts. Illustrating, cutting and pasting
vocabulary activities, using graphic organizers such as timelines, and completing
sentence stems are all excellent and valid methods for responding to content. ELL,
students should also work on and present material with a partner or in smal
whenever possible. In these situations, you will gain a more Vahd ass s %ﬁ
ELL students have learned.

Additionally, at the beginning of the school yea ?ﬁn materlal is intro-
1 es you

duced, limit the number and complemty

Allow students
to use methods other than writi Ne 1nf0 6
\ Look for thi A“Y mkach r ﬁ@ |nd|cates thatan
. ‘ty la appropr anquage Learners.

e

Exploring Culture 9



ASSESSMENT

Each Storypath unit offers a range of options for assessing student learning.

Portfolio Assessment

The Student Portfolio provides ongoing
assessment of student understanding of
unit objectives through writing and other
response activities.

During Each Epis h —
Assessment suggesti

? ng and problem-solvi ilities are
assessed as students role-play and respond to
critical events throughout the unit.

thro hMT cher$Handbo nd“
?\@U&t tudent Po ex
i

1 o Exploring Culture

EPISODE 7
DATE

WRITING: FRIENDLY LETTER
Episode event:

Continue your letter writing to the same person in England. From your charac-
ter's point of view, describe what happened to the shipment of tea. Include your
family’s response to it and tell whether or not you feel the colonists’ actions were
right or wrong.

y letter format i followed.

2005 Highsmith

ASSESSMENT

CONCLUDING EPISODE 6

Write about the massacre

Tell students that they should continue their correspondence—letter
writing—and describe their version of what took place at the “massacre.”
Prompt this writing activity by saying that news of the event has spread
throughout the colonies and across the sea. People in Britain have heard
that the soldiers were attacked by a vicious mob. They want to know if
this is true.

FORTToT0 Have students write their letters onto Portfolio page 22. If time permits, (UETad
read students’ letters aloud. Challenge students to look for examples of  yyiting and Listening
information and feelings in the letters that vary from the accounts given

* Write a friendly letter.
on the Teaching Master and on Content Card 8. )

* Listen with aspedific
ASSESS: The friendly letter purpose.

W is written from the character’s point of view; CUSTOMIZE:

® includes accurate information about the massacre;

® describes how the character feels about the events; Instead of witnglters,
you could have students
prepare and give speeches
To bring closure to the episode and to set the stage for the next episode,  3bout the Boston Massace

W follows the format for friendly letters.

read the following narrative to the class. This activty reflects the
actualhistoryof Boston,
Narrative ‘where speeches were made

The day after the massacre, March 6, 1770, Col. Daliymple moved his ~&venyearslateratevents
that commemarated the
troops from Boston to Castle William on an island in Boston Harbor. gooivacc o
Coincidentally, on the day of the massacre, Parfiament was debating if it
shiould keep the Townsfiend Act taxes. On April 12, 1770, all the taxes,
except the tax on tea, were repealed. Altfiougf not yet aware of the Boston
Massacre, Parfiament was persuaded to repeal the taxes by the otfier
violence, protests, and particularfy thie Goycotts. Parfiament ept the tax on
tea, flowever; to remind the colonists that it still had the right to govem
them and tax them as it saw fit.
Sam Adams, a leader of the Sons of Liberty, fias set up a Committee
of Correspondence in Boston to keep in touch with other towns in
Massachusetts and with the otfier colonies. News that used to take weeks
to travel is now spread in days as special messengers ride day and nigft.
They communicate news about taves, Parfiament, focal gatherings, and
otfier political news so that the towns and colonies can support each otfier.
Committees of Correspondence fiave fielped unite the coonies.
Discuss with students the issue of communication of the time. Ask, “What ﬁ&
if the colonists knew that the Townshend Acts were going to be repealed?
Do you think the Boston Massacre would still have occurred:” conTenT

If students want to read about communication during this time period, C3
refer them to Content Card 3.

EPISODE &
Struggl o

from the Struggle for Independence unit



Self-Assessment

Students have opportunities to assess their own work, such
as writing and oral presentations. There are also opportunities

for student reflection at the end of each episode.

EPISODE 3

PORTFOLIO
D

SELF-ASSESSMENT
Report on Daily Life

Use the rubric below to evaluate your report. The first column describes expectations
for the assignment.

DATE

Rate yourself by putting a number in the second column.
1 =missed the mark; needs lots of work
2= on target; met the basic requirements of the assignment
3 = outstanding work; went beyond expectations

e —

In the last column explain why you assigned that number for that criterion.

Ideas and Content

Criteria for assessment

Rating

Explanation for rating

The content is accurate and realistic
tothe family created.

The description of dailylfe is focused
and includes relevant details.

The relationship to Britain is included.

Clear descriptions are included about
tasks and tools/materials.

The writing is insightful. The reader
can picture daily lfe because of the
vivid descriptions,

Organization

Criteria for assessment

Rating

Explanation for rating

The introduction is inviting and a
satisfying conclusion s provided.

The sequence is logical and effective.

‘The descriptions flow from one event
to the other.

PoRFoLIO

from the Struggle for Indep

End

of the Un

ow best to use these optio

??\mmm to apply
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UNIT QUESTIONS FOR REVIEW

DISCUSSING COLONIAL BOSTON AND

THE STRUGGLE FOR INDEPENDENCE

Lead a discussion p gl
throughout this unit. The following questions encourage a discussion of
major concepts. Include questions about any problem-solving situations
you've added to the unit.

© How was living in colonial Boston similar to living in a city today?
How was it differenc

© How did people communicate over long distances? How did this
affect the relationship between the colonies and Britain?

© What were some major concerns of people living in colonial
Boston? concerns of the British government?

@ Ifyou had lived at that dme, what would you have thought of the
Sons of Liberty> Would you have been a friend of Sam Adams?
Explain.

© Why do people resort to vigilantism? What are some other ways
people can take action and make their ideas known?

© How would you describe the way the British government handled
events during this time period

@ Could the colonists have remained loyal but stll have asked
for changes?

@ If Britain had never taxed the colonies, do you think the colonies
would have still become an independent nation? Explain.

@ What do people look for in a government> Why were the colonists
dissatisfied with their government?

USSP REFLECTING ON COLONIAL BOSTON

AND THE STRUGGLE FOR INDEPENDENCE

Students need time to reflect on their experiences and their progress

through this unit. Have them respond to questions like these.

B What have I learned about colonial Boston and the events that led
0 independence?

B What was the most surprising thing I learned?

B Whatis the best work I did? Why was it good?

B What work could I have done better? How could T have done it better?

B What did Ilike most about working with others? What did T like least?

R —

from the Struggle for Independence unit

Social Skills

A social skills master is provided to support student self-
assessment and can be used at the teacher’s discretion
whenever students need to reflect and build on such skills.

TEACHING
MASTER Name

Date

T15

Episode:

SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are an important part of belonging to a community. Use this chart to
keep track of how well you work with others during this unit.

Describe the group situationorevent: __

Criteria I'need to work

1 do this some

1o this most or

on this.

of the time. all of the time.

I respectfully listened to others.

1 contributed actively to the group.

1 encouraged others to participate.

I suggested solutions to problems.

1 did my fair share of work.

One thing our group did well together:

One thing our group needs work on:

TEACHING MASTER
St iomipnioe 13

reinforce unit objectives. Optional synthesis activities are included
e learned. Each synthesis activity includes criteria for assessment—you decide

o

SYNTHESIS ACTIVITIES

‘The following synthesis activities offer your students the opportunity to
demonstrate what they've learned in this unit. These activities are also
a powerful assessment tool for you because they're multimodal. They
allow for variances in students”abilities as learners.

1. PORTFOLIO RESPONSE

Activity

Have students review their Portfolios and identify a least five items that

represent important ideas o skill learned. After students have selected

the items, they should write at least one paragraph in response to the

following questions.

W List three important ideas from your Portfolio. Why are these ideas
important?

B What challenges did your character face? How did your character
respond to these challenges?

B What are three costs and three benefits of seeking independence
from Britain?

B Wha skills do you believe improved as a result of this unit>
Explain wh

Criteria for Assessment

Learning objectives are demonstrated if

W the portfolio demonstrates an understanding of how the colonists
lived, the effect of British rule on the colonies, the Boston Massacre,
and how the colonists responded to and were shaped by the events
of the time;

u e fl, well organized, and clearly

W the paragraphs demonstrate appropriate writing conventions.

2. ANALYSIS OF A CURRENT EVENT

Activity.

Students can locate a current event in the newspaper that they believe

has similarities to events in the Storypath. Students should.

B summarize the current event. What is happening? Why is there
conflict? How are people responding to the conflict? What injustices
have been identified?

W st three ways the event is similar to the events in the Storypath.

B write a paragraph offering suggestions for what the people who are
involved in the conflict should do. Suggestions should be based on
what students have learned from the Storypath.

Srvptaietene 15

from the Struggle for Independence unit

Exploring Culture 1 1




PLANNING THE UNIT

oft

EXPLORING CULTURE
THE MUSEUM

MAKE KEY DECISIONS

Decide on a Topic of Study. This Storypath unit is organized with a focus on the
study of culture, allowing you to select your own cultural group or groups to study.
Students will use the context of a museum to develop an understanding of those
cultures. For example, the classes that piloted this unit covered such topics as Native
American tribal groups, their own state (Ohio), another country (Canada), and a
continent (Europe). You could use any place, region, or time period as your focus.
By creating their own museum exhibits, students have an opportunity to explore
a particular culture in depth, while learning how museums create exhibits. As you
move through this Storypath, you will be offered a range of options for adapting and
extending the unit to meet your particular needs.

Enrich the Assessment. On pages 71-73, you will find the Obj X’
chart for this unit. Your class will cover additional conteuﬁ% ed on the

museum type and subject of study you choose. Q
Prepare for Students’ Research. Stud “P 0 lo t infor-
mation about cultures from a es Yo assemble some
resources for students Port l research process; how-
ever, you may e on th ges make them specific to your
particular OplC c less“@ ular research skills.
for t You will need enough wall space for students to
e the museum and to display themselves as museum employees and various

other materials they complete during the unit. You may also need cardboard boxes for
creating miniature, three-dimensional museum rooms. Large dishwasher or refrigera-
tor boxes work well. Locally owned appliance stores are more likely to save boxes for
classroom use than large chain outlets. Alternatives to this approach could include
life-size displays (if you have the space), poster displays, or any other approach you
want to use.

Make Time for the Storypath. In schools where subjects are divided among teach-
ers, social studies and language arts teachers can work on the unit collaboratively.
The art teacher can assist students in preparing the frieze, making the figures, and
other activities that reinforce and integrate art principles.

Plan a Field Trip. Following Episode 7, you may wish to plan a field trip. You may be
tempted to take the field trip at the beginning of, or early in, the Storypath; however, if
you do this, students will tend to replicate the museum rather than construct their own
understanding of such a place. When students visit a museum at the end of the unit, they
have a purpose for such a visit. Generally, plan six to eight weeks to complete the unit.

1 2 Exploring Culture
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CUSTOMIZE THE UNIT

Adapt the Unit. There will likely be many times in this unit when you will want
to modify the curriculum to suit your own needs and follow the logical progression
of the story. Alternative activities or special arrangements are suggested at various
points during the unit to assist you in adapting the unit to meet your unique needs.

Frequently, students will provide an unanticipated twist to the Storypath or impor-
tant learning opportunities will arise. The Storypath allows for the accommodation
of those special circumstances.

There are times when students will role-play museum employees in the story to under-
stand a particular viewpoint. At other times students will reflect on the events of this unit
out of role so that they can examine and understand situations from their own perspec-
tives. These are opportune times to help students connect their own experie

deepen their understanding of the roles of workers and the operation of,a
Niboth of these

Connect to Other Storypaths. Complementary units in(ﬂfk@
) .

Storypaths students create the people who lived an, mes to learn about

the past. For other Storypath topics go to ath.c g

Connect to the World of Wor, is eswthe ﬁ on between the

world of school and th tQ‘ eate mes as they imagine themselves

as museum empl e how Staft Members work together effectively,

and w ge and skill exhibits. Exploring the jobs of museum staff
es

th“a@g pefience meaningful and relevant to the world of work.

INVO@QHERS

Involve Families. Family members and other adults can serve as excellent resources
for you and your students. It is possible that family members have special knowledge
about your cultures of study or museums. Invite them to share what they know.

Involve the Community. A guest speaker from a museum serves to enrich students’
experiences. Visits by guest speakers should occur at the end of the unit when stu-
dents can knowledgeably compare and contrast their own experiences with the new
information they are receiving. This makes for a more powerful and memorable
learning experience.

Create a Learning Community. An open and supportive atmosphere is essential
for students to engage in the discourse that is basic to the learning process of the
Storypath approach. Students should understand the value of reflective discussions
and the importance of collaborative work in deepening their understanding of com-
plex ideas. Consequently, students should be expected to listen carefully and respond
thoughtfully and respectfully to each other’s ideas.

w\e‘N
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BUILDING CONTEXT
DESIGNING A MUSEUM

INTRODUCING THE MUSEUM page 15

Students listen to and discuss a letter that invites them to submit designs for a new museum.

Materials Teaching Master 1, Invitation Letter from Museum Donor, TH' p. 50
Content Slide Set 1

Grouping Whole class
Schedule Approximately 30 minutes

1
m
.

DESIGNING THE MUSEUM FACADE page 16

Students learn about design features, establish criteria for designs, and create designs for
a museum facade.

Materials Teaching Master 15, Self-Assessment: Social Skills, TH p. eﬂ \e
Portfolio 1, Self-Assessment: Museum Deszgn, p. 4 @
Content Slide Set 2
For creating the designs:

m graph paper pencils, ct \g od_pe ls cr r colored markers
B option W raph

n?t
ﬁ tabl%ﬁ@ 2 1nd1v1dua11y, with a partner, or in

Grouping

S t

atelyi2 ours "This activity can be spread over several days.

s reflect on the design process.

Materials Pocket folders or sturdy paper to make folders (one per student)

Grouping Whole class

Schedule Approximately 30 minutes
EPISODE B Social Skills Organize, plan, and make decisions while creating a frieze with group members.
OBJECTIVES

B Critical Thinking Organize ideas from class discussion in new ways and apply those ideas to the

museum designs
f B Critical Thinking Define the needs of a museum, establish criteria for the design, and then apply those
criteria by creating a building design.

W Literacy Listen to and discuss a letter from a museum donor.
B Literacy Communicate design ideas by creating drawings of the front facade of the museum.

EPISODE 1
14 Exploring Culture *T'H = Teacher’s Handbook



AUTHOR NOTE

A European Museum
In the classroom where

I piloted this unit, we

used Europe as a subject

of study. In several of the
author notes throughout
this book, | will discuss
how my students created

a museum about daily life
in Europe.

TEACHING
MASTER

T1

LITERACY

Vocabulary
o artifacts
e collection
o exhibit
o facade

CONTENT
SLIDE SET

1

CUSTOMIZE

Using Current Events
If your community has
recently held a design com-
petition for a public build-
ing, park, or stadium, you
might find examples of
submitted designs in your
local newspaper or on the
Internet. Students can use
these designs as models.

D INTRODUCING THE MUSEUM

Launch the unit

Select a focus of study for The Museum unit. The type of museum stu-
dents make and how the story unfolds will directly reflect the cultures or
other topics you choose. For example, if your subject is ancient civiliza-
tions, students might make a museum that focuses on ancient artifacts. If
you choose your community and its various cultural groups as a subject,
students can make a local history museum.

Once the cultures are chosen, tell students that they will be creating a
story about a new museum in their community. Discuss with them the
elements of a story: setting (when and where the story takes place), char-
acters (the people in the story), and plot (critical incidents). Explain that
the story begins with the arrival of a letter from an anonymous donor.

Discuss the letter

Complete Teaching Master 1, “Invitation Letter from Museum Donor,”
by adding the cultures you have chosen and then read the letter to the
class. Afterward, lead a discussion using the key questions below.

© What is this letter asking us to do? (submit building designs

@‘&)ﬁgﬁbe

new museunt)

©® What is to be the focus of the museum? (St
cultures you have chosen as the focus of t

® Why do we have museum s>

g’zble
reasons, such as for e 7

enjoyment. You e 7 list f »' ydents can revise the list as

the m t mus
é of { know about? (This question, like the

ate students’ prior knowledge about museums.

(2]
\ h\, previous &
= Tbez@@s might include museums about art, history, a famous person

or family, space, and inventions. Accept all reasonable answers. 1o expand
students’ knowledge about museums, bave them read and discuss Content
Slide Set 1.)

© What did the letter say about the design? (It should be eye-catching,
attractive, and easily accessible to visitors.)

® Why do you think the letter writer didn’t sign his or her name?
(Students might suggest that the donor doesn’t want to draw attention to
himself or herself. They may also suggest that the donor wants people to focus
on the creation of the museum, not on who donated the money.)

® Do you know of any recent design competitions? (Students might
know about design competitions for buildings, memorials, or posters. This
question will help students find a real-world model for this Storypath design
competition.)

© Why do you think there are competitions for designs of buildings and
other things? (Lead students to realize that competitions help ensure quality
by giving an organization many different ideas to choose from. Holding a
public competition also makes a project more of a public undertaking.)

AUTHOR NOTE

The Anonymous
Donor

Throughout thls Stor

the donor |
! For now,

the donorfuncnons asan

outside impetus to get
the story going.

CUSTOMIZE
m In whole class
discussions such

as this one, encourage ELL
students to

e share ideas first with
partners;

e contribute words,
phrases, or simple
sentences;

e use visuals to make
concepts more
concrete;

e share their prior
knowledge related to
the topic;

e draw or write their
ideas.

EPISODE 1
Exploring Culture

15



I DESIGNING THE MUSEUM FACADE

CUSTOMIZE

Establishing Criteria

Students could establish

their own criteria for the
designs through a problem-

solving activity.

16

CONTENT
SLIDE SET

p

EPISODE 1
Exploring Culture

Determine guidelines for the design

Explain to students that their designs will need to include a drawing
of the front facade of the building. Remind them that the anonymous
donor is looking for a design that is eye-catching, attractive, and eas-
ily accessible. Use questions such as the following to help students
think more deeply about museums. Record the ideas so that students
can use them as a reference when they create their designs. Guide the
brainstorming so that students consider a wide range of possibilities for
the guidelines.

© What does “easily accessible” mean? (People can easily get to the
museumn, and people with special needs such as those in wheelchairs and those
with visual or bearing impairments can also enjoy the museum.)

© What would make a building “eye-catching”? (Encourage students to
brainstorm a list of interesting ideas. They might suggest features such as tall
columns and bright exterior colors.)

© What features would make a building attractive? (In answering this
question, students might begin to consider issues such as how a building fi f
in with its surroundings and what sort of building might be dpp@

a museum about your chosen subject.) \
© Should the subject of the museum be reﬂe :x] esign? If so,
how? (Students’ answers will depend ec For , if

the museum’s focus is Asia, st ggest
using architectural styl tbe @ t Your local com-
mumty, tbey es into the design, such

1ncorpory
ﬂ PﬂC mmumljy or a ship’s mast for a

evie &lres

Encou‘l:ﬁ tudents to incorporate design features from various sources
when they create their designs. Refer them to Content Slide Set 2 and
have them identify the various design features used in the museums. If
the subject is the history of your area, students might use photographs of
local buildings to get ideas. Have them consider geometric shapes such as
cylinders and cubes and how they could use those shapes in their designs.
If the subject lends itself to the classical architecture characteristic of large
museums, have students think about famous buildings or public buildings
in your area that use columns and arches in their designs. If students want
more examples of museum exteriors, refer them to the Content Slide
Sets or other resources that show classical and modern museum designs.
Have students think about the criteria for their designs as they discuss
the examples and other sources of information. You can use the following
questions to facilitate a discussion about using design features:

© Where should the entrance be placed on the design? (Students will
probably say in the center of the facade, but be open to innovative ideas.)

CUSTOMIZE

Floor Plan

You could also have stu-
dents make floor plans for
their museum designs. This
might fit naturally with
your math curriculum.

e\] \€‘N

AUTHOR NOTE

Learning Process

At this point, you are
providing a range of design
possibilities for students to
consider. Encourage them
to use as many outside
sources for their design
ideas. This will help them
solve the problem of
creating a design that
meets the established
criteria.



AUTHOR NOTE

Pacing

You will want to set a time
limit for the design process
so that students don't
become overly invested

in their design.When |
selected a winning design
(on behalf of the donor),

| selected features from
various designs to validate
students’ efforts.

TEACHING
MASTER

T15

CONNECT

Creative Arts

By visualizing and drawi
museum facad "#

%& ya hltects

ey comblne art with
practical considerations to
design buildings that are
attractive and useful.

o

ASSESSMENT

® How do you decide where to put special features? (Students should keep
both practical and aesthetic concerns in mind when placing special features.
For example, a row of columns in front of the building can look good and also

belp hold up the roof of the building.)

© How do architects use patterns in their designs? (Students may suggest
columms, rows of steps, and bricks with repeating designs.)

©® How large should various features be? How does the architect decide?
(Lead students to consider how the sizes of features such as doors and win-
dows relate to aesthetics and function. For example, very large doors might
look good but be hard for people to use. Io solve this problem, some architects
design large doorways two or three stories high with regular-sized doors at
the bottom.)

Make the designs

Now that students have prepared guidelines and learned about some
fundamental design elements, they can get started on their designs.
Have students work independently, with a partner, or in small groups to
create their designs. If they have difficulty executing tasks or resolving
issues in their groups, use those situations as opportunities to teach and
strengthen group social skills. You can use Teaching Master 15, “Self:

Assessment: Social Skills,” TH page 64, to help assess studentsé“p

ment of these skills.
ow Sﬁi}ts

"Two possible methods for creating the desi Q
can use one or both of these metho&)r &lﬁ ow
scratch paper. Then they can

ate a design. 00
per Students should do their designs

Method 1: Gra
Have (o} so
lored pencils (if available) to color in their

tra raw1
penc1l a e
designs ts start the drawing at the bottom edge of the paper,
they migHt not have room for entrance details such as stairs. To solve this
problem, have students start their structure about two-thirds of the way
down the page. Alternatively, students can sketch their ideas free hand.

Method 2: Computer drawing

If students have access to a computer with a graphics program, they may
be able to create their designs on the computer. If your technology is not
advanced enough for students to produce colored printouts, suggest that
they print out their designs and then add details with colored pencils.

Distribute the Student Portfolios, and have students self-assess their
designs using Portfolio page 4, “Self-Assessment: Museum Design.”
ASSESS:The designs

B are eye-catching, attractive, and easily accessible;

B include a facade with an entrance and other appropriate features;

B demonstrate careful preparation.

CONNECT

Mathematics
As students create their
designs, they will

* use graph p

éamze doors, win-

dows, and other fea-
tures in relation to one
another;

e use symbols and shapes
to communicate.

CUSTOMIZE
Drawing allows
\ students an

opportunity to express
what they know without
using words.

PORTFOLIO

1A

EPISODE 1
Exploring Culture
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Create Portfolio folders

When students complete their designs and self-assessments, have each of
them make a folder with a pocket or distribute ready-made folders with
pockets to each student. At the end of the Storypath, the pocket folders can
be used to hold students’ displayed work and other important items.

Share the designs and choose a winner

Once the designs are completed, have students examine each other’s
work. You could either post the designs on a bulletin board for display
and review or have students present their designs to their classmates,
pointing out interesting features and other information.

You will need to determine a method for deciding which design will be
chosen for the facade. Use one of the methods below or determine your
own way to choose a design that will work best with your students and
with your museum subject.

B Choose the design that you know will work best for the unit. Tell
students that, after carefully reviewing all the designs, the donor has

why the particular design was selected.

chosen the design. Be sure to provide students with feedback as to “\ew

B Select three or four designs and point out the best design fea “
of each. Ask the students who made the designs to w: 3 @

create one design that could then be used on z

B Have another teacher or an adult Whﬂ@
2 desion

to the classroom to judge s or she

one thing from eac @-_ N w1 evea

B Afters w viewe ﬁgs, ave them vote by secret

l@ ea ﬁé sig mit to the anonymous donor.
congy(UbING EPISODE 1

Discuss students’ experiences

Give students time to reflect on their work. Encourage them to respond
to questions like these:

the frieze.

B What have we learned about museums?

B Why is it important to carefully design a building such as this one
in advance?

What have we learned about making designs?
How were you able to work together in groups to agree on a design?

What did we accomplish by having a competition for the best design?

Why do architects compete to have their designs chosen for
various buildings?

How do you think architects feel when their designs are not chosen?

1 8 EPISODE 1
Exploring Culture



INTRODUCING THE EPISODE page 20

Students discuss a letter from the donor and choose a site for the new museum.

Materials Teaching Master 2, Letter About the New Museum’s Location, TH p. 51
Optional: map of your community

Grouping Whole class to discuss the letter and list possible locations; pairs or small
groups to discuss the locations

CREATING THE SETTING
THE MUSEUM
[

Schedule Approximately 20 minutes
CREATING THE MUSEUM SETTING page 20

Students create a museum frieze.
Materials Portfolio 2, Frieze Guide, p. 5

For the frieze: “e
® one bulletin board or wall space, approximately 6' by 4', cover
white butcher paper \

W various colors of construction and tissue paper

m chalk, colored markers, crayons, glue scis tape

B craft materials such as paper sﬁ m f01

yarn, straws, cotton er sc a

Grouping Divide the classg l roups Va ious parts of the frieze.
Schedule 1 s Q ﬁ

Students reflect on the experience, make a word bank, and write about the setting.

Materials Portfolio 3, Word Bank: The Museum Setting, p. 6
Portfolio 4, Writing: A Press Release, p. 7
For the word bank: thick black markers, index cards or strips of paper

read over several days, students
e setting in one session.

-
COUNCLUDING EPISOLF 2

Grouping Small groups for the word bank; individuals for the writing activity

Schedule Approximately 11/2 hours, not including time for students to share
their writing

EPISODE M Sodial Skills Organize, plan, and make decisions while creating a frieze with group members.
OBJECTIVES

M Sodial Skills Determine an appropriate course of action to complete the frieze within a group.
ﬂ M Critical Thinking Use criteria to decide on the best location for the museum.

B Critical Thinking Organize ideas from class discussion in new ways and apply those ideas to the frieze.

W Literacy Discuss the location of the museum, based on the information in a letter.
B Literacy Create a word bank describing the museum setting.
B Literacy Write a press release that describes the museum setting.

EPISODE 2
Exploring Culture 1 9



TEACHING
MASTER

T2

CONNECT

Map Skills

Bring in a map of your
community and have
students consider sites
based on criteria such

as traffic patterns,
accessibility, and location.

&

CUSTOMIZE

Classroom Entrance
In addition to making a
frieze, students could use
art supplies to make the
entrance to the classroom
look like the entrance to
their museum.

EPISODE 2
Exploring Culture

20

\iorm
c\h BO

INTRODUCING THE EPISODE

Locate the museum

Once students learn which design was chosen for the museum, they will
be asked to decide where to locate it. Students will choose a place in
their community to build the museum, and they will create a frieze rep-
resenting the museum building and its setting. Introduce the episode by
reading the next letter from the anonymous donor, Teaching Master 2,
“Letter About the New Museum’s Location,” TH page 51. Use the letter
and the questions below to initiate a discussion about the location of the
museum. Make a list of student responses.

© What does the letter ask us to do? (choose a site in the community for the
new museunt)
© What are we supposed to consider in suggesting a location for the
museum? (The location needs to appeal to people who might not normally
visit a museum and also be in a place where a lot of people would visit.)
© How will the geographic setting affect the selection of the site? (Guide
students to consider the location related to people, places, and environments.)
® Thinking about our community, where would be a good place fo
the museum? (Students will probably suggest locating the muse
center of town or in a business district. Make a list of s X
and ask them to give reasons why certain locatio % te. Be open
to creative suggestions, such as near a p a bzs
After working as a class to m
students work in pairs

51tes Have
ast

S eect

s to e potentlal
es the best and support

cuss students’ suggestions and
xplam that you will communicate this

ous donor.

CREATING THE MUSEUM SETTING

Brainstorm details for the frieze

Explain to students that they will work together to create a frieze of
their museum and its location—the setting for their story. Brainstorm
with students the specific features that they will need to include on the
frieze. More details will make the frieze rich and interesting. Use the
following questions to initiate a discussion about the frieze. Make a list
of students’ ideas.

© What might we find in the background of this setting? (Students should
list background details that are consistent with their community. Some
possible responses include mountains, rolling hills, a city skyline, trees, and
a lake.)

© Where should we put the museum in the frieze? (Because the museum
is the focus of the Storypath, lead students to consider placing it in the center

of the frieze.)

CUSTOMIZE

Rewriting

the Letter

To make the donor’s letter

more pertinent to your stu-
dents’ Storypath, you could
rewrite it, including details
about the final design.

e\] \€‘N

AUTHOR NOTE

Learning Process
The frieze and its surround-
ings are a starting point.
The frieze does not have

to be an exact rendition

of the place, but it should
capture the “flavor” of the
location. It gives students a
common, concrete point of
reference. By contributing
to the construction of the
museum and its setting,
students become moti-
vated to invest their time
and energy in developing
the story later on.



PORTFOLIO

AUTHOR NOTE

Modeling

[ usually demonstrate a
few art techniques to get
students started. Folding
paper to provide a more

three- d|m
Q gaper to make a
T

ee more interesting are
simple, straightforward
techniques.

© What major features might be near the museum? (Responses will depend
on your community. Some possibilities include a park, a wooded area, a city
street, a residential area, or the town square.)

© What smaller features might be in the setting? (Encourage students to
add details such as street lights, crosswalks, flowers, signs, playground equip-
ment, or whatever is appropriate to the setting.)

Start the frieze

Organize students into small groups to work on the background,
foreground, museum building, and other areas based on students’
brainstorming.

Guide each group to decide

B what to include in its section of the frieze;

B the sizes of buildings, geographical features, and other features such as
stop signs;

B where to place the various features;

B who is responsible for each feature.

Have students complete Part One of Portfolio page 5, “Frieze Guide,” as

a good starting point for organizing their part of the frieze. “

Organize the work

There are a number of ways students can a
frieze. Here’s one method for orga izin

Step 1 Have each grou i
the frieze. Sugg “@ a rieze from the per-
spectlv S andlng tr et looking at the setting.

€0
nts us 1ne the major sections of the frieze so

“ﬂt itwill b about as they plan. If necessary, provide some

sample@ d1 erent sizes to help keep the objects on the frieze in
scale. Forexample, showing students the size of a tree in the foreground
and one in the background provides a sense of scale for other items.

Step 3 When the overall plan is done, students in the background group
can work at the frieze while students in the other groups work at their
desks on the museum itself and other features of the middle ground and
foreground. Students may want to sketch objects first before actually
making them for the frieze.

Step 4 Students in the museum group and other groups take turns add-
ing their features to the frieze while students in the background group
work at their desks on details for the background, such as faraway build-
ings, clouds, and even birds.

Guide student work

Once students begin work on the frieze, try to restrict your role to
asking questions about the various tasks they are engaged in. If neces-
sary, you can also help students understand creative arts concepts such
as proportion, scale, texture, color, and depth. Students need to make
decisions themselves about the features so that they build ownership of

CONNECT

Creative Arts
Before students start on the
frieze, discuss

 how the objects in the
foreground will differ
from the objects in the
background;

* how to use colors in the
foreground and back-
ground—foregrou

colors a m

nd"colors
are more muted;
e how to add texture to

AUTHOR NOTE

Pacing

Set a time limit for
creating the frieze,
otherwise students will
most likely want to
continue working for a
long time.They can add to
their setting when extra
time permits.

EPISODE 2
Exploring Culture 21



AUTHOR NOTE

Using Writing

It's important that students
undertake language
activities that help them

gain ownersh|
setti op
a ing

0 the place A word
bank will help students
develop vocabulary that
they can use in their writ-
ing and other activities as
the Storypath progresses.

EPISODE 2
Exploring Culture
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their museum and its setting. To help students monitor their own work,
have them discuss what went well and what they would do differently—
by completing Part Two of Portfolio page 5, “Frieze Guide.” Students
should be able to work effectively with others by demonstrating the fol-
lowing behaviors: staying on task, helping others, appropriately asking
for help, sharing, and disagreeing respectfully.

I CONCLUDING EPISODE 2

Discuss the setting

Once the setting is completed, initiate a discussion about it. Here are
some questions to guide the discussion:

B What do you like about this place?

B Does the museum fulfill the donor’s requirements about design
and location?

B How does the museum fit into the community?

B How does the geographic setting influence the design and location
of the museum?

B What were some of the challenges that groups encountere@“ “

creating the frieze?
B What are the benefits of all of us worklrﬁ@
Create a word bank
Assign one student fgo oup to
the groups brai t of w ? e the entire frieze.
@ eel c ribing only the section their
) Usi iC bl

efrlé

I, and have

ack marker, the recorder can write the

rds on mgJ e word on each card. Post the words next to

the frie rage students to write as many words as they can; all the

words sh uld be posted even if there are duplications. In this way, each

student will have contributed to the word bank. Individually, students can
add words to Portfolio pages 6, “Word Bank: The Museum Setting.”

Write a press release

Introduce students to the concept of a press release and why a museum
would issue one. As students write a press release, they can gain expe-
rience in clearly presenting facts about the new museum. Although
students have not yet created the museum staft and exhibits, they can
report on the donor, the new construction and museum design, and the
museum’s place in the community. Students can use vocabulary from the
word bank in their press releases. Portfolio page 7, “Writing: A Press
Release,” will guide students through the process.

Students can exchange press releases with a partner to review. If the
resources are available, students can use a computer to prepare a final
copy to share with the class.

PORTFOLIO

2 4

e JEeW

CUSTOMIZE

m Vocabulary

As you create
the word bank, encourage
students to illustrate the
vocabulary words.

PORTFOLIO

3 4

PORTFOLIO
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Z ASSESS: Press release

Content and ideas Technology
ASSESSMENT B includes accurate and clear information about the museum; If you have access to
) . a digital camera, take
B clearly explains the design for the museum; photos of the frieze and
B explains the choice of the museum’s location and provide relevant print them to accompany
details. the press release.

Organization
B includes an inviting introduction that makes the reader want to read
more;

B shows how the main ideas connect through the use of thoughtful
transitions;

M logically and effectively sequences the information;

B includes a title that captures the reader’s attention.

Conventions

B includes correct spelling and capitalization; N
B includes complete sentences; e“ \e

B includes effective use of punctuation.

Consider displaying the press releases around the schoola?
c urpose

Dramatize the Event 1ome to parents. In this way, students write for

To dramatize the press G
release experience, you h 0

can have one read over the w 0

class intercom as a special “
announcement. Students *

love the drama and even O 0
though they know t “
reaI th @

0 p sStelease.
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CREATING THE CHARACTERS
THE MUSEUM EMPLOYEES

INTRODUCING THE MUSEUM EMPLOYEES page 25

Students brainstorm a list of jobs for the museum.

Materials Teaching Master 3, 7ob Titles for Museum Employees, TH p. 52
Portfolio 5, 7ob Titles for Museum Employees, p. 8
Content Slide Set 3

Grouping Whole class
Schedule Approximately 30 minutes

CREATING THE MUSEUM EMPLOYEES page 26

Students create themselves as museum employees.

Materials "Teaching Master 4, A Stand-Up Figure Outline, TH p. e“ \€N
Optional: Teaching Master 5, Employment Letter ?
Portfolio 6, A Stand-Up Figure, p. 9
Portfolio 7, Writing: A Resume
For the characters:

m cardboard tan
var wmom paper

lﬁm ce Is, fabric, wallpaper scraps,

oM

ers, crayons colored chalk, glue, scissors
\ h\‘ wool fiber or yarn for hair
0 Gro@p Students work independently

Schedule 1 hour

CONCLUDING EPISODE 3 page 28

Students introduce themselves in role to the class.
Materials Portfolio 8, Prepare for Introduction, p. 11

Grouping Independently or with a partner to practice introductions; whole class
for presentations

Schedule Approximately 11/2 hours spread over several days
EPISODE B Culture/Social Interaction Demonstrate an understanding of how people work together to create and
OBJECTIVES maintain a museum and its exhibits.
B Critical Thinking Organize ideas from class discussion in new ways to create an employee for the museum.
B Literacy Write a resume that describes skills, characteristics, and experience.

z 4 EPISODE 3
Exploring Culture



AUTHOR NOTE

Learning Process

If students suggest
something out of context,
 ask them to explain their
ideas. They often have
plausible responses that
provide new insights. But
even implausible responses
help students build owner-
ship for the place they
create. We can correct

any misconceptions after
students learn more about
the subject.

TEACHING
MASTER

L

PORTFOLIO

5 4

D INTRODUCING THE MUSEUM EMPLOYEES

Launch the episode

Explain to students that, now that they have their museum, their story
needs characters to work at the museum. In this episode students will
imagine themselves as adults applying to work in a museum, blending
what is true about themselves with what they imagine about themselves
as adults. Students will learn about the various museum jobs and apply
for those of most interest. However in Episode 5, they will all be involved
in creating the exhibits regardless of the specific job in which they are
“employed.”

Activate prior knowledge about museum employees

Brainstorm with students the jobs that are needed in a museum. If nec-
essary, use the following questions to start the discussion. During the
brainstorming, create a list of students’ ideas.

© What kinds of activities go on at a museum? (From past field trips to
museums and other experiences, students should have some sense of what
bappens at museums. Possible answers might include that people view exhib-

its, listen to tour guides, and buy items at the gift shop.)

o7
! to t/ye da day
wzs/y !

© Who are the people that you see working in a museumD
mention employees such as ticket takers, securzty W
and museum restaurant workers. Such em
running of any mauseun. Althoug tude
Jobs, they should conszd

® Who do you ob]e ﬁ ay at a museum?

(This student 9 the-scene jobs such as exhib-

% zztor a or. Encourage students to speculate on
items

i lﬂy at a museunn.)

ore to di

g bzbzts

le such as historians and scientists be important to a
museb? (Leﬂd students to realize that such people are experts in the objects
that museums display. Their knowledge is crucial in creating historically and
scientifically accurate displays.)

© How might a museum reach people in the community and encourage
them to visit? (Students might suggest by advertising in newspapers. This
question should lead students to think of jobs such as public relations officer,
writer; advertising director; and educator:)
After the brainstorming session, you could display Teaching Master 3,
“Job Titles for Museum Employees,” which contains a list of job titles
and brief job descriptions. This list also appears as Portfolio page 8. You
can refer students to this list to use as a resource when they are creat-
ing their resumes. If they are interested in learning more about museum
workers, refer them to Content Slide Set 3.

CUSTOMIZE

Management Tip
Before launching the
episode, decide whether
students will make full-
length figures, stand-up
figures, or another type of
figure of your choosing to
represent their characters.
If students make stand-up
figures, they can add them
to the miniature exhibit
models that they make in
Episode 5.

e\] \€‘N

CONTENT
SLIDE SET

3

EPISODE 3
Exploring Culture
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CUSTOMIZE

Clothing Styles

It may be helpful to
discuss appropriate
clothing for different jobs
in a museum. For example,
is it appropriate for the
museum director to dress
in jeans and a T-shirt?

TEACHING
MASTER

PORTFOLIO

AUTHOR NOTE

Learning Strategies
I've found that it works
best to have students make
their figures first—so they
start with the concrete—
and then move to the less
familiar resume. Students
can always change their
figures to reflect new

thoug ts t w
t of

esumes

EPISODE 3
Exploring Culture
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I CREATING THE MUSEUM EMPLOYEES

Make figures

Explain to students that each of them will imagine themselves as adults
and apply for jobs at the museum. Students can begin imagining them-
selves in general terms, such as age, education, life experiences, and so
on. Remind students that all the employees will be adults. Students will
make the visual representations of themselves and then prepare resumes.
Encourage them to use their imaginations but to be believable.

When students have listed general traits about themselves, have them use
Portfolio page 6, “A Stand-Up Figure,” or Teaching Master 4, “A Stand-
Up Figure Outline,” TH page 53, to create their figures.

Complete the characters’ resumes

Once students have created their characters, refer them to Portfolio page
10, “Writing: A Resume.” Explain that a resume briefly describes a job
applicant’s work experience, education, and interests. Tell students that
resumes need to be carefully prepared, well organized, and easy to read.
Eventually, students can display the resumes along with their figures.

To generate ideas for the resumes, discuss the various categories, suc aae

“Previous work experience” and “Education.” Students ca @
resumes after the discussion. Here are some ques o discus-

sion under way:
ve ﬂlm prevzously,

© What kind of work experienge
museum? (Museum M
though some ] ocent /yropologzst—relﬂte to

muise v dzrectl coumge students to choose past
& nce th, tQ priféte for tbezzf type of museum.)
n

at ki al experiences might people need in order
v«@ museum? (Museum workers could have almost any kind or
amounit of educational experience, such as a college degree in history or sci-
ence. However; the employees would probably have specific knowledge about
the subject that the museum covers.)

© What skills would be important for working in a museum? (Students
might suggest skills such as the ability to work well with other employees,
being hardworking, and being creative.)

© What special interests might a museum worker have? (Students
might suggest a wide range of interests from collecting stamps to traveling.
Encourage them to consider how special interests might relate to their jobs.)

© How do job applicants select people to serve as references? (You may
need to briefly define references as people that an employer can call to find out
more about a prospective employee’s background. Good references are people
who know the person well and would say positive things about how he or she
can contribute to the museum. Students can make up a name and occupation
or select someone who knows them.)

CUSTOMIZE

Making the Figures
Students can use copied
photos of themselves and
“age” their faces by adding
details that make them
look older. Have them
consider hair styles,
clothing, and other features
that will make them look
older.These can then be
displayed with

their resumes.

\l\e‘N

CUSTOMIZE

Students can

write the
resumes working with
partners.



TECHNOLOGY

Resume Writing
Students can find excellent
resources on the Internet
for writing resumes.

ol

ASSESSMENT

TEACHING
MAST

lll

N\

Guide student work

At this point in the Storypath, there is a great deal of activity, as students
must decide on their roles in the museum and complete their resumes.
You might need to facilitate students’ work and clarify directions. As
students make figures, monitor the resumes so that there is a range of
job choices. For example, if everyone wants the role of museum direc-
tor, the class should discuss what other options might be considered.
Furthermore, the jobs should reflect the learning focus you have for
your Storypath. Since the resume includes “Jobs sought,” you can assign
appropriate jobs, keeping in mind that students will later work coopera-
tively in teams to create exhibits. One team might consist of a curator,
exhibit designer, educator, public relations officer, and docent. Any com-
bination of workers will be fine, as long as there is a curator in charge of
each exhibit.

ASSESS: The resumes
[ |
[ |

include all necessary information;

demonstrate understanding of the relationship between job roles
and past education and experiences;

are believable;

include strong action words directly related to the mbﬁ@“

demonstrate appropriate use of conventlo s iti %

demonstrate evidence of carefu“ d1t1
lgnd;at you have consulted

551gn
a e decisions. You can simply list

@n ete”the Teaching Master 5, “Employment
each student. Remember, all students will be

Assign jobs
Based on studen
ous don

\g@@«m«ﬁ

tter,

involve gmng and constructing the exhibits so the job roles
become blurred at that point.
e N
Optional Activity: Make identification cards
To help students remember job roles and exhibit assignments, have them
create identification cards. Students can wear the ID cards during Storypath
time.
' I
Name:
Job role:
Exhibit:
\_ _/
(& J

CUSTOMIZE

Assigning Roles

You can assign two stu-
dents to be codirectors of
the museum. The students
can either work together
to make decisions or divide
the management responsi-
bilities between them.

at students
you least expect can
assume a leadership role in
the Storypath. | think this
happens because students
canimagine themselves
in roles outside of the
confines of the classroom.
Giving those students an
opportunity to practice
these roles through the
Storypath opens up new
possibilities for them.

EPISODE 3
Exploring Culture
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I CONCLUDING EPISODE 3

PORTFOLIO

ASSESSMENT

CUSTOMIZE

Managing the
Introductions

Spread the introductions

over a number of days.

This will allow enough time
for all students to introduce
themselves to the whole

class. Students will get
to know the|rr

g:N s ta.n
en interest.

Meanwhile, you can
proceed to Episode 4.

cAp

EPISODE 3
28 Exploring Culture

Meet the museum employees AUTHOR NOTE

Have students use their resumes to prepare their introductions. Using Developing
Portfolio page 11, “Prepare for Introduction,” have them take on the  Qwnership
identities they’ve created as they practice presenting their introductions s students give their

to a partner. introductions, listen for
. information that you can
ASSESS: Introductions weave into the Storypath.
B demonstrate eye contact was maintained with audience; For example, someone
B demonstrate pronunciation was clear and easy to understand; might have a background
- I . | in history. Therefore, you
are spoken at an appropriate volume; might later incorporate
B utilize notes sparingly (student did not read from them); a discussion on how
B do not include filler words (uhm, ub, like); hlstonansw?rk na
) ) ) ) museum. Using informa-
B do not include fidgeting, rocking back and forth, or pacing; tion that students have
B demonstrate good posture; contributed remforcest
. . . . . ownershlp 0
B include relevant information about work and life experience(s)
related to the museum job.
After students have practiced their introductions with a d
incorporated any improvements they’ve thought ents
introduce themselves to the whole class. s intgaduc-

tions, allow time for students’ uestl

new colleagues. Ask questlo

For example, “Ho a resea

demgne per —,
@e’nts ce

ive smdenﬁn ct on their work. Encourage them to respond
these:

to ques

nja (an exhibit

B Why are you well suited for the museum job?
B What skills do you have that are important to the job?

B Why would an employer like to have you as a coworker?



BUILDING CONTEXT
ORGANIZING THE MUSEUM

CHOOSING AN ORGANIZATIONAL THEME

Students decide on the organizing theme of the museum.

Materials Portfolio 9, How to Organize Exhibits, p. 12
Portfolio 10, Exploring Culture, p. 13
Content Slide Sets 5 and 6

Grouping Whole class
Schedule Approximately 30 minutes

CREATING A MISSION STATEMENT

Students decide on a mission statement.

Materials "Teaching Master 15, Self-Assessment: Social Skills, TH p. 64
Content Slide Sets 1 and 7

Grouping ~ Whole class ?
Schedule Approximately 30 minutes

CONCLUDING EPISODE 4
Students discuss how the
Materials 6

I_\‘ne
GE‘@\ F&'ﬂa 1 grou?o
OGC dule Approximately 20 minutes

EPISODE M Sodial Skills Participate in a group setting to decide on an organizing theme for the museum.
OBJECTIVES

W Sodial Skills Work with others to plan and write a mission statement for the museum.

f B Critical Thinking Organize information from class discussion in new ways to decide on an organizing
theme and to create a mission statement.

B Literacy Read about and discuss the concept of culture.

B Literacy Create a museum mission statement.

EPISODE 4
Exploring Culture 29



P CHOOSING AN ORGANIZATIONAL THEME

PORTFOLIO
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EPISODE 4
Exploring Culture

Get started

In this episode, students will determine the overall organization of their
museum. They will also write a mission statement for their museum.
These tasks lay the groundwork for Episode 5, when teams of students
will create miniature museum exhibits. Students will also role-play their
museum jobs.

Provide background knowledge

First, students will need to decide how their museum exhibits will be
organized. Introduce the concept of a staff meeting. Call the meeting to
order and introduce the idea that museums are usually organized with
one of three themes: chronological, topical, and environmental. Have
them read Portfolio page 12, “How to Organize Exhibits,” which defines
these three themes and provides examples of exhibits. Ask students to
think of additional examples of how each theme might be used by a
museum. If students need further modeling on how to organize museum
exhibits by theme, refer them to Content Slide Set 5.

Next, introduce Portfolio page 13, “Exploring Culture,” and

students read and discuss the concept of culture and how i

their specific topic of study. Have students thlnk ab *SO

attributes of culture can be shown in an e
eed

introducing and exploring ideas. Later, sﬂ
aspects of culture will be théw exhlbo
Select an organizati Q eme g
to organize their museum.

Disc ﬁ
vantages and disadvantages of each

atious

int, %;:r
@&l\ﬁﬁm ho%\

bject of their particular museum. They can

Stu
\h\pproach b § )
c decide pproach or a combination of approaches. Then have

students "Complete Portfolio page 12, “How to Organize Exhibits,” and
be prepared to support their answers. Suggest that the museum curators
and director lead a meeting to decide on two or three ways to organize
the museum. Afterward, the entire class can vote or arrive at a consensus
to decide the method they will use.

ASSESS: Museum exhibit
B identifies a choice for the museum organization;

B demonstrates an understanding of the various approaches to
orgnizing an exhibit.

CREATING A MISSION STATEMENT

Introduce the concept of mission statements

Announce to the class that the anonymous donor has asked the museum
staff to create a mission statement for the museum.

V
tOE \

CUSTOMIZE

Organizing Theme
Students may decide
that the museum can be
organized in more than
one way, such as with
chronological and
environmental exhibits.

CONTENT
SLIDE SET

5

AUTHOR NOTE

Looking Ahead

At this point you have
established the subject,
and the class is choosing
an organizing theme for
the museum. Make sure
that the focus of the
museum is still broad
enough so that students
can make distinctive
exhibits when they break
into groups in Episode 5.



AUTHOR NOT!

Guiding the Proce
[ found tha F

Q’ this rocess.The
ission statement is a
fairly abstract concept,
but it is vital to focusing
the work of the museum
and is worth the time.

Explain that a mission statement is a short paragraph that clearly states
why the museum was created. A mission statement helps a group stay
focused on an important goal. If your school has a mission statement,
begin by having students identify what it is and discuss why it is impor-
tant to the school.

Write these two questions on the board to help keep students focused
on the task:

B What is the goal of our museum?

B What do we want people to learn as a result of visiting our museum?

;J\

Mission Statement

Our mission is to help people learn about
Canada and to spark people’s interest
in Canada, and we are going to make the

exhibits awesome! When people leave, we

want them to be so interested that tée\
tell their friends about our

on ﬁ of t gy
useu

a uct a meeting with the entire staff to
\!0\151der 0 mission statement. Ideally, students will deter-
mine a o create a mission statement that everybody agrees upon.
However, 1f you feel that students need further guidance, suggest they
use the following method:

Step 1 The museum staff holds a brainstorming session to create a list
of possible goals for the museum. Staff members with ideas raise their
hands and wait to be called on by the director. One staff member writes

the ideas on the board.

Step 2 Once several ideas have been listed, the director and one or two
curators write the final mission statement.

Step 3 The staff reconvenes to hold an approval vote for the mission
statement. If the statement is not approved, the writers revise it based on
additional ideas and comments.

Step 4 When a final mission statement is approved, it is copied, shared
with the staff and the anonymous donor, and prominently displayed.

?‘e\] \€‘N

<« This was the mission state-
ment of one of the pilot
classrooms, which made
amuseum about Canada.

CUSTOMIZE

Students could

individually or
in small groups draft a
mission statement to
present to their class.

EPISODE 4
Exploring Culture 31



TEACHING
MASTER

T15

AUTHOR NOTE

Guiding the Process
When my class made a
European museum, they
chose the topical theme
of daily life in Europe and
wrote a mission statement
to that effect. When

we discussed how this
mission could be carried
out with exhibits, students
made an essential step

iSabstract idea

i !ore concrete.

EPISODE 4
Exploring Culture
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in the learning proc
They nﬂ% %h Ho

Share these goals with students before the meeting begins:
B Demonstrate an understanding of mission statements.

B Suggest ideas for the mission statement that relate to the theme of
the museum.

B Participate effectively in the meeting by listening carefully to others,

letting everyone share ideas, being respectful, and waiting to be
called on.

Remind students that they should stay in role and think about how their
characters would respond to the problem. Use Teaching Master 15, “Self -
Assessment: Social Skills,” TH page 64, to assess students’ progress.

Have students read about the mission statement of the Smithsonian in
Content Slide Set 1 and the Wright Museum in Content Slide Set 7.

CONCLUDING EPISODE 4

Brainstorm topics for museum exhibits

As a class, have students discuss what kind of museum exhibits they might
create in order to carry out the mission. Have them list their ideas, a

they will be useful during the next episode. 0“

You can also review important concep plsode é ing

questions such as these: \}
W to or, @Ets efore start-
o‘th eve chosen appropriate to our

Discuss students’ experiences

B Whyis it lmporta

ing work on
m aniza
Qe ﬁeum ’s mission statement reflect its role in the

com

B In what ways does the museum have a responsibility to serve the
community?

This is also a good time to have students reflect on how well they’re
contributing as members of the museum staff.

B What contributions have I made to the group?

B How can I work more effectively with the group?

m The Content
Slide Sets
provide visuals that put

concepts about museums
in context.

CONTENT
SLIDE SETS




BUILDING CONTEXT
CREATING EXHIBITS

INTRODUCING EXHIBITS

Students begin planning museum exhibits.
Materials None

Grouping Whole class

Schedule Approximately 20 minutes

CREATING EXHIBITS

Students research, plan, and construct their exhibits.

Materials Optional: Teaching Master 6, Note Tuaking, TH page 55
Portfolio 11, Teamwork at the Museum, p. 14
Portfolio 12, Information on Organizing Exhibits, p. 15
Portfolio 13, Mounting an Exhibit, p. 17

Portfolio 14, Digging Deeper, p. 19 00?

Portfolio 15, Making a Brochure, p. 20 h
Portfolio 16, Self-Assessment: ochure
Content Slide Sets 4 BW é
For the
| card“( \b&xes, pos Q

ous co ﬁ.l and tissue paper

?\C ] coloredé , crayons, glue, masking tape, scissors

of

B fabric, wallpaper scraps, yarn, cotton balls

B optional: magazines, such as National Geographic, that can be cut up
and used in the exhibits

Grouping Groups of 4-5

Schedule Approximately 2 weeks, depending on extent of students’ research

EPISODE 5
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CONCLUDING EPISODE 5 page 39

Students plan and hold meetings to inform each other about their exhibits.

Materials Portfolio 17, Making a Presentation, p. 23
Portfolio 18, Taking Notes: Museum Presentations, p. 24
Exhibits designed by students

Grouping Small groups to practice the exhibit presentations; whole class during
the presentations

Schedule Approximately 2 hours or longer, depending on the number of exhibits

EPISODE B Culture/Social Interaction /dentify important artifacts and explain their role in a particular culture.
OBJECTIVES ) )

B Culture/Sodial Interaction /dentify how cultures meet basic needs of food, clothing, shelter, and
Z a need to belong. Identify how cultural groups meet these needs based on social conditions and

physical environments.

B Culture/Sodial Interaction Explain how cultures are shaped by, as well as change, their physical
environment. N

M Culture/Social Interaction Cite examples of how culture is expressed throu W‘g

folktales, music, artistic creations, and celebrations.
»Ituml groups.

B Culture/Sodial Interaction /dentify how cultural
I Sodial Skills Organize, plan, and makegv te'an exhlbl with group members.
I Social Skills Practlc comp gotlatl ﬂlcts that might occur between
museum
“ (gamz ss:on in new ways to create an exhibit.
ltlcal ria for successful exhibits and brochures.

“‘ arle ty of resources as part of exhibit research.
eracy Take notes from reading materials and oral presentations.

oFF e

B Literacy Compare and evaluate primary and secondary sources.
W Literacy Write an exhibit brochure based on research.

W Literacy Give a presentation about the museum exhibit.

3 4 EPISODE 5
Exploring Culture



CUSTOMIZE

Exhibit Descriptions
If time is limited, you

may have students create
an exhibit description
instead of a brochure.The
description should include
important information
about the exhibit and how
it relates to the museum'’s
subject as a whole.

CUSTOMIZE

Grouping Options
Depending on students’
abilities, you may want

to let them work indepen-
dently or have them work
through each of the steps
together. If students are
assigned in groups based
on job relatedness, they
will better understand the
interdependent roles of
various workers in

the museum.

eum Layout
e class may want to
consider the route visitors
will use to walk through
the exhibits in their
museum. s there a logical
order to how the exhibits
should be arranged in the
classroom? Will benches be
set up to give visitors places
to rest?

D INTRODUCING EXHIBITS

Get started

At the conclusion of Episode 4, students discussed how they might carry
out their mission statement. In this episode, students will implement
their ideas. They will work in groups to create various exhibits for their
museum. They will make miniature representations of museum rooms
and of the objects on display. They will also make full-size brochures
identifying and discussing the objects in the exhibits.

Students may think of ways to use their specific talents to contribute to
the creation of the exhibits. However, it is most important that students
create the exhibits collaboratively. A student’s role should not limit how
he or she can contribute to this process.

Plan and research

Tell students that the museum staff must now create museum exhibits
and brochures. Use the questions below to initiate discussion.

® How could you learn about your topic? (Students could ask the librar-
ian where to find information, look in encyclopedias and reference books, cmd
access information electronically using the Internet or CD- ROMs)
® How will you decide what to include in your exh1b1t°
% keep in

about their organizing theme and mission. Tbey

mind the size and scale of their exbzbzts
©® How can your team work to t the e ion
can be used to estﬂ%@ lng tbe exhibits

and creating t e
r|a for exhibits

Establ
Before students create their exhibits, have them decide what constitutes
quality work. Ask, “What will a quality exhibit look like? A quality bro-
chure?” Brainstorm with students a list of criteria for each. Although
students will not make a brochure until their exhibits are completed, it
will be good to have sets of criteria for both as they work. Guide them to
include general criteria, such as the following:

Read for information

"To reinforce students’ understanding of culture and how displays might
be organized to foster cultural understanding, have students read and
discuss Content Slide Sets 6 and 7.

CUSTOMIZE

Technology

If resources are available
students coul w
muli i[&%o

y their
| its, using various

forms of technology,
such as

e atape or (D player
with music and
sounds appropriate
to the exhibit;

e multimedia software.

AUTHOR NOTE

Learning Process
When students can
establish their own criteria,
they know the expectations
for their work. This guides
their research and gives
them a sense of ownership
for the exhibits.

CONTENT

SLIDE SETS

6
7

EPISODE 5
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CONNECT

Evaluating

Web sites

Encourage students to use
critical thinking skills to
evaluate the Web sites they
use for researching their
exhibits and brochures.To
find more information on
this topic, type “evaluating
Web sites”into an Internet
search engine.

PORTFOLIO

EPISODE 5
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Exhibit Brochure
B well organized B accurate information
B carefully prepared B written in own words
B attractive B sources identified
B accurate information B key information included
B reflects the mission of B engaging words to attract
the museum readers’ attention
B objects in the exhibit are B well sequenced
to scale B consistent layout
B attention to spelling and
grammar
B punctuation effectively used

You will want to make the criteria into a checklist to distribute or post
for student use. The list can be used for assessment and may be modified
as students continue their research and discover other important criteri
they want to include.

Organize the work 9

There are many ways to organize student; ﬁ@ on th

Here’s one method for organizing #

Step 1 In the last epi w&ade ali Q& xhibits that
fit the museum s “ rrowed down to the

1St s

numbe %h e clas rﬁ e. Divide the class into groups

and @ select e exhibits. Each team should have a curator
o acts as Q ﬁ

Step 2 ch group hold a staff meeting to discuss ways to work

together effectively. Portfolio page 14, “Ieamwork at the Museum,” will
facilitate this process.

Step 3 Revisit the three design options for exhibits by having students
in a staff meeting read and discuss Portfolio page 15, “Information on
Organizing Exhibits.” Depending on students’ skills, they can do this as
a whole class as you guide the discussion or they can meet in their groups
to accomplish this task. Then explain that they will need a work plan to
accomplish their tasks. As a whole class, discuss each of the steps and due
dates using Portfolio, page 17, “Mounting an Exhibit.”

c Y-
% yOsking on the
pean museum found

it challenging to connect
the concept of daily life to
the information they were
gathering. | suggested that
they consider their own
daily activities, such as
playing sports or musical
instruments, shopping, or
home activities, and then
try to find information
about similar activities in
European countries.

PORTFOLIO



CONTENT
SLIDE SET

4

PORTFOLIO

LITERACY

Note Taking

If students need help with
note taking, display and/or
distribute Teaching Master
6,"Note Taking,” TH page
55,and use it to reinforce
these skills.

process of
organizing the research
and preparing the
brochure.Then provide
a written model for
students’ reference.

ol

ASSESSMENT

Step 4 Determine a strategy for students to access the resources they
need for their research. Read and discuss Content Slide Set 4 to learn how
museum exhibits are prepared. Then have students research their particu-
lar topic using resources such as reference books, the school library, the
Internet, and CD-ROM:s. Refer students to Portfolio page 17, “Mounting
an Exhibit,” to use as a guide in their work. You may also want to refer
students back to Portfolio page 15, “Information on Organizing Exhibits,”
as they think about how to present their exhibit topic.

Step 5 After students make an overall plan, they can conduct the
necessary research and complete their exhibits. Then introduce Portfolio
page 19, “Digging Deeper,” and use this to have students consider the
quality of their exhibits.

Step 6 Refer students to Portfolio page 20, “Making a Brochure.”
Students continue work in their groups to create brochures based on
their exhibits.

s N
Optional: Note taking strategies

You may want the students to create a method for organizing their note
taking. One strategy that works well is to glue small envelopes on the inside

of a manila folder, three envelopes on each side.The envelopes will
note cards that the students create during their re te
notes, they can begin to organize the informati s and then

search Te
i o)
é infor

label the envelope for each category. Thef,a
ppropri
“g organized
Ow to organize their

take notes, they can place the mi
students are ready to Q@ chures,
into categories, studen ?a
bro \’& gte

As studegs make their exhibits, your role is to assist groups as needed
and, when necessary, teach mini-lessons in the format of a “staff meeting”
to clarify content, develop skills, or introduce or clarify new vocabulary.

Students will likely be enthusiastic about creating exhibits. Such strong
feelings may lead to disagreements with some groups. You can use these
conflicts as opportunities to help students learn about the importance of
good interpersonal skills in the workplace.

ASSESS: The exhibits

B are well organized;

B are carefully prepared;

B are attractive;

B reflect accurate information;

B reflect the mission of the museum;
[ |

contain objects that are to scale.

CUSTOMIZE

Research Plan

You may have another
research strategy that you
have used with students in
the past. Adapt your own
process to this project

as needed.

PORTFOLIO

ocabulary
As students encounter
unfamiliar words related
to their exhibits, add the
words to the class and
Portfolio word banks.

CONNECT

Creative Arts

Students can apply design
techniques to the construc-
tion of their exhibits by

e conveying ideas
visually;

e considering how
objects are spaced and
balanced in the display;

e choosing appropriate
background colors for
the walls.

EPISODE 5
Exploring Culture
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ASSESSMENT

EPISODE 5
Exploring Culture

ASSESS: The brochures

Content and Ideas

B include accurate information;

B are written in students’ own words;

B include sources for materials that are copied, such as photos or
quotations;

B include key information that explains the exhibit;

B use engaging words that attract the readers’ attention.

Organization

B are in a logical and effective sequence;

B include page headings of the same size and style of writing;

B demonstrate a design that is consistent throughout the brochure.

Conventions

B include correct spelling and capitalization;

B include effective use of punctuation.

p
Optional Activities: Create additional items g
Students can extend their learning by creating p ro A s or
other items to supplement their exhlblts Yo ave som -
dents create promotional items as son5|b| it rin i

seum

AN

episode.These activities w & nts to I
exhibits and Work ‘ re cre ‘k
possible pr: ‘du ts can @ @

. Here are some

promot|

| po
B miniature models of the gift shop, theater, or restaurant
M art pieces related to museum exhibits that could be sold in the gift shop

M food that is representative of the museum'’s focus that could be sampled

or“sold”in the restaurant

M theater productions, musical presentations, or multimedia presentations
Assessing additional items Students should be able to

B demonstrate a knowledge of the museum exhibits by creating suitable

items;

B successfully model their items on what one would find in a museum;

N\

B provide accurate information about exhibits.

e\] \€‘N

AUTHOR NOT

Pacing

You may find that the
exhibit itself is adequate,
and it’s time to move on to
Episode 6. Factors to con-
sider are educational goals,
student interest, time,

and the pacing of the story.
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Plan staff meetings

When the exhibits are completed, explain to the director that all the
employees should know about the various exhibits of the museum. He
or she will need to plan a series of meetings for the staff to share their
exhibits. Have the director decide how to organize the meetings and then
let that student run the meetings. Discuss with the director ways to run
a meeting and establish time frames.

Share the exhibits

Explain to students that they should make their presentations in role to  Qral Communication
other museum staff members. If students worked together in a group,  Sharing information
they should also give the presentation as a group. Each worker should about a specific topic—
discuss the element in the exhibit related to his or her specialty. an exhibit—develops
students’oral
communication skills.

Refer students to Portfolio page 23, “Making a Presentation,” to prepare
for their presentations. These guidelines are included, but you may want

to add others: N
B Share three important facts about the topic. eﬂ \e

PORTFOLIO

B Use props or costumes in the presentation. “ “
B Make the presentation interesting. \0
B Include special information or detalls
B Have students practice their pr al “
them make i 1mprove @ang t again to
the musuem
lee ﬁl after each presentation. The
pr ay ne d ct rther research in order to answer some
\ \nesuons a his will encourage students to learn from a
[13
?\G need ave students use Portfolio page 24, “Taking Notes: NG
0 Museu resentations,” while listening to the presentations.
ASSESS: Museum presentations
B include three important facts;
ASSESSMENT B are organized;
B are accurate and demonstrate careful research;
B are delivered clearly and confidently;
B reflect enthusiasm for the topic.
CUSTOMIZE Reflect on the museum exhibits
Grouping Options To reinforce concepts related to the exhibits, discuss the following
In order to increase questions with students. You can also use these questions to assess
participation, you may students’ understanding.
want to have groups © What purpose does a museum serve in the community? (Now that

discuss these questions
first and then present their
answers to the whole class.

students have made and presented their exhibits, they should bave a greater
appreciation for what museums offer to people in the community. Students
might respond that museums serve an educational purpose in the community.)

EPISODE 5
Exploring Culture 39
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© What will people learn when they visit your museum? (Students should
focus on the subject matter of the museum, such as, “Our museum will teach
people about a part of the world they might not have known about before.”)

® Why is it important for the information used in museum exhibits
to be accurate? (If information in an exhibit is inaccurate, its educational
purpose would be undermined.)

© Why is it important to convey the information clearly? (so that people
do not misunderstand or misinterpret the exhibit)

© How do art designs help us create an attractive exhibit? (Encourage
students to reflect on the various strategies they used to create attractive
exhibits, such as background colors and the careful placement of objects
on walls.)

Reflect on group skills

Have students discuss how well their team worked together. They could
hold the discussion first in small groups and then as a whole class. Use
the following questions for the discussion.

B Did everyone have an opportunity to share his or her ideas in the
design of the exhibit?

What are some things you disagreed about?

What did you do when you disagreed in your gr(ﬁk‘\O“

What are some ways to work together e
What could you do better next u work @e
Reflect on “

group?
rl c S ased so it will be important to
\? ents to \ e bout their learning from the presentations
the skistadents to think about how these cultures are alike
and d1 ven though it is likely that not all the exhibits focused on
the same tOplCS you can help students construct a chart with categories
related to food, clothing, shelter, the arts, environmental influences,
beliefs, celebrations, and interaction with others. Comparing and con-
trasting cultural groups can foster such understandings as:

B All cultures are faced with meeting basic needs of food, clothing,
shelter, and a need to belong. Each cultural group meets these needs
based on the social conditions and the physical environment.

B All cultures both shape and are influenced by their physical
environment.

B People express their culture through language, stories, folktales,
music, artistic creations, and celebrations.

B Through interaction, people of different cultures influence each

other.



CRITICAL INCIDENT
THE CONTROVERSY

INTRODUCING THE CRITICAL INCIDENT

Students receive a letter from a member of the community objecting to one or all of the
exhibits in the museum.

Materials "Teaching Master 7, Letter from a Community Member, TH p. 56
Grouping Whole class
Schedule Approximately 30 minutes

RESPONDING TO THE CRITICAL INCIDENT page 44

Students respond to the letter by changing their exhibits, writing persuasive letters,
making posters, or creating radio or TV ads. They also prepare for a mediation meeting.

Materials "Teaching Master 8, A Persuasive Letter, TH p. 57
Teaching Master 9, A Poster, TH p. 58

"Teaching Master 10, Television and Radio Ads, TH p. 59 _‘\0“

For the posters or signs: ?

B poster board, colored markers, crayons, g e@O e
Optional: For the TV and radio a “c

B camcorder, VCR/DVD @hecord

For the meeting: ?

[ Teachmi‘iﬁ er epﬂmn H p. 60

m_Tea o to etmg, TH p. 61
Infommtzon for the Guest Speaker, TH p. 62

C\ BTeachm 14 MeetzngAgendﬂ TH p. 63

eﬁpmg Independently or in small groups, depending on students’ response
Schedule 2-3 hours

CONCLUDING EPISODE 6 page 46

Students reflect on their response to the controversy.

Materials Portfolio 19, The Controversy, p. 25
Content Slide Set 8

Grouping Whole class
Schedule Approximately 30 minutes

EPISODE B Culture/Sodial Interaction Recognize the influence that a museum has on individuals in the community.
OBJECTIVES W Social Skills Make group decisions and take action to respond to the controversy.
B Critical Thinking Define problems facing the museum because of the controversy; then make a decision
to solve the problems.

M Civic Competence Practice civic discussion and participate in a meeting to deal with the controversy and
find common ground.

B Literacy Write about the controversy and the resolution. EPISODE 6
Exploring Culture 41



CUSTOMIZE

Management Tip
Before you begin this epi-
sode, you might

e ask two adults to assist
with the community
meeting—one will
play the role of the
mediator; the other
the community
representative;

e arrange for the meeting
to be videotaped—
you can use the video
during the reflection
process;

e invite adults to
picket the museum
to heighten the
dramatic effect.

EPISODE 6
Exploring Culture
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D INTRODUCING THE CRITICAL INCIDENT

Plan the controversy

In this episode, students will receive a letter from a community member
objecting to some aspect of their museum. By now, students have built
an attachment to the museum, so the impending controversy should
motivate them to take action.

Before you begin this episode, you will need to select a focus for your
controversy. Some possible controversial topics are listed below, but how
you choose a topic depends entirely on your Storypath. To avoid singling

out one or two groups, you may want to choose a controversy that applies
to all of the exhibits.

Scenario 1: Imbalanced viewpoint

Something is left out of the exhibits so that they do not represent a
balanced viewpoint of the topic. Examples:

B In an exhibit on famous people in history, all of the people shown
are men.

B In exhibits on old-growth logging in the Amazon, the viewpoint of
the loggers is not fairly represented. A logger wants people to
that he needs to work in order to feed his family.

B In the presentation of a country’s culture, a mi ?;‘& 1s omit-

@@

ted and a person of that background
rhnfo
en51 W
SRRE o
Me exhi 13 ral history museum, independent

s—such as the Sioux and Cherokee—are not
. Instead, these nations are referred to simply as

Scenario 2: Misleading la
Parts of the exhibi

or topic

v O

1ct a time, place,

B In an exhibit on European history, all women in the 1950s are
depicted as homemakers, ignoring the many women of the time who
worked outside the home. A variation of this controversy could be an
objection to language suggesting that homemakers do not have jobs.

When selecting a topic for your controversy, keep the following consid-
erations in mind:

B Does the controversy involve more than the work of one or two stu-
dents? If possible, choose a controversy that cannot be “blamed” on
only a few students.

B Is the topic complex enough so that an obvious or simple solution is
not possible?

B Are students developmentally prepared to deal with the controversy?

B How will parents and other community members react to the focus
of the controversy?

CONNECT

Government

This episode will help
students understand the
tension between freedom
of expression and respect
for the rights and opinions
of others. Grappling with
the controversy will show
students how problems
are solved in a democratic
society.

\l\e‘N



TEACHING
MASTER

T7

AUTHOR NOT

The Meeting
Students will take the
meeting very seriously
and will play their roles
with maturity and
thoughtfulness.
Teachers tell me that
students often exceed
their expectations by
taking the problem
seriously, listening
carefully to each other,

and clearly artic
|deas \ \

B Have there been similar controversies in your community? This
would provide students with a real-life example of how such contro-
versies are handled in their own community. On the other hand, it
could have negative consequences if some people think that you are
taking a particular position on the issue.

Set the stage

Explain to students that a local newspaper carried an article on the new
museum that is ready to open soon. Explain that it based its article on
the brochures for the exhibits, which the museum public relations offi-
cer supplied. Tell students that one community member read the article
and sent a letter of protest to the museum director. Distribute Teaching
Master 7, “Letter from a Community Member,” TH page 56. You may
need to rewrite the letter, adding specific details based on your Storypath
and the controversy you have chosen. If possible, include the actual
names of students, such as the museum director.

Discuss the critical incident

Suggest to the director that a meeting be called to discuss the letter.
Students should discuss the issues in their museum roles. The director—

or you as the Storypath narrator—could use the following question, t
start the discussion and help students decide how they {\w

this news.
s un/m ézeone
exhibj W»Zd discuss the

©® What does the letter tell us? (4 comm

or more exhibits in the museunz, )

©® Why does the pers

particulars vel, controv
%y%t to % luded in a museum? (Students
% ably s Qﬁd seum staff should make these decisions.
nsider the rights of the museum staff versus the

Encoum ﬁ
righ @

©® Does one member of the community have the right to protest what is
in the museum? (Remind students that the U.S. Constitution guarantees
everyone the right to freedom of speech.)

® Why do you think the community member objects to what we put in
our museum? (Lead students to understand that since the museum is part
of the community, the community member has an interest in the museum’s
exhibits. Students may suggest that the museum’s exhibits represent the
community’s beliefs.)

munity member. Accept all responses.)

® How might this controversy affect your relationship with the anony-
mous donor? (Students should consider that the donor might be concerned
about the controversy. They may suggest that the museum staff must remain
faithful to the mission statement. You might want to introduce the possibility
that the donor could reduce the museum’s funding if he or she is unbappy
with the decisions made by its staff.)

CUSTOMIZE

Letter to the Editor
The letter could come in
the form of a letter to the
local newspaper or part of
aradio broadcast.

CUSTOMIZE

el

ut’is an excellent
learning tool for students.

LITERACY

Vocabulary
e freedom of expression

e freedom of speech

EPISODE 6
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CONNECT

Creative Arts

e Students can use
various forms of
technology to create
signs, banners,
and multimedia
presentations.

¢ Students with musical
training can play back-
ground or introductory
music for TV or radio
advertisements.

TEACHING
MASTERS

ASSESSMENT

EPISODE 6
Exploring Culture
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\"Y
h “Te

©® How can we respond to this concerned community member? (Lead @QULEILIIN:

students to identify appropriate ways they might respond to the controversy.
If they agree with the criticism, they should fix their exhibits. If they dis-
agree, they should explain their position to the community member and
the public. Students might suggest an advertising or education campaign
explaining their exhibit and the mission of the museum. They might decide
to create signs, posters, radio or television ads, and letters to the editor of the
newspaper. Make a list of all suggestions. Students should understand that
they can influence the public by making their voices heard.)

I RESPONDING TO THE CRITICAL INCIDENT

Take action

The best way for students to learn about taking community action is to
decide themselves how to respond to this critical incident. You could sug-
gest that they work independently, in pairs, or in groups to carry out one
of the methods that the class discussed.

If students have decided to change one or more exhibits, they will need
to make a plan for doing so and communicate what they did. If they
disagree with some or all of the criticism, they will need to fors

response. This is a good opportunity to reinforce stude

sibilities and the strategies they can use to 1nﬂ ress the

importance of using facts to support theigs 1ssue age
students to research and incor ssary en
their position. w Q
It approprla “ d use af the following Teaching
&u em c 0 i* plans: Teaching Master 8, “A
Q etter,2 é‘X\/Ya ter 9, “A Poster,” and Teaching Master

le s@ Ads,” TH pages 57-59.
ASSESQ’-e response

Use students’ work to assess how well they’ve created an appropriate
response to the problem. If students have decided to change their exhib-
its, consider the following criteria:

B Have the changes resolved the problem?
B Have the changes introduced any new problems?
B Do the changes compromise the exhibit in any way?

B Do the changes reflect an understanding of the museum’s role in the
community?

If students have decided not to change their exhibits, consider the
following criteria to evaluate their response:

B Is the message clear?
B Does it include important information about the museum?

B Will it persuade people to support the students’ position?

Responding to

the Controversy

In the pilot classroom, a
protester objected to a
European museum,
saying that resources
should be spent on an
American museum.
Students had to defend
the museum. They insisted
that people need to be
educated about hoth the
United States and Europe,
and that there are other
museums in our com-
munity about our country.

AUTHOP NUOT

-“

I the pilot classroom,
students brainstormed
a list of responses to the
protester. Their ideas
included

e writing letters to the
newspaper;

¢ sending a letter out on
the Internet;

e circulating a petition in
support of the museum;

e asking other museums
for support;

e asking famous people
to endorse the museum.



TEACHING
MASTERS

T11
T12

TEACHING
MASTERS

T13
T14

Saivd

o

ASSESSMENT

after the n ‘t;l
the'* POrtaniey to parg
\‘tﬁ t no c

Students can hold informal staff meetings to share their projects with
one another or to decide if any changes to the exhibit solve the problem.
Have the director decide how to organize and run the meetings. Remind
students to remain in their museum roles.

Find common ground

Students can learn about negotiation, compromise, mediation, and find-
ing common ground by holding a meeting. Discuss with students the
concept of “finding common ground” and the benefits of taking this
approach. Students could represent the museum, and two adults could
take the roles of mediator and the concerned community member. You
could have a few students prepare for the meeting while the others
complete their letters, posters, or advertisements.

First, give a copy of Teaching Master 12, “Invitation to a Meeting,” TH
page 61, to the director, who can call a meeting and read it to the class.
Students can decide which museum staff members are best suited to
participate in the meeting. Three students in role could represent the
museum and work together to prepare for the meeting. Teaching Master
11, “Preparing for the Meeting,” TH page 60, will help the students par-

ticipating in the meeting.
Teaching Master 13, “Background Information for the Gu s “
TH page 62, contains useful information for the ad role.
Teaching Master 14, “Meeting Agenda,” T ontdins a possible
meeting format for the mediator to foll é
1ntroduce

Prepare the room for Nen have m@
the event and % eetin d-answer period
K S all stu & ust the meeting participants,
onstrate what they know. It may
w111 be reached during the meeting. The

medlatc“ ed%to be prepared for this outcome and should not force
studentsWiatto a position that they do not necessarily hold.

ASSESS: The meeting
B demonstrated the preparation of important facts about the museum
exhibit to support a position;

B demonstrated a sincere effort to work together to solve a problem;

B resulted in finding common ground with the community member, if
possible. If not, respect for the community member’s viewpoint was
demonstrated.

Based on the outcome of the controversy, narrate the story to connect
this episode to the concluding episode.

LITERACY

Persuasive Speaking
When students participate
in a meeting, they

e use details and facts to
convey their message;

e provide reasons why
their position is correct;

e deliver opinions to
persuade others.

e\] \€‘N

LITERACY

Word Choice

Discuss with students
how language or words
can make a difference in
how issues are discussed.
Brainstorm two lists of
words with students:
inflammatory words—
such as hate, won't,

lie, disrespectful, and
cheater—and consensus-
building words—such
as helpful, compromise,
understand, thank you,
and point of view.

EPISODE 6
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I CONCLUDING EPISODE 6

LITERACY

Vocabulary

e common ground
* responsibilities
* rights

oFFen

CONTENT
SLIDE SET

ASSESSMENT

46 EPISODE 6
Exploring Culture

Discuss the critical incident AUTHOR NOTE
Have the class hold an out-of-role discussion about the critical incident.  §tydent Confidence
Use questions like these to stimulate student reflection: The purpose of this episode
B What were the issues surrounding the controversy? is to help students under-

stand the persistent issues
and dilemmas of our
democracy and to develop
B Why is it important for people to seek common ground when con-  abeliefin students that

flicts arise? they can influence others
when they know their
facts, cearly communicate
them, and act on their civic
B If so, how has the community handled those conflicts? responsibilities.

B How can citizens make their voices heard when they are concerned
about their community?

B Do we have real-life examples of conflicts like this one in our own
community?

B What have we learned from this experience?

If students decided to change their exhibits, use these questions to

analyze the decision: N
B Why did the museum decide to change the exhibits? e“ \e
B Did the changes make the exhibits better? How? “ “

B Did the changes hurt the exhibits in any way? HO?X 0
p¢ the exh1

If students decided that it was 1napproprlat
the following questions:

B Why was it importan m to k eq@\)gesam&

| Why was it 1r&“ e m
thlS h us about freedom of speech and
free Q{
dt

is conflict teach us about the rights of an individual to
ob]ect to something in the community?

communicate 1ts

B How might freedom of expression and individual rights conflict at
times? Is this conflict good or bad for a community?

As students reflect on the outcome of the controversy, they may have
questions about how real museums have dealt with similar issues. You can
refer them to Content Slide Set 8 for this information.

You may want to have students create a Venn diagram to compare their con-

troversy with the one described in Content Slide Set 8. To reinforce student TG
learning, have them complete Portfolio page 25, “The Controversy.”

ASSESS: Students’ participation in the controversy
B demonstrates a clear understanding of the problem;

B demonstrates an understanding of freedom of expression and find-
ing common ground, by relating these concepts to the controversy.



CONCLUDING EVENT
THE GRAND OPENING

PLANNING THE GRAND OPENING

Students plan the grand opening of the museum.

Materials Portfolio 20, Creating an Invitation, p. 26
Content Slide Set 9

Grouping Whole class
Schedule Approximately 30 minutes

HAVING THE GRAND OPENING

Students hold the grand opening event.

Materials Depending on the students’ specific plans, the following materials may
be needed:
m art supplies “ “
m food 0
B music Q ‘\
Grouping Small groups or individuals for the pr aratﬁ& class ce
the event w& 06
Schedule 1-2 hours “ 0

Studen

E:atenals

Grouping Whole class

ic of study du Storypath

None

Schedule Approximately 30 minutes

EPISODE M Culture/Social Interaction Explain the role that museum artifacts play in particular cultures while
OBJECTIVES o ;
giving a guided tour.
B Culture/Sodial Interaction Recognize the influence that a museum has on individuals in the community.
W Sodial Skills Work with others to plan and organize the grand opening.

B Critical Thinking Organize ideas from the Content Slide Sets and class discussion in new ways to plan the
grand opening.

W Literacy Write invitations to the museum’s grand opening.

EPISODE 7
Exploring Culture 47
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48

CONTENT
SLIDE SET

9

7

ASSESSMENT

EPISODE 7
Exploring Culture

Discuss plans CUSTOMIZE

Explain to students that they should plan a grand opening of their pdapting the
museum now that they have addressed the controversy surrounding the  Episode

exhibits. Ask them to think about the kind of grand opening that would  The purpose of this episode
be appropriate for the museum. Guide the discussion so that students isto bring closure to the
make plans that are appropriate to the Storypath. It is likely that students  unitand reinforce student
will decide on a speech or similar activity; if not, raise this as a possibility leaming.With those goals
and have the class decide who would be the most appropriate staff mem- i1 mind, adapt the episode
ber to give the speech. Encourage students to consider several activities 2 Needed. Plana suitable

for the grand opening. For example, they might time forthe condluding
g pening Xamp y mig event and decide if any

have a ribbon-cutting ceremony; special guests will be

hold a ceremony honoring the anonymous donor; invited.
have a speech by the museum director;
provide food that represents the topic of the museum;

create posters or signs announcing the grand opening; I\N

write a press release announcing the grand opening;

After the discussion, refer students to Content Sli

information about museum grand openings 1ght also
conduct some additional research Bgr& 1ngs to ge s.
Include family me w

Suggest th k amlh ﬁ[s of the commumty, and
&a atte d g ing and participate in “tours” of

create television or radio announcements for the grand o Q
c ud

P~ ¢ m
G\ Write

of™

m‘ Students can

Have ignts write invitations to appropriate invitees—principal and write the

other school staff, family or community members, people involved in the invi.tations in their
community service project. native language.

Use Portfolio page 26, “Creating an Invitation,” to guide the reflection TG

and writing process.
er _ 20 Z

ASSESS: Invitations

B provide the necessary information related to date, time, place, and
purpose of the event;

describe the events of the Storypath accurately;
use lively verbs to add interest and modifiers of nouns to create “color”;
include information about how the student felt about different events;

follow the friendly letter format;

demonstrate correct spelling, capitalization, and grammar.



CONNECT

Creative Arts

By making illustrated
activity programs and

a museum floor plan,
students will reinforce the
art skills they have used

throughout this Storypath.

I CONCLUDING EPISODE 7 0?1

D HAVING THE GRAND OPENING

Assign tasks

If students plan special events, they should divide the work according
to their job roles in the museum. If a speech is planned, students should
decide who will write and give the speech. Suggest that they assign the task
to two or three students, including the student who will give the speech.

Guide students to choose other tasks to prepare for the grand opening. eV e]lIF4-
In addition to the activities they have planned during the discussion,

. Dressing Up
students might

You might suggest to
students that they find out
how they should dress for
the grand opening. People
often “dress up”for such
events.

B make and send invitations to family and community members;
B make programs listing the grand opening activities;
B prepare guided “tours” of the museum;

B draw a floor plan of the museum and make copies for all visitors.

AUTHOR NOTE

Gu.dw‘g\\\l

g useum floor
ans, students will help
V|5|tors navigate their way
around the museum. This
guidance will enliven the
experience for visitors, who
might otherwise be unsure
about what to look at next.

Conduct the grand opening

Before students conduct the grand opening, you may want to discuss
appropriate behavior. Stress that this is a very serious and important event.
Students should play their museum roles during the grand opening. “

Reach closure Ge
After the grand ope ,ﬂ reﬂe@@ nce Use the
following questi “ ate dis
W opemn
t do T ommunities?

thmk our visitors learned from their visit to
our eum?

Prepare for the synthesis of students’ learning

Students have investigated the process of creating and staffing a museum.
They have built an understanding of the museum topic. Through the
controversy, students have learned how disagreements are settled in a
democratic society. Even though the museum that students created was a
simulation, they were genuinely invested in the museum’s success.

The next step in student learning is the synthesis of their experiences.
Synthesis activities allow students the opportunity to demonstrate the
level of their understanding and help you assess what they have learned
from the unit.

You will find a selection of synthesis activities on pages 66-67 of
this Handbook.

EPISODE 7
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INVITATION LETTER FROM MUSEUM DONOR

Dear

I am funding the building of a museum to help people have a better

understanding of o

would like to draw on your expertise to design a museum that will
help people learn more about that subject. As you know, museums

are placee where people come to view exhibits or collections of spe- e“

cial artifacts. e“
13

| am interested in the design of the fron \oﬁmg | am
holding a competition for the I9 For th rgeum [ am
ra

looking for a buildin “ ﬂ@
easily acce% rs e?“o
I h % WI&@XI’H&’IVH}&H}IOH to submit a design. | look
?\G\P forwao
0) 1

your designe.

ctive, and

hg from you. | have asked your teacher to send me

Sincerely,

The anonymous doncr

5 o TEACHING MASTER
Exploring Culture ©2006 Storypath
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LETTER ABOUT THE NEW MUSEUM'’S LOCATION

Dear

| am delighted with the design of the new museum! Thank you for

your efforts and for your commitment to the design competition.

The next decision | need to make is where to locate the museum

in our community. | would like the museum to be located in a p]a“\ew

where many people will come to visit. | would like to atﬁ
e building

é tion to any

ﬁwould be the best place

to the museum who might not normally VIQIé
is 50 attractive that | think it wo# derfu

part of our commun%@h
Plcaee m

the g a o let me know the reasons for your
recom@*@ hank you for your valuable assistance.
Sincerely,
The anonymous doncr

TEACHING MASTER 51
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JOB TITLES FOR MUSEUM WORKERS

Job Title

Job Description

Director

In charge of the museum; helps with fund-raising and
makes sure that museum employees work together to
get jobs done

Curator

Collects, studies, records, cares for, and displays a
museum’s collection; has final say about how an exhibit
is presented; museums often have many curators, one
for each exhibit or subject area

Researcher

An expert—such as a scientist or historian—w m
the curator by studying artifacts or eah
researchers are writers or editor é e wrltten

material in exhibits

Exhibit designer

Conservator h“o

Works wi h 0- eum e ;ﬁees to create a clear

res f ﬂ r artworks in a museum’s exhibits

? ooms; maintains the proper temperature
a midity in the museum; a conservator in a
natural history museum might assemble dinosaur bones;

a conservator in an art museum might restore damaged
paintings

Preparator Assembles exhibits; carries out the plans created by the
exhibit designers; knows how to handle artifacts and
how they should look on display

Educator Works with designers to create learning opportunities

within exhibits; develops educational programs for
the public; educators might work with curators and
researchers to create exhibit brochures

Collections manager
(registrar)

Registers and keeps track of all the objects

Public relations officer

Creates posters and flyers to promote the museum and
the exhibits; writes press releases

Interpreter or docent

Provides tours of the museum; an interpreter is a paid
employee; a docent is an unpaid volunteer

TEACHING MASTER
Exploring Culture
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EMPLOYMENT LETTER

Dear

We have carefully reviewed your resume, and we would like to offer you
the job of . As

you know, this job will require that you are a careful researcher and pay
close attention to detail. You will need to invest considerable time in
researchingin order to prepare an exhibit thatisaccurate as well as at

We will be holding staff meetings to review resourcedﬁ @Iblt

A\
pO' \ce

construction, and museum brochures.

You will be working with

Teamwork is ess “01 éhva seum. You will be expected
%&} with [

embers and do your fair share of the

tow
\G\ PMOQSG(J'“ se issues in our staff meeting as well.

Welcome aboard! We look forward to working with you on this exciting

project.

Sincerely,

(Name)
Employment Office

(Name of Museum)

e

©2006 Storypath
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NOTE TAKING

Chinese Fans

In China’s big cities, you now rarely see anyone using a traditional fan to keep
cool. At home, fans seem to have given way to electric fans and air conditioners.
However, in rural areas, the traditional fan is still a popular item. Beyond their
practical use, they are still used as artistic props in plays, dances, and storytelling.
Fans are also displayed as art in homes and public places.

Four major types of fans include the feather fan, palm leaf fan, folding fan, and
silk fan. As the name suggests, a feather fan is made of feathers. Scholars lﬁ
it to be the oldest type of Chinese fan. The Chinese character fo Iﬂﬂ%

includes the word feather as part of the composition. Thefe rom eagles,
magpies, cranes, kingfishers, and peacocks have al Qﬂfe ther fan material.
Up to the end of the Han Dynasty, about :X o, holding a feather fan

was fashionable among officials aw ted cl ﬁthe beginning of the

eighth century, the feathe h ome C ﬁ) . The emperor at that
i 1 er fans when he received visits

a
time would flank_h 6
from his Q’nisﬁ . e
Ada r hina Wtionﬁet (n.d.) Chinese fans. Retrieved September 9, 2005, from http://www.ccnt
\cg‘n.c 6ri .htm.

OFF\G\P A

Use your notes to write your own words:

1. Read “Chinese Fans” and underline key words and phrases that you think are
important about Chinese fans.

2. Copy the key words onto a sheet of paper or note card.

3. Write your own sentences to describe Chinese fans. Use the key words and
phrases to help you construct your sentences.

TEACHING MASTER 5 5
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LETTER FROM A COMMUNITY MEMBER

Dear

(name of director)

| read the article about your museum in the paper and am
very concerned that you are preparing an exhibit that

omits

Your total disregard for this topic is reprehensible, an

| am planning to write a letter about it to our local n ﬁﬂ\e ‘

| demand that you change your exhibit mmedmteb“

| will tell everyone not to visit the museurb?1

To show you ?0 S|tuat|on is, | am
pIanm%* u eum so that others will begin
h\a w You have stated in your mission that

Well, your museum does not accomplish this mission!

Sincerely,

(Name of a community member)

56 TEACHING MASTER
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A PERSUASIVE LETTER

You can influence people about the museum exhibit by writing a persuasive let-
ter. You could address the letter to a newspaper editor, who will print it in the
newspaper. You might also write to the concerned community member. Use the
guidelines below to plan your letter.

1. Identify the problem.
On the line below, write the main issue you'd like to discuss.

2. State your position.

What is your opinion about the issue? “€“\€

3. Support yourw Fago\)ce

Write three\i:wm\& cts thae@ﬁ‘/

r opinion.

4. Write your letter.

As you write, make good use of the writing trait called “voice.” Make sure your
writing is forceful, engaging, and appropriate for the audience. Your writing
should show a strong commitment to the position. Write a draft of your letter on
another sheet of paper. Offer your ideas for solving the problem. Ask someone to
read the letter and suggest how to make it better. Then finalize your letter.

5. Assess your letter.

(d Does it state your position?

[ Does it have at least three facts that support your position?
[d Does it offer a solution?

[d Does the letter make good use of the writing trait, “voice”?

TEACHING MASTER s 7
Exploring Culture
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A POSTER
You can make a poster to persuade people that you are right about
the exhibit.

1. Organize the poster.

Decide what information you need to tell people about the exhibit. Make
a list.

W

o

2. Attract attention. QO?
Create a statement—a fi yk s or @Q&at attracts people’s

attenotion.You ma“@&“ us$“ o, chart, or graph.
\ il@ ‘5\0( E

3. Make the poster.

Use a pencil to sketch where you are going to place information and visuals first
before doing the final work. As you write and add pictures to your poster, make
good use of the writing trait called “voice.” Your writing or pictures should be
forceful, engaging, and appropriate for the audience. Your writing should show a
strong commitment to the position.

4. Assess your poster.

[ Does it attract attention?

[ Is the message clear?

[ Will it persuade people to agree with your point of view?

[d Does the poster make good use of the writing trait, “voice”?

58 TEACHING MASTER
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TELEVISION AND RADIO ADS

Television and radio advertisements are a good way to influence many people.
Ads can include images, sound effects, and important facts. Use these guidelines
to plan an advertisement about the museum exhibit.

1. Get started.

Decide what information you need to tell people about the museum. Make
a list.

2. Attract attention. el

The first part of the ad needs to capture peopl @“’rlte a few key words
or phrases that will make people wa ore.

N‘Prh—oﬁc’
R \l.\.r

r|te ﬁ@o§9ur ad on another sheet of paper. Include stage directions

for so cts and music. For a television ad, think about what props you
will use. As you write the script, make good use of the writing trait called “voice.”
Your writing or pictures should be forceful, engaging, and appropriate for the
audience. Your writing should show a strong commitment to the position.

4. Practice the ad.
Have your actors read their parts. Make any necessary changes.

5. Assess your ad.

Use a videotape or audiotape recorder to make your advertisement. Use the
checklist here to assess your work.

[ Does the script for the ad include sound effects, props, and stage directions?
[ Is the ad brief and interesting?
(1 Does the ad convey important information?

(d Does the ad make good use of the writing trait, “voice”?

TEACHING MASTER 59
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PREPARING FOR THE MEETING

By taking part in a meeting, you can show people why your exhibits are
importantand try to reach an agreement with the concerned community member.
But before the meeting starts, you need to be prepared.

1. Get the facts.

List important facts about the exhibits below. Transfer the facts to note cards. Be
ready to share these facts at the meeting.

Qe
\0\“ E

or them
What questlons I@Qt or the audience? Make sure
you know the P

3. Think ahead.

See if you can understand the concerned community member’s point of view.
The more you know about the concerned community member’s position, the
better prepared you will be. For example, he or she may say that the mission of
the museum is not important to the community. How could you respond to this
statement?

4. Prepare for the meeting.

Practice your communication skills by having a classmate listen to your position.
Remember, you need to be in your museum role.

©2006 Storypath
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INVITATION TO A MEETING

Dear

(name of director)

| am very concerned about the growing controversy between

the museum and , @ member

of our community. | believe that this controversy has

the potential to polarize our community and cause deep

divisions among people. Therefore, | would like to invite you \ew
and representatives of your museum staff to a meeti

the concerned community member. | wo @ﬁou to
work toward finding common g éway e this
dilemma. In order to he rtle 6ne kind of
understandln We ,

nd the meeting. The mediator

G\h ill'help | Q sues and work toward a compromise. While

0?? I und that the museum has the right to create exhibits

without outside interference, | also think we need to respect the
rights of individuals in the community.l hope both parties will come
together to discuss their viewpoints and try to better understand

each other’s perspective. | know that all of you can work this out.

| hope you will accept my invitation to this meeting.

Liner Clsled

Ms. Linore CIeveIand, Mayor

Sincerely,

TEACHING MASTER 61
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BACKGROUND INFORMATION FOR THE
GUEST SPEAKER

The Community Member’s Position

Using a strategy called Storypath, students have been involved in creating a story
based on a museum with a focus on

They began their study of the museum by creating a frieze (a large mural) of a
museum, which set the scene for the Storypath. Next, students created museum
staff members. These employees have been involved in doing research to creat

exhibits. The plot of the story now centers on a community memberﬁﬂ\:@&g

.As the co er,you
will be attending a meeting with representatlvesﬁg ﬁeum and a mediator
y a

to work toward finding common grou y about this situation.
At first, you should be hosk f and the mediator.
ts that always nice and polite.Then

This behavior will s
you W|II e wh ould compromise on the issue.

In Qr ro n|ty member your position is based on the following
assu atements

B You have the right to protest the museum exhibits.

B You expect that people will respect your right as an individual to disagree with
the exhibits.

B You have the right to try to persuade others to your point of view using such
strategies as protest marches, letters to the newspaper, flyers, and other forms
of communication.

B Your concern for the museum exhibit may go beyond the specific exhibits, so
you may want to connect the specific to a broader issue in society.

W If public funding is used to support the museum, then citizens’ tax dollars
should not be used to pay for something citizens do not support.

B The museum should be sensitive and aware of community standards for their
exhibits.

©2006 Storypath
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MEETING AGENDA

I. Welcome and Introductions

A. Welcome the meeting attendees.

B. Introduce self.

C. Introduce the concerned community member. €“\€N

D. Introduce representatives from th GL?J“Xwgmeﬂy describe

their background and exper. 0
\M\ 2‘?‘00\) ce

il. Ov {1
h\‘ edure: a five-minute statement from each side and
??\ \ open discussion of the issues.

B. Summarize the points of view expressed by both sides.

C. Ask the sides to try to find common ground.

TEACHING MASTER 63
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SELF-ASSESSMENT: SOCIAL SKILLS

Social skills are important to working successfully in a museum. Use this chart dur-
ing this unit to keep track of how well you work with others.

Episode:

Describe the group situation or event:

Criteria | need to work | did this some is or
on this. of the ti the time.

| respectfully listened to others. Fg\
| contributed actively to the group. 0 E

| encouraged others to partici

0?? One thing our group did well together:

One thing our group needs to work on:

One thing | did well:

One thing | could do better:

6 4 TEACHING MASTER
Exploring Culture ©2006 Storypath



Z UNIT QUESTIONS FOR REVIEW

I DISCUSSING THE MUSEUM

of®

— 5

Lead a discussion that reinforces the concepts and generalizations taught

throughout the unit. The following questions encourage a discussion of

major concepts. Include questions about any problem-solving situations

you’ve added to the unit.

© What can people learn by going to a museum?

© Why are museums important to communities?

© What roles, or jobs, are important to running museums and creating
exhibits?

® How can people work together to tackle problems? (Reinforce concept
of common ground.)

©® What do museums need to consider as they prepare their exhibits?

© Why is it important to consider how information is presented?

® Who do museums serve?

® If a member of a community is not satisfied wi w
exhibit, what can he or she do about it? (Remforce co
expression.)

® Should the staff at a museum changwaey aﬁ eby

community members‘
® Do you thmk ba 6@ members can

affect d eum>
&1T URE

0 Allc ﬁnust provide for their peoples’ basic needs; in what ways

does this vary from culture to culture?

® How are cultures similar and different?

© How does the physical environment affect the culture?

® How do people use the physical environment to meet their needs?
® How do people express their culture through the arts?

® How do celebrations reflect a people’s culture?

© When people of different cultures come together, what happens?

REFLECTING ON THE MUSEUM

Students need time to reflect on their experiences and progress through
this unit. Have them write answers to questions like these:

B What have I learned about museums?

B What is the best work I did? Why was it good?

B What work could I have done better? How could I have done it better?
B What did I like best about working with others? What did I like least?

Also include questions that relate to the specific topic of your museum.

\|\€‘N
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._/f SYNTHESIS ACTIVITIES

The following synthesis activities offer your students the opportunity to
demonstrate what they’ve learned in this unit. These activities are also
a powerful assessment tool for you because they’re multimodal. They
allow for the variances in students’ abilities as learners.

P 1. PORTFOLIO RESPONSE

Activity

Have students review their Portfolios and identify at least five items that
represent important ideas or skills learned. After students have selected
the items, they should write at least one paragraph in response to the
following questions.

B List three important ideas from your Portfolio. Why are these
ideas important?

B What challenges did you face? How did you respond to these “\ew

challenges?

B What are three things you learned about each of the follﬂﬁ“ 9

museums, the topic of study, and museum contro

B What skills do you believe improved as ﬁmt? e
Explain why. w 0
Criteria for Assess 00

Learm ectlk
!Ss7 rstandmg of museums, the topic
P y, Gﬂ of the controversy;
\C\ W the s are thoughtful well organized, and clearly
0? comntinicated;

B the paragraphs demonstrate appropriate writing conventions.
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D 2. CREATE A TRAVELING EXHIBIT

Activity

Your museum has been asked to prepare a traveling exhibit to show-
case the most important objects in your museum. First, decide on a
mission for the traveling exhibit. This may be: “to educate people
across the country about (your museum name) and (your museum
subject).” Then, list two objects from each museum exhibit that you would
include in the traveling exhibit. Explain why each object is important to
the mission of your traveling exhibit. Sketch a design showing how you
would organize your display. Write a title for your traveling exhibit that
will attract attention and tell something about the exhibit.

Criteria for Assessment
Learning objectives were demonstrated if the traveling exhibit

B includes information explaining why each object is important to
the mission;

B demonstrates basic concepts for organizing an exhibit; (See page 30
of this Handbook to review the basic concepts.)

B has a title that attracts attention and reflects the mission of “ ge

the exhibit. ?,‘\0
D 3. WRITE A MUSEU 0\) ct

Activity 0

Write a “or teac e1r classes to visit your

%&g al is to, o e er by suggesting activities and
ﬁ import

C\P clude é& that students can work on before they come to the

??\ museurﬂe ons that students should keep in mind while they are vis-

0 iting the museum, and follow-up questions that the teacher can ask after

the visit to see what students have learned. Make sure you include correct
answers to the questions in the teaching guide

ation about your museum. The guide should

Criteria for Assessment
Learning objectives were demonstrated if the teaching guide

includes pertinent activities and questions for students;

includes questions that encourage meaningful learning opportunities;
gives correct answers to any questions;

is well organized and carefully prepared;

focuses on the exhibits’ important ideas;

demonstrates appropriate writing conventions.
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EXTENDING STUDENTS'’
EXPERIENCES

I TAKING A FIELD TRIP

letters to muP‘ stafPmember:
ﬂWQT‘Iiﬁ‘@E T§PEAKER
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Students can deepen their understanding of museums by visiting a
museum in or near your community.

Materials Paper and pencil
Permission slips

Grouping ~ Whole class

Schedule Approximately 4 hours

If possible, locate a nearby museum with a similar focus to that of your
students’ museum. However, students will also benefit from visiting a
museum with another focus. When you call the museum to arrange the
trip, ask if students can meet with a curator or other staff member who is
well versed in behind-the-scenes museum operations. If possible, arrange

for a “behind-the-scenes” tour. “
To prepare students for the field trip, have them write specifi i

that they can ask the museum staff member. Enco rite
questions about behind-the-scenes activitie at conseryators

do and how new exhibits are created. d trip, (ﬁ an

compare and contrast their exp s during t ﬂg h what

they saw and learm“El \) ) Sﬁﬂ rite thank-you
TR e

A muse loyee visits the classroom to share knowledge with
students.
Materials None

Grouping ~ Whole class
Schedule 1-2 hours

Instead of having the class visit a museum, you can invite a museum
employee into the classroom. To locate a suitable guest speaker, try
calling a local museum and ask to speak with someone in the education
department. Once you have found a guest speaker, suggest that he or she
bring along props, such as the tools he or she uses at work.

First, you might have students give a short presentation about their
museum. Then, after the guest speaker talks about his or her job, stu-
dents can ask questions. Have them prepare the questions beforehand.
Encourage them to ask about behind-the-scenes activities. Afterward,
students can have a discussion comparing their Storypath experiences
with the museum experiences of the guest speaker.

\l\e‘N



BACKGROUND INFORMATION
I THE PURPOSE OF MUSEUMS

Museums are public places that house collections of objects. Objects
have stories to tell, and museums today try hard to bring these sto-
ries to life by arranging their collections in new ways. Many museums
place heavy emphasis on new exhibits, publicity, education, and fund-
raising. The educational arm of a museum often runs education and
resource centers. It may also run a guided tour program and coordinate
the docents. Many museums also have a publications department that
can provide resources such as curriculum materials and lesson plans for
making a museum field trip meaningful.

I TYPES OF MUSEUMS

The thousands of museums in the world can be grouped into five gen-

eral categories: history, natural history, science, art, and special interest. eN
Some people prefer to place museums into only two categories: hlstory €“\

and art. They consider science museums to be more like educ “

institutions than museums, because their exhibits foc Q

scientific concepts rather than presenting objec \t hand,
some people consider zoos, aquariums, a

s to be
ums because they house their o ind lectio W
iy Kn whi @ riums keep
m es

tudy of the stars
a es museums are divided into,

the ob] and contribute to the advancement
\h 0 h an k@le@@

& MUSEUM COLLECTIONS

A problem faced by many museums is not when to start collecting, but
when to stop. Most successful museums—particularly smaller ones—
need to set limits on what they will collect and exhibit. With all the
items in the world, museums need to make sure that the items they
select reflect their mission and theme. A historical society museum in a
small city would probably collect objects that shed light on the history of
the city, such as clothing and old maps. An old street sign from another
city on the other side of the state would not be a suitable addition to its
collection. Similarly, an exhibit on religion would not be suitable for a
science museum, unless it revealed something about scientific develop-
ments.

collections of vari
and pla e
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D PREPARATION FOR A MUSEUM VISIT

I CONFLICT RESOLUTION FOR
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Most large museums have many resources that are available to visitors.
There are libraries, resource and education centers, and publication
departments, which may have curriculum materials for loan or purchase.
When taking a group to a museum, you may want to follow some guide-
lines to make the most out of your visit.

Visit the museum on your own prior to your group visit. At that time, you
can familiarize yourself with the layout and rules of the museum.

Talk to the museum’s education staff and decide whether the tour will be
hosted by the museum staff or the visit will be self-guided.

Students should visit the museum with clear objectives. Create a guide
sheet or use one provided by the museum to help focus their attention.

Emphasize the number of possibilities available at a museum. Museums
appeal to a variety of intelligences and learning methods. Some students
may quickly look at a wide array of objects to get an impression of styles
and similarities. Other students may carefully analyze every description.
Each method allows students to learn about the objects in their own way.

THE MUSEUM ?’“
In Episode 6, a controversy occurs unlty 0 to
the museum’s exhibits. annot be , the partles
may find it help ﬁ obje A medlator can help
both md% ution b?é tollowing steps:

e t

ator an s the people having the problem) agree
on rules ming or name-calling.
] Eac@ nt states his or her position.
B The mediator asks questions to clarify the issue.

B The mediator helps the disputants come to a specific solution.

B Both parties sign the agreement and agree to a follow-up meeting.

MUSEUM RESOURCES

American Association of Museums
1575 Eye St. NW #400

Washington, DC 20005

(202) 289-1818

www.aam-us.org/

Smithsonian Institution
Washington, DC 20560
(202) 357-2700

www.si.edu/

et
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OBJECTIVES OVERVIEW

Program Performance Standards

Culture/Social Interaction

Cite ways in which language, stories,
music, and artistic creations express
culture and influence behavior.

Demonstrate an understanding
of how people interact with their
physical environment and social
conditions.

Ll ~N ~M
FNmﬂ-mOI\.a.a.a
. 0 . ") ") (-7} -7} (-7} -7} (-7}
g 9 9
Unit Objectives T 8 83 B8 8 8 £ & £
L2 EEny 2 EEaE (2 pEnn 2 e £ s
g & &8 8 &8 & & &8 & &
Identify important artifacts and explain their role in e o o
a particular culture.
Explain the role that museum artifacts play in ®
particular cultures while giving a guided tour.
Cite examples of how culture is expressed through
language, stories, folktales, music, artistic creations
and celebrations.
Demonstrate an understanding of how people [ ® ®

work together to create and maintain a museum
and its exhibits.

Identify how cultures meet basic needs of food-
clothing, shelter,and a need to belong. Identify
how cultural groups meet these needs based on
social conditions and physical environments.

Explain how cultures are shaped by as well a
change their physical environment.

Identify how family, groups, and
community influence the individual.

Social Skills
Participatesi

isi

0 r ;Xettings.

building design.

Organize, plan, and make decisions while creating
a frieze with group members.

Organize, plan, and make decisions to create
an exhibit with group members.

Work with others to plan and organize the
grand opening.

Participate in persuading,
compromising, debating, and
negotiating in the resolution
of conflicts and problems.

Participate in a group setting to decide on
an organizing theme for the museum.

Practice compromising and negotiating to
resolve any conflicts that might occur between
museum workers.

Work with others to decide on
an appropriate course of action.

Determine an appropriate course of action to
complete the frieze within a group.

Work with others to plan and write a mission
statement for the museum.

Make group decisions and take action to respond
to the controversy.
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. . . v v v v v v U
Program Performance Standards Unit Objectives T 22 BB BB E L
o= o= o= o= o= omm omm s s s
g 8 8 &8 8 8 &F a8aF &
Critical Thinking
Use criteria to make judgments Define the needs of a museum, establish criteria ° °
through such processes as appraising for the design, and then apply those criteria by
ideas, considering points of view, and creating a building design.
evaluating statements or positions
. 9 P Use criteria to decide on the best location for L] °
on issues. the museum.
Identify criteria for successful exhibits ° e o
and brochures.
Organize ideas in new ways. Organize ideas from class discussion in new ways ° ° °
and apply those ideas to the museum designs.
Organize ideas from class discussion in new ® [J N
ways and apply those ideas to the frieze.
Organize ideas from class discussion in new L] L]
ways to create an employee for the museum.
Organize information from class discussion (] e o o
ways to decide on an organizing th 0
and to create a mission statem
i [ [ J [ ] [ J
e o
& Define problems facing the museum because ® [
alternatives; then ma of the controversy; then make a decision to solve
a'decision based on evaluation the problems.
of alternatives.
Civic Competence
Identify examples of freedoms, rights, | Identify the rights and responsibilities of °
and responsibilities of citizens. the museum within the community.
Identify and practice selected forms Practice civic discussion and participate in °
of civic discussion and participation. a meeting to deal with the controversy and find
common ground
° °

Explain actions citizens can take to
influence public policy decisions;
recognize and evaluate the variety
of formal and informal actions that
influence and shape public policy.

Explain how both the concerned community
member and the museum staff can influence
public opinion about the controversy.

12
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Program Performance Standards Unit Objectives TEEEBEEBE L E
Literacy
Read a wide range of print and non- Listen to and discuss a letter from a museum °
print texts to build an understanding donor.
of museums, the topic of study, and
museum controversies. Read a variety of sources as part of exhibit °

research.
Apply a range of strategies to Discuss the location of the museum, based on the °
comprehend and appreciate texts. information in a letter.

Create a word bank describing the museum ®

setting.

Read about and discuss the concept of culture.

Conduct research and use the
writing process.

Take notes from reading materials and oral
presentations.

Compare and evaluate primary and secondary
sources.

Write an exhibit brochure, base

Use spoken and written language
for learning and to exchange
information.

ills, characteristics,

eate a museum mission statement.

Give a presentation about the museum exhibit.

Write about the controversy and the resolution.

Create invitations to the museum’s grand opening.

Write a response to the Portfolio.

Write a museum guide. L]
Use visual language for learning and Communicate design ideas by creating drawings L4
to exchange information. of the front fagade of the museum.

Create figures of museum employees. °

Sketch a design of a traveling exhibit. °

Exploring Culture 73



HOW TO CONDUCT READING MINI-LESSONS

14

o

Exploring Culture

The Reading Tips chart on the CD provides a quick reminder for students to
use as they work with the slides. These Reading Tips cover strategies that are
especially effective for reading and understanding nonfiction text:

M Identifying main ideas and supporting details

B Comparing and contrasting

M Making connections

M Making inferences

B Scanning for specific information

B Understanding visuals

You can use the Reading Tips as the basis for mini-lessons.

The unit assumes that these strategies have been taught and practiced in other
classroom contexts and that the purpose of the Storypath mini-lesson is to pro-
vide a quick review. You will decide which reading strategies are most applicable

for each reading task within the unit. In addition, the discussion questions in I

the Content Slide Sets suggest applicable strategies that the students
to use on their own.

READING MINI- LESSON F@ﬂm)\l%
dw Your stu-

1. Describe the strategy;

dents may need som andm ategy and knowing
when it mlght b the Re for information on explain-
ing the

? stand when and why readers use it.
i aloud” with a sample text. Demonstrate how

z@ e ste ’
W wou & , using text from or similar to text in the Storypath

unit. Fi ome of the text aloud and then talk about what happens in your
head as you use the strategy. This modeling makes the hidden reading processes
become more visible and concrete for developing readers. Language that will
help you includes the following:

B “I think about what I already know...”

B “When I look for the main idea, I ...”

B “Here is a clue that will help me ...”

B “That makes me think ...”

3. Guide students to apply these steps as they read during the unit. Support

students as they apply the various reading strategies in the Storypath unit and
begin to use the strategies independently. For example, after you model your
own thinking, ask students to try out the strategy with your guidance before ask-
ing them to apply it on their own. This will help you determine which students
understand the strategy and which students need more help.

4. Assess students’ progress. Students’ independent use of the various reading
strategies will give you valuable opportunities to assess their growing proficiency
with the strategy, as well as their understanding of social studies content.

e



ADDITIONAL RESOURCES
LITERATURE

Easy

Foley, Cate. Lets Go to the Museum (Weekend Fun).
Children’s Press (CT), 2000.

An informative book that shows children exploring the
exhibits of a museum. Nonfiction.

Whal, Jan; Field Museum of Natural History.

The Field Mouse and the Dinosaur Named Sue.
Cartwheel Books, 2000.

A field mouse finds himself on a great adventure as
he witnesses the excavation and movement of the
'T-Rex, Sue. Fiction.

Average

Barry, Sharon L.; Robin A. Faitoute; Sarah Grusin;
Elizabeth Jones. Official Guide to the Smithsonian
National Museum of Natural History. Smithsonian
Books, 2004.

A fully illustrated guide to the natural history museum.
Nonfiction.

Bates, Susan. A Picture Tour of the Smithsonian.
Random House, 1991.

nudity. Nonfiction.

Advanc g \‘ 9
is. Introduction @u wum Work: Third

io. Altaera Press, 1997.
A guide to working in a museum for museum workers.
Nonfiction.

Camenson, Blythe. Opportunities in Museum Careers.
McGraw-Hill, 1996.

Gives students in-depth job descriptions for museum
employees. Students who may want to work in
museums one day can learn how to prepare for
museum careers while still in school. Nonfiction.

Glaser, Jane R.; Artemis Zenetou; Paul N. Perrot.
Smithsonian Institution. Museums: A Place to Work:
Planning Museum Careers. Routledge, 1996.

Describes the types of jobs in a museum as well as
how to prepare for, look for, and find jobs in museums.
Nonficiton.

Contains many excellent photogra Qw
the Smithsonian’s collectlon % inclu ‘t 9

MULTIMEDIA

Video/DVD

20th Century American Art. Directed by Russell
Connor, 1982.

A tour of twentieth century American art exhibited

on the third floor in the Highlands of the Permanent
Collection at the Whitney Museum. The film traces
American art history from the opening of the museum

through the Pop Art and Minimalism of the 1970s.

20th Century Art at the Metropolitan: The Lila Acheson
Wallace Wing. 1987.

A video of the inaugural installation of twentieth
century art in the Lila Acheson Wallace Wing at

the Metropolitan Museum, which displays selec W
from more than 8,000 paintings, sculp ﬁ

paper, and European artists 1n

Software §
tﬂ ids: The Louvre.

Museurns
ompan
the Louvre with

active 0
eractlve map and time line,
,and games.

ics Entertainment Presents: Museums of the World.
Topics Entertainment.
Virtual tours of the world’s most magnificent
museums on five CD-ROMs, including interactive
video of the Louvre and 3-D digital replicas from
16 Smithsonian museums.

Virtual Art Museum. Fogware Publishing.

Four periods of art history, the renaissance,
romanticism, the premodern era, and the twentieth
century, are explored on four CD-ROMs.

Internet

American Association of Museums
WWW.aam-us.org

The Field Museum www.fieldmuseum.org

How to Put Together an Interactive Exhibit
www.interactives.co.uk/hearts_exploratory.htm

Native Planet www.nativeplanet.org

Smithsonian Institution www.si.edu
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EPISODE 1
PORTFOLIO

DATE

SELF-ASSESSMENT: MUSEUM DESIGN

Use the following criteria to assess your design. Circle the word that you think
best describes your performance for each criterion. After assessing your design,
you may want to make changes to make it even better.

The museum design is eye-catching. Minimal Adequate Exceptional

Explain your response:

Explain your response: ?“\

The building is attractive. Minimal Adegag Egjptional

The building is easily ac;igsw ; 9 Minimal Adequate Exceptional
Explain your\emk

ofFF\C

The design includes an entrance and other Minimal Adequate Exceptional
appropriate features.

Explain your response:

The design demonstrates care in construction. Minimal Adequate Exceptional

Explain your rating:

PORTFOLIO

Exploring Culture ©2006 Storypath



EPISODE 2
PORTFOLIO

DATE

FRIEZE GUIDE
Part One: Work with your group to plan and make your portion of the frieze.
1. Discuss how you will effectively work together.

[ Make effective contributions to the group.

[ Work well with others by listening to everyone’s ideas, offering positive
and productive comments, being willing to change my idea to resolve
a problem.

[ Focus on work to be done, stay on task, do my fair share of the work.

2. Plan your portion of the frieze.

List suggestions of what you will include. Be sure to include dﬁlgﬁ

your ideas with the group. 1\0

\ila
3. Decide whag& e@ﬁ

the frieze.

PartT ur co the group.
O?‘?\Gdlve contnb@wgo the group. Minimal Adequate Exceptional

Explain your rating:

| listened to others’ ideas and offered positive and| Minimal Adequate Exceptional
productive comments to the group.

Explain your rating:

| was willing to change my ideas to resolve a problem.|  Minimal Adequate Exceptional

Explain your rating:

| stayed

on task and did my fair share of the work. Minimal Adequate Exceptional

Explain your rating:

©2006 Storypath

PORTFOLIO 5
Exploring Culture



EPISODE 2
PORTFOLIO

WORD BANK: THE MUSEUM EMPLOYEES

Write a list of words that describe the entire frieze.

DATE

6 PORTFOLIO
Exploring Culture ©2006 Storypath



EPISODE 2
PORTFOLIO

o\““c\

©2006 Storypath

DATE

WRITING: A PRESS RELEASE

Follow the steps below to write a press release describing the new museum. Press
releases provide information to newspapers, television, and radio stations.

1. Answer the questions below.

Write the answers to these questions on a separate sheet of paper. They will help
you organize your press release.

Who are the people involved in making the new museum?
What is important for the community to know about the museum?
Where is the museum located?

When will the museum open? ?\eq\ew

Why is the museum important to the community?
How can people find out more about the musev"

2. Draft the press release.

Use the answers to the t two paragraphs describing
the new museu add to your press release to create
mteraﬁ r‘kum7 kﬁv ord bank for ideas.

the

Read yoa s reIease to see whether it is clearly written. Make any improve-
ments. Then review your press release and check off the following if they apply to
your work:

[ The information about the museum is accurate and clear.

[ The design and location of the museum is clearly explained.

[ The introduction is inviting and makes the reader want to read more.
[d Thoughtful transitions are used to show how the main ideas connect.
[ The sequencing of the information is logical and effective.

[ The title of the press release captures the reader’s attention.

[ Spelling is correct and sentences are complete.

[ Capital letters and punctuation are used correctly.

4. Prepare the edited press release.

Write the final copy on a separate sheet of paper. Be prepared to share the press

release with others. PORTFOLIO 7
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PORTFOLIO

JOB TITLES FOR

DATE

MUSEUM EMPLOYEES

Job Title Job Description

Director In charge of the museum; helps with fundraising and
makes sure that museum employees work together to
get jobs done

Curator Collects, studies, records, cares for, and displays a
museum’s collection; has final say about how an exhibit
is presented; museums often have many curators, one
for each exhibit or subject area

Researcher An expert—such as a scientist or historian—who

the curator by studying artifacts or specimerﬁT
researchers are writers or editors who e
material in exhibits

Exhibit designer

h%'\l\e\N

ploy:

Works with other e &ate a clear
and att i c

ort

Conservator

o

nd

h r the agti a? orks in a museum'’s exhibits
a ggz; , maintains the proper temperature
i

Q’\ ty in the museum; a conservator in a
al history museum might assemble dinosaur bones;
a conservator in an art museum might restore damaged
paintings

Preparator Assembles exhibits; carries out the plans created by the
exhibit designers; knows how to handle artifacts and
how they should look on display

Educator Works with designers to create learning opportunities

within exhibits; develops educational programs for
the public; educators might work with curators and
researchers to create exhibit brochures

Collections manager
(registrar)

Registers and keeps track of all the objects

Public relations officer

Creates posters and flyers to promote the museum and
the exhibits; writes press releases

Interpreter or docent

Provides tours of the museum; an interpreter is a paid
employee; a docent is an unpaid volunteer

PORTFOLIO
Exploring Culture

©2006 Storypath
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A STAND-UP FIGURE

Follow the steps below to create a stand-up figure. Then you can decide what
you will look like as an adult, including hair, facial expression, and clothing.

1. Make a cardboard body shape.
(d Cut out the body shape.
[ Place the shape on cardboard or poster board and trace around it.

[ Cut out the shape.

2. Make clothing suitable for the job for which you are applying.
[ Place the body on the fabric or paper.

[ Trace around it to make clothing for both the front and baw @eq

clothing is too heavy, the figure will fall over.

e

[d Glue the clothing to the body shape. ? Ge
3. Add details. ¥“ Q \)
(1 Add details &;}F Qeet h ? tures, jewelry, or any other
se C

item yar otton balls, or wool fiber for hair.

\6Vh-\tﬁ theﬁ@ &gse.

0?? [ Cut out a cardboard circle about 3 inches in diameter. If the cardboard
circle is not stable enough, use a wood block for your base instead.

[d Bend back the tab on the bottom of each foot of your figure.
Tape or glue the tabs to the cardboard circle.

5. Assess the figure.

(1 The clothing is appropriate for the museum job and shows evidence
of attention to detail.

Details are included—hair, facial features, shoes, hands, jewelry, or other
items of interest.

The figure is realistically presented.

The figure is carefully constructed.

Lod o

The figure is carefully mounted.

PORTFOLIO 9
©2006 Storypath Exploring Culture
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WRITING: A RESUME
1. Information to include.
B Name
Address
Jobs sought (look at list of jobs in the museum)
Education

Previous work experience
Skills

Special interests (hobbies, sports, travel) e“\e s

B References (list two names)

Remember, you can use your imagination but your rexv\“r\a believable.

2. Focus on word choice.
ces )W\A; tlon words and
yers at tell about your skills

Describe your accomplishments
s.Theﬂn e words such as: team player, multi-
e

key terms that will pop
and ability to w it
tasking, exe nize 6&'» aintained, supervised, managed, directed,
é‘ 'm eme@d.

??\ Check conventions.

Verb tenses match.

[d  Descriptions are short, no more than three to four lines.
[ Full sentences are not necessary. Name
(A Punctuation is accurate. Address
Job you seek at museum
(1 Capitalization is appropriately used. Education
[d  There are no spelling errors. Previous work experience
(start with most recent job)
4. Draft your resume. Skills
. . . . Special interests
5. Edit your resume using the guidelines above. P
References (at least 2 names)
6. Finalize your resume.

1 o PORTFOLIO
Exploring Culture ©2006 Storypath
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0??\ 5.1didn't use filleeWords (uhm, uh, like).

©2006 Storypath

PREPARE FOR INTRODUCTION

Review your resume and decide what would be most interesting to share with the museum
staff. You should begin by stating your name and your job assignment. Then tell at least
three more things about yourself. Your introduction should last about one minute. Practice

your introduction using the checklist below.

Criteria

| need to
work on this.

| did this
some of
the time.

| did this
most or all
of the time.

1.1 maintained eye contact with the audience.

2. My pronunciation was clear and easy to understand.

3. My volume was not too loud or too soft. F P

idnotr fr

4.| used notw :

W

6.1 didn't fidget, rock back and forth, or pace.

7.1 maintained good posture.

8.1 stayed within the time limit.

9.1 shared relevant information about my work and life
experience(s) related to the museum job.

PORTFOLIO 1 1
Exploring Culture
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HOW TO ORGANIZE EXHIBITS

A good exhibit has objects arranged and displayed in a way that relates to
its subject matter and makes its meaning clear. It could be organized in three
basic ways.

Environmental

Exhibits with an environmental theme contain objects that are placed in relation
to each other. Example:

B A museum creates a model of an ancient civilization, such as a Chinese palace,
that visitors can walk through. The exhibit includes models of everyday items
in realistic settings and even re-creates the sounds and smells of the p éﬂ

Chronological

Exhibits with a chronological theme contain obJecbl?‘gAchd in order by

time period. Example: G

B A history museum in Pom“ksever owing how tools
have changed smcew ach a different time period.

Toplca\‘,v *

@ I ge contain objects that are arranged by topic.
0??\ ample:

12

B An art museum has an exhibit on birds in art, including paintings and
sculptures of birds that were made in different parts of the world during
different time periods.

How should we organize the exhibits for our museum?

Why?

PORTFOLIO
Exploring Culture

e

©2006 Storypath
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EXPLORING CULTURE

Since the museum focuses on understanding culture, we need to consider how a
culture can be reflected in an exhibit.

Culture is a way of life. When we think about a people’s culture, we think about
these things:

* Language

Food

O

, VAV )

| P\ﬁr@&ture “01 “\%/ Religious beliefs

00 &

g Art W Values—what is important
Z to a group of people

In an exhibit, it isn’t practical to show everything about the culture of a group
of people. Rather, the exhibit needs a focus. Thinking about our museum, what
should be the focus of your exhibits?

PORTFOLIO 1 3
©2006 Storypath Exploring Culture
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TEAMWORK AT THE MUSEUM

Exhibit Team:

Meet with staff members to discuss how you will work together effectively to
create an exhibit. Discuss the following questions and record your responses in
the space provided.

1. How will we assign tasks to create the exhibit?

2. What will we do if someone doesn’t do his or her fair s%‘m\/%

Iiagy\ﬁ6

3. If we hav nt h Me the problem?

4. If someone needs extra help, what should he or she do?

5. If someone finishes a task early, what should he or she do?

6. What are some things we can say to each other to provide support?

1 4 PORTFOLIO
Exploring Culture ©2006 Storypath
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INFORMATION ON ORGANIZING EXHIBITS

An environmental exhibit tries to recreate a scene exactly as it was or is in
real life. The designer must think about:

[ Are the objects to scale and do they relate to each other?
[ Are the artifacts authentic?

[ Are lots of details included to make it appear real?
[ Is there evidence of careful research?

[ Can visitors imagine themselves in this place?

The chronological exhibit puts objects or scenes in order by tlw\e

The designer must think about: 0
[ How close or far apart should the objects bﬁov“\
ouce

(d In what order are the objectsm
isp é@ﬂ e overcrowded.

(d How is the wall spah
Is there car

6\ |II peo Qgh the exhibit? What route through the room
0 ?\ will they fo

In a topical exhibit objects are arranged in groups. The designer must decide
how to categorize the objects.

[d What categories will be used to arrange the objects?
Size?
Color?
Shape?
How the objects are used?
Other ways?

[d How will you place the objects in the exhibit? You may organize objects using
more than one category. Look at the questions for the chronological exhibit.
The topical exhibit also needs to consider these questions.

[ Is there evidence of careful research?

PORTFOLIO 1 5
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INFORMATION ON ORGANIZING EXHIBITS, Continued

Other considerations: Imagine people walking through your museum. The
best way to show information that is important to see is to put it at eye level. If
you have to bend over to see the exhibits or twist your neck around all the way
through the museum, you will have “museum fatigue.”If people feel tired or have
stiff necks from visiting the museum, they won’t want to come again. As you
design your exhibit, think about where you will place the objects on display.

If the exhibit is designed mainly for children, then you need to have your displays
at the proper level for the children. Sometimes adding benches in the center of
your room will allow adults to sit down and see things at a different level. Do you
want to add benches to your exhibit?

Preparing displays: When putting a group of objects toge v\ﬁ

your desk in the arrangement you think you like. Are th ced? Is the
spacing right? Are objects too close together? rgéo ts ye level? Be

sure your display doesn’t look cluttere or
Move the objects until y JUSt t %nt them. Then put

them in the ex |b|
Whe @p %bjects such as pictures, a pattern can be

\@ how Jects These patterns help to give balance to the

oft

lay. Pattern e one shown below are often used in chronological or
topical exhibits. You are the designer; you decide what you like best.

A

16

PORTFOLIO
Exploring Culture

©2006 Storypath
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MOUNTING AN EXHIBIT

Due Dates

Tasks

List research topics.

On the next page, list the topics you will research. Decide who will
research which topics. For now, focus on big ideas; later you will
research the topics in depth.

Begin researching.
Locate resources and take notes on your topic. Sketch ideas for
displays. Keep track of your sources of information.

Hold a staff meeting. ﬁ“
With your group, share your research. Make a lis st% e
each idea. 1\6

W s the idea appropriate for @a?

M Does it fit the oce

ion use

gn for ?l
WO 16,"“Information on Organizing Exhibits”
e you

ave a good design.

evise and refine.
Conduct additional research to make sure your exhibit is accurate
and includes important details.

Assemble the exhibit.
Remember to carefully label items. Use the criteria for a quality
exhibit to assess your work.

Prepare the brochure for the exhibit.
See page 21 for a template for the brochure.

©2006 Storypath

PORTFOLIO 1 7
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MOUNTING AN EXHIBIT, Continued

List possible research topics.

Circle the topic you will research.
Research your topic. “\ew
Note taking tips: “e

[d Use questions to guide your research.

[d Use key words to take notes about youv@?“ %
[ If you write someone’s e 6<6®Gr s and record
a

where you got the in
If you u e se or map, be sure to record where
mfor
E\® desgr@@ ﬁv

1 8 PORTFOLIO
Exploring Culture ©2006 Storypath
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DIGGING DEEPER

Museum researchers mounting an exhibit need to be sure they fairly and
accurately present information. Now that you have done some research and
started to draft information, use the following questions to help you refine your
exhibit and brochure.

[d Which is better? Primary sources? Secondary sources? Why?

Primary sources Secondary sources

Primary sources allow the researcher to A secondary source is a work tha
get as close as possible to what actually interprets or analyzes an event. e
happened. Primary sources are the things \

from that place or time period. Also, a 0“ ?\e

primary source can be created by someone
who knows about an event personally. A

3
person sharing an event will bring his or hoov\) e

her own perspective to that ev “ 00
Examples of pr| % e? xamples of secondary sources
y A%

books and articles, reference books, and

authentic a @3@
\mﬁ&phs mem0 sshowing textbooks

Think about...

[ Is the topic of the exhibit important for people to understand? Why is it important?
[ Does the exhibit help people make connections to life today? How?

[d  Does the exhibit evoke feelings about the topic? How?
.

Have we fairly presented the topic?

PORTFOLIO 1 9
©2006 Storypath Exploring Culture
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MAKING A BROCHURE

You can make a brochure for your exhibit that will inform and guide visitors in the
museum.The brochure should include general information about your exhibit as
well as specific information about some or all of the objects on display.

1. Plan your brochure.
Look at your exhibit and decide what you want a museum visitor to learn from
it. List your ideas.

2. Prioritize your ideas. 0? ; e
Look over your list. As a group, choo eF iwat y%ﬂ@
A
(fotd)

3. Examine the bro '“ eg‘?tc?er

B
Place a design or photo
of a key feature of
the exhibit here.

??\ ist other inforaion about
0 the museum, such as hours,
special features, and other
exhibits here.

Place the title of your
exhibit here.

Write the job titles and names
of group members here.

2 o PORTFOLIO
Exploring Culture ©2006 Storypath
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Page 1 (fold) Page 2

Write text here. Write text here.

?‘e\] \€‘N

4. Assign jobs and lista

e

Each person in ch _{ for one part of the brochure.

\ draft Qﬁ ure on another sheet of paper. Ask different group
a

0?? members to readthe brochure and suggest how to make it better. Revise. Then
finalize your written information.

6. Design your brochure.
Draw or select a visual for your brochure. Place the visual on the brochure and
write the information around it.

7. Assess your work.
See Portfolio page 22,“Self-Assessment: Exhibit and Brochure.”

PORTFOLIO 2 1
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SELF-ASSESSMENT: EXHIBIT AND BROCHURE

Rate yourself by putting a number in the second column.
1 = missed the mark; needs lots of work
2 = on target; met the basic requirements of the assignment
3 = outstanding work; went beyond expectations

In the column on the right summarize why you rated yourself as you did for
each section.

Assess Your Exhibit

Criteria for assessment Rating Explanation for rating

The exhibit is well organized, accurate, and

carefully prepared. e
The exhibit reflects the mission of the museum. 1\

Assess Your Brochure N\h P\Ge? \)GE

Content and Ideas

Criteria for asse t Explanation for rating

i ‘c‘ur terials

ation is included and explains the

The informatio

O:

Engaging words are used to attract the reader’s
attention.

hibit.

Organization

Criteria for assessment Rating Explanation for rating

The sequencing of information is logical and
effective.

The design is consistent throughout the brochure.

Conventions

Criteria for assessment Rating Explanation for rating

Attention was given to spelling, capitalization,
and punctuation.

2 2 PORTFOLIO
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MAKING A PRESENTATION

You will make your presentation to the museum staff. Use the guidelines below
to prepare for your oral presentation.

The title of my presentation:

Three important facts to share about my topic

W
geg\e
Props or costumes | can use 0 vg‘_\g“

Ways to make my p:ie&\g\@w .% ?%00 :

— oot ®

Be prepared for questions from the museum staff.

Practice your presentation in your group. Ask a member of your group to
check off the boxes below that you included in your practice presentation. Use
feedback from your group to make improvements to your presentation.

[ Three important facts were included.
The information was presented in an organized way.
Accurate information was presented, demonstrating careful research.

The presentation was clearly and confidently delivered.

(I MR MR

There was enthusiasm for the topic.

PORTFOLIO
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TAKING NOTES: MUSEUM PRESENTATIONS

As you listen to the presentations, write key words or draw quick pictures that
will help you remember important information. Be prepared to ask questions of
the presenter.

Exhibit:

Exhibit;

Exhibit:

Exhibit:

Exhibit:

PORTFOLIO
Exploring Culture
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THE CONTROVERSY

1. What was the controversy?

2. How did those involved find common ground? If they did not find common

ground, what prevented them from finding it?

\'¥
P00
. s it |mp \‘mose ede\tﬁcontroversy to have the right to say
|nk7
(;W&
of®

Assessment: The controversy was clearly identified. An explanation for finding common ground demonstrated
an understanding of the concept. An explanation of freedom of expression demonstrated an understanding of
the concept.

PORTFOLIO 2 5
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CREATING AN INVITATION

Draft an invitation to your celebration.
1. Provide important information.

What is the event celebrating?

What is the date of the event?

What is the time of the event?

Where is the celebration going to be held?

2. Introduce the invitee to the museum Storypath. Describe the foIIow@“\e

with one paragraph for each. 0

B Designing the museum ?1\

B Creating roles as museum emplo hoo Ge

B Writing a museum mmyw \)

B Creating a museu

B Respo usew

\GVM'HG peﬁrﬁd“ why you are inviting him or her.

0?? 4. Edit and revis€ the invitation using the checklist below.

(1 provided the necessary information related to date, time, place, and
purpose of the event.

(1 described the events of the Storypath accurately.
(1 used lively verbs to add interest and modifiers of the nouns to create

“color.”
i i ; dadd
([ lincluded information about how | felt about (yourname and address)
different events. (today’s date)

(1 followed the friendly letter format. (address of person to invite)

. T Dear
(| checked spelling, capitalization, and grammar.
(body of letter)
5. Prepare the final invitation.
Sincerely,
(your name)

2 6 PORTFOLIO
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GLOSSARY

artifact noun a museum object that was
created or used by a person

artwork noun an artifact such as a painting,
sculpture, or basket that is visually interesting

chronological theme noun method of
organizing an exhibit by which objects are
placed in order by time period

common ground noun a position that satisfies
two groups with opposing opinions
conservator noun a museum employee who
cares for, analyzes, and repairs objects in
exhibits and storage rooms

curator noun a museum employee who
collects, studies, and displays a museum'’s
collection

diorama noun a miniature or life-size scene
in three dimensions that shows objects in a
realistic setting

docent noun a museum vounteer
educator noun a museum empl
develops and runs pro $ ch v

about the mu
env \no\ﬁheme nm@th of
? g an exhibit by which objects are

Iaced in relation to one another; sometimes,
the sounds and smells of an environment are
reproduced as well

exhibit noun a showing of objects with the
intention of educating the viewer

exhibit designer noun museum employee
who creates the exhibit plan and makes it
visually attractive and engaging

exhibition noun a large showing of objects that
covers a broad topic and contains many exhibits

facade noun the decorative front section of
a building

©2006 Storypath

é

freedom of expression noun the right to
express an opinion

grand opening noun a celebration held when
an institution opens its doors for the first time;
a museum also holds a grand opening when it
builds a new building, adds more space onto an
existing building, or creates a new exhibit

living museum noun a type of museum that
re-creates the environment of a historic time
and place; employees at living museums often
dress in period costumes

mission statement noun a declaration of
purpose; The mission statement of a museu
is usually a paragraph that explains i X?
museum noun |nst|tut|on th \j
displays artlfacts s or artworks
eum employee who

prepara
taIIs s; preparators carry

Ianﬁﬁ designer
oun a notice distributed by an

ion that informs the media about note-
Worthy events or other important information

specimen noun a natural sample of an object,
such as a plant, animal, or rock

topical theme noun method of organizing an
exhibit by which objects are arranged by topic;
for example, a history museum exhibit might
have one display case full of swords and
another case full of hats

traveling exhibit noun a collection of objects
that travels from museum to museum so that
people in different places have an opportunity
to see them

volunteer noun unpaid worker; many museums
depend on the efforts of volunteers

PORTFOLIO
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