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Program Components

- | Program Guide
10 History Units

warri: * Program correlates with:

W_D rid * The Nystrom Atlas of World History
History * National Standards for History

* Lessons build a solid history framework.
* Hands-on lessons integrate the Atlas with the Activity Maps.
* Teacher’s Guide pages for every unit:

* 70 Student Lessons plus 10 Assessments

Name

* 15 Literacy Lessons

Pulling It Together

The British Empire

Ancient Greece and Rome

Student Lessons -
The Persian s
¢ Lessons are Step-by-step al‘ld During the 400s BCE, the city-states of Greece were invaded by their ?

In Europe

powerful neighbor, the Persian Empire. Most of the story boxes below are from the

easy to fOllOW. Histories of Herodotus. Herodotus is considered the founder of history. Use pages

of The Nystrom Atlas of World History to complete the lesson.

* Nonfiction text in small doses Beistun, ran, 520 BCE | NS0 IC Y ::‘;;V B o the In Asia
helps students grasp content. H«W'ZZM’@;L,E’WZJ ‘i:;‘:;{u“s W A“:" ofsouhg

* Stories personalize history. s s @NC ;'.:::;r:;;;:;;“éc

* Activities target a range of i e e the e The British Empire
learning styles.

¢ Graphic organizers summarize e "o
and assess lessons.

--------------------------------------------------------- In Africa

2. The ancient Greeks lived in self-governing
communities called city-states.
a. In the Atlantic Ocean, write and underline GREEK
CITY-STATES.
b. In 500 BCE, Athens and Sparta were the two major
city-states in Greece. In the Atlas, on page 36, look at
map B. Point to Athens and Sparta.

* Variety of responses
critical thinking a
as pm R ey
These were the Lacedaemonians

P [Spartans] and the Athenians, [nce said, “The sun never sets on the British Empire.” Could the same
¢ Lessons a ] i Gk G A G < %“;:‘::ﬁ;‘;‘a‘:’d";zr;‘““‘ city-state symbols Lbout the British Empire today? Use the Alas to help you complete
lonic blood. And indeed these two , copy of the chart above for the United Kingdom today.
& had held rom vers, sarly | - Label Sparca to che left of its symbol. Also underline
o the label for Athens.

Mapping World Histor

the most distinguished 286 Revolutions and Imperialism
in Greece e. Many Greek city-states were also located along the
—Herodotus? western coast of Anatolia. This region was called
Tonia. Along the Anatolian coast, write IONIA.

Mapping World History
80 Ancient Greece and Rome

bj es 2

Map roads connecting the a

Inca Empire. called a gu
« Describe the uses of the

roads. Answers
 Identify features of the

roads.

Teacher’s Guide Pages

Materials
Q The Nystrom Atlas of World
History

* Handy, easy-to-use:

3 Activity Sheets 45a-45d,
Inca Roads:

Q Mapping World History
Activity Maps

* Objectives

3 Map Markers

e Materials

* Answers
« Tips for teaching Time Line Folders

46 Cortés the Conquistador « Interesting facts Students make their own history

For use with pages 92 and 94 of The Nystrom Atlas of World History . . . .
time lines by adding important
dates unit by unit. Students will:

Objectives
Students will be able to:

* Describe the fall of the
Aztec Empire.

T .
Literature Links e Put historic events in

* Cross-curricular worldwide context.

o Identify the causes and
effects of events during
the conquest of the Aztec
Empire.

Materials
0 The Nystrom Atlas of World
History

activities * Reinforce sequencing and
* Journal page summarizing skills.

for each unit * Recognize cause-and-effect
relationships.

 Activity Sheets 46a-46d,
Cortés the Conquistador
a Mlpplng Woddﬁkmry

a mn Mn-km

Mapping World History
Nystrom 192 The Age of Global Contact
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Adasof 30 Atlases
world Histor Y 82" x 11", 164 pages, full color
* Maps show the story of world history.

* Graphs present complex facts in simple, visual formats.
* Photos provide visual clues about people and places.
* Time lines build an understanding of chronology.

* Concise text provides an overview of history.

15 Folding Activity Maps—5 maps in one!
Laminated and markable, 52" x 19"—folds to 19" x 13", World and Mediterranean Ba i
Africa, and Asia on the other

* Mapping activities link history and geography—time and place. ?‘ 6

side; the Americas,

* Students add the details to see history unfold.

* Lessons develop map skills and geography concepts. 0
* Natural regions provide a stage for mapping h1& “

| 1 'D‘“

o Wm‘ld History

A .lStOl‘y
. the Marking!

" Write on;
Wipe off

g5 Moot

15 Map Markers —

Water-soluble ink, easy to use
* Use on the Activity Map.
* Makes history active, not passive.

)
——

Nystrom v Mapping World History



Using the Program

What Is Mapping World History?

Mapping World History is a hands-on curriculum
program that:

* Delivers history content and develops reading,
geography, critical thinking, and writing
skills, using reference materials.

» Reinforces the National Standards for History
and the Five Themes of Geography.

* Integrates reading and hands-on materials in
a variety of step-by-step lessons.

What Does the Program Do?

Mapping World History . . .

» Focuses on key events, chronology, patterns,
and themes of world history.

* Links history and geography.
* Builds mental maps and visual images.

* Works successfully with any world history
curriculum.

¢ Provides structured activities for succe
group and/or individual work

How Is the Program Or lZ

1 s and
ts are

The first unit 1ntr
the Activity Maps
hlstory un1t

P unit @ th an introductory
lesson.

tS Q
a1n1n

er lessons focus on specific historic events
or topics.

* Every history unit ends with an assessment
that focuses on key understandings,
reviews what students learned, and tests
graph-reading and map-reading skills.

How Will Mapping World History Fit My
Curriculum?

Mapping World History is flexible. Use this
program as a foundation or customize it to fit
your curriculum. Select lessons that:

* Match the history content you are teaching.
* Fill a gap in your curriculum.

* Have special interest to your students.

Nystrom vi

Understanding History

History is a complex story that can be told
in many ways and from many points of view.
Students will begin to understand this complexity
through the Mapping World History program as
they:

* Build a chronological foundation of key events.

e Look for causes and effects.

* Analyze maps, graphs, photos, and text t?«

discover relationships and patterns. l

Materials

Mapping World History “ s ire designed for
fast and easy clean-@

* Tocleant Maps use a spray bottle

to cla er to
o e st t roup to clean and
away markers. Choose another
tu ct atlases.

penc1ls are not available, crayons
arkers can be used. Students can also use
encils and pens. For some lessons, students
can use different pencil patterns, such as

solids, stripes (horizontal, vertical, diagonal),
and dots

Save Paper

Watch for Activity Sheets without name lines.

* Students do not write on these sheets. They
are instructions for marking the Activity
Maps.

* Duplicate them separately.

* Collect and reuse these sheets with multiple
classes.

Group Work

The lessons in Mapping World History provide
many opportunites for cooperative learning:

* The Activity Maps in Mapping World History
are designed for sharing. Set up routines so
that everyone is involved in the activities.
Have students take turns circling, marking,
and tracing on the map.

* Have students check their work with their
partners or group members. Doing so builds
security and eliminates many questions.

Mapping World History
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Primary Sources

Each unit in Mapping World History has one or
more story lessons. Each story lesson is based
around several primary source documents.

Several of the Literacy Lessons at the end of
the Teacher’s Guide utilize primary source
documents.

Assessments

There are several ways to assess student progress
in the program.

* As students work on their Activity Maps,
have them hold up their maps to check their
progress.

+ Collect, review, and grade the graphic
organizers that students complete with every
lesson.

e At the end of each unit, have students
take the unit review. This quiz not only

reviews knowledge gained from the lesso
it also tests students’ map-reading and
graph-reading skills. o

Extending Activities

Set up centers in your &1 that
different learning @ ome i
* A mappifig center wit in

P zw.a spe
1‘ apping Wor

artifact center that challenges students to
figure out what an object is, how it was used,
or where it came from.

de:
aps, map

n and materials
istory.

* Areading center where students can check
out relevant books or magazines. (See the
Literature Links for suggestions.)

* A clothesline time line and supplies for
adding events.

* A wall or poster where students can
add entries about the unit—an event, a
personality, a social situation, or a quotation.

Nystrom
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Digital Program

Mapping World History is also available as a
digital mapping program as part of Nystrom
World: Explorer. Both the print and digital
programs cover the same material, although
in different ways. The core of the hands-on

program engages students with activity maps I l

and has them working in pairs or small gro
In the digital version, the hands-on actiyigi
become interactive digital mappin d&
that can be individually assigne clked, and
graded through the interfac

The digital program i es ah Atlas, online
activity maps with 4 ons built in to
guide stude ‘) the mapping activities,
quizzes, weit11g prompts, and mapping research
i digital programs can
epe t in conjunction with

rint and Digital Programs
lassroom

Using both the print and digital versions offers
the educator flexibility in delivery and presents
an opportunity for students to engage with
content in multiple formats.

* Have students work in small groups to
complete the hands-on activities. Use
the digital format to extend access to
the content so that students can work in
smaller groups and more of them can access
the lessons.

* Let students choose whether they want
to work principally in print or on the
computer to complete their mapping
activity.

+ Students who choose to map in the digital
platform may use the physical atlases as a
reference.

+ Students may work with the physical
components in class and then continue
mapping online outside the classroom.

* Have students work first in print and then
extend their learning by working on the
digital mapping research project at the end
of each unit. The projects can be shared and
presented to the class.

Mapping World History




Scope and Sequence

The content of The Nystrom Atlas of World History and the Mapping World History program reflect the
standards recommended for teaching world history in grades 5 through 12 by the National Center for
History in the Schools.* The content of the Atlas and program also reflect the dominant curriculum
content patterns at the intermediate grades.

STANDARDS FOR WORLD HISTORY*

Atlas| Lessons Atlas| Lessons
UNIT 1 UNIT 3
Early Settlements and Ancient Greece and Rome
Civilizations Ancient Greece @
Early human migration v Early Crete civilization v 6
Development of agriculture v 5 Mycenean expansion V4 \
Large agricultural settlements v ) Greek city states and colonies 17
Fertile Crescent Persian Wars 17
Civilization in Mesopotamia v 6, 7 Alexander the Great é v 18
Assyrian and Babylonian Ancient Rome \o
Empires v 6, 7 Roman Re 4 19
Hebrew kingdoms 4 6, 7 Roma e vo|19,20,21
Phoenician trade 4 6, 8 e a‘ )O 4
UNIT 2 k of v 20
Ancient Egypt, China, P ecli e&oman Empire | v/ 21, 36
India, and Mexico @ U é
Ancient Egypt ires and Cultures of Asia
Civilization along the Nile 11, est Asian Civilizations
New Kingdom »p " 1 Byzantine Empire 4 21, 51
Kush $ Silk Road and other trade routes | v/ |24, 42, 43
Greek impact Of@ 18 Spread of Islam v | 25,39
Ancient Chi o East Asian Civilizations
Civiligatiolpafong th Tang China v 27
¢ ' 4 13 Mongol Empire v 26, 27
g Zhou, Qin, and Han Ming China / 13, 97
ynasties v 13 42” 5 4
o Nomadic invasions v 13 Southeast Asian kingdoms 4
Ancient India Imperial Japan v 28
Indus Valley civilization v Mughal Empire 54
Aryan migration e 14
Spread of Hinduism v 14 K?IT 5 Empi
Spread of Buddhism v 14 ll;)lcan HpIes
] antu migrations v 31
Mauryan EITlplI‘e v 14 Spread of Islam in Africa v 25,32, 33
Gupta Empire v Christian Africa v 54
Ancient Mexico Ghana, Mali, and Songhai
Olmec civilization 4 Empires 4 33
Maya civilization e 44 Saharan trade 4 33
East African trade Ve 47

Nystrom viii Mapping World History



STANDARDS FOR WORLD HISTORY*

UNIT 6

Europe in the Middle Ages

Europe After the Roman Empire
Barbarian kingdoms
Christianity in Europe

Viking invasions
Feudal Europe
Manoralism
Crusades
Bubonic plague
Reconquest of Iberia
UNIT 7
The Age of Global Contact
Zheng He
Age of Exploration

Civilizations in the Americas
Aztec Empire

Inca Empire *‘
European Cov@he

Americas o
E ah and conot of
t ricas

uropean colonies in the
Americas

? Slave trade

Uni1t 8

From Renaissance to

Enlightenment

Early Modern Europe
Renaissance
Reformation
Ottoman Empire
Russian expansion
Scientific Revolution
Enlightenment

Development of Global Economy
International trade

Atlas

S

NSNS

\

S

N ANE NN

v

Lessons

36

36, 37
39, b1

37
24, 27, 38
39

o™
<
@ 45

43, 46

47, 53, 54

47, 53

50
51
52, b4

57

53

UNIT 9
Revolutions and Imperialism
Age of Revolutions

American Revolution

Wars of independence in
the Americas

French Revolution

Industrial Revol l@$
European
Revoh& 1848

Euro wesQ

1ahsrl°§

o imperialism in Asia
ijjI' restoration in Japan
mperialism in Africa

Napoleonic Wars

UNIT 10
Twentieth Century and Beyond
First and Second World Wars
World War I
Russian Revolution
Communism and Fascism
Nazi Holocaust
World War II

Post War
Chinese Civil War
Cold War
Arab-Israeli conflicts
Decolonization
Collapse of Soviet Union

Atlas

NANENEN

ANANENEERN

NNANENEN

AANENENEN

Lessons

P

57
58

59
57, 59

53, 60,
61, 65
60
60
53, 54,
61, 62, 65

65

66
66
67

69
68
69
69

*National Center for History in the Schools. National Standards for History, Los Angeles: University of California, Los Angeles, 1996.

Nystrom
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Mapping World History and Geography

Mapping World History highlights the connections
between history and geography. The lessons will
help students recognize and understand the
ongoing relationships between people and the
land. In this program these relationships focus on
history, but they also clearly reflect the Five Themes
of Geography.* The following summary of the Five
Themes will help you guide your students in recog-
nizing the role of geography in history.

Location

The first geographical question is always “Where?”
and the most fundamental geographic skill is the
ability to describe where things are located. Location
can be described in both relative and absolute terms.

¢ Relative location describes where a place is in
relation to other places. Which landforms and
bodies of water are nearby? Which other places
are to the north, south, east, and west? Which
places are at the same latitude?

e Absolute location directs us to a precise
position on the earth’s surface—from our

street address to latitude-longitude coor
® Reasons for location can be practlc

geographic, or purely cultural. “

Place x
Besides having a specific eve
other distinctive cha 1cs—b 1 charac-
teristics and h ultu a cterlstlcs
. Na cterls ace include shape,
s, bodies o ter climate, vegetation,

anlmal life. Topics related to the earth’s
Q otation and revolution—such as seasons—are
? also related to this theme.
¢ Cultural characteristics of a place include
airports, shopping centers, roads, bridges, and
all other built structures. Also included are the
languages, religions, political systems, and area
distribution of the inhabitants.

® Ways of representing places are part of this
theme. Related topics include scale models,
linear scale, map symbolism, map projection,
and special maps.

Relationships Within Places

People interact with their environments in many
ways. Not only do we depend on nature to meet
our needs, we also adapt to it and even alter it in

significant ways. The ways different groups interact
with their environments are affected by cultural
background and technological resources.

e People depend on their environments for their
basic needs and for many recreational activities.

People adapt to their environments with their
clothing, housing, and land use. Patterns
related to climate or land use also are part of
the theme.

e People alter their environments with t e1g®

techniques of farming, forestry, and
Modern transportation systems
resources and pollute the air

Movement

People, products, in
in patterns. The

and ideas move
ovement concerns
we are linked with
eyond our immediate

other places by birth,
igin, and travel. Transportation
unication also create links.

rdependence is evident in foods, raw
aterlals and manufactured goods that come
to us from other places. Even our water supply
may come from a distant source.

Patterns of movement can be seen in explo-
ration, trade, settlement, migration, and
invasion. Routes, travel times, and schedules
show these patterns.

Regions

Geographers divide the world into manageable units
of study called regions. Some regions are defined in
terms of a single characteristic, while others meet

a complex set of criteria. The criteria for defining
aregion can be either natural or cultural and may
change over time.

¢ Natural regions can be defined by landforms,
bodies of water, vegetation, climate, soil, or the
presence of certain resources.

e Cultural regions can be defined by political
alliances, land-use patterns, economics, race,
language, religion, or combinations of several
such factors.

® Regional changes can result from such changes
as boundaries, alliances, population, land use,
and climate.

*The themes were first described in Guidelines for Geographic Education: Elementary and Secondary Schools (1984), which was jointly prepared
by the National Council for Geographic Education (NCGE) and the Association of American Geographers (AAG).

Nystrom X

Mapping World History



Reinforcing the Five Themes
Mapping World History uses a variety of materials and  shows only the most dominant themes for each lesson.

hands-on activities to ensure that students learn and ® The Introducing lessons in each unit use text to
understand fundamental skills and concepts. The cover different aspects of the five themes.
Atlas and Activity Maps help teach and reinforce . . .
. . ® FEach Unit Review reflects the themes in
basic geography skills.

assessing knowledge and skills gained in the
This chart shows the connections between Mapping lessons.

World History and the Five Themes of Geography.

Because the themes overlap so frequently, the chart

THE FIVE THEMES OF GEOGRAPHY

g 2
S|t AR
S S| g |2 S S| E|¢
IR IR
Lessons S| 2| 2|=2|& | |Lessons Si=z=| &=
Introducing the Program Unit 6
2 Using the Activity Maps [ BN J ® | |Europe in the Middle Ages
3 Making a Time Line Folder ° 36 Barbarians Change Europe oo
5 37 The Third Crusade [ ]
Unit 1
Early Settlements and Civilizations 38 Trade and the Plague, o bl
5 Agriculture and Settlements ( NN J o 39 Reconquest of [ L BN J
6 Mesopotamian Empires o o L AN J
7 Hebrew Migration [ [ BN J ? ° °ole
8 Phoenician Trade [ ® oo grpire
Unit2 [ L BN
ni : P
Ancient Egypt, China, India, 4¥ Maga Civilizations bt bl
and Mexico @ | m RO [ ) e o0
11 Ancient Egypt and the Nile ® &v‘ ortés the Conquistador ] o0
12 A Mighty Pharaoh % W/ Slave Trade o o0
13 Great Wall of China Unit 8
14 Hinduism and Buddhi From Renaissance to Enlightenment
in India [ ] 50 Leonardo da Vinci L BN [
Unit 3 51 Christianity and the Reformation| @ o
Ancient Grge ome o 52 The Ottoman Empire [ { BN J
17 T ¥ Wars e o bl B 53 European Trade Empires o oo
der the Great ®© 6 0 00 54 Europeans View the World L BN J
q The Roman Republic Expands | @ | @ | @ | @ | ® | |{; -y
o 20 Christianity in the Roman Revolutions and Imperialism
Empire [ ] (BN J 57 Spread of Revolutions ( BN )
21 From Rome to Byzantium ( BN J [ BN J 58 Conquests of Napoleon ® oo
Unit 4 59 Austrian Empire and
Empires and Cultures of Asia Nationalism o o e
24 Silk Road e e e o 60 Westernization of Japan [ [ ]
25 Spread of Islam o ® | ® | | 61 The British Empire e o 0o o
26 Mongol Conquests ® ol 62 Imperialism in Africa [ [
27 Chinese Dynasties @ 0| ® ©® O  Unitio
98 Imperial Japan o ® | ® | |Twentieth Century and Beyond
Unit5 65 World War I Beyond Europe ® o0
African Empires 66 Gulag and Holocaust (BN NN BN J
31 Bantu Migrations ( BN NN NN NN J 67 World War II in the Pacific BN J oo
32 Travels of Ibn Battuta o [ BN ) 68 Israel and the Middle East L BN J oo
33 Empires of West Africa o o [ BN J 69 World in 1960 and Today [ [

Nystrom Xi Mapping World History



Interdisciplinary Skills

Mapping World History includes activities in which students use, apply, and develop a number of interdisciplinary
skills. In fact, one of the benefits of social studies is that students must use a variety of skills in order to learn.

INTERDISCIPLINARY SKILLS

Skills Lessons
Critical Thinking Skills
Gather and interpret data 7,8, 13, 14, 20, 24, 25, 27, 32, 33, 37, 38, 42, 43, 44,
45, 47, 53, 54, 57, 8, 60, 61, 62, 65, 66, 68, 69
Classify and categorize 3,4,9,10,13, 14, 16, 17, 20, 21, 23, 24, 27, 30, 33,

36, 37, 40, 41, 44, 45, 47, 49, 53, 54, 56, 57, 58, 6Q
61, 62, 64, 65, 66, 69, 70

Compare and contrast 6,11, 12, 14, 17, 20, 21, 27, 33, 36, 39,4

Sequence 3,4,5,7,10,11, 16, 18, 21,

Generalize or summarize

35, 50, 51, 52

Relate cause and effect 6,.53, 57

Infer or predict

Graphic Skills
Interpret photos, graphs, and diagram

23, 30, 31, 35, 41, 49, 50, 54, 56,
64, Unit Reviews
, 14, 20, 27, 28, 29, 31, 33, 36, 37, 38, 42, 44,
45, 46, 47, 54, 57, 58, 60, 62, 63, 65, 66, 67, 69
2,5,6,7,8,11,12, 13, 14, 17, 18, 19, 20, 21, 24, 25, 26,
“ 27, 28, 31, 32, 33, 36, 37, 38, 39, 42, 43, 44, 45, 46, 47,
50, 51, 52, 53, 54, 57, 58, 59, 60, 61, 62, 65, 66, 67, 68, 69

nd ma@Qources all lessons

ication Skills

Q Express ideas in writing 11, 12, 18, 14, 17, 18, 19, 20, 22, 24, 26, 27, 32, 33, 36, 39,
o 44, 46, 47, 48, 50, 51, 53, 58, 60, 62, 65, Unit Reviews

Collaborate with peers in group 2,5,6,7,8,11, 12, 13, 14, 15, 17, 18, 19, 20, 21, 24, 25, 26,
27,28, 31, 32, 33, 34, 36, 37, 38, 39, 42, 43, 44, 45, 46, 47,
50, 51, 52, 53, b4, 55, 57, 58, 59, 60, 61, 62, 65, 66, 67,
68, 69

Organize data graphically

Complete a map

Check the first page of each chapter for cross-curricular activities. Watch for these icons.

Reading Writing Math Science Art Music

Drama Critical Thinking Civics Culture  History Geography Economics
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Introducing the
Program

Lessons
1  Using the Atlas 5
2 Using the Activity Maps 7
3  Making a Time Line Folder 11

Cross-Curricular

s) r
Math Meas Map Scale L\_+_|

mes s on the Activity Map. Have students
een them using the map scale. Repeat
0

g Model

sing clay or papier mﬁché, as a class, make a three-
dimensional model of one of the Activity Maps. Have students

raise the elevated land and carve out valleys for the rivers.

History Making a Room-Sized Time Line
Hang string, yarn, or ribbon near the ceiling around the entire
classroom. Attach index cards with large dates on them for each
millennium. Throughout the year, have students attach pictures

and/or articles about historic events to the time line.

Geography Playing Latitude-Longitude Bingo
On the World Activity Map, have the students trace six
neighboring latitude lines and six neighboring longitude lines—
forming a Bingo-like grid. Call out city names. If the students have
that city in their grid, they can mark an X in the square. The first

to have five Xs horizontally, vertically, or diagonally wins.

1 Mapping World History




Class Record

Name

"\ &
o
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Using the Atlas

For use with The Nystrom Atlas of World History

Here’s a Tip!

® Explain your procedure for distributing and collecting Atlases. Also
explain any rules you have about writing in the Atlas.

Answers

la. 528 BCE 6b. Northeast

1b. World War I began. 7a. 14,44

2a. 34-49 7b. culture region in Europe
2b. inside front cover 8a. on pages 29, 47,60, 71, 84,
3a. Empires and Cultures of Asia 91, 107, 123, 142

3b. 395 to 1641 8b. answers will vary
3c. Byzantine Empire separated 9a. Fertile Crescent Q\

from Western Roman Empire Mesopotame' :
4a. Physical World 9b. green $
4b. Sahara 10a. illio
S5a. Corn (maize) was first cultivated @ﬁ

in Middle America. reat Zimbabwe
Sb. Zulu 11b. na

6a. independent

G
7 Answers will var,po o\)
‘“ K $°

N\ Using the Activity Maps
)

Here’s a Tip!

® Explain your procedure for distributing and collecting Activity Maps and
Map Markers.

Have students try marking the Activity Maps and then cleaning them
with a damp paper towel.

Answers

' {
- Mexico,
PACIFIC | city
. | ocean

World

Continental
boundary

City

©0000

- ]
7% SOUTHERN OCEAN
2\

ANTARCTICA

% Answers will vary. Students may mention that the Iberian Peninsula:
contains the countries of Spain and Portugal; is partly desert and shrub,
partly grassland, partly forest; is mountainous in the north; is almost
surrounded by water; contains the cities of Lisbon, Cadiz, Cordoba, and
Madrid; is separated from Africa by the Strait of Gibraltar; is on the
continent of Europe; is about 700 miles wide at its widest point.

Mapping World History
3 Introducing the Program




For use with The Nystrom Atlas of World History

Special Note
® Each student will need six copies of Activity Sheet 3d.

® Ifyou are using BCE, add an “E” to each year before duplicating Activity
Sheets 3b-3c.

Here’s a Tip!

® Prepare a sample Time Line Folder to
show the class. (See steps 1-4 for
directions.)

® Asaclass, go through steps 3a-3d.
Model how to add a date and event to
a time line on the board or overhead
projector, as students do the same on
their time line pages.

® Suggest that students add their own
birthdate to the time line.

® If students are unsure which row on
their time line page represents a speci @\, ave them slip the page
into their folder. The tab on the ] ‘ them.
® Ifyour curriculum does all f worl
to modify the time line o 1
that students will ne Q
® Collect the T1me ders
Student ore da

tory, you may want
e the time line pages

hem in a convenient place.
r time lines in each unit.

falling out of the folders, you may want
eclosable plastic bag.

T pages: Answers will vary. Students should have added five events
to their time line pages. One event should be 100,000 BCE People
migrate beyond East Africa. All events should be listed under the
correct date and be put in the correct region.

W World:
7000 BCE  Symbols, earliest ancestors of writing, are first used.
6000 BCE  Farming begins in Egypt, India, and China.
5000 BCE  Irrigation is used in farming.
3500 BCE  Bronze tools are made.
900 BCE Phoenicians sail to the Atlantic Ocean.
Middle East and Africa:
100,000 BCE People migrate beyond East Africa.
9000 BCE  Farming and herding begin in Fertile Crescent.
8000 BCE  Jericho is one of the first cities.
4000 BCE  Sahara gets drier, soon becomes desert.
3500 BCE  First civilization rises in Sumer.
2350 BCE  First empire rises in Akkad.

1800-
1600 BCE  Assyria and Babylonia create empires in Mesopotamia.

1200 BCE ~ Hebrews live in Canaan.
539 BCE Cyrus of Persia conquers Babylon.

Mapping World History
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Introducing the Program 1 a

Using the Atlas m

The Nystrom Atlas of World History covers the history of the world Atlas
from 100,000 BCE to today. The Atlas provides information in many different
ways. In this lesson, you will learn how to find information in the Atlas.

Resources in the Atlas

1. Milestones of World History lists major events in history. Turn to the «
inside front cover. l\
a. When was Buddhism founded? 6

b. What happened in 1914?

2. The Table of Contents can help you find sections o @ urn to

pages 2-3.
a. On which pages can you find 1nforma &e and
Rome?
b. Where can you find a list of abwu &
3. The Atlas is divided 1ntoa ach ers a different region or

period of time.

a. Turn to oint &h&t title at the top of the page. What is
it 4?

the ti
Wér ars doe unit cover? to
\p ach 9 s with a time line of key events. What happened in
G 395?

ot .

The Atlas has two types of Reference Maps. One is a political map of
the world today. The other is a physical map of the world.

a. Turn to pages 148-149. What is the title of this map?

b. In northern Africa, what is the name of the large shrub or desert

region?

5. The Timetables of World History show events that occurred at the same
time in history in different parts of the world. Turn to pages 150-153.

a. What happened in the Americas in 3000 BCE?

b. Napoleon was defeated at Waterloo in 1815. What African kingdom
was founded around that same time?

Nystrom Mapping World History
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Name

1b

4T "

6. The Glossary has definitions of many new or unfamiliar words in the
Atlas. Turn to pages 154-156.

a. A city-state is an city and its
surrounding farms.

b. The Middle East is the region that includes Southwest Asia and
Africa.

on which they appear in the Atlas. The Index also includes a brief

description of many of these items. Turn to pages 157-164. l\

7. The Index lists places, people, groups, and events and the pages ‘

a. Which pages have information about Judaism?

b. What was Gaul?

8. The Thematic Index tells you where to look for 1nf Q broad
topics. Turn to the inside back cover.

a. Look under Cities and Villages. Where can d mf on
the top 10 cities?

b. Name three wars covered in t Atl

Information on Atlas Pages ! ““

ow information about world history.
ge 10 t map C. What is the title of the map?

Crescent?

?\G\ b. Look at the legend. Which color is used to show the Fertile

o 10. Another way the Atlas shows information is with graphs.

a. On page 83, look at graph D. How much did the population of
Europe increase between 1200 and 1300?

b. When did the population of Europe begin to drop?

11. The Atlas also uses pictures to show information.

a. On page 70, look at picture A and read the caption. What city’s
ruins are shown?

b. Which people built this city?

The Atlas also uses words in the introductions, captions, and History
Questions to provide information. Choose a spread, read the text, and
identify two things you didn’t know before.

Nystrom Mapping World History
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Introducing the Program 2 a

Using the Activity Maps m

The Activity Maps are a collection of maps. In this lesson, you’ll ’R;ti"ity Map
ap Marker

become familiar with these maps. In other lessons, the maps will help you

understand where events happened and how geography affected history.

Using the World Map
1. The world map shows the entire world at one time. 6«
a. Turn to the World Activity Map. “\

b. Give your Activity Map a title. Across the top of the map, write U

THE ACTIVITY MAPS.
c. On the World map there is a smaller map that shows I\@n of

the world’s continents and oceans. Point to this l

d. On this side of the Activity Map, there is a arge Wmt to
the title of the Mediterranean Basin m

e. Now turn over the maps. On this s1wlt too s of the maps
of the Americas, Africa, an

f. On the Americas ma

that shows a closer view
of part of M1dd1“ . Po' s map.

2. The world 1V1 seven contlnents and five oceans.
rld $ at the locator map and the main map. On
tihent names are red outlined in black. On the locator
all the names in red.

\G\ b. On th Eam map, circle the names of the seven continents.
<

On both maps, ocean names are written in large blue letters. On the
locator map, point to each of the names in large blue letters.

d. On the main map, underline the names of the oceans with ocean
symbols AAA . Underline Pacific Ocean on both edges of the map.

Decoding Maps

3. Map legends, or keys, help explain what a map shows.
a. On the World map, draw a box around the legend.
b. In the legend, underline the symbol for continental boundary.
c. On the map, trace the continental boundary between Asia and Africa.

d. The Activity Maps also show the present-day boundaries of countries.
In the legend, underline the symbol for international boundary.
e. On the map, in Africa, find Libya. Trace its international boundaries.

Nystrom Mapping World History
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4. The Activity Map shows direction using a compass rose.

a. In the Pacific Ocean, point to the compass rose.

R JET "

b. North points toward the North Pole. From the compass rose to the

top of the map, along the blue line, extend the arrow north.

c. The direction opposite north is south. On the compass
rose, label that arrow S.

d. Eastis to the right of north. Label that arrow E.

e. The direction opposite east is west. Label that arrow W.

5. Intermediate directions are in between the main directions.
a. Add an arrow halfway between each direction.
b. Label the in-between directions NW, NE, SW, and SE.

c. From the compass rose to the top of the map, extend rrow.
6. The Activity Map uses longitude and latitude t yo lo laces

a. Latitude lines run east and west. O ity l@
equator and label it LATITUDE.

b. Latitude lines are numbere outh of the
equator. On the left O N and 30°S.

c. Longltude hnes and South Poles. Trace the
prlme me UDE.

d. L ed in degrees east and west of the prime

At th of the map, circle 90°W and 120°E.

p scal elp you find the distance between two points.

b. In the legend, draw a box around the scale in miles.

?\G( a. Turn to the Mediterranean Basin Activity Map.

Put a piece of paper below the scale and line up the edge with 0.

c
d. On the piece of paper, mark lines for 0, 200, and 400 miles.

e. On the map, mark the point where 30°N and 50°E cross with a dot @.

f. From the dot, measure 400 miles northwest. Circle the city there.

8. Some maps show smaller areas in greater detail.
a. Turn to The Americas Activity Map.
b. Outline the gray rectangle in Middle America.

c. The smaller map in the lower left is called an inset map. It shows

that same area, but at a different scale. Outline the inset map.

d. Compare the inset and main maps. Circle the names of any features

shown on the inset map that are not shown on the main map.

Nystrom
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2c

Finding Natural Features |

9. The Activity Map uses colors to show natural regions.
a. Turn to the Africa Activity Map.

b. In the legend, point to the section labeled Natural Regions. Draw a
box around the color that shows shrub or desert.

c. Areas shown in this color are dry. On the map, in Africa, point to a
region with shrub or desert.

d. In that same region, draw a shrub or desert symbol o \6@

10. The Activity Map also shows natural features, such as lakes and rivers.e
a. Lakes are shown as blue shapes. Outline Lake (L.) Victoria.
b. Lake Victoria is one of the sources of the Nile River, the &iver
in the world. East of the lake, write SOURCE.
c. Rivers are shown as blue lines. From Lake Vlct? the ﬁ
Mediterranean Sea, trace the White Nil riv

arrow
d. When the Nile reaches the lo d ear th eranean Sea, the

river branches out to for ranches with arrows.
e. East of this area, w &
f. The mouth o ei iterranean Sea. At the end of the
river, “ ‘
he A s$ other natural features.
TVum ia Activity Map.

An island is completely surrounded by water. In the Indian Ocean,

G outline the island of Sri Lanka.

oe c. A peninsula is land almost surrounded by water. Outline the
Arabian Peninsula.

12. The Activity Map shows mountains using shaded relief.

a. The Himalayas are the tallest mountains in the world. Underline their
name with mountain symbols AAA.

b. Underline the names of two other mountains.

Finding Cultural Features

13. The Activity Map also shows the locations of cities.
a. In thelegend, circle the symbol for a city.
b. Tokyo is the world’s largest city. On the map, in Japan, circle Tokyo.
c. Circle the names of two other cities.

Nystrom Mapping World History
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Name

Pulling It Together 2 d
Using the Activity Maps m

Activity Map
Map Marker

Use your Activity Maps to help you complete the map below.

1. Label the following on the map below:
a. the names of the 7 continents
b. the names of the S oceans

c. the missing directions on the compass rose

2. Also add the following to the map: Q\e®
a. Werite LATITUDE on a line of latitude. 6
b. Write LONGITUDE on a line of longitude. %
c. Outline a lake and label it L. $
d. Label 3 cities.

World ;ég 4
I D.
00000 Continental ¥

boundary

L60°S

. City o :

On the Mediterranean Basin Activity Map, in southwest Europe, find and outline
the Iberian Peninsula. Many events in world history happened here. List six

things the map shows you about this peninsula.

Nystrom Mapping World History
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Introducing the Program 3 a

Making a Time Line Folder m

The Nystrom Atlas of World History includes time lines and dates.  Atlas
In this lesson, you’ll make your own Time Line Folder. In it, you’ll record ‘°"5"”‘t'°';c‘i’fs‘c’,$;
dates that you think are important in each unit. g:z

1. Begin by making a folder with a pocket.

a. Fold a 9"x12" piece of construction paper so you

have a 9"x 9" piece with a 3" tab. “
b. At the top of the World History Time Line strj e
(to the left), write your name.

Optional: Color the time line strip. ?6
line.

. Now cut the strip along the
. Glue the strip to the %& our folder.
f. Tape the top and t edg the tab to the

f
back of the oe eh
ape here

a o

o

¢ Middle East and Africa

Pt

g tape here

2. Prepare pages for your folder.

a. Activity Sheets 3b-3c already have dates on them.
Cut these sheets along the dashed lines.

b. You will need six copies of Activity Sheet 3d.

¢ Europe and Russia

1
1
1
1
1
1
D 1
B 1
) 1
= 1
1 7 1
1 1
1 1
' & ' Number each copy with a different set of years
' ' (see below). Write each year above a diamond.
: 2 : e 900 BCE, 800 BCE, 700 BCE, 600 BCE, 500 BCE
1 1
] ] e 400 BCE, 300 BCE, 200 BCE, 100 BCE, 1 CE
! 7 ! e 100 CE, 200 CE, 300 CE, 400 CE, 500 CE
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1

-

& Americas
and Oceania
E A

"'Nystrom ! Mapping World History
: Reproduce for classroom use only. © 2020 Social Studies School Service. wwwsocials!udie;com 1 1 Introducing the PrOngm

e 600, 700, 800, 900, 1000
e 1100, 1200, 1300, 1400, 1500
e 1600, 1700, 1800, 1900, 2000
c. Cut each of these sheets along the dashed lines.

d. Write your name on each time line page.




Name

IR [T - ——
3. Now add a few dates to your time line pages.
a. Turn to pages 6-7 of the Atlas. Move your finger along the time line.

b. Point to 100,000 BCE and read the event. Notice that this event took
place in Africa.

c. Now look through your time line pages and find 100,000 BCE. From
‘+% 100,000 BCE down to the row with a map of Africa, draw a line.

100,000 BCE 9000 BCE 8000 BCE 7000 BCE

Nystrom Mapping World History
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Name

d. Below the line, write 100,000 BCE People migrate beyond East Africa.

e. In the Atlas, on the inside front cover, look at Milestones of World
History. Choose four events.

f. Add those events to your time line pages, under the correct years and
beside the correct regions. (If an event took place in more than one
‘,& region, write it in the World row.)

5000 BCE

4000 BCE 3000 BCE 2000 BCE

Nystrom Mapping World History
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Name

4. Stack your time line pages in chronological order. Then store them in
your Time Line Folder.

Classify each event on the time line on pages 6-7 of the Atlas into one of
the following regions: World, Middle East and Africa, East and South Asia,
o Europe and Russia, or Americas and Oceania.

Nystrom Mapping World History
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Early Settlements

and Civilizations

Lessons

4  Introducing Unit 1 21

5 Agriculture and Settlements 23

6  Mesopotamian Empires 27

7  Hebrew Migration 31

8  Phoenician Trade 35 “

9  Historical Issues Today ‘e
Assessment “

Unit 1 Review $

re a t1 orld hlstory covering

Cross-Curricular Act1v1

Math Calculating

Suggest the clas
ﬁrst left Africa to the present—
nts calculate how long the time line will

one inch long.

a Cave Painting @

¢ the cave painting on page 7 of the Atlas as an example, have
students draw or paint wild animals that early humans might have
hunted. Hang the pictures around the room as your own cave

paintings.

Economics Working in an Early Community
Have students list the jobs that an early agricultural community,
such as Jericho or Catal Huyuk, might have needed to survive.
Then have students add jobs that would have improved life in that

community.

Writing Composing a Psalm %O
Read the class Psalm 137, verses 1 to 6—the Song of the Exile—from
an age-appropriate translation of the Bible. Then have students
write a poem, song, or rap from the point of view of a Hebrew
exiled in Babylon. ¢

15 Mapping World History



Name

Unit 1 Journal

Early Settlements and Civilizations

Dates BCE to BCE

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer “&uesd Qﬁ E'!e unit.

e
R

Nystrom 16 Mapping World History



For use with pages 6-15 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 6-15 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end of

each lesson on copies of the Unit 1 Journal. Or have students record the
answers in their own journals. ¢

Answers “
Name

-~ \ el -
b % - s
» Y i'4b
Early Settlements and Civilizations : [

Introducing Unit 1 “ ) ¥ 1 lose Reading: Cause and Effect

Directions: Look for causes and effects in the introduction. Circle the words or
phrases that are causes. Next to each circled word or phrase, write Cause. Underline
the words or phrases that are the effects of those causes. Next to those underlined
words or phrases, write Effect.

For example, circle “Early humans left their homeland in East Africa in search of food”
(Cause), and underline “set out to settle the earth” (Effect).

Student answers will vary, but may include, “Ice Age froze
the Bering Strait” (C), “allowed the passage of animals

and people” (E); “learned to farm and had developed new
crops” {é), “surplus of food” (E), “allowed some people to do
different jobs” (E), “to develop specialized skills” (E); “they
had developed the first alphabet” (C), “facilitate trading” (E).

(65 farm and had developed new crops\They also began to raise animals for

effect
food. These new methods produced a surplus of food that allowed some

effect
people to do different jobs and to develop specialized skills, like metal-

working. These communities became villages.

In time, civilizations emerged in Mesopotamia, which is also known as the

Fertile Crescent. These early civili devel

ped written I ges and

laws, created empires, and made significant contributions to our under-
standing of time, mathematics, and astronomy. These civilizations offered
differing ideas about religion, with some worshipping many gods and

cause
others only one. By about 900 BCE,‘they had developed the first alphahet)ro

effect facilitate trading with people in far-off lands.

Ts—lik

Large ani the woolly th, shown h 1d provide food, clothing, and tools for humans. Following food
sources eventually led humans to inhabit most parts of the world.

In the Atlas, on pages 6-7, look at the Unit 1 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Mapping World History Nystrom Mapping World History

Nyst:
v Early Settlements and Civilizations 22 Early Settlements and Civilizations

Y& Answers will vary.
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Agriculture and Settlements

For use with pages 8-9 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by having students compare the buildings, plants, and
animals in a city and in a farming area near your school.

If students have difficulty sequencing events on Activity Sheet 5d, write
the events on strips of paper. Then have students put the strips in order.

Answers
Development of Agriculture
3 People begin growing plants.

1 People move from place to place hunting and gathering food.

2 People begin herding or raising animals. 6
4 People stay in one place farming the land. \6
Development of Settlements “

5 Farming communities develop. 6

10 Some people have specialized jobs. “ a

6 Farming communities grow into v1
8 There is a surplus of food.

9 Some people no longer to he land.
7 Villages grow into c
% Answers will Va steady supply of food,

better hou5|ng, in ec1ahzed jobs, less dangerous.

Mesop 91‘amian Empires
F ith pages 10-13 of The Nystrom Atlas of World History

pecial Note
® Each student will need three copies of Activity Sheet 6d.

Here’s a Tip!

® Put together a sample flip booklet to show the class. Follow the instruc-
tions on Activity Sheet 6d.

Here’s an Interesting Fact!

® Hammurabi’s Code included over 200 separate laws dealing with every-
thing from murder to oxcart traffic. One law included the famous
expression, “An eye for an eye.”

The library of the Assyrian king Ashurbanipal had the largest collection
of cuneiform documents ever found. It included the Epic of Gilgamesh, the
oldest known written story.

Answers

Maps Maps will vary. Be sure that students have added the name
and date of the empire to each legend. Check pages 10-13 in
The Nystrom Atlas of World History for the borders of each empire.

3¢ Answers will vary.

Mapping World History
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Hebrew Migration

For use with pages 13 and 14 of The Nystrom Atlas of World History
Here’s a Tip!

® Remind the students of what they have already learned about the
Assyrians and Babylonians. Point out that this lesson shows those
empires from the point of view of the conquered.

Answers
605 BCE
Pharaoh Neco of EgYPY  and his army march through Judah .
Neco is defeated by the Babylonians at Carchemish
586 BCE
The city of Jerusalem is destroyed. About 10,000
people from Judah are sent into exile i Babylon.

580 BCE 560 BCE 540 BCE

620 BCE 600 BCE

586-539 BCE

While in Babylon, the people of Judah
write down large parts of the Hebr
Bible \o

captures

Babylon. Exiled Jews
587 BCE

are allowed to return to
Jerusalem

Zedikiah

P‘; the klnv
@ events to their time line. Events may include:
“ CE quers Israel; 601 BCE Babylon fails to conquer

? he rebuilding of the temple in Jerusalem.

Here’s a Tip!

® Begin the lesson by having the students imagine how much can be
carried by 20 people on foot compared to how much can be carried on a
ship with a crew of 20 (the average crew on a Phoenician trade ship).

® For the final activity, remind the students to begin and end at Tyre. Also
remind the students that each step along the journey should go to the
nearest port where one of the trade goods can be found.

Answers

Map  Answers will vary. Students’ routes should stop in Chalcis, Sicily,
Gades, and two ports along the northern coast of Africa. Students
should avoid doubling back or repeatedly crossing routes.

% Answers will vary. Check to see that the distances are reasonably
accurate.

Mapping World History
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Historical Issues Today

J For use with pages 16-17 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by discussing with students how climate change might
affect your hometown, state, and region.

Answers

Map  Answers will vary. Students’ routes should stop in Chalcis, Sicily,
Gades, and two ports along the northern coast of Africa. Students
should avoid doubling back or repeatedly crossing routes.

3¢ Answers will vary.

EVA Se -Lc:ments and
Civilizations

e: @with pages 6-15 of The Nystrom Atlas of World History

ere’s a Tip!
® Have students review their Time line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 6-15 of the Atlas and write any
questions they have.

Answers

1. c S. d 9. c
2. a 6. b 10.

3. c 7. a 11. b
4. d 8. b

3¢ Answers will vary. Students may mention the ice ages, human migration
around the world, the spread of agriculture, the growth of cities, the
first civilization, the first empire, Hammurabi’s code of laws, Hebrew
migration to Canaan, Phoenician establishment of trade routes, or other
key events from the time period.
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Name

Early Settlements and Civilizations 4 a‘

Introducing Unit 1 m

Human beings have been on the move for more than 100,000 years. Early

humans left their homeland in East Africa in search of food. In successive

waves, they set out to settle the earth.

The last migration, from Asia to the Americas, happened relatively 6«

recently—about 30,000 BCE, when the Ice Age froze the Bering Strait and
allowed the passage of animals and people. The earliest peoples e 6
in hunting and gathering. By about 9000 BCE, though §

to farm and had developed new crops. They also b 1se a ls for
food. These new methods produced a sur gél th d some
@le like metal-

people to do different jobs and

toi‘e
working. These comm %

In time, civi $ esopotamla which is also known as the
Fertlle 6 @ly civilizations developed written languages and
create es, and made significant contributions to our under-

?Q\G standing of time, mathematics, and astronomy. These civilizations offered
differing ideas about religion, with some worshipping many gods and
others only one. By about 900 BCE, they had developed the first alphabet to

facilitate trading with people in far-off lands.

Nystrom Mapping World History
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Close Reading: Cause and Effect

Directions: Look for causes and effects in the introduction. Circle the words or
phrases that are causes. Next to each circled word or phrase, write Cause. Underline
the words or phrases that are the effects of those causes. Next to those underlined
words or phrases, write Effect.

For example, circle “Early humans left their homeland in East Africa in search of food”
(Cause), and underline “set out to settle the earth” (Effect).

Large animals—like the woolly mammoth, shown here—could provide food, clothing, and tools for humans. Following food
sources eventually led humans to inhabit most parts of the world.

In the Atlas, on pages 6-7, look at the Unit 1 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/Daniel Eskridge
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Early Settlements and Civilizations 5 a‘

Agriculture and Settlements m

About 9000 BCE people began raising their own food. In this lesson, Activity“l\\}l':‘;
you will learn how agriculture transformed society. Use pages 8-9 of Map Marker

The Nystrom Atlas of World History to help you complete this activity.

Hunting and Gathering |

1. People survived for hundreds of thousands of years by hunting and 6«

gathering. They depended on their environment for food.

a. Turn to the World Activity Map. 6
b. Give your Activity Map a title. Across the top of the map, writ %
AGRICULTURE AND SETTLEMENTS.
c. Before 9000 BCE all people relied on hunting and Qﬁ
their food. In the Atlas, on pages 8-9, look at reas
that still relied on hunting and gatheri BCE e
d. On your Activity Map, find four of é Qaw a

hunting-gathering symbol $
Spread of Agriculture “

2. Over time, €gan

depen Wn h
InbAtl
“&gncvv st started.
\G\ . Agriculttire first began in the Middle East around 9000-8000 BCE.

On your Activity Map, in that same area, write 9000-8000 BCE.

OQ c. Later, agriculture developed independently in several other areas of
the world. On your Activity Map, label the following regions with a
farming symbol and the years when agriculture first began.

ise glmals and grow plants instead of
and gathering.

A, point to the area in the Middle East where

e Middle America e China e Southeast Asia
e  West Africa e Europe

3. Plants and animals require special conditions in order to grow.

a. In the Atlas, on map A, point to the areas along the Arctic Ocean
that had no agriculture in 3000 BCE.

b. On your Activity Map, find those same areas.

c. Look at the legend, under Natural Regions, and outline the box that
is the same color.

d. These areas are tundra or ice. They are too cold for farming. On the
map, north of the Arctic Circle, write TOO COLD.

Nystrom Mapping World History
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Herding and Planting

b

In the Atlas, on map A, point to areas in central Australia and
southeastern South America that had no agriculture by 3000 BCE.

On your Activity Map, find those same areas. Then look at the legend,
under Natural Regions, and outline the box in the same color.

These areas are shrub or desert. They are too dry for farming. On the
map, across these two areas, write TOO DRY.

4. The earliest form of agriculture was probably herding wild animals.

a.

S

\@“
Sheep were one of the first domestic animals. In the Atlas, on pa 6“
look at chart B. Point to areas where sheep were raised. %
On your Activity Map, in each of those same areas, draw&
symbol 4R
In the Atlas, on the chart, identify areas whe ‘vere 1

raw %}01 B

On your Activity Map, in each of thos

e. In the Atlas, on the chart, 1dent1fy t wh s were raised.
f. On your Activity Map, in ra symbol @
5. Next, people started ce grew w11d The most common
crops were gram
a. Wheati a as on page 8, look again at chart B. Point to
ar wh rown.

Q\G\ ‘

d.

ap, in each of those same areas, draw a wheat

In the tlas on the chart, identify areas where rice was grown.

On your Activity Map, in each of those areas, draw a rice symbol 1 .

6. More food could be grown by farming than could be found hunting and
gathering. Farming also provided a steady supply of food.

a.

Nystrom

In 3000 BCE some people in the Americas were still hunting and
gathering while others were farming. In the Atlas, on pages 8-9, look
again at map A. Point to both types of areas in the Americas.

On your Activity Map, in a hunting and gathering area of the
Americas, write and underline HUNTING/GATHERING ﬂ .

On average, 10 square miles of land were needed to feed one hunter-
gatherer. Below HUNTING/GATHERING, write 10 SQ. MILES = 1 %

In a farming area, write and underline FARMING %{

Farming the same amount of land could feed 800 people. Below
FARMING, write 10 SQ. MILES = 800 %

Mapping World History
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Growth of Cities

of¢

Nystrom

7. Farmers no longer had to search for their food. They could stay in one
place, so shelters became more permanent. Over time, settlements grew.

a. Small farming communities grew into villages. Villages grew into
cities. In the Atlas, on map A, point to the two early-city symbols.

b. On your Activity Map, in this same area, draw two city symbols @.
Label them CATAL HUYUK and JERICHO.

8. One of those first cities was Jericho. It started as a farming community.

a. In the Atlas, on page 8, look at map C. Notice that most buildings i 6“\

Jericho were houses.

b. On your Activity Map, from Jericho’s city symbol to the Ind@ a

Ocean, draw a line. In the ocean, write and underline

c. At this time in history, Jericho had a populatlo OOO

Below CITIES, write 1,000 %. ﬁ

d. Some cities were able to grow more fo hey is extra
food was called a surplus. Surpluse d citi and develop.
Below CITIES, add SURPLUS,F

e. Eventuallyjerlcho an more people than they
needed to farm t . People who did not farm
could do oth > add NON-FARMERS.

9. Non f; Eede ﬁg to trade for food. So they did things that
farm e to do.

ome non-farmers built structures for the city. In the Atlas,

G\i on mapy€, point to Jericho’s wall and tower.

On your Activity Map, below NON-FARMERS, draw a wall symbol

c. Some non-farmers made pots to store or cook food. Next to the wall
symbol, draw a pot symbol
d. Other people made tools. At first these tools were made of stone and

later they were made of copper and bronze (a mixture of copper and
tin). Next to the pot symbol, draw a tool symbol

e. These people had special skills that allowed them to do their jobs
well. Next to the wall, pot, and tool symbols, write = SPECIALIZATION.

kel
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e
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Name

Pulling It Together 5 d
Agriculture and Settlements m

Sequence the following events in the development of agriculture and  Adas
settlements. Use the information from pages 8-9 of The Nystrom Atlas of World History, ﬁgg'a;\r@:

your Activity Maps, and Activity Sheets 5a-5c to help you.

Development of Agriculture
Number from 1 (for the first or earliest) to 4 (for the last or latest).

I People begin growing plants. g“\

I People move from place to place hunting and gath@

People begin herding or raising ammab? Oe
People stay in one place fs he la

Development w-n l@?
Number &o@

o0

Some people have specialized jobs.

LU

un1t1es develop.

%

of¢ S

Farming communities grow into villages.
There is a surplus of food.
Some people no longer are needed to farm the land.

Villages grow into cities.

)y ) .

List three advantages that living in a farming community might have over
hunting and gathering.

Nystrom Mapping World History
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Early Settlements and Civilizations 6 a‘

Mesopotamian Empires m

For about a thousand years, control of Mesopotamia bounced back Activitypl‘\}llaa;
and forth between two empires. In this lesson, you will learn how the Map Marker
Assyrians and Babylonians dominated the region. Use pages 10-13 of c°'°reds':§';g::
The Nystrom Atlas of World History to help you complete this activity. stapler

Mesopotamia I «

1. The land between the Tigris and Euphrates rivers was home to the l\
world’s first empire, the Akkadian Empire. It was later home to the 6
Assyrians and Babylonians.

a. Turn to the Mediterranean Basin Activity Map.
b. Give your Activity Map a title. Across the top of th
MESOPOTAMIAN EMPIRES.

ite
c. In the Atlas, on page 10, look at map C, ogm fi G&ne

Mesopotamia. ‘_P

d. Mesopotamia was the plain ewa wo la s. On your
Activity Map, with your fq race iver and the
Euphrates River. a o 6

Assyria and Babylonia ? I » o
2. weemwabo O§d 500 BCE, two cities dominated Mesopotamia—
lon r.
\G\ a. In the Atlas, on page 12, look at map A. Point to Babylon and Ashur.

t
b. Babylon was south of modern-day Baghdad, along the Euphrates
OQ River. On your Activity Map, locate and label @ BABYLON.

c. Babylon controlled southern Mesopotamia. Near the Persian Gulf,
write BABYLONIA.

d. Ashur was about 225 miles northwest of Babylon, along the Tigris
River. On your Activity Map, use the map scale to measure 225 miles.
Then locate and label @ ASHUR.

e. Ashur controlled the cities of northern Mesopotamia. The region was
called Assyria. North of the Tigris River, write ASSYRIA.

3. Ashur was often attacked by nomadic herders.
a. In the area north of Assyria, draw two nomad herder symbols ,l .

b. From one of the nomadic herder symbols to Ashur, draw a dotted
arrow -+ » . Next to Ashur, draw a conflict symbol 3.

Nystrom Mapping World History
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_6b

Py 4
c. Because of these attacks, Assyria’s army became very important.
In the Black Sea, write and underline ASSYRIANS.

d. Below ASSYRIANS, write 3»—> ARMY.

4. Learning was an important part of the Babylonian culture.
a. In the Arabian Sea, write and underline BABYLONIANS.

b. One area the Babylonians explored was astronomy, the study of stars
and planets. Below BABYLONIANS, write % ASTRONOMY. ‘

c. Mathematics was also important to the Babylonians. Below

BABYLONIANS, add 4= MATH. l\

d. The first important king of Babylonia, Hammurabi, created a la
code. The code provided harsh but consistent punishments fo
lawbreakers. Below BABYLONIANS, add ATA LAW

Neighboring Cultures I ?‘ e
5. After the Babylonian Empire collapsed, “gota under the
control of other cultures.

a. To the south, Egypt co ne time, that empire
extended all the w. be iver. On your Activity Map,

circle the wor
long the eastern shore of the

b. Other c
ean t of present-day Syria, write PHOENICIANS.

WS S d uth of the Phoenicians. Just west of present-day
srael BREWS.

G d. Nomadic groups south and east of Mesopotamia also became more
\ powerful. South of Mesopotamia, in present-day Saudi Arabia, write

OQQ CHALDAEANS.

e. The Medes ruled what is now western Iran. Label this area MEDES.

f. East of the Medes, the Persians were gaining control. Label eastern
Iran PERSIANS.

New Assyrian Empire

6. About 1500 BCE the Assyrians learned how to make iron weapons. Iron
is much stronger than bronze.

a. On your Activity Map, below ASSYRIANS, add = IRON.
b. The Assyrians attacked Babylon in 731 BCE. From Ashur to Babylon,
draw an arrow.

c. Babylon was defeated quickly by the Assyrian army. Next to Babylon,

draw a conflict symbol . .
Nystrom Mapping World History

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 2 8 Eal’ly Settlements Gnd CiViIiZGﬁO”S



6¢

LT "~ U

7. After the Assyrians conquered all of Mesopotamia, they went on to
attack and conquer the Phoenicians and Hebrews.

a. In the Atlas, on page 13, look at map C. With your finger, outline the
New Assyrian Empire.

b. The New Assyrian Empire extended to Israel and Judah. On your
Activity Map, from Assyria to southern Israel, draw an arrow.

c. The Egyptians encouraged local leaders to rebel against the Assyrians.
The Assyrians responded by attacking Egypt. From Israel to Thebes

(now Luxor), along the Nile River, continue your arrow. \6@

d. The Assyrians allowed local leaders to continue to rule. However,
these leaders were required to send huge “gifts,” called tribute, t

the Assyrians every year. From Egypt to Assyrla draw a dotte
°°°° » . Next to the arrow, draw a gold symbol

8. The Assyrians did not try to conquer nomadic herw ere
poor. This decision lead to the downfall of th ans
a. About 625 BCE the Chaldaeans inv. ern 19 amla
From the Chaldaeans label to Babyl arrow ===3.
ute to the Assyrians.

b. The Chaldaeans in Babyl d se
They also formed an it s. The two attacked

Nineveh. North VEH.

c. From Ba inevelf and¥rom Medes to Nineveh, draw dashed
arro ! o
New Ba%lgympl$
9. The Chaldaeans conquered the Assyrian Empire and created a new

OQQ\ Babylonian Empire.

a. In the Atlas, on page 13, look at map D. With your finger, outline the
New Babylonian Empire.

b. On your Activity Map, with a dashed line, draw the boundary of the
New Babylonian Empire.

10. Like the Assyrians, the Babylonians were mainly interested in collecting
tribute. They ignored the danger of nomadic attacks.

a. The Medes and the Persians united under a single king. Between the
Medes and Persians, draw a double line

b. In 539 BCE the Medes and Persians invaded Babylonia and overthrew
an unpopular king. From the Persians to Babylon, draw a double
arrow =—>.

c. The Persians took control of the entire Babylonian Empire. Below
Babylonia, write 539 BCE EMPIRE ENDS.
Nystrom Mapping World History
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Name

Pulling It Together 6 d
Mesopotamian Empires m

Uses 10-13 of The Nystrom Atlas of World History, your Activity Map, and Activit "I\\}Ilas
(\"}
Activity Sheets 6a-6¢ to help you make a flip book. .\Zap Marker
lored pencil
a. Select three Mesopotamian empires from the following list: O ssore
stapler

Akkadian, Babylonian, New Assyrian, New Babylonian.

b. You will need a map for each empire. In each legend, staple here
write the name and dates of one of the empires.

c. Then draw the boundary and color in the area that the
empire controlled.

d. Cut out the maps along the dashed lines. Stack the
maps in chronological order. Staple the top edge to
fi make a flip book.

Caspian
Sea

Persian
Gulf

Write a short journal entry as a person who witnesses a battle in Mesopotamia.
Name the battle and describe one aspect of the fighting, such as the people
involved, the technology, or the leaders.

Nystrom Mapping World History
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Early Settlements and Civilizations

/a

Hebrew Migration m

In this lesson, you will follow the Hebrews through their Babylonian ActivityAI\}IIaa;
exile. The story is told by Jeremiah, a Hebrew prophet. Use pages 13 and 14 Map Marker

of The Nystrom Atlas of World History to help you complete this activity.

Judah

They are all greedy for gain;
priest and prophet alike. They all
act falsely. . . They have acted
shamefully. Assuredly, they
shall fall among the falling.

—Jeremiah
8:10-121

1. Jeremiah preached against the evils in Judah. His
words are recorded in the Tanakh, the Hebrew Bible.

a. Turn to the Mediterranean Basin Activity Map E@

b. Give your Activity Map a title. Across th
map, write HEBREW MIGRATION. 6
o

c. In the Atlas, on page 14, look at int to

Judah. §
d. On your Activity M @ Jerusalem, draw a

circle. South of JUDAH.

Carchemish, 605 BCE

The swift cannot get away.
The warrior cannot escape.
In the north, by the river
Euphrates, they stagger a
fall.

5urge? 6 s
& Jeremiah

QQM

2. Neco ofWante e ruled by Assyria.
. ne th r Egypt.

er rates River meets Turkey’s southern
, write ® CARCHEMISH.
% a dotted arrow - - -3 from Egypt through
d

ah to Carchemish.

Who is this ¢ ‘J ,'ke d. The Babylonians marched from Babylon. South
Nile, like strea hos
lke

of Baghdad, on the Euphrates River, write ®
BABYLON.

e. The Babylonians attacked Neco’s army at
Carchemish. At Carchemish, draw a conflict

symbol 3%

Jerusalem, 597 BCE

See, a people comes from
the northland, a great nation is
roused from the remotest parts
of the earth. They grasp the bow
and javelin. They are cruel, they
show no mercy. . . They ride upon
horses, accoutered like a man for
battle, against you, oh fair Zion!

—Jeremiah
6:22-233

Nystrom
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3. After Carchemish, the Babylonian Empire expanded
into modern Syria.

a. In the Atlas, on page 13, look at map D. With
your finger, outline the New Babylonian Empire.

b. In 597 BCE, Judah, some Phoenician city-states,
and Egypt united against the Babylonians. Babylon
attacked first and captured Jerusalem. Draw a
dashed arrow ==% from Carchemish to
Jerusalem.

c. Near Jerusalem, write f.{ 597 BCE.

Mapping World History
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4. The Babylonians (Chaldeans) removed the king of

Jerusalem, 587 BCE Judah. They replaced him with Zedikiah, who they
When King Zedekiah of Judah thought would obey them.

saw them, he and all the soldiers

fled. . . But the Chaldaen troops

pursued them, and they overtook

Zedekiah in the steppes of

a. Years later, Zedikiah allied with the Egyptians
against the Babylonians. Babylon attacked
Jerusalem again. Near Jerusalem, draw a second

Jericho. They captured him conflict symbol 3.
and brought him before King b The Babylonians surrounded the city and built «
Nebuchadrezzar of Babylon . . . towers all around it. Draw a circle around th
and put him on trial. symbol for Jerusalem.
The' kir,lg of' Babylon had c. Jerusalem remained under siege f $
Zede'klah 5 ch:ldrer:l 5laught€"30{ two years. Next to the confli cﬁwrite
at Riblah before his eyes. The king 587-586 BCE. “ﬂ

of Babylon had all the nobles of _ , ‘ .
Judah slaughtered. Then the eyes d. With no supplies ‘ , the people inside the
bo

of Zedekiah were put out and he walls of Jeru efe st . Near Jerusalem,
was chained in bronze fetters, draw a 1 ithy 3"slash through it.
that he might be brought to e. The @ﬁan lly broke through the city
Babylon. Pls nd ee erusalem. Label Jerusalem B for
—Jeremiah @ ab @

39:4— gév

! ,‘ ! ﬁc 5. When Jerusalem fell in 586 BCE, its wealth and many
Jerusalemg SEOMBCE of its people were taken to Babylon.
ﬁ i wn a. In the Atlas, on page 14, look at map B. With your
palace and®he
S

finger, trace the migration route from Jerusalem to

of the people by fire, bl
? and they tore down the walls of Babylon.
o Jerusalem. b. On your Activity Map, from Jerusalem northeast to
The remnant of the people the Euphrates River and then to Babylon, draw a
that was left in the city, and solid arrow —3 .

the defectors who had gone
over to him—the remnant of
the people that was left—were
exiled by Nebuzaradan, chief

c. The Babylonians took all the gold, silver, and
bronze in Jerusalem that they could find and carry.

Above the solid arrow, draw a gold symbol @ .

of the guards, to Babylon. But d. To prevent further rebellion, all soldiers, leaders,
some of the poorest people who priests, and skilled workers were sent to Babylon.
owned nothing were left in the At least 10,000 people were forced from their
land of Judah. homes. Next to the gold bar, write 10,000 % .
—Jeremiah e. The people of Judah were forced to live away from
39:86-10° their homeland. This is called exile. Below Babylon,

write and underline EXILE.
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Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 32 Early Settlements Gnd CiViIiZGﬁO”S



Babylon, 539 BCE

Flee from Babylon. Leave the
land of the Chaldeans, and be
like he-goats that lead the flock!
For see, | am rousing and leading
an assemblage of great nations
against Babylon from the lands
of the north. They shall draw up
their lines against her. There she
shall be captured. Their arrows
are like those of a skilled warriors
who does not turn back without
hitting the mark. Chaldea shall be
despoiled. All her spoilers shall
be sated.

—Jeremiah
50:8-106

Babylon, 539 BCE
So will | single out

the Judean exiles W

driven out fro ace

the lan alde,

will I‘Wtheng bly

@ bring thent*back to

land. | will build them and

o?? not overthrow them. | will plant

them and not uproot them.
—Jeremiah
24:5-67

Nystrom
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6. Jeremiah was in his fifties when Jerusalem was
captured. He probably died in Babylon. He never
saw his home again. During the exile, he said that
Babylon would fall just as Assyria had. He was right.

a.

. Cyrus then captured the city.

During the Hebrew exile, a new kingdom

developed in modern-day Iran. Label Iran PERSIA.

. The first important king of Persia was Cyrus.

Under PERSIA, write CYRUS.

. In 539 BCE, Cyrus invaded the Babylonian

From Persia to Babylon, draw a dotted

ArTOW === o == >
Babylon, write 3% 539 {O

v»° o°("

o

aba on. Near

ex1le in Babylonia were prisoners in a

country They worried that their children

1d stop being Hebrews.

a. Many Hebrews were determined not to forget who
they were. They wrote down many of their laws,
stories, songs, and history. Much of the Hebrew
Bible was written at this time. Below EXILE, draw a

book symbol 3.

. Babylon was a major center of learning. Some

Hebrews took advantage of this. They learned
science, especially astronomy, and used it to
explain their religion. Below EXILE, draw an

astronomy symbol *.

. Cyrus allowed the exiled people of Judah, now

called Jews, to return to their homeland. Many did.
From Babylon to Jerusalem, draw an arrow.

. Cyrus is the only foreign king to be praised in the

Bible. Next to Cyrus’s name, draw a happy face ©.
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Pulling It Together : d

Hebrew Migration m

Use pages 13 and 14 of The Nystrom Atlas of World History, your Activity Activity"\\}lﬁ‘;
Map, Activity Sheets 7a-7c, and the Word Bank to help you complete the Map Marker

time line below.

605 BCE

Pharaoh Neco of and his army march through

Neco is defeated by the at é\ i

586 BCE

The city of Gﬁd About 10,000
n

people from Judah are sent into Babylon.

620 BCE 600 BCE 580 BCE 560 G@‘E 520 BCE

Po

586- 5 539 BCE
Ion fJudah King
e do n ts of the Hebrew of captures
*» Babylon. Exiled Jews
O CE are allowed to return to
p» oo surround
G\ the city of .

QQ\ 597 BCE

The Babylonians capture the city of

They replace the king of Judah with

Word Bank
(some words are used more than once)
Assyria Carchemish exile Judah
Babylonians Cyrus Jeremiah Persia
Bible Egypt Jerusalem Zedikiah

Look at the maps on pages 13 and 14 of the Atlas. Add two more events to the
time line above.
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Early Settlements and Civilizations 8 a‘

Phoenician Trade m

Around 2900 BCE the Phoenicians began trading across the _Atlas
K A . Activity Map
Mediterranean Sea and beyond. In this lesson, you will trace several trade routes that Map Marker

the Phoenicians used. Use page 15 of The Nystrom Atlas of World History to help you
complete this activity.

Phoenicians and the Mediterranean Sea «

1. The Phoenicians were among the earliest sailors on the Mediterranean l\

Sea.

a. Turn to the Mediterranean Basin Activity Map.

b. Give your Activity Map a title. Across the top of the maw

PHOENICIAN TRADE. m

c. The Phoenicians lived on the eastern shore of 1terr an Sea.

In the Atlas, on page 15, look at map D. Pho
d. On your Activity Map, along the bo bet éent -day

Turkey and Syria, write PHOEI\&.

2. Phoenician traders in tei res around the

Mediterranean Se
a. The Hittj ort oenicians. They were one of
@st c use iron. On your Activity Map, in
day Tu erte HITTITES.

the map D, point to other culture regions around the

G\“ Medlt&inﬂSea
Use the Atlas to help you label the following cultural regions on your

?Q\ Activity Map:

e ASSYRIA e GREECE
e BABYLONIA e SICILY
e EGYPT
d. The Celts ruled most of Europe. In present-day northern Spain, write
CELTS.

e. The Iberians also lived in Spain. In southern Spain, write IBERIANS.

Phoenician Trade Goods I

3. The Phoenicians traded the wood from cedar trees found in their
homeland. They also traded purple dye, which was one of the few
permanent dyes. Just east of the Phoenician coast, draw wood = and
dye ‘ symbols.
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4. The Phoenicians traded goods with other culture regions.

a. The Babylonians made excellent cloth. On your Activity Map, in
Babylonia, draw a cloth symbol

b. The Egyptians had plenty of grain. In Egypt, draw a grain symbol g‘

c. The Hittites had mines for copper and tin—the metals needed to
make bronze. Next to the Hittites, draw a copper symbol Qp.

d. Olive oil was one of many products available from the
Greeks. In Greece, draw the symbol for olive oil & “
e. The Sicilians also had an abundance of grain. In Sicily, draw a grain 6

symbol 3% . \
& 6“

f. The Iberians had silver mines. In Spain, draw a silver symbol @

5. The Phoenicians also traded with people farther south. Afrc ssed

the Sahara and traded goods on the northern coast o

a. One trade route ended in modern-day Tun
Niger to Tunisia, draw an arrow.

b. Ivory from elephants and salt from ed there. At

the end of this arrow, draw i symbol.

S.

\G\ a. Tyre was one of the richest, most important city-states in Phoenicia.

In the Atlas, on map D, point to Tyre.

b. On your Activity Map, just north of Jerusalem along the
Mediterranean coast, write ® TYRE.

c. In order to control trade from Africa, the leaders of Tyre established
the colony of Carthage. Carthage means new city in Phoenician. In the
Atlas, on map D, point to Carthage.

d. On your Activity Map, find and underline the label for Carthage.

e. As Carthage grew, it needed goods to trade and food to feed its
people. The Carthaginians established colonies in Spain in order to
trade with the Iberians. In the Atlas, on map D, find Gades.

f. Gades is now called Cadiz. On your Activity Map, change Cadiz to
©® GADES.

Nystrom Mapping World History
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Phoenician Trade Routes I

7. Phoenician ships carried goods between three Phoenician cities: Tyre,
Carthage, and Gades.

a. Ivory and salt were very valuable in Tyre. They were available in
Carthage. From Carthage to Tyre, draw an arrow.

b. Purple cloth was very valuable in Africa. Carthaginians bought the
purple dye in Tyre. From Tyre to Carthage, draw an arrow.

c. Carthage wanted silver. Silver was available in Gades. From Gades to 6@

Carthage, draw an arrow.

d. Salt was valuable in Spain. Traders in Gades used it to buy silver w

the Iberians. Salt was available in Carthage. From Carthage to Gal

draw an arrow. “

8. The Phoenicians also traded with other culture regi t1
they traded goods directly. Other times they w dle m épmg
products between other groups.
a. Tyre and other cities in Phoenicia t Q culture

regions around them. The ian e Phoenicians
with fine cloth, wh1c n1c13?$1 then dye purple. From
ar

Babylonia to Tyr r1
b. The Egyp nstructlon Large cedar logs came
from % Fr along the coast to the Egypt, draw an

“ Q wood for ships. They also traded with the
\ hoe rom Tyre to Greece, draw an arrow.
?\G d. The Greeks used ivory for decoration. They could buy ivory in

Carthage. From Carthage to Greece, draw an arrow.

oe The Hittites were fond of purple cloth, which they got from the
Phoenicians. Along the coast (the land was too mountainous), from
Tyre to the Hittites, draw an arrow.

f. Carthage needed grain to feed its people. They traded with the
Sicilians for grain. From Sicily to Carthage, draw an arrow.

g. Gades traded goods such as oil and silver with the Celts. From Gades
to northern Spain, draw an arrow.

9. Phoenician trade routes in the Mediterranean were never just one way.
On both ends of each trade route, draw an arrowhead €—3.

Nystrom Mapping World History
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Pulling It Together 8 d
Phoenician Trade AN

You head a merchant family in Tyre. You are sending a ship to buy Activitypl‘\;llaa;
goods. Use page 15 of The Nystrom Atlas of World History, your Activity Map, and Map Marker
Activity Sheets 8a-8c to complete this chart.
a. On the chart, for each good, list \
a place where you can buy that GOODS PLACES
good. Each good must come Silver
from a different place. “
b. For each place, write a good that Chalcis \6
you can buy there. ‘ Ivory
c. On the map, draw a route for

your ship to take. You must start il
and end in Tyre and stop at all S \

five places listed on your chart.

Black Sea

Phoenician Trade
900-600 BCE

7~~~ Trade route AFRICA

Redraw this route on your Activity Map. Then use the map scale to measure
the distance of your route.

Nystrom Mapping World History
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Early Settlements and Civilizations

Historical Issues Today m

How will rising sea levels impact human life and migration?

How should the world address rising sea levels? There are many perspectives on this issue. Use the
following two perspectives and additional information from pages 16-17 of The Nystrom Atlas of

World History to complete the task below.

Humans have adapted to changes in sea
levels in the past and will adapt again in
the future.

e Global sea level has always been dynamic. This
latest rise should be seen in the context of the
steady rise that has been occurring since the
end of the last ice age, 20,000 years ago.

e Humans have always adapted to changes in
sea level through migration. When the last ice
age exposed the Bering Land Bridge, people
entered the Americas from Asia. And when
glaciers melted, people retreated, seeking

higher ground. In some places, like the E
city of Alexandria, people have aIrea

urged to move. ﬁ
ate,

al opfiens'

While people can emlgrate o
technology now offe i
Scientists are de nt and
flood-resistant c In Vi e farmers

are ad saltw usion by switching
duction e cultivation of

fr

echnology will allow humans to protect their
living environment. Natural defenses like
marshes and wetlands can be protected and
supported, and structures like dams and dikes
can add protection.

ore

Q?

1. Choose the side that you agree with more.

Rising seas pose an unprecedented and
devastating challenge for humans.

¢ Sea level is rising at a faster pace tha
other time in recorded hlstory

live in vulnerable areas.
e There are 5|gn|f|cant e economic, and
e e with the ability

social barriers t
of peopl eWreely between regions or
f

eople

countri

t o) vel is

elt by countries that lack
e re implement large-scale water-
anagement projects. By 2050, it

ated that there will be widespread
ortages in water for drinking and irrigation in

& Bangladesh and Vietnam.

e While natural and human-made structures may
reduce flooding and soil erosion, these are
only temporary measures. The rising seas will
ultimately overcome these barriers.

2. Add at least one idea to the bullet points for the perspective you chose.

3. Rank the arguments: Number the bullet points from strongest to weakest, with 1 being the
strongest. Include your own idea(s) in the ranking.

4. Present and defend your choice.

Introduce a third perspective to the discussion. Add bullet points to support

the perspective.

Nystrom
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Name

Unit 1
Review

Early Settlements and Civilizations

In the last five lessons, you’ve looked at early human migration, the growth of
agriculture, and the development of civilization and empires. How much do you
remember?

Circle the letter of the correct answer.

1. Look at the graph.
When was sea level
the lowest?

a. around 100,000 BCE
b. around 60,000 BCE
c. around 20,000 BCE
d. today

Modern
sea level

Glaciers grow in
cold regions.
Sea level drops.

Dry land links
Asia and A

D
=

Sea Level in Feet

2. Asglaciers melt,

100, 000 BCE 20,0(|)0 BCE Preslent

a. sealevel rises.

b. sealevel drops.

. glaciers grow in cold regions
d. Asia and America are c
3. Which of the foll%pe

a. People beg

b. Pe an li illages.
le began toWigrate out of Africa.

? eople began to sail across the Pacific Ocean.

[g]

oQ 4. Which of the following is NOT true about agriculture?
a. It provides more food than hunting and gathering does.
b. It began in several places around the world at the same time.
c. Itencourages people to stay in one place.

d. It often takes place in cold areas with tundra or ice.

5. Mesopotamia is between which two bodies of water?
a. Nile and Amazon rivers c. Mediterranean and Red seas

b. Arctic and Pacific oceans d. Tigris and Euphrates rivers

6. Which group established the first empire in Mesopotamia?

a. Sumerians c. Egyptians
b. Akkadians d. Assyrians
Nystrom Mapping World History
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Unit 1 b
Review

7. Look at the map. Which of the following groups was ruled by the
New Babylonian Empire?

a. Assyrians c. Egyptians
b. Medes d. Persians

8. How far north did 13 BCE Babo o v et =~
. ANAT abylonians win contro
the New Babyloman OQUA oKanesh of most of Assyrian Empire. Caspian
Empire extend? L\ Sea
P ., 505 BCE
a. to Thebes archemish Nineveh™ 539 BCE Persia con
Babylonian Empj
b. to Kanesh
c. to the

Mediterranean Sea sl
SYRIAN

d. beyond Jerusalem " DESERT."

587—586 BCE
7.k Jerusalem

9. Which happened first?

a. Jerusalem is
attacked.

b. Persia conquers
Babylon.

c. The Babylonians
win control of the

Assyrian Emplr New Babylonian Empire
d. The Baby 612-539 BCE
tO C que pt (] Babylonian Empire, 600 BCE
{=—— Babylonian conquest
the Hebr mlgrate to Babylon in 586 BCE? (=== Persian conquest
* Babylonian conquest
. They were looking for better jobs. ¥ Persian conquest
b They lost a battle and were forced into exile. ® Capital
Assyrians Culture group
c. Judah was getting too crowded.

d. They were looking for the Promised Land.

11. Which of the following is true about the Phoenicians?
a. They traded with many different groups around the Caribbean Sea.
b. They traded goods such as purple dye, gold, olive oil, and ivory.
c. They only traded with their own colonies.

d. They usually traveled by land.

Unit 1 looks at the world from 100,000 to 516 BCE—with a focus on
Mesopotamia. List three events from that time period. Explain in one or two
sentences why you think each is especially important.

Nystrom Mapping World History
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Ancient Egypt, China,
India, and Mexico

Lessons

10 Introducing Unit 2 49

11 Ancient Egypt and the Nile 51

12 Mighty Pharaoh 55

13 Great Wall of China 59

14 Hinduism and Buddhism in India 63

15 Historical Issues Today (6“
Assessment “

Unit 2 Review

Cross-Curricular Activities s

O
}wle L|[:+!—|

Math Comparing Len

18- have students
yearsQ gn empire ruled Egypt. Then
W

ask th w a ing the length of each rule.
L 4
Q or alSong or Rap about the Nile ‘Jﬁ
e excerpt from the Hymn to the Nile on page 46

& ead t$
5 (‘: gtiide. Then have students write and perform a song or a
O

Using the time line;

calculate the nu!

o

out the Nile River.

ritical Thinking Saying It Like an Egyptian ®o°
Have students write their name or a short message using a

hieroglyphic alphabet.
Writing Saving the Great Wall %D

Have students write a letter to the current government of China to
persuade them to continue repairs on the Great Wall, one of the

great wonders of the world. K4

Drama Putting on the Ramayana @

Have groups of students act out different scenes of the Ramayana.
e e Ask each group to write a script, gather or make props, and then

33333

perform their scene for the class.
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Name

Unit 2

Journal

Ancient Egypt, China, India, and Mexico

Dates BCE to

CE

List important words, people, or places—and notes about them—in the chart below.

Words

People

Places

*Use the space below to answer

Nystrom

<\
90% a Rz

P ged
o e

s

44
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For use with pages 18-31 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 18-31 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end
of each lesson on copies of the Unit 2 Journal. Or have students record
the answers in their own journals. ¢

Answers

Name

5 i@ i
| ~ 106
Ancient Egypt, China, India, and Mexico X X i [

Introducing Unit 2 \

e Reading: Inferring

Reread the i duction. Based on evid from the text, what can you
infer about all four of these ancient civilizations?

Beginning 7,000 years ago, civilizations emerged in fo rehEpa
of the world that had a lasting impact on ture, gion, an
1. Innovations and trade were not connected.
ience. Ancient E developed f1: alled hi
seience. Ancient Egype develope ¥ caflec hieo . Innovations were always connected to religious beliefs.
and built complex cities aj uments. Even t
kingdom of Egypt was inv region remaine .
China e gest contins i 4. Innovations had important long-term effects.
x or the first time ced the concept of dynasty,

power was transferred peacefully from one family member to

. Innovations stopped after the ancient civilizations died out.

ENEETEEN

. Innovations had important long-term effects.

‘another. Later dynasties built the Great Wall and opened the Silk Road,

which encouraged trade with the west. The civilization of Ancient India,
which was based in the Indus River Valley, introduced Hinduism and
Buddhism, and it enabled these religions to spread throughout India and

Southeast Asia.

In the Western Hemisphere, the Olmecs of Ancient Mexico were building
complex sculptures and pyramids. Later, Mayans made significant
contributions to our understanding of mathematics and astronomy. Their
advancements in architecture, agriculture, and papermaking had a lasting

impact.

‘The pyramids of Teotihuacén, in present-day Mexico, were built well over 1,000 years ago. The civilizations of Teotihuacén,
Zapotec, and Maya thrived in Middle America.

*In the Atlas, on pages 18-20, look at the Unit 2 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

-

Nystrom Mapping World History Nystrom Mapping listory
. 49 Ancient Egypt, China, India, and Mexico i 50 Ancient Egypt, China, India, and Mexico

3¢ Answers will vary.
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1 1 & Ancient Egypt and the Nile

For use with pages 18-19 of The Nystrom Atlas of World History

Objectives Special Note

Students will be able to: ® Each student will need three copies of Activity Sheet 11d.

® Trace the Nile River from R .y
source to mouth. Here’s a Tip!

e Draw boundaries of Egypt ® Put together a sample flip booklet to show the class. Follow the instruc-
during the Old, Middle, tions on Activity Sheet 11d.
and New Kingdoms. ® Begin the lesson by reading this Egyptian hymn to the Nile to the class.

Emphasize the importance of this river to Egypt.

Materials “Hail to thee, O Nile! Who flows over this land, and comes to give
Q The Nystrom Atlas of life to Egypt! . . . Watering the orchards to cause the cattle to live . . .
World History You create the grain, you bring forth the barley . . . if you stop,

O Activity Sheets 11a-11d, then all that exists will die.”
Ancient Egypt and the Nile A
Q Mapping World History NSwWers
Activity Maps Maps Be sure that students have added the name an the
kingdom to each legend. Check pages 1 n the Atlas for the
- Map Markers boundaries of each kingdom.

Q colored pencils
Q scissors

Q stapler o

- v"

ids climate, cataracts, the
ds along the river. ¢

% Answers will vary. Students may m

Objectives *v ’ a Tip!
Students will be abl “ Begin the lesson by explaining the nature of a pharaoh’s power. The

e Map the evelts in Ilfe pharaoh was thought to be descended from the gods, and whatever the
of Th pharaoh decided became law

oundary of
empire under Answers ACCOMPLISHMENTS OF THE MIGHTY PHARAOH
Q 'mose lll. . THUTMOSE I11

. 3% Answers will vary.
Compare i:h'e.SIze. Of Egypt Students may ag'ee PLACES CONQUERED TRIBUTE RECEIVED \
to other civilizations. because Thutmose -
III enlarged the 'Z:I:: Iugr::ir
Materials empire, brought '
more tribute to Eyria horses
Q The Nystrom Atlas of Egypt, and built Kush ol
World History temples and ivory
Q Activity Sheets 12a-12d, buildings. Other animal skins
A Mighty Pharaoh students may copper
Q Mapping World History disagree because he slver
Activity Maps took the sons of chariots
Q Map Markers foreign kmgs:, forced enslaved people
other countries to wine
pay tribute, and frankincense
wasted money on myrrh j
buildings rather than
helping the poor. ¢ 7
Continued on page 48
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Great Wall of China

For use with pages 24-25 of The Nystrom Atlas of World History

Here’s a Tip!

® Provide students with some background information on the people who
wrote the primary sources in the lesson. Chia I was a statesman in the
Han dynasty; Shib chi are Chinese Records of the Grand Historian; Seeking
Her Husband at the Great Wall is a Han folktale; Chen Zhong was the
imperial secretary to an emperor during the Han dynasty; Qi Jiguang
was a member of the military during the Ming dynasty; and Romyn
Hitchcock was an American working in Asia.

Answers The Great Wall
of China
Dynasty |Year building| Total length Special “\6
began of wall features
connected older w@g

212 BCE 10 years uild,
sectio i dirt

added watchtowers,
built of brick,
took 200 years
to build

> QA rs&ary. Students should write from the perspective of the

son and describe their role in building the wall or how they were
gected by the wall. ¢

10?00 miles

Hinduism and Buddhism
in India
For use with pages 26-29 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by explaining to students that many religions have
books like the Bible or the Koran that followers study. Explain that
Hinduism and Buddhism do not have one single, main book. There are
many sacred writings that teach Buddhist and Hindu religious beliefs.

® Point out that the chart on Activity Sheet 14d is a Venn diagram.

Continued on page 48
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of

1 4 & Hinduism and Buddhism

in India

Materials Continued from page 47

Q The Nystrom Atlas of :
World HiStOI'y Answers Hinﬁism Bud%ism

0 Activity Sheets 14a-14d, Students should also add brought by Aryans spread by Ashoka
Hinduism and Buddhism two more words or phrases
in India of their own. many gods begun by

Siddhartha Gautama

Q Mapping World History 3¢ Answers will vary. started in India
ivi i caste systerm all people are equal
Activity Maps Students should describe
Q Map Markers a rule that people can Ramayana teaching pillars

live by today. ’

spread outside of India

Objectives 06

Students will be able to: Here’s a Tip! Q

® Analyze an important ® Begin the lesson iscuss ents historical and current
current issue with the help populagi 1s cs fe é the country, and the world. Find
of historical information in d1ff Ject ture global population and talk about
the Atlas. ases n on agriculture and the environment.

e Collaborate with peers
in group discussions and rs&

il vary.

o“‘\'
o >/ Ancient Egypt, China, India,

and Mexico

For use with pages 18-31 of The Nystrom Atlas of World History

Students will be able to:

b . '
e Review the unit. Here'sa ,TIP ’ .
I ability - ° gi]elhAZr;ii(e)r:lz Maya are covered in Lesson 44, Maya and Aztec

meet unit objectives. ) o ) o
® Have students review their Time Line Folders, completed activity sheets,

and flip books.
Materials ® Suggest that students review pages 18-31 of the Atlas and write any
Q Activity Sheets a-b, questions they have.
Ancient Egypt, China,
India, andgmxico Answers
1. ¢ 4. b 7. ¢ 10. ¢
2. ¢ S. a 8. a 11. b
3. ¢ 6. b 9. d 12. d

Y Answers will vary. Students may mention the following similarities: that
these are some of the longest lasting civilizations, they developed in river
valleys, they all had farming, they each had empires, they had dynasties

or ruling families.

Mapping World History
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Name

Ancient Egypt, China, India, and Mexico 10 a‘

Introducing Unit 2 m

Beginning 7,000 years ago, civilizations emerged in four different parts

of the world that had a lasting impact on agriculture, trade, religion, and
science. Ancient Egypt developed a system of language called hieroglyphics

and built complex cities and massive monuments. Even after the last «

kingdom of Egypt was invaded, this region remained a center for trade. l\

China had one of the longest continuous civilizations. Its Shang d
produced bronze for the first time and introduced the conc‘ asty,
in which power was transferred peacefully from o il eme
another. Later dynasties built the Great § ened Road,

@QAnment India,

which was based in the I 6 tr duced Hinduism and

Buddhism, and i ‘ en
Southea& “

: \“E Westeﬁisphere, the Olmecs of Ancient Mexico were building
?Q\ complex sculptures and pyramids. Later, Mayans made significant

which encouraged trade with t

I&S to spread throughout India and

contributions to our understanding of mathematics and astronomy. Their
advancements in architecture, agriculture, and papermaking had a lasting

impact.

Nystrom Mapping World History
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Close Reading: Inferring

Directions: Reread the introduction. Based on evidence from the text, what can you
infer about all four of these ancient civilizations?

1. Innovations and trade were not connected.

2. Innovations were always connected to religious beliefs.

3. Innovations stopped after the ancient civilizations died out. E@

4. Innovations had important long-term effects. “\

- i
S Bl —
The pyramids of Teotihuacin, in present-day Mexico, were built well over 1,000 years ago. The civilizations of Teotihuacdn,
Zapotec, and Maya thrived in Middle America.

In the Atlas, on pages 18-20, look at the Unit 2 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/fphotos
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Ancient Egypt, China, India, and Mexico 1 la‘

Ancient Egypt and the Nile m

The Nile River is the longest river in the world. It was Egypt’s Activitypl‘\;IE;
major source of water and fertile land. In this lesson, you’ll map the expansion of Map Marker
ancient Egypt along the Nile River. Use pages 18-19 of The Nystrom Atlas of World ‘°'°reds’§fs’;f,'1§
History to help you complete this activity. stapler
Geography of the Nile |

1. Egyptis often called the “Gift of the Nile” because the civilization “\6

depended on this great river to survive. 6
a. Turn to the Africa Activity Map.

b. On the Activity Map, with your finger, trace the Nile Riy, oﬁ

2. The source of a river is where a river begins. The
where a river ends—emptying into a larger bo ter

a. Turn to the Asia Activity Map.

b. Lake Victoria is one of the so On your Activity
Map, find Lake Victoria. CE
c. From Lake Victori @ m trace the White Nile

River north Wﬁ‘v row.
d. At Kha le meets the Blue Nile. North of

e ri own as just the Nile. From Khartoum to the
erra race the Nile River with an arrow.

Wherv e empties into the Mediterranean Sea, write MOUTH.

Q\G 3. Ancient Egypt was divided into two regions: Upper Egypt and Lower
Egypt. Upper Egypt was upstream from Lower Egypt.

a. Turn to the Mediterranean Basin Activity Map.

b. Give your Activity Map a title. Across the top of the map, write
ANCIENT EGYPT AND THE NILE.

c. From the White Nile to the Mediterranean Sea, trace the Nile River
with an arrow. Try not to cover any labels along the Nile.

d. In the Atlas, on page 18, look at map A. Point to Upper and Lower
Egypt.

e. On your Activity Map, west of the Nile, near the city of Luxor (ancient
Thebes), write UPPER EGYPT.

f. Lower Egypt contained the rich Nile Delta. West of the Nile River,
near the mouth of the river, write LOWER EGYPT.

Nystrom Mapping World History
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4. The Nile flooded every year. This flooding deposited rich soil along
the banks of the river. This fertile land was about six miles wide along
each side of the river.

a. In the Atlas, on page 19, look at graph D. With your finger, trace the
water level of the Nile throughout the year.

b. The Egyptians called the land surrounding the river banks Kemet or
“black land” because the soil was rich and black—perfect for farming.

Draw three farmland symbols ‘%/ along the river. l ‘

Cataracts Along the Nile 6“\

5. The Nile has many cataracts, or waterfalls, that made navigatin?th

river very difficult. A traveler from England wrote the follows sage
while he was in a boat going up one of the cataracts:

The rising roar of the rapids is in our ears. see n ing for
our boat to pass. But we are preparin Gcarried
out forward over the rocks. More me ...at least
90. The boat is to be drawn lose to e so that the

current cannot get hold at a s dashing to pieces

on the rocks . . . Une Z@?z pens to the left. If we enter
it, nothing woul % e ld the boat from dashing down
amidst the ead&. hﬁf:o happen if the ropes should break!

... The %f en g on the ropes, we are working inch by
inch , eve n board trembling with excitement.

___ Charles Dudley Warner, 1875!
e gy, S
\G\ a. The First Cataract along the Nile forms a natural southern boundary
Q between Egypt and Nubia. In the Atlas, on page 18, on map A, point
to the Nubian city of Elephantine and the First Cataract.

b. On your Activity Map, at the First Cataract, trace the cataract symbol
—H— and write a 1 next to it.

c. West of the Nile and south of the cataract, write LOWER NUBIA.

d. The Second Cataract is near the present-day boundary between Egypt
and Sudan. Trace the cataract symbol —#— and write a 2 next to it.

e. West of the Nile and south of the cataract, write UPPER NUBIA.

f. Nubia was a region rich in gold. The kingdoms that developed there
traded with the rest of Africa. In both Upper and Lower Nubia, draw
a gold symbol .

g. On your Activity Map, find the Third, Fourth, Fifth, and Sixth
Cataracts. At each of these cataracts, trace the cataract symbol —H#—
and write its number.

Nystrom Mapping World History
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Egypt’s Ancient Kingdoms

Nystrom

6. Ancient Egypt is divided into three periods. During the Old Kingdom,
the building of pyramids began.

a.

d.

e.

known as the Middle Kingdo

Around 3100 BCE, King Menes united Upper and Lower Egypt. He
built the city of Memphis as his capital. On your Activity Map, just
south of Cairo, write & MEMPHIS.

By 2181 BCE, Egypt had pushed south, reaching the First Cataract.
This period is known as the Old Kingdom. In the Atlas, on page 18, 6“

look again at map A. With your finger, outline the boundaries of \
Egypt during the Old Kingdom. 6“

On your Activity Map, draw a line across the Nile at the First %
Cataract.

Above the line and east of the Nile, write OLD KING

Later in the Old Kingdom, the capital moved es. O ur
Activity Map, label present-day Luxor @® T @

7. 1In 1991 BCE a new dynasty took contr E 6 Qan the period

C.

During this period,
map A, with you

On your 1%
Catar*

que ub1a In the Atlas, on

out@ during the Middle Kingdom.

ne across the Nile at the Second

ast of the Nile, write MIDDLE KINGDOM.

w ddle Kingdom, the capital moved to a city near
MempRis” On your Activity Map, near Memphis, add another capital

ymbol

8. During the New Kingdom, Egypt became the world’s strongest power.
Egypt conquered lands as far north as the Euphrates River.

a.

b.

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 53

In the Atlas, on page 19, look at map C. With your finger, outline
Egypt during the New Kingdom.

This kingdom extended south beyond the Fourth Cataract. On your
Activity Map, draw a line across the Nile between the Fourth and
Fifth Cataracts.

The kingdom extended north into Syria. From the Nile Delta to the
Euphrates River, draw an arrow.

Between these northern and southern boundaries of Egypt, write
NEW KINGDOM.

At one time, the capital moved to a city north of Thebes. Use the map
scale to measure 175 miles north of Thebes along the Nile River.

Draw a capital symbol @® there.
Mapping World History

Andient Egypt, China, India, and Mexico
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Pulling It Together 1 1 d
AN

Use your Activity Map, pages 18-19 of The Nystrom Atlas of World Activityl-l\\}lfs
History, and Activity Sheets 11a-11c to make a flip book of Ancient Egypt. % Map Marker
colored pgncils

SCISSOrs
stapler

a. On each copy of the map below, label the legend
with one of the following kingdoms and dates:

e Old Kingdom,
TTTRSETTTTTS %’/{ """""""""""""""
=
@

2686-2181 BCE

e Middle Kingdom,
1991-1786 BCE

e New Kingdom, Crete 0
1570-1070 BCE 39N T
b. On each map, draw and wMed’ tef‘ranean
color in the boundaries of
that kingdom.

c. Cut the maps along
the dashed lines.

d. Stack the maps from
earliest to latest.

- o o oo
—

e. Staple along the top

edge to make a flip “Q 6
book. “ '« $

AFRICA

*Imagine it is the New Kingdom

and you are traveling north

on the Nile River. Your voyage
starts at the Fifth Cataract and
ends at the Nile Delta. Write a
two-paragraph travel journal
describing your voyage. Think
about what you would see. ¢

Kingdom
- BCE

[: Kingdom
>x__ Cataract
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Ancient Egypt, China, India, and Mexico 1 2 a-
Mighty Pharaoh R ars

Ancient Egypt was ruled by powerful kings, later called pharaohs. Activit ’:‘\;‘I':;
In this lesson, youw’ll map Egypt during the reign of Pharaoh Thutmose III. Use Map Marker

pages 18-19 of The Nystrom Atlas of World History to help you complete this activity.

1. Thutmose (thoot MO suh) III was born around 1516 BCE. His father
died when he was very young. His stepmother, Queen Hatshepsut, ruled

until Thutmose III was old enough to rule Egypt himself. «

a. Turn to the Mediterranean Basin Activity Map.

b. Give your Activity Map a title. Across the top of the map, write

A MIGHTY PHARAOH. ?6
c. Thutmose III grew up in the royal capital at Thebes. He Waﬁ-\
At

in art and culture, and to be a great warrior and lead las,

on page 19, look at map C. Point to Thebes.
d. Thebes is now called Luxor. On your Actlvﬁ labe b -day

Luxor @ THEBES. 0
2. At the beginning of Thutmose HI P nder Egypt’s
control decided that the trlbute or “gifts” in the
form of taxes, to Egy o e
a. One of these r es, ad resources that Egypt wanted.
&ay Israel and Lebanon. On your Activity

Cana d pr

M T ineﬁﬁls for Israel and Lebanon.

Carfdan fcgd alliance against Egypt with rulers in Mesopotamia
and S@ derline the label for Syria.

G\
Qenplre Expands North I

3. Thutmose III was determined not to lose power and influence over these
territories. He organized his army and set out to attack.

a. Thutmose marched north from Thebes and east through the desert
of the Sinai Peninsula. On your Activity Map, in the land north of the
Red Sea, draw a desert symbol i .

b. Thutmose III and his troops stopped at Gaza, a city still loyal to
Egypt. There he planned one of the most brilliant attacks in military
history. Along the Mediterranean coast, just east of the present-day
Egypt-Israel boundary, write ® GAZA.

c. From Thebes north along the Nile and then east to Gaza, draw an
arrow.

Nystrom Mapping World History
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d. Thutmose III decided to surprise his enemy from behind by
taking a very difficult route through hills. Just north of Gaza, along
the coast, draw a hill symbol .

4. Egyptian soldiers marched in a single-file line from Gaza to Megiddo,
the city where the surprise attack was going to take place.

a. Megiddo was located along the coast near the present-day Israel-

Lebanon boundary. On your Activity Map, near the boundary, draw a
battle symbol ﬁ E@

forces were stationed along the road that Thutmose III decided not
to take. West of the battle symbol, write MEGIDDO.

c. When the enemy saw Thutmose coming, over 300 kings
armies fled inside the walls of the city. Next to the b ol,
draw a circle.

d. Thutmose dug a moat around the c1ty wal g one gt out
a‘ ﬁe

b. Thutmose III’s advance through the hills was successful. The enemy l\

of the city until they surrendered to around
your first circle.

e. Thutmose III kept peop Pmmws for seven months.
Next to the circle, wr

f. Short on foo nally surrendered. They
declared 'Ehu III ir riler and promised not to challenge his
powe* th lee mbol, draw a surrender flag [3.
ut Qe II 16 more battles in the area that is now Israel,

anon, r1a He gained more wealth for Egypt.

?\G\ On your Activity Map, along the Mediterranean coast of Israel,

Lebanon, and Syria, draw two more battle symbols 3%

&

Thutmose III reached the Euphrates River. There he had a stele, or
monument, built to mark the extent of the Egyptian empire. Where
the Euphrates River meets 40°E, draw a stele symbol

c. After conquering these lands, Thutmose III required their rulers to
swear an oath to keep the peace. The sons of these rulers were sent to
Egypt to learn how to rule as Egyptian rulers. Next to the stele, draw

an olive branch symbol %L

d. The conquered lands also had to send tribute to Egypt. Next to the
stele, write and underline TRIBUTE.

e. Gold, silver, copper, lumber, chariots, horses, enslaved people, wine,

frankincense, myrrh, and oil were sent to Egypt as tribute. Below
TRIBUTE, draw symbols for gold @ lumber =, horses U and

oil &

Nystrom Mapping World History
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Empire Expands South

Other Civilizations | 0 0

6. Thutmose III also extended Egypt’s boundaries to the south into Kush.
a. In the Atlas, on page 19, look at map C. Point to the city of Napata.

b. Thutmose III conquered Kush all the way to Napata. On your Activity
Map, near the fourth cataract on the Nile River, write ® NAPATA.

c. By conquering Kush, Thutmose III gained access to their gold mines.
At Napata, draw the symbol for gold

d. Kush also had to pay Egypt tribute. Below Napata, write and

underline TRIBUTE. “\
e. On your Activity Map, below TRIBUTE, draw symbols for 6

ivory Cﬂ animal skins <{:}= and copper @D . s %

f. Thutmose then turned his attention to constructing
and temples in Egypt. Along the Nile River, draw K
symbols

of¢

Nystrom

7. According to one of Thut ‘?%nquered over 350 cities
in Asia and Africa.
a. Turn to the A 1
b. In th% k again at map C. With your finger,
e New Kingdom.

n you A@ ap, from the fourth cataract in the south to the
ver in the north, draw the boundaries of Egypt during

\p Euph¢
G the New Kingdom. Label it EGYPT.

d. The Shang dynasty ruled China at the same time Thutmose III ruled
Egypt. In the Atlas, on page 23, look at map C. With your finger,
outline the area ruled by the Shang dynasty.

e. On your Activity Map, locate the Huang He and Yangtze River. Draw
the boundaries of the Shang dynasty. Label it CHINA.

o)

The Aryans migrated to India about the same time Thutmose III
invaded his neighbors to the north. In the Atlas, on page 27, look at
map D. With your finger, outline the Aryan settlement region.

g. On your Activity Map, locate the Ganges River. Draw the boundaries
of Aryan settlement. Label it INDIA.

h. At this time, Egypt had the most powerful empire in the world. On
Egypt, draw a star symbol .

LT "~ U
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Pulling It Together 1 2 d
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At the temple of Karnak near Thebes, Thutmose III had the Hall of Activit ‘I\JIE;
Records built. There the places he conquered and the tributes he received were listed Map Marker

on a wall. Use page 19 of The Nystrom Atlas of World History, your Activity Map, and
Activity Sheets 12a-12c to help you fill in the chart below.

ACCOMPLISHMENTS OF THE MIGHTY PHARAOH

THUTMOSE III eﬂ

PLACES CONQUERED

*Thutmose IIT was said to be a great pharaoh and leader. Think about his
accomplishments. Write a blog explaining why you agree or disagree with
the statement that Thutmose III was a great leader. ¢

Nystrom Mapping World History
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Great Wall of China m

The Great Wall of China was one of the world’s great building projects. . Atlas
. . . Activity Map
In this lesson, you will map the construction of the wall. Use pages 24-25 of Map Marker

The Nystrom Atlas of World History to help you complete this activity.

The Son of Heaven is the head 1. China was constantly under attack from nomadic
, herders in the north.

of the empire. Why? Because ' o
he should remain on the top. a. Turn to the Asia Activity Map. @
The barbarians are the feet of b. Give your Activity Map a title. Across the top «
the empire. Why? Because they map, write GREAT WALL OF CHINA.
should be Pla_oed at the bottom. c. In the Atlas, on page 25, look at ma your

N?W’ the Xiongnu are arrogant finger, trace the barbarian att
and insolent on one hand, and
\ d. On your Activity Map, -day Mongoha
invade and plunder us on the INVADERS.
other hand, which must be write
considered as an expression of e. From the wor an arrow toward
great disrespect toward us. China. 0

— Chia I P

Qin Dynasty \
After Qin had
world, Meng Tie

to com ost
sand toydpive out

and Ti along the north.

ook from them the territory

Z‘S tirst emperor, Shi Huangdi of the Qin dynasty,

egan building the Great Wall by linking and
“ connecting many shorter walls.
a. In the Atlas, on page 25, look again at map C. With

your finger, trace the main part of the Great Wall
that runs north of the Huang He.

b. The wall began near what is now North Korea. On

o to the south of the river [Huang your Activity Map, at 40°N, 125°E, draw a dot. Label
He] and built a Great Wall, it 212 BCE.
constructing its defiles and c. The wall was straight at points but also zigzagged
passes in accordance with the and curved over mountains and around barriers.
configurations of the terrain. It Add a dotat 42°N, 127°E and two dots along the
started at Lintao and extended Huang He at 40°N, 112°E and at 37°N, 105 °E.
to Liaodong, reaching a dis ta?nce d. Connect the first three dots. Continue the line to
of more than ten thousand Ii. the fourth dot, following the Huang He.
— Shih chi®

e. Above the line, write QIN.

M f. Aliis about .3 miles. Multiply 10,000 /i by .3 miles.
Werite that distance below QIN.

Nystrom Mapping World History
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) 3. The Qin dynasty wall took years to
Qin Dynasty build.

The first emperor of the Qin a. People were taken from their villages and forced to

dy nast{’ ascende‘i the.hthrone work on the wall. Along the Qin wall, draw a sad
under the name of Shih Huang. symbol &.

This emperor was very cruel
towards his subjects, forcing
people from every part of the

country to come and build the I ‘

b. Many workers died building the wall. Draw a people
symbol % on its side along the wall.

Great Wall to protect his empire. 4. After the Qin dynasty, China and the wall started to
Work never stopped, day or night, fall apart.

with the people carrying heavy a. To show a break in the wall, draw a slash tEﬁ&

loads of earth and bricks under b. Northern barbarians continued to i ina.
the overseers’ whips, lashes, and Draw another arrow from INV, R®toward China.
curses. They received very little

food; the clothes they wore were \o

threadbare. So it was scarcely to ‘

be wondered that large numbers 0? Oe

of them died every day.

—Seeking Her Husband i P;

at the Great Wall# @

hen the Han dynasty came to power, it restored order

) © & 0 & & 0 O 0 0 0 6 0 0 0 0 O O 0 0 0 0 o

Han Dynasty “ and stopped the barbarian attacks.
The frontjer r s . :
a. Emperor Wudi came to power in 141 BCE. He ordered
are cu t ve .
the wall rebuilt and restored. In the Atlas, on page 25,
pr 0 guard a efend .
. . look at map D. With your finger, trace the Great Wall.
elves]. In the interior
ommanderies, military prepa- b. On your Activity Map, at the beginning of the wall
o rations have not been made. near North Korea, below 212 BCE, write 141 BCE.
Dunhuang is isolated and in c. To show that the Han rebuilt the wall, draw a dashed
danger. It is a long way to send line below the solid line.

for help and return. If we do not
help them, there will be nothing 6. Emperor Wudi not only rebuilt the wall but added to
to console the officials and it—pushing westward into Central Asia.

people of the interior.

In the external regions, we
will be unable to make a show
of our might before the many
barbarian tribes. The Classics

a. In the Atlas, compare map C and map D. With your
finger, trace the new section of the Han wall.

b. The Han extended the wall for about 600 miles.
Continue the dashed line to Dunhuang.

clearly forbid advocating the c. Above the new section of dashed line, write HAN.
reduction of the Empire. Below it, write 600 MI.
w:
Nystrom Mapping World History
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Ming Dynasty

If there is one weak point, and
then one hundred strong points,
the whole is weak. In recent years
it has been annually repaired and
annually destroyed. This is futile
and unprofitable. | request that
towers be built over the rampart
to watch the four directions.
A tower should be five chang
[60 feet] and have three stories.
Each tower should hold one
hundred men, with their armor,
weapons, and food.

-Qi Jiguang®

p.
o~ o“‘; wO

o Over these barren, rocky
spurs . . . ascending to their
very summits, winding about in
irregular curves and zigzags, its
serried battlements clear-cut
against the sky on the topmost
ridges, descending into dark
gullies to appear again rising on
the other side, the endless line
of massive stone and brick runs
on and on until lost to sight
behind the farthest range.

—Romyn Hitchcock”

M

Nystrom
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7. For about 1,000 years other dynasties

bo
@&”
it o
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made minor changes or sometimes just left the
Great Wall alone. Then the Ming dynasty built the

magnificent wall that we see today.

a. The Ming were master builders and used a new brick-
making system to make the wall beautiful and strong.
In the Atlas, on page 24, look at picture B. With your

finger, trace the brick wall across the photo.

b. The Ming rebuilt and constructed a new, stronger
near the earlier Qin and Han walls. On page S
at map D. With your finger, trace the Gr

c. On your Activity Map, at the begm

near North Korea, below 141
1450 CE.

e wall
ING,

When the Ming d u11t wall, they added
watchtowers ev 0 m1
alo

a. Choo

d line and draw a tower

e approaching, smoke signals were
ere shot. Draw smoke coming out of

towers were smaller than Qi proposed. But up to
10 soldiers still could stand guard. On the tower,

write 10

9. The Ming added more miles to the Great Wall. The
total length of the wall was now about 4,000 miles.

a. Use the map scale in the legend to draw a line 4,000
miles long along the edge of a piece of paper.

b. Now, on the Activity Map, along the equator, use
this piece of paper to draw a line 4,000 miles long.

c. Below the line, write 4,000 MI.

d. Below that, write LENGTH OF GREAT WALL.

e. The Nile River, the longest river in the world, is just
over 4,000 miles long. Trace the Nile River.

Mapping World History
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Pulling It Together 13 d
A e

Use pages 24-25 of The Nystrom Atlas of World History, your Activity Map, . Atlas
S .. . . Activity Map
and Activity Sheets 13a-13c to complete the table below. Add any missing information. Map Marker

The Great Wall

of China \“

Dynasty |Year building| Total length SpeCIaI

began of wall featt,g

212 BCE Pooq oc
p o’
S Cal

\p\' i 3,600 miles

e\“’

Ming

Pretend you are an emperor of China, an invader, a worker, a soldier, or a
merchant. Write a journal entry describing your role in building the Great Wall
of China or how you were affected by the building of the wall. ¢

Nystrom Mapping World History
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Hinduism and Buddhism in India m

India was the birthplace of Hinduism and Buddhism. In this lesson Activit ?\;‘:5
yow’ll map the spread of these religions and discover how they are similar and Map Marker

different. Use pages 26-29 of The Nystrom Atlas of World History to help you complete
this activity.

1. Hinduism is one of the world’s oldest religions. It

began in India when a group of nomads, the Aryans, I ‘

settled in the area.

a. Turn to the Asia Activity Map. *\6

b. Give your Activity Map a title. Across the
map, write HINDUISM AND BUD HI DIA.

c. The Aryans came from cen and brought
their religion with th @ur Activity Map,
from present-day, an ugh the Hindu
Kush into no India, arrow

read to southern

eA page 27, look at map D. With
1ng he extent of Hinduism.

Rama, a tiger among men, S the Ramayana, helped to spread many
captivates the people of "”5 H eas. The hero of the story is Rama.
kingdom by his kind aci ‘1 The story began near the Ganges, a sacred river for

Rama, the valiant

Hindus. On your Activity Map, trace the Ganges
men by wrtue, th th u y vity Map g

from its source in the Himalayas to its mouth.

chant )
é& tle byé?OW b. Rama was a p.rince of Ayodhya. T}'le kingdom of

Ramavana® Ayodhya was in northcentral India. Along the
24 Ganges, draw a Hinduism symbol 4.

. . . 3. Rama traveled southwest to live a simple life.
Then the miracle-air-chariot of . )
a. From your Hindu symbol to Mumbai, draw a dotted

Ravana ... appeared. . .. Ravana

lifted her up by her waist and got arrow - -« <>

Sita up on the air-chariot intimi- b. Notice the natural region of this area. Near the end
dating her with bitter words. of your line, draw a forest symbol G7.

Sita waliled loudly for Rama. . .
Ravana . . . surged skyward and
flew off with her in his air-chariot.

c. Rama, his wife Sita, and his brother Laksmana lived
in the forest together. Next to the forest symbol,

write their initials R, S, L.
The Ramayana® d

. Evil Ravana carried Sita off to Sri Lanka. On your
map, on Sri Lanka, write an S for Sita.

——

Nystrom Mapping World History
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e. Rama, Laksmana, and Hanuman
(a monkey king), traveled to Sri Lanka to save
Sita. From the forest, across the Deccan Plateau to
Sri Lanka, draw a dotted arrow.

f. There Rama defeated Ravana. In Sri Lanka, draw a
battle symbol 3%. Rama then returned to Ayodhya,
along with Sita and Laksmana.

4. School children in India learn the Ramayana. It teache@
While Rama ruled the kingdom, many important ideas of Hinduism. }

- Brahmins (the priest-class), a. Hindus believe in many gods. In the Arabi

Ks,hatny as (the warrior-class), write and underline HINDUISM {’f’ , write

Vaishyas (the class of merchants WORSHIP MANY GODS.

and agriculturists), Shudras (the _ ﬁ

servant-class) were performing b. Rama follows what Hindu dharma. It means

their own duties, satisfied with obeying rules and d tY of your caste, or

their own work and bereft of any social class. O bel INDUISM, add

greed. While Rama was ruling, the CASTE SY

people were intent on virtue and c. Rama, ana o many good things

lived without telling lies. bad actions make up what
Ramayana'© w’ . If you do good things you get

nd are rewarded in your next life. Below
SM, add KARMA.
H. Buddhism grew out of Hinduism. It was founded
He who by Siddhartha Gautama around 500 BCE.

r 5 6’
wate ‘f ' ! a. Siddhartha became known as Buddha. In the Atlas,
& 1
al

on page 28, look at picture A. Read the caption.

re with rotten wood will
?ﬁ And how can anyone be free b. Buddhism started in northeastern India. On page 28,
from self by leading a wretched look at map B. Point to the area where Siddhartha
life, if he does not succeed in Gautama was born.
quenching the fires of lust, if he c. On your Activity Map, in the same area, draw a
still hankers after either worldly symbol for Buddhism @

or heavenly pleasures.

But he in whom self has
become extinct is free from lust:
he will desire neither worldly nor
heavenly pleasures . . . However,

d. Siddhartha felt that everyone was equal. In Buddhism
there is no caste system. On your map, in the Indian
Ocean, write and underline BUDDHISM @ Below it,
write ALL ARE EQUAL.

let him be moderate, let him e. Buddha thought that people must focus on having
eat and drink according to the the right attitude and doing good actions—rather
needs of the body. than on worshipping gods. Below BUDDHISM, add
Sermon of Siddharthal RIGHT MIND, RIGHT ACTION.
Nystrom Mapping World History
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Kalinoga, 260 BCE

On conquering Kalinga, |
felt remorse. For, when an
independent country is conquered,
the slaughter, death, and depor-
tation of the people is extremely
grievous to the Beloved of the
Gods and weighs heavily on his
mind.

—Emperor Ashoka'?

M

It is good to be obedient
to one’s mother and father,
friends, and relatives.

Third Rock Edict

Abstain from killing and

injuring living things.
Fourth Rock Edi

It is hard to do goc go
who does good d

thing.
P\' Flfb&dlct

k self-control and purity

Seventh Rock Edict

One who does wrong should
be forgiven as far as it is
possible to forgive him.

Thirteenth Rock Edict!®

M

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service
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6. About 250 years later, a great king
named Ashoka helped to spread B
throughout India.

a.

14c
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uddhism

Ashoka was a Mauryan emperor. He controlled
almost all of India. In the Atlas,

on page 28, look

again at map B. With your finger, outline the

Mauryan Empire.

7. Ashoka had more than 30 pillar
placed throughout his
about Buddhism

a. In the Atlas,

teaching Q

b. In sou

. On your Activity Map, mark Ashoka’s capital of
Pataliputra with a capital symbol ®.

4\"“

rocks carved and

emi"@ ch his people
ﬁ 6 veral Buddhist

Deccan Plateau, draw a

sym
his people not to harm living things.
is pillar, write PEACEFUL.

Ashoka wanted his people to be

‘d@entral India, draw another pillar symbol A
ICU

respectful,

kind, and generous. Next to this pillar, write

GENEROUS.

In western India, draw a third pillar symbol A .

g. Ashoka wanted his people to focus on
having self-control and a good attitude—more than
on wanting money or power. Next to the pillar, write

SELF-CONTROL.

. Ashoka sent missionaries to spread Buddhism. Because

of Ashoka, Buddhism eventually spread to China,
Japan, and Korea. Buddhism became one of the most

important world religions.

a. In the Atlas, on page 29, look at

map C. With

your finger, trace the spread of Buddhism outside

of India.
b. On your Activity Map, draw an

arrow from

Ashoka’s capital to Japan. At the end of the arrow,

draw a Buddhism symbol @
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Pulling It Together 14d
Hinduism and Buddhism in India m

Use pages 26-29 of The Nystrom Atlas of World History, your Activity Map, _ Atlas
.. . . . Activity Map
and Activity Sheets 14a-14c to compare and contrast Hinduism and Buddhism. Map Marker

Use the Word Bank to help you complete the diagram below.

a. If the word or phrase describes just Hinduism, write it in that diamond.
If it describes just Buddhism, write it in that diamond.

b. Ifit describes both religions, write it in the space where the two

diamonds overlap. 6
c. Add two more words or phrases of your own describing Hinduism or l\e

Buddhism to the diagram.

Word Bank
started in India spread outside of India many gods
spread by Ashoka brought by Aryans all people are equal
teaching pillars begun by Siddhartha Gautama caste system
Ramayana

Write a rock edict, like one of Ashoka’s, to describe an important rule for

people today to live by. ¢

Nystrom Mapping World History
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Ancient Egypt, China, India, and Mexico

Historical Issues Today m

15

Can the world’s projected population growth be sustained?

Can population growth be sustained without doing irreversible damage to the environment?
There are many perspectives on this issue. Use the following two perspectives and additional infor-
mation from pages 32-33 of the Nystrom Atlas of World History to complete the task below.

Carefully managing our food supply
will conserve existing resources and
safeguard them for future populations.

e The world already produces enough food to
feed sixteen billion people—more than twice
the world'’s population—but much of these
crops are fed to livestock. By redirecting some
of this food, we could readily address existing
and forecasted food scarcity.

e Sustainable agricultural practices, such as cover
crops, no-till planting, and crop rotation, would
protect the environment as food production
increases.

¢ In Africa, eco-farming, which is small-
scale organic farming, has out
conventional practices by 57
provide enough calori

There is no way to meet the demand
of the growing population without

impacting the environment. 6

¢ In 1700, only 7 percent of the was
percent

used for agriculture. In 20
And it is estlmated t percent by
2050. It is too Iat the damage done

due to the | aI environments.

e There gre illion people living
00 ay. Thi er is expected to grow
re th illion by 2050 and up to

tee y 2100. More people means more
r food and more food scarcity.

& g ban areas expand to accommodate a

rowing population, natural environments
suffer. In Hong Kong, wild boars are wandering
into the city as human developments expand
farther into the boars’ natural habitat.

population nowd

Workin

ot

3. Write answers to the three debate questions. Each question will have two answers: one answer
representing the perspective in the first column; a second answer representing the perspective
in the second column.

Qreate a scripted debate about this issue.

own words, write down arguments to support each column. You can add your own
eas in addition to the bullet points provided.

mall

Write three questions that a moderator would ask both sides in a debate.

4. Perform a scripted debate for the class. Members of the group will represent the two perspec-
tives and the moderator role.

* Take notes on the presentations of other groups. For each debate, identify
one point that stands out as being the most interesting or compelling and

explain why.

Mapping World History

Nystrom , ! ; ;
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Name

Unit 2
Review a

Ancient Egypt, China, India, and Mexico

In the last five lessons, you’ve looked at the development of Ancient Egypt, China,
India, and Mexico. How much do you remember?

Circle the letter of the correct answer.

1. Which of the following is NOT true about the Nile River?
a. Egyptis called the “Gift of the Nile.” «
b. It has cataracts, or waterfalls, that make traveling the river difficult. \6

c. The Nile flows from its source in northern Egypt south to Lake
Victoria.

d. The Blue Nile and the White Nile combine to form the Nile River. $ a
2. During which of these periods was Egypt the largest?

a. The Old Kingdom c. The New Kingdo e

b. The Middle Kingdom d. The Jurassic P@o 00
3. Which of the following did Thutmose I

a. Greece
b. China

4. Look at the chart. & ry Rank/City (Modern Country) Population
had the most t ies i © Rome (Italy) 450,000

a. Trtal @ Luoyang (China) 420,000
» © Sseleucia (Irag) 250,000
O Alexandria (Egypt) 250,000
© Antioch (Turkey) 150,000
(6) Anuradhapura (Sri Lanka) 130,000
? d. Egypt @ Peshawar (Pakistan) 120,000
o g Carthage (Tunisia) 100,000
. . . Wu (China) 90,000
5. Which o.f the following cities had a @ smyma (Turkey) 90,000
population of more than 400,000?
a. Luoyang
b. Alexandria
c. Wu
d. Carthage
6. Which dynasty began building the Great Wall of China?
a. The Shang dynasty c. The Han dynasty
b. The Qin dynasty d. The Ming dynasty
Nystrom Mapping World History
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Name

7. Why was the Great Wall of China built?
a. as decoration c.

b.

to use up extra stone

to protect China from invaders

d. to enclose the capital city

Unit 2
Review

8. Look at the map. Which of the following states was in Zhou territory

and under their rule?

a. Chu c. Yue
b. Jung d. Ba “
9. Roughly how wide was the == 1%
area ruled by the Zhou R ) 0 6 Q
dynasty from east to west? e &N 3 P
a. 200 miles : B - Ty e 0480276 BCE Large stas
LTINS ‘ take control of small ones.
b. 400 miles e @770 BCE Bar sfopce | yAN o,
c. 600 miles arcan oo ugsty o m" ‘/ S Y
4 ) i 1) %3y
d. 1,000 miles B )W 0 eV e &
* > o oastine g uSF"u
AN Ky
. N P
10. Which happened first? v "
.. 5.\ g gast
a. States fight civil wars. , cI;le": f
b. Large states control o ' : ‘ .
g Taiwd
small ones. $ 5 h
c. Barbarians for il I ‘ ‘ ‘ i .
)
o Bay of 2" . S_\/b
Bengal (é\\ C:?Haman > |
d =~ QOTE

to move. Q‘
Zho ove

?\&mh of the following is true about Hinduism?

Hinduism does not exist anymore.
b.
c. It was spread out of India by the emperor Ashoka.
d.

Hindus worship many gods.

It was founded by Siddhartha Gautama.

Zhou Dynasty B

1122-256 BCE

(] Ruled by Zhou dynasty
® Capital

QIN Chinese state

Thais Culture group

—=) Barbarian attack

Y Desert

—— China's boundary today

0 200

400 600 miles

| —— —
0 200 400 600 kilometers

12. Which of the following is true about Buddhism?
a. Buddhism started in Japan.
b. Buddhists worship many gods.
c. Itdid not spread out of India.
It was founded by Siddhartha Gautama.
Unit 2 looks at the ancient civilizations of Egypt, China, India, and Mexico.
List three similarities of these civilizations.
Nystrom

69

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com

Mapping World History

Andient Egypt, China, India, and Mexico







Ancient Greece
and Rome

Lessons
16 Introducing Unit 3 78
17 The Persian Wars 80
18 Alexander the Great 84
19 The Roman Republic Expands 88

20 Christianity in the Roman Empire “
21 ' 6

From Rome to Byzantium

22 Historical Issues Today 6‘
Assessment ‘ é
Unit 3 Review o 101

Cross-Curricular

Math Underst gB

draw and label its two directlons BCE
e unit on the number line and ask
den e the years between BCE and CE dates.
b erlng Alexander the Great %D
ave students write news reports on Alexander the Great’s invasion
of the Persian Empire. Assign some students to report for Persian

newspapers and others for Greek newspapers. ' 2

Civics Comparing Greek and Roman Governments
Working in groups, have students research how elections were held
in Greece and Rome. Assign each group a separate question about
the election process, and compile the results of the research in a

chart comparing the Greek and Roman systems.

Culture Translating Roman Numerals m

Give students a list of Roman numerals to translate into modern
numbers. Ask them to make their own keys that explain how to

write modern numbers Roman style.
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Unit 10 Journal

Ancient Greece and Rome

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer “ esti‘Qﬁ e unit.

o
N < *
QQ\G\P ®
o
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For use with pages 34-47 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 34-47 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end
of each lesson on copies of the Unit 3 Journal. Or have students record
the answers in their own journals. ¢

\
e

Name

Ancient Greece and Rome ) ) . [ ™

Introducing Unit 3

Though Ancient Greece and Rome are long gone, their impacfon o tions: Highlight any words or phrases that make you think of a question or are

onfusing. Ask your question, or note your confusion, next to the highlighted word
modern world remains. The Minoan and Mycenaean ionglaid the or phrase. Highlight at least three words or phrases in the introduction.
foundation for the Greek city-states, whic] cor uage and For example, highlight “Minoan and M; civilizations” in the reading, and write
- L “Where were they located?”
religion. Athens embraced democr: tho as a very li
form. Alexander of Maced: ece, but as )
Student answers will vary.
moved eastward, they spre: as of Greek gigilization.

The R« m| ed as a sm lemocratic

p as Rome conquerex ds, it grew wealthier, and

it8 afpties grew more powerful. Eventually, the democratic government
was replaced by an emperor, whose power was dependent on the army.
At its height, the Roman Empire encompassed the entire Mediterranean

region, and the diverse cultures and peoples were held together by trade

and a common language.

The Roman Empire was eventually overrun by barbarians, who split

it into smaller kingdoms. But its influence continues to be felt. Its
language—Latin—is the basis of many modern languages, as well as many
English words. And the sprawling Roman Empire allowed for the spread

of Judaism and Christianity throughout Europe, Asia, and North Africa.

‘The Parthenon was built over 2,000 years ago in the Greek city-state of Athens.

In the Atlas, on pages 34-35, look at the Unit 3 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

g S o

Mapping World History Nystrom ‘Mapping World History
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The Persian Wars

Here’s a Tip!

in Babylon.

Answers

For use with pages 36-37 of The Nystrom Atlas of World History

® If students have completed Unit 1, remind them that the Persians
conquered the Babylonian Empire and freed the Hebrews held captive

Black Sea

Mediterranean Sea O

3¢ Answers will vary. Students should rewrite one of Herodotus’s story
boxes from the point of view of a Persian. ¢

Vi a { Q
GREEKS ? RSIANS
democra o G onarchy
city ° emmpire
ought to o forced to fight
efend

won at Thermopylae
rathon

o lost the wars
h the wars

W
= >

\a

]

Y Alexander the Great

&
& 4 For use with pages 38-39 of The Nystrom Atlas of World History

Special Note

® Each student will need four copies of Activity Sheet 18d.

Here’s a Tip!
® Put together a sample flip book to show the class.

® Begin the lesson by showing the class the region of Alexander’s empire
on a world map. Ask students to name the present-day countries in this
region.

Answers
Maps Maps will vary. Be sure that students have added dates to each
map. Check pages 38-39 of the Atlas for boundaries.

% Answers will vary. Students may mention the hot and dry climate, steep
mountains, the length of the march, or the lack of water.

Mapping World History
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Materials

Q The Nystrom Atlas of
World History

Q Activity Sheets 19a-19d,
The Roman Republic
Expands

Q Mapping World
History Activity Maps

Q Map Markers

Q scissors

Q stapler

will be able to:

Trace the growth of
Christianity

e |dentify reasons why early
Christians were persecuted.

e Compare and contrast early
Christianity and Judaism.

Materials

Q The Nystrom Atlas of World
History

QO Activity Sheets 20a-20d,
Christianity in the Roman
Empire

Q Mapping World History
Activity Maps

Q Map Markers

Nystrom

The Roman Republic

Expands

For use with pages 40-41 of The Nystrom Atlas of World History

Here’s a Tip!

® The wars between the Roman Republic and Carthage are central to the
story of Roman expansion. If students have completed Unit 1, remind them

of what they have already learned about the Pho

enician city of Carthage.

Explain that the word Punic comes from the Latin word for Phoenician.

Answers

Rome won the First
Punic War.

Rome gained control
of Sicily, Corsica, and

Sardinia.

Roman armies were unable
to defeat Hannibal in Italy.

Macedonians helped
Hannibal.

Rome invaded
Carthage.

e

Rome and Carthage
fought the Third
Punic War.

fought each other for
control of Rome.

Christianity in the
Roman Empire

For use with pages 44-45 of The Nystrom Atlas of World History
Here’s a Tip!

® The stories in the story lesson are from the Christian Bible and historic
documents. Words and phrases may be unfamiliar to your students.
Have students put the stories in their own words.

Answers

Charts Charts will vary. Possible answers include:

Similarities: Both religions began in the Middle East; the Hebrew Bible
is part of the Christian Bible; Jesus, the founder of Christianity,
was Jewish; Paul was both a Jew and Christian; both religions
had communities in Rome, Carthage, Alexandria, Ephesus,
and Corinth; followers of both religions were persecuted; both
religions were legalized by the Edict of Milan; both religions were

monotheistic.
Differences: Only the Christian Bible has the

New Testament; Judaism

is a much older religion; only Christianity was an official religion
of the Roman Empire; Jews were expelled from their homeland;
specific places with Jewish or Christian communities; Jews had a

diaspora.

3% Letters will vary. Advice should be realistic and helpful. O
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For use with pages 42, 4647, 54 of The Nystrom Atlas of World History

Here’s a Tip!
® Using a world map, help students identify Western Europe and Eastern

Europe. Explain to them that many of the cultural differences between
these regions are related to the history of the Roman Empire.

Answers [ v, o K;;BD

Ay,
Océ. 4”/ C

From Rome to Byzantium
395 CE
[  western Empire
B st empie
Western Empire Eastern Empire
Rome & 6 Constantinople
Catholic ehgu“G Orthodox
Latin Greek
Vandals @waders Arabs, Turks, Slavs,
Western Christians
@ Year ended 1453
w e line Students may mention years the empire was at its
?tst yinvasions, the division of the empire, or other key events.

Historical Issues Today

For use with pages 48-49 of The Nystrom Atlas of World History
Here’s a Tip!

® Begin the lesson by discussing with students changes to the size of the
United States throughout its history. Ask students if they believe the
United States should stay the same size, expand its territory, or reduce its
territory. Analyze the arguments for each perspective.

Answers
¢ Answers will vary.

Mapping World History
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Ancient Greece and Rome

For use with pages 34-47 of The Nystrom Atlas of World History

Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 34-47 of the Atlas and write any
questions they have.

Answers

1. C S. d 9. d
2. a 6. a 10. c
3. b 7. b

4, d 8. b

11. b l ‘

5% Answers will vary. Students may mention creation of democrac \?

Greece, the Persian Wars, the Peloponnesian War, Alexan ifva
of Persia, Roman conquests, the birth of Christianity, ? irte of the

Roman Empire, or other key events from the time p

o™
o
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Name

Ancient Greece and Rome 16 a-
Introducing Unit 3 m

Though Ancient Greece and Rome are long gone, their impact on our

modern world remains. The Minoan and Mycenaean civilizations laid the
foundation for the Greek city-states, which had a common language and

religion. Athens embraced democratic rule, though it was a very limited

form. Alexander of Macedonia conquered Greece, but as he and his armies l\e

The Roman Empire started as a small city-state with a dem s

government. But as Rome conquered other lands, &v alth end
crat1

moved eastward, they spread the ideas of Greek civilization.

its armies grew more powerful. Eventually ment
was replaced by an emperor, who on the army.
At its height, the Roman nco e entire Mediterranean

region, and the % « eoples were held together by trade

and a co°$ngu®
\'pp oman al e was eventually overrun by barbarians, who split

?Q\G it into smaller kingdoms. But its influence continues to be felt. Its
o language—Latin—is the basis of many modern languages, as well as many
English words. And the sprawling Roman Empire allowed for the spread

of Judaism and Christianity throughout Europe, Asia, and North Africa.

Nystrom Mapping World History
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166

Close Reading: Questioning

Directions: Highlight any words or phrases that make you think of a question or are
confusing. Ask your question, or note your confusion, next to the highlighted word
or phrase. Highlight at least three words or phrases in the introduction.

For example, highlight “Minoan and Mycenaean civilizations” in the reading, and write
“Where were they located?”

The Parthenon was built over 2,000 years ago in the Greek city-state of Athens.

In the Atlas, on pages 34-35, look at the Unit 3 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/Richmatts
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Ancient Greece and Rome 1 7a
The Persian Wars F V4

During the 400s BCE, the city-states of Greece were invaded by their Activi ty"l\\}l':;
powerful neighbor, the Persian Empire. Most of the story boxes below are from the Map Marker

Histories of Herodotus. Herodotus is considered the founder of history. Use pages 36-37
of The Nystrom Atlas of World History to complete the lesson.

1. In 550 BCE, Persia was a small kingdom located in

Behistun, Iran, 520 BCE present-day Iran. By conquering neighboring lands, th

These are the countries which Persian Empire gained control of much of south

are subject unto me, and by the Asia by 500 BCE. v‘

grace of Ahuramazda | became ) ) o

king of them: Persia, Elam, a. Turn to the Mediterranean Basin Actiy,

Babylonia, Assyria, Arabia, b. Give your Activity Map a title. sswhe top of the

Egypt, the countries by the map, write THE PERSIAN

Sea, Lydia, the Greeks, Media, c. On your Activity M o present-day Iran.

Armen.la, Cap Radocla, Parfth'a’ d. Draw a line ¢ the la ran. Above the line,

Drangiana, Aria, Chorasmia, write PER

Bactria, Sogdia, Gandara, Q) .

Scythia, Sattagydia, Arachosia e. In the yon v ok at map B. With your
ern boundary of the Persian

all.

and Maka; twenty-three lands in l&f?r, rac

pir
gctivity Map, draw this boundary. Your

ary does not need to be exact.
&. In the Arabian Sea, write and underline PERSIAN

—Darius I, King of Persi

NS i

2. The ancient Greeks lived in self-governing
communities called city-states.

olight to ascertain by inquiry

o which was the most powerful of a. In the Atlantic Ocean, write and underline GREEK
the Grecian states. His inquiries CITY-STATES.
pointed out to him two states b. In 500 BCE, Athens and Sparta were the two major
as pre-eminent above the rest. city-states in Greece. In the Atlas, on page 36, look at
These were the Lacedaemonians map B. Point to Athens and Sparta.

[Spartans] and the Athenians,
the former of Doric, the latter of

lonic blood. And indeed these t
no anéicon : ,01 ad hnel dl I}roe; v er;,geea rlI;O d. Label Sparta to the left of its symbol. Also underline

times the most distinguished the label for Athens.
place in Greece e. Many Greek city-states were also located along the

— Herodotus? western coast of Anatolia. This region was called

M Ionia. Along the Anatolian coast, write IONIA.

c. On your Activity Map, draw city-state symbols
at Athens and Sparta.

Nystrom Mapping World History
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LT "~ U

3. The conflict between the Persian
Miletus, 494 BCE Empire and the Greek city-states started with an uprising
The Persians, when they had in Tonia, which had been conquered by the Persians.
vanqu.ished th.e lonian‘a in the a. The Persian Empire was ruled by royal families. On
sea-fight, besieged Miletus both your Activity Map, below PERSIAN EMPIRE, write
by land and sea, driving mines MONARCHY
under the walls, and making use '
of every known device, until at b. In 508 BCE Athens became a democracy. Below
length they took both the citadel GREEK CITY-STATES, write DEMOCRACY.
and the town, six years from c. In the Atlas, on page 37, look at chart D. Read t «
the time when the revolt first description of democracy in Athens.
broke out under Aristagoras. All d. In 499 BCE, the city-states of Ionia revo@mst
the inhabitants of the city they the Persian Empire, hoping to cont
reduced to slavery. governments. On the map, ne thé’label for Ionia,
—Herodotus3 draw a battle 3§ symbo ?
M e. Athens sent troo lbt e Ipnians. Draw a dashed
arrow from A o Ioni

i
f. Aftery 19 tin Gman army defeated the
Ioman“n tEee ymbol P for Persian victory.

i oW QOO L

f B P e Athenians had helped the Ionians, Darius,
Marathon, 490 BCE the ersian emperor, decided to invade Athens.
. Th:htwo at;l;nes a. In 490 BCE, Persian ships sailed for Greece. Draw an
A;ag; t:: on ey the GC¥= arrow from southwestern Anatolia to Athens.
outed BatbdFians b. The Athenians and the Persians fought a fierce
,a ns] to fly 2 battle at Marathon. Along the eastern coast of
, and joining the two wings Greece, near Athens, draw a battle symboli&
n one, fell upon those who had c. The Athenians won the battle. Next to the battle
o broken their own center, and symbol for Marathon, write G for Greek victory.
fought and conquered them.
The Athenians hung upon the
runaways and cut them down,
chasing them all the way to the
shore, on reaching which they
laid hold of the ships and called
aloud for fire.
—Herodotus*
Nystrom Mapping World History
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Hellespont, 480 BCE 5. In 480 BCE the Persians once again

And now, as he looked and invaded Greece. They had an army of 200,000 men and a
saw the whole Hellespont covered navy with 1,000 ships.
with the vessels of his fleet, a. The Persians attacked Greece from the north. From

and all the shore and every plain
about Abydos as full as possible
of men, Xerxes congratulated

the region north of the Aegean Sea, draw an arrow
toward Greece.

b. Spartan soldiers tried to stop the Persian army at a

himself on his good fortune; but
after a little while he wept.

Herodotus®

e ~— T ——_ c. The Persians won the battle, but the Spar ‘a e
heroes for their bravery. Next to the@ ol,

write P for Persian victory.
) © © & 0 0 &6 0 0 0 0 0 0 O 0 06 O 0 O O O 0 O O 0 O 0 O O O O O O O O 0 0 O 0 0 0 0 O 0 0 0 o o “............

mountain pass called Thermopylae. Just south of t
label for Greece, draw a battle symbol 3.

Artemisium. 480 BCE 6. Athens began to pre \rar immediately.
’ , a. Athens began pwilding shi aining its citizens
The total number of the ships to be sail ¥ Athens, draw a
thus brought together. . . was shi
271; and the captain, who had P
the chief command over the wt er Sparta for help. Sparta had the
whole fleet, . . . was furnished by St-trad ters of all the city-states. Next to

Sparta, since the allies had saj
that “if a Lacedaemonian di
take the command, t

S ?@w a sword / .
c.§ BCE the Athenians defeated the Persian navy.
e

‘ xt to the ship near Athens, write G for Greek

victory.

d. That same year the Spartans defeated the Persian
army. Next to the sword near Sparta, write G for
Greek victory.

7. With a much smaller fighting force, the Greeks had
completely stopped the Persian invasion into Europe.

o Salamis, 460 BCE

For as the Greeks fought in
order and kept their line, while
the barbarians were in confusion.

a. Turn to your Activity Map. In the Mediterranean Sea
south of Greece, write GREEKS WIN.

.. Yet the Persians fought b. Greek soldiers had fought to defend their
far more bravely here than at homelands. Below GREEK CITY-STATES, write
Euboea, and indeed surpassed DEFENDED HOMELAND.
themselves; each did his utmost c. Persian troops were forced to fight. They did not
through fear of Xerxes, for each share a common homeland or culture. Below
thought that the king’s eye was PERSIAN EMPIRE, write FORCED TO FIGHT.
upon himself.

vawi
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Pulling It Together 1 7d
The Persian Wars ANre

Use pages 36-37 of The Nystrom Atlas of World History, your Activity Map,  Adas
and Activity Sheets 17a-17d to complete the chart. ﬁzg'aa“r"kze

a. On the maps below, color in the area controlled by the Greeks and by
the Persians.

b. For each word or phrase in the Word Bank, decide if it describes the
Greeks or the Persians. Write the term in the correct box.

Black Sea

an Sea O
PERSIANS
Word Bank
democracy monarchy city-states empire
fought to defend homes forced to fight won at Marathon won at Thermopylae
won the wars lost the wars

Most of what we know about the Persian Wars comes from Greek sources.
Pick one of Herodotus’s story boxes in the lesson. Rewrite it as you think a
Persian would have described the event. ¢
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Ancient Greece and Rome 1 8 a
Alexander the Great m

The conquests of Alexander the Great spanned the continents of Activit ’:‘\;‘I':;
Europe, Asia, and Africa. In this lesson, you’ll follow his conquest routes. Map I\Xark_er
Use pages 38-39 of The Nystrom Atlas of World History to help you complete c°'°reds':§22::
the activity. stapler
Alexander Conquers Persia | «
1. In 336 BCE, Alexander became king of Macedonia. During that time, “\6
Macedonia ruled the city-states of Greece. Alexander’s father, Philip of

Macedon, had conquered Greece in 338 BCE.
a. Turn to the Mediterranean Basin Activity Map.

b. Give your Activity Map a title. Across the top of th
ALEXANDER THE GREAT. g
c. In the Atlas, on page 39, look at map C @0 r fi &w the
boundary of Macedonia.
d. On your Activity Map, draw ¢ ouhne doma during
Alexander’s time. Above 36 BCE.
2. The Persian Emp' e M& to the east. By 500 BCE the
Persians had sia. During the 400s they had also
tried to C t@ of Greece.
a. In tlas on look at map C. Trace the boundaries of the
ers1a@e in 338 BCE with your finger.
\% On youpfActivity Map, above the label for present-day Iran, write
Q\G PERSIA.
? . Persepolis was the capital of the Persian Empire. In the Atlas, point to

Persepolis.

d. On your Activity Map, mark Persepolis with a capital symbol @) .
Label it PERSEPOLIS.

e. Babylon was one of the great cities of the Persian Empire. In the
Atlas, on pages 38-39, look at map D. Point to the city of Babylon.

f. On your Activity Map, mark Babylon with a city symbol @. Label it
BABYLON.

3. When Alexander became king, the Persian Empire still controlled most
of the eastern Mediterranean region. In 334 BCE, Alexander invaded the
Persian Empire. He fought his first major battle against the Persians in
Anatolia.

a. From Macedonia to the northwestern coast of Anatolia, draw an arrow.

Nystrom Mapping World History
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b. Following the coast, continue the arrow south, then east,
stopping at the present-day city of Antioch.

c. As Alexander’s armies marched along the coast, the Persians
confronted them at Issus. North of Antioch, draw a battle symbol 3.

d. The battle ended when the Persian emperor, Darius, abandoned his
troops. West of the battle symbol, write ISSUS, 333 BCE.

4. Instead of chasing the fleeing Persian emperor, Alexander led his armies
southwest into Egypt. His plan was to capture all of Persia’s naval bases “
to prevent an attack on Macedonia by sea. \6
a. From the battle at Issus along the Mediterranean coast to 30°E, dra ‘
an arrow.
b. The Egyptians welcomed Alexander and proclaimed him ?—.
king, of Egypt. Find the label for Egypt on the map raw a
crown

c. In Egypt, Alexander established the first citie Q d
after himself. The city, Alexandrla ;slned i ‘:s the
present-day. Circle the c1ty sy

5. Next, Alexander’s troops o Persepolis. Before they
reached the city, the one battle against the Persians.

a. In the At es ap D, point to the Battle of

Act1v1$5 mark this location with a battle symbol 3¢
raw from Alexandria to Gaugamela.

G\h Once agdin, Alexander’s army won the battle and the Persian
emperor fled. Label the battle symbol GAUGAMELA, 331 BCE.

Q? After defeating the Persian army, Alexander and his troops marched
southeast to the Persian capital. Keeping west then south of the
Zagros Mountains, from Gaugamela to Persepolis, draw an arrow.

f. In Persepolis, Alexander declared himself king of Persia. Above your
label for Persia, draw a crown m .

Alexander Continues His Conquests I

6. Although Alexander had defeated the Persians, he continued his
conquests. He marched his soldiers toward India across harsh and
dangerous terrain.

a. To reach India, the army had to cross the Zagros Mountains.
Underline the label for the Zagros Mountains with mountain

symbols AAA .

Nystrom Mapping World History
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Fg _ ABa
b. East of the mountains is a vast desert. Find the Plateau of Iran

on your map. Draw desert symbols 4% in this region.
c. To the east of the desert were still more mountains. Find the Hindu

Kush and the Pamirs on your map. Underline their names with

mountain symbols AAA .

d. Near the present-day city of Kabul, Afghanistan, the Macedonians
found a passage between the mountains. East of Kabul, draw a

mountain pass symbol )( . Label it KHYBER PASS.

e. In the Atlas, find Alexander’s route from Persepolis to the Khyber 6@
Pass. With your finger, follow this route. \

f. On your Activity Map, draw this route using an arrow. %6

7. 1In 326 BCE, Alexander’s troops reached the western frontier
Weary from years of battle, they refused to march any f;

a. Draw an arrow from the Khyber Pass to the In?
b. At the tip of the arrow, draw a stop sig el it

c. Reluctantly, Alexander led his army Ba

sign, south along the Indus Rigfer tofthe a, draw an arrow.
d. From the mouth of th ver coast of present-day
Pakistan and Ira arro'ﬁ tinue your arrow between the

Tigris and Eu Rivers ? on.
e. Alexa edt Babylon the capital of his empire. Change
i o

th, lon to a capital symbol @).
1

“’? nder, ai in Babylon until his death in 323 BCE. West of
\p abyl DIES, 323 BCE
?ﬁ;mder’s Legacy I

8. Before his death, Alexander ruled most of the world known to the
ancient Greeks. His conquests made Greek culture an important
influence in parts of Asia, Africa, and Europe.

a. In the Atlas, on pages 38-39, on map D, use your finger to trace the
boundary of Alexander’s Empire in 323 BCE.

b. On your Activity Map, draw the boundary using a dashed line. Be
careful not to cover what you have already written.

c. Alexander’s empire included land on three continents. Underline the
names of these continents.
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Pulling It Together 1 8 d
AN

Use pages 38-39 of The Nystrom Atlas of World History, your Activity Activityﬁl\\}II:;

Map, and Activity Sheets 18a-18c to help you make a flip book. Map Marker
lored pencil

a. On one copy of Activity Sheet 18d, in the legend, write 338 BCE. On OO eiesors

stapler

another copy, write 323 BCE.

b. Choose two of the following dates and write them on your remaining
copies of Activity Sheet 18d.

¢ 333 BCE ¢ 331 BCE ¢ 326 BCE

c. For the year of the map, color in the
areas controlled by Alexander.

staple here

d. Cut all four maps along the dashed lines.

e. Stack the maps in chronological order.

Then staple the booklet across the top

® Persepolis

Imagine you are part of Alexander’s army. Use the Atlas, your textbook, and
other classroom resources to write three sentences about your long march
across the mountains and deserts of Asia.
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Ancient Greece and Rome 1 9 a
The Roman Republic Expands m

In 500 BCE, Rome began the dramatic growth that transformed it ActivityAI\}IIaa;
into a powerful republic, then an empire. In this lesson, you’ll learn how the Punic Map Marker

Wars helped Rome expand. Use pages 36-38 of The Nystrom Atlas of World History to
help you complete the activity.

The Roman Republic and Its Neighbors «

1. In 500 BCE, Rome was one of several small city-states in Italy. “\
a. Turn to the Mediterranean Basin Activity Map.

THE ROMAN REPUBLIC EXPANDS.
c. In the Atlas, on page 40, look at map B. With you point to the

area controlled by the Roman Republic in 5 ?E & e
d. On your Activity Map, circle the same v O
= Qno

2. Rome gained more territory by fighgingland de ostile neighbors.
By 264 BCE, Romans contr st of of the Po River.
a. The Etruscans live Ro ey had once ruled the Romans.
North of Ro E for s.
b. Greeks laved uvsout aly along the arch of the “boot.” In the
ar R tﬁ s.
Ronie co e e Etruscans and the Greeks. Next to the label for
“&oth draw a sword / .

G d. Begin alegend for your map. In your legend, write / = ROMAN
\ CONQUESTS.

OQ e. Starting at the river south of Genoa, outline Italy.

b. Give your Activity Map a title. Across the top of the map, writg %

3. The Romans were surrounded by powerful neighbors along the
Mediterranean Sea.

a. The city-state of Carthage controlled the region southwest of Italy.
On your Activity Map, in present-day Tunisia, locate Carthage and
circle its city symbol.

b. On the map on page 40 of the Atlas, with your finger, outline the area
controlled by Carthage in 264 BCE.

c. On your Activity Map, write C in each of the regions controlled by
Carthage, including islands.

d. Inyour legend, write C = CONTROLLED BY CARTHAGE.

e. The Gauls controlled the region northwest of Italy. In the Atlas, on
the map on page 40, point to Gaul.

Nystrom Mapping World History
Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 88 AnCient Gfeece (Jnd ROme



19b

f. On your Activity Map, locate and label GAUL.

g. East of the Roman Republic, the kingdom of Macedonia ruled
Greece. On the map in the Atlas, point to Macedonia.

h. On your Activity Map, locate and label MACEDONIA.

The First Punic War
4. Between 260 and 241 BCE, Rome fought the first of three wars with 6
Carthage. These were known as the Punic Wars. 6

a. The First Punic War was fought for control of the Strait of Messina. 6“\

Between the southern tip of Italy and Sicily, draw a line.

b. Most of the battles in this war were naval battles. Draw a shi
and a battle 3% symbol in the water near Sicily.

c. Inyour legend, add 3§ = MAJOR BATTLE.

d. Even through Carthage had a powerful, ex&ed naG‘
had a brand new, inexperienced one na the war.
Label the battle symbol R for Rome

e. Rome took control of Slw( -«Qma Cross out the C

on each of these isla:

f. To show that v%&gome outline the three islands.

The Second Punic &
“Q\lbal marched toward Rome, beginning the Second
\ unic Warg#le started out with 40,000 troops and 37 elephants.
Q? On your Activity Map, in Spain, locate the region controlled by

Carthage. Following the coastline, draw a dashed arrow ------ >

northeast from this region toward the Alps.
b. Inyour legend, write ------ » = CARTHAGINIAN ROUTE, 218-203 BCE.

c. As Hannibal marched through Gaul, many Gallic tribes joined
Hannibal’s army. From Gaul to the Alps, draw a dashed arrow.

d. The Macedonians, who wanted to stop Roman expansion, also
helped Hannibal. From Macedonia to the Alps, draw a dashed arrow.

6. Hannibal’s army and allies invaded Italy and fought there for 15 years.

a. To reach Italy, the army had to cross the Pyrenees. Along the
Pyrenees, draw mountain symbols AAA.

b. They also crossed the Rhone River. They floated the elephants across
on pontoons. Underline the label for the Rhone River.

c. They crossed the Alps. Along the Alps, draw mountain symbols.
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d. Hannibal lost a third of his soldiers and several elephants in the
dangerous march through the cold, icy mountains. Next to the
mountain symbol, draw a death symbol Q.

e. Although he had fewer troops than the Roman Republic,
Hannibal nearly destroyed the Roman army in two devastating
battles. In Italy, south of the Po River, draw a battle symbol ﬁ& .

f. Draw a dashed arrow to southern Italy.
g. There, draw another battle symbol 3% .
h. Next to each battle symbol, write C for Carthaginian victory.

7. Hannibal’s armies kept fighting and conquered several regions of Italﬁé

In 204 BCE the Romans invaded Carthage.

R [T -~ U

a. The attack on Carthage forced Hannibal to retreat fr and
his troops sailed back to Carthage. Across the Me n Sea,
from Italy to Carthage, draw a dashed arrow.

b. In 202 BCE the Carthaginians and the g'?‘& major
battle. The Roman armies defeated rthage,
draw a battle symbol 3¥ .

c. After winning the Secon ar ns galned control of
western North Afri am and present-day Tunisia,
draw swords SS out@ each area.

Consequences of thy hand nic Wars I
Seco ¢ War led to more fighting. These later wars helped

transform ome from a republic to an empire.

a. Rome and Macedonia kept fighting for more than 50 years. In 146

draw a sword / .
b. Rome and Carthage went to war one last time. In 146 BCE, at the

BCE the Romans conquered Macedonia and Greece. In Macedonia,

end of the Third Punic War, Rome completely destroyed the city of

Carthage and sold its citizens into slavery. Draw an X on Carthage.

c. The republic continued to grow. In the Atlas, on page 40, with your

finger trace the boundary of the Roman Republic in 44 BCE.
d. On your Activity Map, draw these boundaries.

Roman leaders realized conquest could make them rich. They began

to fight each other for control of the Roman Republic. Near Rome,

draw a battle symbol 3% .

f. By 44 BCE military rulers seized control of the Roman Republic. Next

to the battle symbol, write REPUBLIC ENDS.
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Pulling It Together 1 9 d
ANe

Use pages 40-41 of The Nystrom Atlas of World History, your Activity Map, . Atlas
.. Activity Map
and Activity Sheets 19a-19c to complete the chart below. Events often cause other Map Marker

events to happen. Each row of the chart lists either a cause or an effect. Your job is to
fill in the empty boxes with the missing cause or effect.

Cause Effect 6
Rome gained control 6“‘
D of Sicily, Corsica, an%

Sardinia.
Roman armies were unable o oc i
to defeat Hannibal in Italy. 0

“e Rome attacked and
*» conquered Macedonia.
?Q\ D Carthage was destroyed.
Roman leaders realized that
military conquest could D
make them rich.

You are covering the news for either the Roman Republic or for Carthage.
Choose an event from one of the Punic Wars and create a podcast about it. ¢
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Ancient Greece and Rome 2 O a
Christianity in the Roman Empit m

Christianity has become one of the world’s major religions. In this ActivityAI\}IIaa;
lesson, you’ll trace the growth and development of this religion in the Roman Map Marker

Empire. Use pages 44-45 of The Nystrom Atlas of World History to help you complete
this activity.

29 CE, Judea 1. Christianity is based on the teachings of Jesus.

. they [the multitudes] Descriptions of his life and work were compiled in the@

f New Testament of the Christian Bible.* The sto
followed h foot
ollowed him [Jesus] on foo the loaves and fishes is from the Bible. J

from the cities. And he came

forth, and saw a great multitude, a. Turn to the Mediterranean Basin Acti@
and he had compassion on them, b. Give your map a title. Across the map,
and healed their sick. write CHRISTIANITY IN T EMPIRE.

And when even was come, the

disci . . c. The Bible descrlbe of Jesus in Bethlehem.
isciples came to him, saying,
The place is desert, and the Bethlehem w. ét east of Jerusalem.
time is already past; send the In the At ges 4 line A, find the
multitudes away, that they may year J an EmPlr e and the year of
go into the villages, and buy ’s Birth
themselves food. wl $ge 45, on map C. Locate Judea.

But Jesus said unto them

e. ctivity Map, south of Jerusalem, write
They have no need to go aw vy Map J

give ye them to eat.

Pt ) 5ay . In the last years of his life, Jesus traveled from village

have here but ﬁ S, an . . . . . .
to village in Galilee healing the sick, performing
two ﬁsh . .
Brm miracles, and teaching, often through parables.
)é And h mm anded a. Galilee is the region north of Judea. It is west of the
& ultltudgg to sit down on Sea of Galilee, the small lake between Damascus and
he grass; and he took the five Jerusalem. Outline the lake.

loaves, and the two fishes, and b. Jesus was Jewish and did much of his work among

looking up to heaven, he blessed,
and brake and gave the loaves to
the disciples, and the disciples
to the multitudes. And they all

the Jewish community. Galilee had a sizeable Jewish
population. Draw a Star of David %x, a Jewish
symbol, next to the lake.

ate, and were filled and they took c. Large crowds often gathered to hear Jesus speak. In
up that which remained over of Galilee, draw a crowd symbol

the broken pieces, twelve baskets d. Jesus traveled to Jerusalem in Judea for Passover.
full. And they that did eat There he was charged with treason for claiming to
were about five thousand men, be king of the Jews. Jesus was crucified or hung on a

besides women and children. cross. Near Jerusalem, draw a cross 'I', now a symbol
Matthew, 14:13-218 of Christianity.

* The Christian Bible includes the Hebrew Bible in the Old

M Testament, plus the New Testament.
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3. Saul, a Jew, traveled throughout Judea

52 CE, Corinth and Galilee persecuting early followers of Jesus. Then,

For God appointed us not into one day on the way to Damascus, he had a vision of
wrath, but unto the obtaining Jesus. Deeply moved, Saul changed his name to Paul
of salvation through our Lord and became a Christian.

Jesus Christ, who died for us,
that, whether we wake or sleep,
we should live together with him.
Wherefore exhort one another,
and build each other up, even

a. Paul traveled around the eastern Roman Empire,
spreading Christianity among both Jews and
Gentiles (non-Jews). In the Atlas, on page 45, look l

at the image of Paul. Then, on map C, trace Paul

as also ye do. . . Be at peace missionary journeys.

among yourselves. And we exhort b. Paul founded Christian churches in Ep

you, brethren, admonish the in Turkey), Corinth and Thessaloni ﬁe
disorderly, encourage the faint- and Rome. On your Activity crosses
hearted, support the weak, be in western Anatoha, sou & northern Greece,
long suffering toward all. and Rome.

Paul c. Paul wrote let these n communities,
1 Thessalonians, 5:9-142 remmdm@ i Many of his letters
M are co h&le wrote the letter (to the
1 to'the in Thessalonica. In northern
@ece ter symbol D

‘: gwasn ’t the only one to persecute the early
64 CE, Rome hristians. However, the first major persecution of

First, Nero ha9 elf- “ Christians took place in Rome in 64 CE.
d a. That year a major fire burned much of the city of

i istiahs arr -
Then nfor
: ’ I fi 1
p ors of oth¥e were Rome. In Rome, draw a fire symbo B

ned—not so much for b. Emperor Nero, who some think started the fire
?gtarting fires as because of himself, needed a scapegoat. He blamed the
o their hatred for the human Christians for the fire. Nero had Christians
race. Their deaths were made gruesomely executed, as described by Tacitus, a
amusing. Dressed in wild Roman historian. In Rome, draw a persecution
animals’ skins, they were torn to symbol 3%

pieces by dogs, or crucified, or
made into torches to be set on
fire after dark as illumination.

Tacitus'©

M d. On your Activity Map, in southern France, draw a
persecution symbol 3.

c. In 177 CE, Christians in Lyon (in France) were also
tortured and killed. In the Atlas, look again at map
C on page 45. Point to Lyon.
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112 CE, Pontus/Bithynia

They [Christians] asserted
that the sum and substance
of their fault or error had been
that they were accustomed to
meet on a fixed day before dawn
and sing responsively a hymm to
Christ as to a god, and to bind
themselves by oath, not to some
crime, but not to commit fraud,
theft, or adultery. . . When this
was over, it was their custom to
depart and to assemble again to
partake of food—but ordinary
and innocent food.

Pliny the Younger!

S Ve e U

313 CE, Milan ‘l
. No one wh er 5h
be demed t um
ve h: 1o} th
e Christia ehglon

t rellglon which he should
mk best for himself—so that
the Supreme Deity, to whose
worship we freely yield our
hearts, may show in all things
His usual favor and benevolence.

Emperor Constantine
Emperor Licinius'?

Nystrom
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Christians often met in catacombs, sewers, and dark
alleys. Because of this behavior, they were often
thought to be a strange, secretive group.

a.

‘&0

. Pliny and Em

Pliny the Younger was governor of Pontus and
Bithynia in northern Anatolia. There he encoun-
tered his first Christians. In the Atlas, on page 45,

on map C, point to the two Christian areas south of

the Black Sea.

. On your Activity map, in each of these

Christian symbol

In his interrogations of Christians,
surprised at how normal the

are

4

g as also

involved. South of

who de 1 4 i
deny té igio d imprisonment or death.
s as}«a one of the Christian symbols.

rlstlamty grew and spread throughout the
man Empire, so did acceptance of the religion.

a. By 300 CE, Christianity had spread north, west, and
south. In the Atlas, on page 45, on map C, point to

new Christian areas.

. On your Activity Map, in each of these

Christian symbol

areas, draw a

. In 313 CE, the two emperors of the Roman Empire

met to discuss the Christian problem. They wrote
and signed the Edict of Milan, which made it legal
to practice any religion, including Christianity and
Judaism. Milan is north of Genoa in Italy. There,

write EDICT.

. Emperor Constantine became a Christian himself.

In the Black Sea, write CONSTANTINE -

of the Roman Empire. In the Atlas, on

. Eventually Christianity became the official religion

page 44, on

time line A, find the year this occurred.

On your Activity Map, above the Roman Empire,

write that year and a Christian symbol

Mapping World History
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Pulling It Together 2 O d
Christianity in the Roman Empit m

There are a number of similarities between early Christianity and Activitypl‘\;llaa;
Judaism. Use pages 14 and 44-45 of The Nystrom Atlas of World History, your Activity Map Marker

Map, and Activity Sheets 20a-20c to complete the chart below.

a. Write at least three things the two religions have in common under
Similarities.
b. Werite at least three things that are different about the two religions

under Differences. 6@
Similarities Differences g“\

O
o°? 00("
o “o @

Paul wrote letters to Christians whom he converted, with suggestions on how
to lead a better life and ways to support one another. Write a short letter to
your classmates with modern-day ideas for improving their lives and giving
one another support. ¢
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From Rome to Byzantium m

In the 300s CE, the Roman Empire began to split apart. In this lesson, Activit "\JI';‘;
you’ll see what happened to the Roman Empire during its decline. Use pages 42, Map Marker

colored pencils

46-47, and 54 of The Nystrom Atlas of World History to help you complete the activity.

Problems in the Empire

1. Beginning in 27 BCE, the Roman Empire was peaceful and prosperous «
for more than 200 years. Rome was the capital of a vast and powerful l\
empire. 6

a. Turn to the Mediterranean Basin Activity Map.
b. Give your Activity Map a title. Across the top of the mabeR
ROME TO BYZANTIUM.

c. In the Atlas, on page 42, look at map B. With ger @w the
boundaries of the Roman Empire in 186
dra

d. On your Activity Map, using a dash ndarles of
the Roman Empire in 180 CE not e exact.

e. Use the Atlas to help y, ollowing regions of the
Roman Emplre o
e Gaul e Britain
o Afri . Spam
n&ocate f Rome. Label it with a capital symbol @) .

WGO C e began to spread through the empire. The earliest

G( outbreak ere in Egypt and Africa.
\ On your Activity Map, in Egypt and Africa, draw plague symbols §).

OQ From 250 to 265 CE, plague spread throughout the Roman Empire.
Draw plague symbols @ in Spain and Anatolia.

c. Begin alegend for your map. In it, write ¢ = PLAGUE.

3. Disease weakened the Roman army that guarded the empire. Between
260 and 275 CE, the empire suffered its first major military defeats.

a. In the Atlas, on page 46, look at map B. With your finger, point to the
two regions that were lost between 260 and 275 CE.

b. On your Activity Map, mark these two regions with an X.
c. Inyourlegend, add X = ROMAN LANDS LOST.
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4. After 275 CE the Danube River and the Rhine River formed the
empire’s northern boundary in continental Europe.

a. Locate the Danube River, which flows from the Alps to the Black Sea.

Circle its label each time it appears.

21b
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b. Locate the Rhine River, which flows from the Alps to the North Sea.

Circle its label.

The Empire Splits Apart

5. The empire was too large to be ruled by one person. In 395 CE the
empire was permanently divided into two regions.

a. On your Activity Map, along 19°E longitude, from the Da“&

south to the Sahara, draw a line.

b. In the Sahara, west of your line, write and under, Q&Q
EMPIRE.

c. In the Sahara, east of your line, write a&rlm
EMPIRE.

d. Rome remained the Capl%“ est%Q Empire. Circle

Rome’s capital symb

e“‘e“

e. A city newly na came the capital of the Eastern
Roman Empi %age 46, point to Constantinople.
f. Toda lled Istanbul. On your Activity Map,
anbul s label write CONSTANTINOPLE.

symbol @ over the city symbol for Istanbul.

?\G\ Begmmng in 350 CE, migrating tribes moved westward across Europe.

New groups moved into Roman territory and began fighting for land.
Many of these battles were fought in the Western Roman Empire.

a. Inthe Atlas, on page 47, look at map C. With your finger, trace the

migration routes of the Vandals and the Visigoths.

b. On your Activity Map, using an arrow, draw the route of the Vandals.

Label it VANDALS.

c. Also with an arrow, draw the route of the Visigoths. Label it
VISIGOTHS.

d. Gaul, Spain, and Africa were captured by the Vandals. Draw an X
through each of their names.

7. 1In 476 CE the Western Roman Empire ended. The Eastern Roman
Empire was wealthier and easier to defend. It continued to flourish.

a. Below WESTERN EMPIRE, write ENDS 476 CE.

Nystrom
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b. The Eastern Roman Empire became known as the Byzantine
Empire. On your Activity Map, below EASTERN EMPIRE, write
BYZANTINE EMPIRE.
The Byzantine Empire

Nystrom

8. The Byzantine Empire was separate from the former Western Roman
Empire. The Byzantines spoke a different language and followed a
different branch of Christianity.

e\"

Below WESTERN EMPIRE, draw a cross 'I' Label it CATHOLIC. “\6

a.
b. Below EASTERN EMPIRE, draw a cross 'I' Label it ORTHODOX.
c. Latin was the main language in the former Western Roman $
Below CATHOLIC, write LATIN.
d. Greek was the main language in the Byzantme E @
ORTHODOX, write GREEK.
9. The Byzantine emperors faced i 1nvas1o part mplre
a. In the Atlas, on page 54, loos finger, trace the
invasion routes on the
b. Migrating trlbes t ?th On your Activity Map,
from the Dan j % present-day Romania, south into
Greece, arro &el it SLAVS.
@fmm the east. From Saudi Arabia west into
atrow. Label it ARABS.
e11g1 erences caused wars between the Byzantines and
Westertt Christians. From Italy east to Anatolia, draw an arrow. Label
it CATHOLICS.
e. Turkish warriors conquered Muslim Arabs and then invaded

Anatolia. From the southern coast of the Caspian Sea west into
Anatolia, draw an arrow. Label it TURKS.

10. Anatolia was the most important part of the Byzantine Empire. Most of
its people, and nearly all of its soldiers, lived in that region.

a.

b.

Anatolia was conquered by 1071. Draw an X through Anatolia.

In 1204, Constantinople was conquered by Western Christians. Draw
a battle symbol 3% at Constantinople.

The Byzantines reconquered their capital, only to lose it to the Turks
in 1453. Draw a second battle symbol 3¢ at Constantinople.

With the Turkish capture of Constantinople, the Byzantine Empire
ended. Under EASTERN EMPIRE, write ENDS 1453.

Mapping World History
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Name

Pulling It Together 2 1 d
From Rome to Byzantium m

Use pages 46-47 and 54 of The Nystrom Atlas of World History, your Activi Atlas
. L. ctivity Map
Activity Map, and Activity Sheets 21a-21c to complete the chart below. Map Marker
colored pencils

a. In the legend and on the map, color each half of the Roman Empire
in a different color.

b. Then complete the chart below the map.
NS = «
% N ¢
77 EUROPE

g
ﬁﬁ

AFRICA

= \

®
From Rome to 1 )
395 ‘ !
stern E ’%O:P
rn Empire S

QQ\ WESTERN EMPIRE EASTERN EMPIRE
o Capital

Religion

f‘ ASIA

Language

Main invaders

Year ended

*Using pages 42-47 of the Atlas and your completed Activity Map, create a
time line with four entries describing major events in the history of the
Roman Empire.

Nystrom
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Name

Ancient Greece and Rome

Historical Issues Today m

Should the boundaries of modern nations reflect the history of

the land?

Should a modern nation have the right to claim the land of another nation that they believe is
rightfully theirs? There are many perspectives on this issue. Use the following two perspectives

task below.

and additional information from pages 48-49 of The Nystrom Atlas of World History to complete the ‘

National boundaries should take into
account the historic religious, ethnic,
and cultural importance of the land.

e A government exists to serve its people. Where
land has been taken from these people, or is
central to their religious or cultural beliefs, a
government should be able to act on behalf of
its people and bring that land under its control.

¢ National boundaries are often arbitrary or
drawn by third parties. Where tensions can
eased by aligning national boundaries wi

cultural boundaries, all would benefi

Nations do not have the right t ﬁ\e
seize control of any land outsi r
recognized borders.
e [t violates interna iﬂ or one nation to

breach anoth % borders for any reason.

If nation ﬁ ed togtiolate this law, it

will b Sgcost gtional peace and

on.
jon to assume control of land

istorical claims violates the right of

e to self-determination, or the right to
a state and choose your own government.

ba
or

* A nation is entitled to protec [ttre a ai& The rights of one group of people should not
& be privileged over the rights of another.

appropriation b;gw “ o
G\>\¢ 00

.\hoose the side that you agree with more.

¢ When a government is motivated by the needs
of ancestral inhabitants or the dominant
ethnic or religious group, the needs of ethnic
minorities often suffer.

OQ 2. Look in Unit 3 to find information that you can use to support your choice.

3. Write a short essay in which you present your argument, supported by the bullet points and

specific information from the unit.

4. Be sure to use your own words. Rephrase any information that comes from the Atlas.

*Write a letter to the United Nations detailing your arguments for or against
a recent international boundary or name change.

Nystrom
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Name

Unit 3
Review a

Ancient Greece and Rome

In the last six lessons, you’ve looked at the development of Greek and Roman
civilizations. How much do you remember?

Circle the letter of the correct answer.

1. Which of these events started the Persian Wars?

a. The Greeks invaded Persia. c. Ionians rebelled against Persian
rule. 6
b. Athens became a democracy. d. Darius became emperor of Persia. “\

2. Which of the following is NOT true about ancient Greece?

a. It was a powerful country. 6
b. It was made up of city-states. ‘\o

c. Its was smaller than the Persian Empire.

d. It had many different forms of

government. Po

3. Look at the chart to the right. @P
Who Passed laws? 6? Members: All citizens over age 20

Role: Made decisions and passed
laws by majority vote

J 3 Y

a. senators

b. all citizens over v

. ondege T
embers: 500 randomly embers: 6,000 randomly embers: Ten electe

beca Members: 500 random| Members: 6,000 randorl Members: Ten elected

chosen citizens over age 30 chosen citizens assigned to citizens (the only elected
er re 0 ;
q ed g Role: Proposed laws and specific panels office)
reece and India carried out decisions made Role: Decided on cases by Role: Commanded armies

by the Assembly majority vote. A tie vote and navies. Decisions made

b Egypt and Arabia acquitted. Verdicts could not by a majority

be appealed

c. Macedonia and India

d. Egypt and Persia

5. Which of the following was an effect of the Punic Wars?
a. The Roman Republic went to war against Macedonia.
b. Carthage was destroyed.
c. The Roman Republic expanded into Spain and North Africa.
d. All of the above.

6. Which change occurred when the Roman Empire began?

a. Romans were led by a single ruler. c. Trade decreased.
b. No new land was conquered. d. A new capital was built.
Nystrom Mapping World History
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Name

Unit 3
Review

7. Which is true of Christianity?
a. It was based on the teachings of Constantine.
b. It became the official religion of the Roman Empire.
c. Early Christians persecuted Romans.

d. Christians believed in many gods.

8. Which cities were capitals of the Eastern and Western Roman Empires?
a. Alexandria and Persepolis  c. Carthage and Rome “
b. Rome and Constantinople d. Athens and Sparta 6

9. Which was a cause of the decline of the Roman Empire?

a. war with Carthage c. change in government “%

b. Roman expansion d. invasions

1 L (

338 BCE Weakened
Greece falls to Macedonia.

The Persian Empire

338 BCE
10. Look at the map. Which body of water was
(] Persian Empire

. -
west of the Persian Empire? Persian Em
a. Black Sea c. Mediterranean Sea ® Capital

b. Red Sea d. North Sea sYRIA Culture group

11. Which culture group was NOT part of the Persian Empire?
a. Parthia c. Armenia

b. India d. Egypt

Unit 3 looks at Greek and Roman civilizations from 3000 BCE to 500 CE
List three events from that time period. Explain in one or two sentences
why you think each is especially important.

Nystrom Mapping World History
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Empires and
Cultures of Asia

Lessons
23 Introducing Unit 4 110
24 Silk Road 112
25 Spread of Islam 116
26 Mongol Conquests 120

27 Chinese Dynasties 124 “
28 Imperial Japan ‘6
29 Historical Issues Today 6‘32

Assessment ‘ é
Unit 4 Review ® 133

Cross-Curricular Actiy

ies along the Silk Road. Then have

ea I%?tgs map to find pairs of cities that match each

|
- ° \\ //
S Understanding Weather Patterns @ -
~
\
sk students to choose one of the cities from the unit and research its

climate. Have students write a weather report for a day in both January

and July for that city.
Writing Thinking about Historic Change %O

Have students choose a region where Islam spread or a city, like
Samarqand, that was conquered by different empires. Ask students to
write journal entries for three people who lived in that region or city at
different points in history. Have them include details about changes
that occurred. '

Art Exploring Nomadic Culture
Working in groups, have students make models of a Mongol
tent, or yurt. Ask them to think about how its design reflects

Mongol culture.

Science Using Animals for Transportation V.
Divide students into groups to research an animal used for
transportation in Asia, such as the Bactrian camel, yak, or horse.
Ask each group to make a poster about the animal, its habitat,

and its uses.
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Name

Unit 4 Journal

Empires and Cultures of Asia |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer @%esti‘@i e unit.

o
N < *
QQ\G\P ®
o
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For use with pages 50-61 of The Nystrom Atlas of World History

bl .

Here’s a Tip!

® Walk students through each spread on pages 50-61 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred questions at the end of
each lesson on copies of the Unit 4 Journal. Or have students record the

answers in their own journals. ¢ ‘

Answers 06
Name : o —
Empires and Cultures of Asia ) ‘ : : ) _;'- ._2)3b :

Introducing Unit 4 vy ! Bhng: Main 1dea

tions: Based on the reading, what do you believe is the main idea or topic

For the Byzantine Empire and those that followed, trade beca
at connects all the empires and cultures mentioned? Write your answer in a few

unifying force. The Silk Road linked Europe, Asia, an
ti

e r- sentences in the space below.
aging the spread of trade, travel, religion, ientifi nological Answers will vary, but should address trade or the spread of cultures.
o

innovation. The Silk Road was a ki

i ople and, oo
traveling between these re; i
Arabia and the lands east ol was trade che Sil al
allowe: Is|

ire to strengthemsil ame is true of

E
re, which used a e rest of the Roman

& ‘more than a thousand years\Pfade had similar benefits for the
\ ang and Sung dynasties in China.

The Mongol Empire, the largest to rule lands in Africa, Asia, and Europe,

defeated the Islamic and Chinese Empires, but continued to spread Islamic
and Chinese culture throughout its vast territories. Trade and religion
allowed for the spread of these cultures among the smaller kingdoms of
Southeast Asia. Once the Ming dynasty defeated the Mongols, it too used
trade to consolidate its power and to extend its influence. Japan, which for
along time was protected against an invasion from mainland Asia, united

under the shoguns and expanded its trade with other civilizations.

g " i .
‘The Hagia Sophia in Istanbul, Turkey, was built during the Byzantine Empire.
In the Alas, on pages 50-51, look at the Unit 4 time line. Choose six events that you think

are important. Add them to your Time Line Folder. Be sure to write them under the correct
date and next to the correct region.

SST—

‘Mapping World History Nystrom Mapping World History
Empires and Cultures of Asia m Empires and Cultures of Asia

Nystrom

3¢ Answers will vary.
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Silk Road

For use with pages 50-51 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by asking students to think of food, music, clothing,
words, and other items we have adopted from other cultures.

Answers

Answers will vary. Students may mention any four of the following in each

category:

Landscapes Crossed: Taklimakan Desert, Gobi, Tien Shan Mountains,
Kunlun Mountains, Pamirs, Plateau of Iran, Zagros Mountains

Culture Regions Connected: China, Mongolia, India, Persia, Arabia, Eastern | ‘
Europe

Goods Traded: Silk, horses, frankincense, gems, spices, cotton, woo 6
glassware, porcelain \

Ideas Exchanged: Buddhism, Christianity, Islam, paperm,

3¢ Tweets will vary. Students may mention cult ajor cities

ure
and should name at least one item being excié

\
¥
Spread of Islam
For with’pages 52-53 of The Nystrom Atlas of World History

Special Note
Each student will need three copies of Activity Sheet 25d.

Here’s a Tip!

® DPut together a sample flip booklet to show the class. Follow the
instructions on Activity Sheet 25d.

Here’s an Interesting Fact!

® Islamic cities like Baghdad and Cairo became great centers of learning.
Muslim scholars studied the works of the ancient Greeks and made
great discoveries in math, astronomy, and architecture. These ideas also
shaped Western European science.

Answers

Maps Maps will vary. Be sure that students have added the date of the
boundaries shown to each legend. Use pages 52-53 in the Atlas to
check the boundaries.

3¢ Answers will vary.

Mapping World History
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Mongol Conquests

For use with pages 56-57 of The Nystrom Atlas of World History

Here’s a Tip!

® Explain to students that wars between nomadic or migrating cultures
and settled cultures have occurred throughout history, as in ancient
Mesopotamia, early China, or the Roman Empire. Remind students of
what they learned about these conflicts in other units.

Answers
1206
1215
1219  Mongols attack Samarqand.
1227  Genghis Khan dies. @
1279  Mongols conquer Sung Empire. \6
Students should also add two more dates of their own to the & el
3¢ Story rewrites will vary. Students should write it fro${

eM

of a Mongol foot soldier or one of the people attack
They should describe the event in vivid detail

\
. o ¢

Chinese Dvnasties

G\

Ql udents that the North China Plain is where early Chinese
ilization emerged. Explain that this region remained important
throughout Chinese history.

Temujin becomes Genghis Khan.
Mongols attack Dadu (Beijing).

int of view
ongols.

55" 5% and 59 of The Nystrom Atlas of World History

Dynasties Capital(s) Was Land Enemies Population
AnSWCrS years in power Gained or Lost? Changes
Tang Changan Gained Tibetans Shifted south
618 - 907 Manchurians
Sung Kaifeng, Lost Manchurians Shifted south
960 - 1279 Hangzhou Mongols
Yuan
Beijing Gained Chinese Decreased
1279 - 1368
Ming Nanii . : .
anjing, Beijing Gained Manchurians | Shifted north
1368 - 1644

3% Reviews will vary. Students may mention that the North China Plain was
heavily populated, that it included good farmland, or that it was a center
of early Chinese culture. ¢

Mapping World History
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Imperial Japan

For use with pages 60-61 of The Nystrom Atlas of World History
Answers

Cause Effect

Buddhism, Confucianism, and Chinese

Japan has increased contact
writing are introduced to Japan.

with China and Korea.

All land becomes the property of
the emperor. New cities are built.
Civil service exams are introduced.

Taika Reforms begin.

Private estates develop that are
owned by clans or temples.

W‘“

Samurai are hired to

Former emperor tries to regain power.

and is made the em
general,” or shogun.

gun becomes the real leader in
Japan.

Historical Issues Today

For use with pages 62-63 of The Nystrom Atlas of World History
Here’s a Tip!

Begin the lesson by discussing with students the meaning of American
culture. Have students suggest typical foods, traditions, celebrations,
etc. that best symbolize American culture. Then, have them talk about
ways that culture has changed in recent years.

Answers
¢ Answers will vary.

Mapping World History
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For use with pages 50-61 of The Nystrom Atlas of World History
Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 50-61 of the Atlas and write any
questions they have.

Answers

1. d S. c 9. d
2. [ 6. a 10. d
3. b 7. [ 11. b
4, a 8. a

¥¢ Answers will vary. Students may mention a new idea spread on
Road, the emergence of Islam, the rise of Islamic Empires,

Mapping World History
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Name

Empires and Cultures of Asia 2 3 a-
Introducing Unit 4 A e

For the Byzantine Empire and those that followed, trade became a central

unifying force. The Silk Road linked Europe, Asia, and Africa, encour-

aging the spread of trade, travel, religion, and scientific and technological

innovation. The Silk Road was a kind of highway for people and goods «
traveling between these regions. For example, the Islamic Empire conquered “\6
Arabia and the lands east of it, but it was trade along the Silk Road tha 6

allowed the Islamic Empire to strengthen its hold. The same is

the Byzantine Empire, which used trade to outlast the

Empire by more than a thousand years. Trad 6&‘ the

Tang and Sung dynasties in China
The Mongol Empire, th E @ g Africa, Asia, and Europe,
defeated the Isl &es but continued to spread Islamic

and Chix@*xre t“

for d of these cultures among the smaller kingdoms of

ut its vast territories. Trade and religion

Q\G ISoutheast Asia. Once the Ming dynasty defeated the Mongols, it too used
? trade to consolidate its power and to extend its influence. Japan, which for
a long time was protected against an invasion from mainland Asia, united

under the shoguns and expanded its trade with other civilizations.

Nystrom Mapping World History
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Close Reading: Main Idea

Directions: Based on the reading, what do you believe is the main idea or topic
that connects all the empires and cultures mentioned? Write your answer in a few
sentences in the space below.

The Hagia Sophia in Istanbul, Turkey, was built during the Byzantine Empire.

In the Atlas, on pages 50-51, look at the Unit 4 time line. Choose six events that you think
are important. Add them to your Time Line Folder. Be sure to write them under the correct
date and next to the correct region.

Image source: iStock.com/prmustafa
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Empires and Cultures of Asia 2 4a
Sill Road A Ars

The Silk Road was a network of trade routes that connected Asia, Activityll\\}II:;
Africa, and Europe. In this lesson, you’ll learn about goods and ideas that were Map Marker

exchanged along the Silk Road. Use pages 50-51 of The Nystrom Atlas of World History
to complete this activity.

Landscape of the Silk Road @

1. From the 400s to the 1500s, the Silk Road was the most important trade “\

route in Asia.

b. Give your Activity Map a title. Across the top of the ma

a. Turn to the Asia Activity Map. g %i

SILK ROAD.

c. In the Atlas, look at the map on pages 50-5 \?&ur ﬁletrace
he

the Silk Road from Changan to Bagh
d. Many other trade routes were conn t With your
finger, trace the routes east of Baghdad
2. Traders traveled alon I& g s called caravans. Most
traders traveled o the

a. From Chi ourn ega at the city of Changan (present-day
p, circle the city symbol for Xian and label
it

caravans moved northwest to a mountain pass. At

\G\i 40°N 100 E draw a mountain pass symbol )(

c. Using the map in the Atlas, on your Activity Map, draw a line from
Changan to Dunhuang.

o d. After the pass, the caravans reached the Taklimakan Desert, one of
the world’s driest regions. Draw desert symbols “$i&# in the
Taklimakan Desert.

e. The Taklimakan Desert was surrounded by mountains: the Tien
Shan to the north and the Kunlun Mountains to the south. Draw
mountain symbols AAA along each of these mountain ranges.

f. Following the mountains, traders traveled along the edge of the
desert. Outline the Taklimakan Desert, the flat area between the
mountains.

g. Traders stopped for water and supplies at the city of Kashgar. From
Changan, it took six months to reach Kashgar. At the westernmost
tip of the Taklimakan Desert, just south of 40°N, draw a water
symbol ¢ . Label it KASHGAR.

Nystrom Mapping World History
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IR [T " C——
3. From Kashgar, caravans continued their journey through the rugged
Pamirs to the great city of Samarqand.

a. On your Activity Map, along the Pamirs, draw mountain symbols

ANAN.

b. The route led across the Pamirs to Samarqand, the oldest city in
Central Asia. Along the Pamirs, from Kashgar to Samarqand, draw a
line.

c. Samarqand’s location in a river valley helped it grow into a powerful
city. Many traders exchanged their goods there. At Samarqand, draw 6

a water symbol () . “\

Culture Regions of the Silk Road I a

4. From the market cities of Central Asia, goods were ca“geigh-
boring culture regions. ?

a. In the Atlas, look at the map on pages OIHMI‘C

regions labeled along the Silk Road?
ed

b. From Samarqand, some trade v toward India. On
your Activity Map, fro an 1, draw a line. Label it TO
INDIA. 6

c. Others travel thwesg to ersia. From Samarqand to
present ,dr e. Label it TO PERSIA.

d T otr Baghdad, where Arab traders came to buy

oods. Fr amarqand to Baghdad, draw a line. Label it TO ARABIA.

\p Other s traveled on to the Byzantine Empire. From Baghdad to
present-day Istanbul (formerly Constantinople), draw a line. Label it

Q?\ TO BYZANTINE EMPIRE.

Trade Goods I

5. Caravans carried goods east and west along the Silk Road. The journey
across harsh deserts and rugged mountains was long and dangerous.
Only small amounts of lightweight goods could be transported.

a. Many valuable goods came from China. Look again at the map in the
Atlas. Point to three goods that originated in China.

b. On your Activity Map, in Russia, draw a long arrow pointing west.
Label it TO WEST.

c. Silk was one of the most valuable trade goods in the ancient world.
For centuries, only the Chinese knew how to make silk. In China,
draw a silk symbol

Nystrom Mapping World History
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d. Because silk was so hard to find in the west, merchants charged
high prices for it. Along the arrow pointing west, draw a silk
symbol

e. The nomads of Central Asia raised strong, fast horses. The Chinese
called them “Horses of Heaven.” North of Kashgar, draw a horse

symbol U

f. Chinese emperors used these horses in warfare. From northern India
to China, draw a long arrow pointing east. Label it TO EAST.

g. Along the arrow, draw a horse symbol U \6@
Cultural Exchange %6

6. Travel along the Silk Road spread religious beliefs across c&mns.
The spread of religion changed Asian civilizations. ‘1
a. By the 500s, Buddhism had spread from Indi

Korea. In India, draw a Buddhism sym &
eled woad. By the
tianity symbol 'I'

700s they had reached Chin r1 01 .
c. By750,Islam had spremrabl amarqand. Trade helped
a.l

spread Islam east raw an Islam symbol .

b. Christian missionaries from Syria al

d. Along the irr w the symbol for each religion.

7. Cont *en c@elped spread new discoveries. Contact also
re

seas th\devastating results.

y th ntury, paper had been invented in China. On your

Activi ap, in China, draw a paper symbol
?\ In the 700s knowledge of papermaking began to spread across Asia,

Q reachlng Europe 400 years later. Along the arrow pointing west, draw
a paper symbol D

c. Indian mathematicians developed the number system we use today.
In India, write 1,2,3.

d. Arab scholars refined this number system and introduced it to
Europe. The new numbers were called Arabic numerals and are still
used today. Along the arrow pointing west, write 1,2,3.

e. In 1330, China suffered an outbreak of the bubonic plague. By 1346
the disease had reached Europe. In China and along the arrow
pointing west, draw plague symbols @.

f. As ships improved in the 1500s, sea trade-routes became more
important than the Silk Road. In the Indian Ocean, draw a ship

g. Next to the ship, write SILK ROAD TRADE DECLINES.

Nystrom Mapping World History
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Pulling It Together

24d

Silk Road ANrE

Use pages 50-51 of The Nystrom Atlas of World History, your Activity __ Atlas

.. Activity Map

Map, and Activity Sheets 24a-24c to complete the chart below. Map Marker
Landscapes Crossed Culture Regions Connected

® Taklimakan Desert

: o 6“\6“

qu\G Goods Traded

® Silk
[
o

Ideas Exchanged

® Buddhism

*Imagine you are a Silk Road trader with a Twitter account. Write three
tweets about your journey. Be sure to mention where you are from, where

you are going, and what goods you are carrying. ¢

Nystrom
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Empires and Cultures of Asia 2 5 a
Spread of Islam R 2are

In the 600s a new religion, Islam, began in Arabia. In this lesson, Activit ?\;':5
you’ll learn how Islam spread in Africa, Europe, and Asia. Use pages 52-53 of Map Marker
. . .. lored il
The Nystrom Atlas of World History to help you complete this activity. O e
stapler
Beginnings of Islam I
1. Before 600 several religions were practiced in the Middle East. 6«

. Give the Activity Map a title. Across the top of the map, write spr
of Islam.

a. Turn to the Asia Activity Map. “\
b 12

c. Judaism and Christianity were both practiced in areas o
by the Roman Empire. West of Jerusalem, Wr1te .l

CHRISTIANITY. g
d. On the Arabian Peninsula, each city h g desses.
There was a building in Mecca w1th Is w, the area.
In the southeastern Arablan P wr1 GODS
2. Islam began in the city, was the founder of the

new religion. §
a. Inthe A Y%ge S ad e History Question.

Mecca around 570. On your Activity Map,
sula, near Mecca, write Muhammad.

Wear so draw an Islam symbol ( .

Q\G 3. Muslims believe Muhammad was one of several messengers of God.

a. Abraham and Moses were also considered messengers of Islam. In the
Atlas, on page 14, on map A, read the callouts about Abraham and
Moses. Also read the History Question.

b. Another messenger of Islam was Jesus. On page 44, on time line A,
read the entries about Jesus.

c. Islam share some of the same teachings as Judaism and Christianity.
Draw brackets [ ] around JUDAISM and CHRISTIANITY.

4. In 610, Muhammad began receiving messages from God, whom Muslims
call Allah.

a. In the Atlas, on page 52, look at picture A and read its caption.

b. The Qur’an (also spelled Koran) contains the messages Muhammad
received from Allah. On your Activity Map, in Arabia, draw a book
symbolm and label it Qur'an.

Nystrom Mapping World History
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5. Many people in Mecca did not like Muhammad’s teachings. They
threatened his life. In 622, Muhammad and his followers, called
Muslims, fled to the city of Medina—beginning the spread of Islam.

a. In the Atlas, on page 52, look at map B. Point to city of Medina.
b. On your Activity Map, from Mecca to Medina, draw an arrow.
c. Label the arrow 622.
d. AsIslam continued to spread, Medina became the capital of the
Islamic Empire. In Medina, draw a capital symbol &. “
e. The Muslims fought several battles with Mecca for control of the 6

area. Between Medina and Mecca, draw a battle symbol 6“\

Muslims should live in one community ruled by Mushms
in 632, Islam had spread into central Arabia.

6. Muhammad was both a political and religious leader. He believe éﬁ

a. In the Atlas, on page 52, look again at map B ur ﬁ , trace
the boundary of land under Islamic rul
b. On your Activity Map, draw the bo w

c. In the region you drew, er;ﬁ

Islam Spreads I

7. Islam co wpre Muhammad’s death through military
conq us im vanced through Asia, Africa, and Europe.
Vurm gn'of the four rulers following Muhammad, the

Islami1 ire grew considerably. From the boundary you just drew

E\G\ to Egypt, to the Caucasus Mountains, and to Iran, draw arrows.

b. In 661 the capital of the Islamic Empire moved to Damascus. In

oe present-day Syria, at Damascus, draw a capital symbol ®.

8. During the next two centuries the Islamic Empire continued to grow,
though at a much slower rate.

a In the Atlas, on page 52, look at map B. With your finger, trace the
boundary of land under Islamic rule by 850.

b. By 850, Islam had spread across northern Africa and into Spain. On
your Activity Map, from Egypt west, draw an arrow.

9. Culture groups in Central Asia, such as the Turks and the Afghans,
converted to Islam. Conquests by these groups helped spread Islam in Asia.
a. In Turkmenistan and Afghanistan, draw Islam symbols C.
b. In 1065, Turks began migrating to the Byzantine Empire. From
Turkmenistan to eastern Anatolia, draw an arrow.

Nystrom Mapping World History
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c. In the 1200s, Turkish and Afghan groups conquered northern
India. From Afghanistan to northern India, draw another arrow.

10. In the 1200s the Mongols conquered most of Asia. Many Mongols
converted to Islam and spread the religion within their kingdoms.

a. In the Atlas, on page 57, look at map E. Point to the Mongol
kingdoms that were Muslim.

b. Onyour Act1v1ty Map, south of Lake Balkhash, draw an Islam
symbol ( 6“

11. Ocean trade routes connected regions along the Indian Ocean. Throug 6“\

trade, Islam spread into Southeast Asia and East Africa.

a. Muslim Arab traders controlled most of the Indian Ocean E
routes. In the Atlas, on page 53, look at map C. Wlth

trace the sea trade routes.
ea trad .On
v wa C.
rade network. From

c. Eastern Africa was also par Indi
the Persian Gulf to E ‘? route. Near Mogadishu,
draw an Islam s aé
Five Pillars of Islam b*»

Wlms h SSIC duties, the Five Pillars of Islam. These pillars

b. Islamic influence reached Southeast Asia a
your Activity Map, from the northern
Southeast Asia, draw the sea route.

ovide a ework for all aspects of Muslim life.
\G In the Arabian Sea, write and underline FIVE PILLARS OF ISLAM.
Q? b. In the first pillar, Muslims proclaim that there is no god but Allah
o and that Muhammad is a messenger of Allah. Under FIVE PILLARS,

write 1. ONE GOD.

c. In the second pillar, Muslims pray five times a day facing Mecca. In
Muslim areas, they are often called to prayer from a minaret on a
mosque. Under FIVE PILLARS, add 2. PRAYER.

d. The third pillar is almsgiving. Muslims are expected to donate to the
needy. Under FIVE PILLARS, add 3. CHARITY.

e. The fourth pillar is fasting. During the monthlong observance of
Ramadan, Muslims consume no food or beverage from dawn to dusk.
Under FIVE PILLARS, add 4. FASTING.

f. The last pillar is a pilgrimage, or hajj, to Mecca at least once in a
lifetime. In the Atlas, on page 53, look at photo D of a hajj.

g. On your Activity Map, under FIVE PILLARS, add 5. HAJJ.

Nystrom Mapping World History
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Pulling It Together 2 5 d
A Are

Use pages 52-53 of The Nystrom Atlas of World History, your Activity Map, _Atlas
.. . Activity Map
and Activity Sheets 25a-25c¢ to help you make a flip book. Map Marker
lored il
a. Choose three of the following years: OO eissors
tapl
*632 *661 *850 ¢ 1200 ¢ 1500 e
staple here
b. On each copy of the map below, in the legend, write
the year.
c. Then color the Islamic lands for that year.
d. Cut out the maps along the dashed lines.
e. Assemble the maps in chronological order.
f. Staple the top of the maps to make a flip book.

- VRN R
Emwgé & AS 0? ﬁ
iocsAN EUROPE ~ - 'Pé 00
5 G el

. R
NORTH AFRICA ‘
SAHAR * \ o

. ARABIA INDIA
.Tlmb u

<2
» AFRICA

[N
N Oﬁges R

%
EAST AFRICA

>

SQUTHEAST
INDIAN S ¢
OCEAN S .
]

PO Y A

Islamic Lands

Based on what you learned in this lesson, list four facts about the history of the
Muslim religion.

Nystrom Mapping World History
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Empires and Cultures of Asia 2 6a
Mongol Conquests F V4

In the 1200s, Mongol armies conquered most of Asia and parts of . Atas
Activity Map

Eastern Europe. In this lesson, you’ll follow the Mongol armies on their path Map Marker
of conquest. Use pages 56-57 of The Nystrom Atlas of World History to complete
this activity.

1. The Mongols lived on the dry, cold grasslands of
Central Asia. These grasslands, known as the Steppes «
extend across Asia and into Europe. e
a. Turn to the Asia Activity Map. \
b. Give the Activity Map a title. Across%ﬁof the
map, write MONGOL CONQU

c. The Mongol homeland ‘@ ed in present-day
Mongolia. Find M iddon the map and underline

its label. 6

d. Much of Qa is g:)y unforested grass-
lands. gr ? above the label for
I\Pgo ia, é ssland symbol wwuuwn,

T 7

2. 1 1100s the Mongol people were divided into
980 ‘r}na tribes that often fought with one another.
One spring day, Ing enghis Khan later would unite the tribes of Mongolia
some dried mut e [an “ to build a vast empire.
ance?tor v'uj nj i a. On your Activity Map, label northeastern Mongolia
her fiv elgu . . ) .
, . MERKIT, one of region’s major tribes.
etei, Buqu-qatagi,
u-salji, and Bodonchar- b. Label northwestern Mongolia TATAR, another major
ungqaq, sit down in a row. tribe.
o She gave each an arrow shaft,
saying: “Break it.” They broke 3. Many of the Mongolian tribes were nomadic, meaning
the arrow shafts easily and they moved around and did not have permanent
threw them aside. Again, she homes.

took five arrow shafts and a. One such tribe was the Ongirrad. In southeastern
bound them together. She gave Mongolia, write ONGIRRAD.

the five bound shafts to each in b b h ) h I
turn, saying: “Break them.” Each . Another was the Kerait. In southwestern Mongolia,

tried, but none succeeded. write KERAIT.
Unknown Mongol' c. Genghis Khan was born with the name Temujin. His

M father was the chief of a small nomadic tribe. Below
the labels for Ongirrad and Kerait, write TEMUJIN.

Nystrom Mapping World History
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The Merkit people fled at
night in panic down the Selenge.
Our soldiers, despite the
darkness, followed closely on
their heels, robbing and looting.
Temujin went [among] the
panic-stricken fugitives, crying,
“Boerte! Boertel” Lady Boerte,
who was among those fleeing,
heard and recognized Temujin’s
voice. She got down from the
cart and ran towards him. .. By
the light of the moon, [Temujin]
recognized Lady Boerte. At
this unexpected meeting, they
embraced.

Unknown Mongol?

1*\"\

mlsaar:es to Toril Khan of
o the Kerait [Temujin’s godfather]

éa and Suegegel were sent

to tell him that [they] made
Genghis Khan [Temujin] the
khan. Toril Khan said: “It was
right to make my son Temujin
the khan. How can you Mongols
live without a leader? Do not
destroy the harmony that you
have [established], do not undo
the bond that you have [tied],
do not tear up your collar.”

Unknown Mongol®

e Was  tun U

Nystrom
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4. Some tribes had alliances with one
another.

a.

5. Other tribes were bitter enemies.

a.

. After Temujin m

26D
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Temujin’s father had an alliance with the Kerait tribe.
On your Activity Map, draw a line connecting KERAIT

with TEMUJIN.

. Temujin’s father arranged for him

daughter of an Ongirrad chief, stre
bond between the two tribes. Draw
ONGIRRAD with TEMUJIN.

When Temujin was a boy, his fathe
members of the Tatar tribe. N
draw a poison symbol @

e

northern Mongolia.

@soned by
@e ATAR label,

to marry the
ngthening the

aline connectm%

&y Bogrte of the Ongirrad,

emujin formed an

chased them along

ern Mongolia. The Selenge

6. Many Mongolian tribal chiefs were impressed by
Temujin’s bravery and leadership.

a.

After several military victories, Temujin was made

leader of the Mongolian tribes. Fro

on he was known as Genghis Khan,

m that point
or Universal

Ruler. In the Atlas, on page 57, look at picture D of
Genghis Khan and read the caption.

. Then, on page 56, look at map A. With your finger,

trace the boundary of the area controlled by the

Mongols in 1206.

On your Activity Map, using a dashed line, draw the

boundary of this area.

. The Mongols were now united under Genghis Khan

and had one of the most powerful armies in the
history of the world. The year was 1206. Inside the

boundary, write 1206.

Mapping World History
121 Empires and Cultures of Asia
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7. The first foreign land that Genghis
Khan invaded was China.

1214

They were fierce, arrogant,
heartless, and men of gall. It
is said to have been for these

a. From Mongolia to Beijing, draw an arrow.

b. China was ruled by the Jin dynasty, also known as the

reasons that they [were called] Jurchens. The Mongol army captured the Jin capital
the Jurchens. Genghis Khan Dadu, present-day Beijing, in 1215. Near Beijing,
made these arrogant people write 1215.

submit [to him] and destroyed c. Genghis Khan ordered the capital burned, the first of,
the Jurchen clan. Genghis Khan many cities he would destroy. Near Beijing, draw;
made their people, and the fire symbol @ 6

tribes [they ruled], his slaves. 6
Unknown Mongol* | 8. Next, Genghis Khan headed west towa@

M Caspian Sea. §
a
my

a. From Mongolia to S , draw an arrow.
b. In 1219, Genghis ptured and burned
Samarqand. marq %{e 1219 and draw a
fire sy\ib 0
B Ehis $|;1nued his conquest of central Asia,
1220 un cittes and terrorizing neighboring
Before joining battle, Ger$ ki s.
Khan discussed t he ba, N 1 ‘a enghis Khan died in 1227, while fighting in
orders [before his s i . .
; Central Asia. In the Atlas, on page 56, look again at
we triumph over
Wi

emy, |

us not stoptfor bBty. map A. With your ﬁflger, trace the boundaries of the
I - é@wm conquests of Genghis Khan.
t not be ours? [Then] b. On your Activity Map, using a solid line, draw the
divide it among ourselves. boundary of the Mongol Empire in 1227. Label the
w’ the enemy forces us to area MONGOL EMPIRE 1227.
o retreat, let us return to the
place from where we began our 10. Despite his reputation as a ruthless conqueror,
attack. Those who do not do so Genghis Khan did much to improve Asia.
will be executed.” a. Genghis Khan established the first Mongol code of
Unknown Mongol® laws, called the Yasak. In the Mongol Empire, draw a
M law symbol m

b. Genghis Khan also promoted learning among his
people. In the Mongol Empire, draw a book symbol
L.

c. Genghis Khan brought order to his vast empire,
which led to renewed trade between Europe and
Asia. In the Mongol Empire, write trade.

Nystrom Mapping World History
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Pulling It Together 2 6d
ANe

Use pages 56-57 of The Nystrom Atlas of World History, your Activity Map, Activity"\\}l':;

and Activity Sheets 26a-26c¢ to describe important events of the Mongol Map Marker
Empire on the time line below. Also add two more events to the time line.

1206

1219

1200 125 0 0 1300

Choose one of the story boxes in the lesson. Rewrite it from the point of view
of a foot soldier in Genghis Khan’s army or of the people attacked. ¢

Nystrom Mapping World History
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Empires and Cultures of Asia 2 7a-
Chinese Dynasties F V4

During its long history, China has been ruled by several different Activity"\\}lﬁ‘;

dynasties. In this lesson, you’ll learn about changes in China during the Map Marker
Tang, Sung, Yuan, and Ming dynasties. Use pages 55-57 and 59 of The Nystrom Atlas
of World History to complete this activity.

1. Although the boundaries of China changed from dynasty to dynasty,
throughout Chinese history, the area around the North China Plain

has been the center of government, economy, and population. \6‘
a. Turn to the Asia Activity Map. “

b. Give your Activity Map a title. Across the top of the map, write %6
CHINESE DYNASTIES.

c. Draw a dot at each of these locations. o
40°N, 110°E 30°N, 120°E
30°N, 110°E 40°N, 12

0 g )
d. This area is the Chinese heartland. 6t the 6@: dotted

line to form a box.

e. Much of China’s best fa Was h1s region. In the
box draw a farm

f. This region h een e ulated throughout much of its
hlstow atlon Symbols %%%
Tang Dynasb "
In 618 the irst emperor of the Tang dynasty took power. Tang

emperors built strong armies. They extended China’s western bound-
aries farther than any other dynasty.

a. In the Atlas, on page 55, look at map D. Point to the Tang capital.

b. On your Activity Map, at Changan (present-day Xian), draw a
capital symbol @ and label it T for Tang.

c. During the Tang dynasty, the region around the Silk Road also
became part of China. From Xian west to the city of Samarqand,
draw an arrow.

d. Tang rulers built one of the largest empires in Chinese history. Near
Samarqand, write TANG.

3. Invasions weakened the Tang dynasty. Invasions also affected where

people lived in China.
a. Tibetans invaded western Tang lands. On the Plateau of Tibet, write
TIBETANS.
Nystrom Mapping World History

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 1 24 EmpireS Gnd CUItUI’eS Of ASIG



27b

LT "
b. From TIBETANS to the western Taklimakan Desert, draw a

dashed arrow ==3.
c. In eastern China, people began to move south to escape invasions

from the north. Below the Tang capital, draw a population symbol %

and an arrow pointing south *

d. Invasions led to the decline of the Tang dynasty. Below TANG, write
618-907.

Sung Dynasty
4. 1 6“\

In 960 the Sung dynasty took control of China. These rulers proved
powerful than the Tang. After invaders conquered northern Chi t@
Sung Empire became the smallest empire in Chinese historQ

a. In the Atlas, on page 55, look at map D. Point to V&‘ s of Sung

China in 960 and 1127. ? g
b. Later, Sung rulers moved their capital cause ons

from the north and northwest. On

of each capital, draw a capital b L S.
c. During the Sung per@&le e the most densely
populated region a~ Sou ge angtze River, write SUNG.
d. In 1127 invad M c&ok control of the northern part
of the e & abel nchurian Plain MANCHURIANS.

e. F

tivi the location

CH to the northern Chinese Heartland, draw a

I
dashed ar s
p‘ : he 1o orthern China increased migration south. Near the SUNG

\G\ label, draw a population symbol % and an arrow pointing south *
Q? g. The southern Sung Empire thrived for many years. In 1250 the
o Mongols attacked the empire. Label Mongolia MONGOLS.

h. From MONGOLS to the southern Chinese Heartland, draw a dashed
arrow ==,

i. The Mongols conquered all of China and ended the Sung dynasty.
Below SUNG, write 960-1279.

Yuan Dynasty

5. By 1279 the Mongols had conquered both northern and southern China.
They were the first foreign rulers to control all of China.

a. At first the Mongols ruled China from their capital in Mongolia.

In the Atlas, on page 56, look at map A. Point to the capital of the
Mongol Empire.

Nystrom Mapping World History
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b. On your Activity Map, at the location of the Mongol capital,
draw a capital symbol @.
c. The Mongols ruled China as the Yuan dynasty. Next to MONGOLS,
write = YUAN.
d. The Yuan dynasty moved their capital from Karakorum to Beijing.
Label Beijing with a capital symbol @ and a Y.

e. Under the Yuan dynasty, new regions became part of China. In the

Atlas, on page 57, look at map E. With your finger, trace the bound-
aries of the Yuan dynasty, which was also called the Great Khanate. 6

6. Yuan emperors faced many challenges. 6“\
a. Inthe 1300s plague spread through China. The North China Rlai

north of the Huang He, lost 90 percent of its population
Chinese heartland, draw a plague symbol ©.
Vi ﬁu d

b. The Chinese did not accept Mongol rule. The t ht the
Yuan dynasty. In the heartland, draw a co mbol FX.

c. In 1368, Chinese rebel armies defea on nded the
Yuan dynasty. Below YUAN, wagite 1 —1360

Ming Dynasty | “o 6?
7. In 1368 th kas poger. Northern and southern China
were i urﬁ ese rule.
c

T rst M ital was in southern China. In the Atlas, on
Mage at map D. Point to the first capital of the Ming dynasty.

G\ b. On youf Activity Map, at the location of Nanjing, write @ M.
\ c. In 1421, to help rebuild northern China, Ming rulers moved the

oe capital north to Beijing. Add an M next to Beijing.

d. Under the Tang, Sung, and Yuan emperors, the population of the
north had decreased significantly. The Ming emperors encouraged
people to move back north. East of Beijing, write Ming.

e. Near MING, draw a % and an arrow pointing north f

Ming rulers added new territory in the north by invading Manchuria.
From Beijing to the Manchurian Plain, draw an arrow.
g. Wars with the Manchurians continued for many years. In 1644,

Manchurian armies captured Beijing, ending the Ming dynasty.
Below MING, write 1368-1644.

Nystrom Mapping World History
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Pulling It Together

Chinese Dynasties m

Use pages 55-59 of The Nystrom Atlas of World History, your Activity Map,
and Activity Sheets 27a-27c to complete the chart below.

27d

a. In the first column, fill in the start and end dates of each dynasty
below its name.

b. Fill in the next three columns.

c. In the Population Changes column, identify whether population
shifted north, shifted south, or decreased while that dynasty ruled.

Atlas
Activity Map
Map Marker

\6“‘

Dynasties Capital(s) Was Land Enemies G lation
years in power Gained or Lost? : 9 anges

Tang ?‘\ E

sung $®I ?$
Yuan o : “

Ming

Notice that the capitals of the Tang, Sung, Yuan, and Ming dynasties are

located in or near the North China Plain. Use what you have learned in this

lesson to write a travel-type review about the region.

Nystrom Mapping World History

Reproduce for classroom use only. © 2020 Social Studies School Service. www.soc

ialstudies.com

127

Empires and Cultures of Asia



Empires and Cultures of Asia 2 8 a-
Imperial Japan R Ars

Japan is the easternmost civilization in Asia. Throughout its . Atas
Activity Map

history, Japan has taken ideas from other civilizations. In this lesson, you’ll learn Map Marker
how Chinese ideas combined with Japanese culture. Use pages 60-61 in The Nystrom colored pencils
Atlas of World History to help you complete this activity.

1. Japanese civilization developed on three large islands.

a. Turn to the Asia Activity Map. Fold the map in half, so the eastern «
side faces up. \6
b. Give the map a title. Across the top of the map, write 6“

IMPERIAL JAPAN. @

c. In the Atlas, on page 60, look at map A. Point to the isla
Honshu, Kyushu, and Shikoku.

d. On your Activity Map, draw a circle around th?@slz&é

O* \C
Early ]apanl Po 00

2. By the year 300, Japan had a&d C the Yamato
Plain, the area of Hon ort 1kBku, rulers (later called

emperors) began cont$ e rest of the islands.
a. Emperogsti I co ted’ thousands of laborers to build large
to . Activity Map, on Honshu northeast of
Slb(u, dzaw nd symbol /\.
the e also sent armies to support their allies in Korea.
G\ From n to Korea, draw an arrow.
?\ c. In the Indian Ocean, write and underline EARLY EMPERORS. (Note:
? This is the first of three columns you’ll add to the map.)
o d. The Japanese practiced Shintoism, a religion that worships spirits

in nature. The emperor was the country’s religious leader. Under
the EARLY EMPERORS, write CHIEF PRIEST.

3. Uji, important families or clans, also were very powerful. The Soga clan
controlled the emperors.

a. Sogaleaders married their daughters to the emperors. Then
they would rule as family members of the emperor or through
any children the emperor had. Under EARLY EMPERORS, add
CONTROLLED BY SOGA.

b. Other clans often ignored the emperor. In 527 a military expedition
to Korea was diverted to put down a rebellion by a clan on Kyushu.
On Kyushu, draw a conflict symbol %&

Nystrom Mapping World History
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Foreign Ideas

A New Japan

4. Increased contact with China and Korea transformed Japanese society.

a. In the Atlas, on page 60, look at map A. Identify the ideas that came
from Korea and China to Japan. Also look at page 23, chart D, for an
example of Chinese writing.

b. On your Activity Map, on the Korean Peninsula, draw a Buddhist
symbol

c. In China, draw a government symbol m and a Chinese writing
symbol :q:

5. Japanese leaders combined these new ideas with their culture. In 59 6
Prince Shotoku of the Soga tried to make Japan more like Chi

a. He invited craftsmen, Confucian scholars, and Buddla ers to
Japan. In China, draw a consultants symbol %

b. Shotoku had a Buddhist temple built near@ toda Q st
wooden building in the world. Near h d, dlé ple

symbol TT.

c. He also wrote a Confuci th luded ranks based on
exams, not clan. Nor tltutlon symbol D
6. In 645, Nakatom atarj ce Nakone Oe overthrew the Soga
and radi for apan in the Taika (“Great Change”) Reform.
a Ref ed the government and society of Tang China.
as of E PERORS, write and underline TAIKA.

NO PRIVATE PROPERTY.

c. New cities were built using Chinese plans. Under TAIKA, add
NEW CITIES.

d. The civil service exam system introduced by Shotoku was revived.
Under TAIKA, draw a constitution symbol U

G\ All la apan became the emperor’s property. Under TAIKA, write

7. As the emperor became more powerful, he needed a permanent capital.
He made Nara the capital with the same layout as Changan in China.

a. Heian (now Kyoto) became the capital in 794. In the Atlas, on
page 60, on map A, find Heian.

b. On your Activity Map, at Heian, draw a capital symbol @®.

c. Heian became the name of an era in Japanese history from 794 to
1185. East of TAIKA, write and underline HEIAN.

LT "~ U

o
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8. At Heian, Japanese culture and society thrived.

a. Clan leaders spent part of the year in the capital. From northern
Honshu, Kyushu, and Shikoku to Heian, draw arrows.

b. A new script based on syllables was created, which eventually became
modern Japanese. Under HEIAN, draw a Japanese character (J:

c. Palace women, who did not have a Chinese-style education,
began using the new script. Lady Murasaki Shikibu wrote the world’s
first novel, The Tale of Genji, in the new script. Under HEIAN, add a

book symbol £3-. \6‘
Fall of Imperial Japan ‘ “6

9. Like the Soga, Fujiwara relatives of the emperor had the po
adults

emperors were crowned as boys and resigned after th

a. Private estates owned by clans or temples d

? n no
Honshu, draw a house symbol 0 tor stata e

b. To guard these estates, paid soldier: mﬂ ghly “servant
@ raw a sword .

of nobles”) were hired. N exrs eState
10. In 1068 a new empero wne gother was not a Fujiwara.

He increased the the e fter his resignation, he

remained a ? 1t1cs
1V1ded between Fujiwara ministers and the

f low HEIAN, draw a divided symbol «—— .

w egin 156 the divisions exploded into civil war. A former
G\ emperoPtried to retake the throne. His army was led by a commander
\ from the Minamoto clan. In the Atlas, on page 60, on map A, point to

OQQ Minamoto lands.

c. A member of the Taira clan commanded the Fujiwara army. In the
Atlas, point to the Taira lands.

d. The wars destroyed Heian. The victorious Taira took control and
massacred the Minamoto in 1159. On your Activity Map, near Heian,
draw a fire symbol B

e. The surviving leader of the Minamoto, Yoritomo, organized a new
army. In 1180 he attacked and soon controlled Japan. Between
Honshu and Kyushu, draw a battle symbol 3¢

f. Yoritomo established his own capital at Kamakura. South of Tokyo,
draw a capital symbol @®.

g. He was made the emperor’s “great general,” or shogun. In the Atlas,
on page 61, read the History Question. Also find shogun on chart C.
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Pulling It Together 2 8 d
Imperial Japan R Are

Use pages 60-61 of The Nystrom Atlas of World History, your Activity ActivityAI\}IIaa;
Map, and Activity Sheets 28a-28c to complete the following cause and effect chart. Map Marker

: . colored pencils
Events often cause other events to happen. Each row of the chart lists either a cause or P

an effect. Your job is to fill in the empty boxes with the missing cause or effect.

Cause Effect

Buddhism, Confucianism, and Chi
writing are introduced to ]a@

&o?‘:c, <

Samurai are hired to guard estates.

Taika Reforms begin.

P W

v

v o @

W
O
R

(8)
.9
\Fﬁ\ mperor trieSfo regain power.

N

A shogun becomes the real leader in
Japan.

*Pick something new you learned in this lesson and explain why you find it

interesting.
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Empires and Cultures of Asia 2 9
Historical Issues Today m

How open should a culture be to outside influences?

Should people welcome a mixing of cultures? There are many perspectives on this issue. Use the
following two perspectives and additional information from pages 62-63 of The Nystrom Atlas of
World History to complete the task below.

Nations should take action to protect The benefits of having a global culture
against cultural globalization by will be shared by all people. 6
protecting their own distinct cultures. « Since the beginning of human histor, ﬂ\
 The movement toward a unified global culture cooperation has been essential :
leads to a dilution of cultural identity, as each Globalization is just the latest on of our
culture’s language, values, and traditions is inevitable mterdependeén ch other.
swallowed up by the dominant group. Some e Cultural globali s to innovation, as
nations are fighting against this. For example, people s @ e and ideas with each
the Chinese government gives an annual award other gtu le higher quality of
to support online books that promote the nomics, knowledge,
country’s socialist ideals. veryone
e Cultural globalization serves foreign companles %I‘th lobalization, individuals become
not the local population. When imported ,ﬂ the world. They come to understand
goods are cheaper than local product they are not that different from each other.
production gets displaced. ey understand that many issues affecting
e Cultural appropriation by do them also affect people halfway around the
dilutes local culture hes | world. This can reduce bigotry and hatred as
importance. well as international conflict.

1. Choos hat e w1th more.
poster and give it a title or slogan that represents the perspective that you chose.

1V1de the poster into two parts. On one part, provide an example from the past that supports
OQ your perspective. Look through Unit 4 to find information that you can use. On the other part
of the poster, provide an example from the present that supports your perspective. Your poster

can include descriptions and images.

4. Present your poster to the class.

*Draw some conclusions about the two examples that you included in the
poster. How are they similar? How are they different?
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Name

Unit 4
Review a

Empires and Cultures of Asia

In the last six lessons, you’ve looked at how culture regions in and around Asia inter-
acted with each other. How much do you remember?

Circle the letter of the correct answer.

1. Which Chinese city was the eastern endpoint of the Silk Road?
a. Beijing c. Samarqand «
b. Kashgar d. Changan \6

2. Who was the founder of Islam? 6“
a. Jesus %

b. Moses %

. S -
o e’ %pg® Hangzhou

c. Muhammad CHINA

d. Abraham

‘ Xij"@”g Guangzh(;u .
3. Look at the map. In the fgsors

Angkor Kingdom, find the 4 \
label Khmer. What does \

this label show? o y Bre
a. acity “ $

b. a culture grou*»“

c. aregion O

d. ac 1» o
4.&\&1 of the Svlvijaya
1n

Q gdom was located on
? which island? o

a. Sumatra

£ | =

E) 800s-1200s Angkor is
region’s dominant kingdom.

oVijaya

South

China
Sea

b. Srivijaya
c. Malays

Borneo

-10°S |

l Angkor and Southeast Asia

5. Which happened first?

600-1200
a. Temujin rescued Lady Boerte. ® Capital
b. Genghis Khan became the ruler of the Thai Culture group
Mongol tribes. Major trade route
c. Temujin’s father was poisoned. & Hindu temple complex
The first Mongol code of laws is established. Buddhist temple complex
Nystrom Mapping World History
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Name

Unit 4 b
Review

6. Which Asian region did Genghis Khan NOT invade before his death?
a. Japan c. Korea
b. China d. Central Asia

7. Which statement describes China during the Tang dynasty?
a. Itwas the smallest empire in Chinese history.
b. Foreign rulers controlled China.
c. China controlled much of the Silk Road.
d

. The population of China decreased. I\e‘
8. Why did the people of northern China migrate to the south? @6

a. They were fleeing invaders.
b. The emperors moved the capital to southern China. \o

c. There was no good farmland in the north.

d. Trade expanded in southern China. 0?

9. Which is true of Imperial Japan? “o
a. Itnever had a constitution. P $
It only had one capital. @ ?

b.
c. The clans all united a “9 6
d.

It borrowed 1(@ E Korea.
10. Lookat the c h1ch

oci as th

\O Samurai

? E c. Merchants and Artisans Wartiors serving
d. Peasants shogun and daimyo

Ruler in name only

National military leader

Local warlord

11. Which was Japan’s national ; Low status, although
military leader? Merchants and Artisans some were wealthy
a. Emperor
b. Shogun Largest and
. Peasants poorest
c. Daimyo group

d. Samurai

Unit 4 looks at conflict and cultural exchange from 395 to 1641—with a
focus in and around Asia. List three events from that time period. Explain in
one or two sentences why you think each is especially important.

Nystrom Mapping World History
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African Empires

Lessons

30 Introducing Unit 5 141

31 Bantu Migrations 143

32 Travels of Ibn Battuta 147

33 Empires of West Africa 151

34 Historical Issues Today 155 “
Assessment 6

Unit 5 Review

Art Making a Kente

Kente cloth dat @)
clothing was wo Afri , queens, and other important
htude 'bs of different Kente cloths and then
?c ir own Kente pattern on fabric or paper.
Y
ing Animals of Africa {\?j

ave students choose a natural region in Africa and research

imals that live in that region. Then have them create a poster
illustrating the animals of their region—including photos or

drawings and a description of each animal and its habitat.

History Researching an Empire
Have students work in groups. Ask each group to select an African
empire from the unit. Have them research it and create a Power
Point presentation on its language, religion, key cities, major
rulers, accomplishments, and customs.

[
e
gL
A3335%%1\Y
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Name

Unit 5 Journal

African Empires |

Dates BCE to CE

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer “ esti‘Qﬁ e unit.

o
N < *
QQ\G\P ®
o
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For use with pages 64-71 of The Nystrom Atlas of World History

Here’s a Tip!
® Walk students through each spread on pages 64-71 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred questions at the end of
each lesson on copies of the Unit 5 Journal. Or have students record their

answers in their own journals. ¢ I

Name

1 . 7 \q
} 3
African Empires X N [ ™

Introducing Unit 5

With the fall of Ancient Egypt and Kush came the rise' e
African cultures and civilizations. The firs vl the Ba um, ‘

Directions: Based on the details provided in the reading, write the letter of the culture
or empire that matches the trade goods or cultural elements that were part of its
expansion. More than one culture may be associated with a trade or cultural item.

cultures indigenous to Africa. The emigrating fi .
A. Bantu B. Axum C. Ghana D. Swahili culture
western Africa in 500 BCE, and east,
their innovative farming p: ing skills. 1. D sale 5. B Incense
Empire ewvh, eventually con d Sea. Through 2. _B:D Iory 6. _CD Gold
ivor e trade, Axum cagme uch of East Africa and 3. A Metalworking 7. B Christianity

ranean, spreading Christia hout these regions. When 4. C___ Learning centers
\ um fell, these areas were conquered by the Islamic Empires, which came

to control much of North Africa. Increased trade, and later, the Crusades,
brought increased contact between Islamic and non-Islamic people and

expanded knowledge and learning.

In western Africa, Ghana (and later Mali and Songhai) grew wealthy on
the gold trade and came to control the southern trade routes. As in the
north, trade centers like Jenne and Timbuktu became important centers
for learning. At the same time, Swahili culture, a mix of Islamic, African,
and Asian cultures, was developing in East Africa. Cities in this region,

like Great Zimbabwe, grew more populous and wealthy because of the salt,

ivory, and gold trade with western Africa and Asia.
i

During the height of the Islamic Empires, the city of Fez (in present-day Morocco) was one of the largest cities in the world.

In the Atlas, on pages 64-65, look at the Unit § time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Nystrom Mapping World History Nystrom Mapping World Histo
African Empires 142 African Empires

Y¢ Answers will vary.

Mapping World History
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Bantu Migrations

For use with pages 64 and 70 of The Nystrom Atlas of World History

Special Note

® Each student will need three copies of Activity Sheet 31d.

Here’s a Tip!
® Assemble a sample flip book to show students. Follow the instructions
on Activity Sheet 31d.

Answers
Maps Maps will vary. Be sure that students have written the correct date

on each map legend. Use pages 64 and 70 of the Atlas to check the ‘

boundaries.

¥¢ Answers will vary. Students may cite specific evidence, especiall ‘.6
language—for example, Bantu words for cow—to support -

sions about the spread of Bantu innovations. $

)

\O
of e
¢P K $

 'Travels of Ibn Battuta

® ise with pages 67-68 of The Nystrom Atlas of World History

Here’s a Tip!

® Ifyour students have already completed Lesson 25, Spread of Islam,
remind them of what they learned about the Five Pillars of Islam.

Answers

Traveler: Ibn Battuta

Depart: 1325

Return: 1354

Purpose of Trip: Hajj to Mecca

Means of Transportation: Answers will vary. Students may list donkey,
camel, horse, caravan, or boat.

Empires Visiting: Answers will vary. Students may list Songhai Empire,
Mali Empire, Granada, Awsa, Khanate of the Golden Horde,
Chagatai Khanate, Great Khanate, Il Khanate, Byzantine Empire,
and other empires on the route.

Frequent Rider Miles Earned: 75,000 miles

3¢ Emails will vary. Students may write about the various people and places
Ibn Battuta encountered along his journey, but in contemporary terms

and with modern situations. ¢

Mapping World History
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Empires of West Africa

For use with pages 66, 68-69, and 71 of The Nystrom Atlas of
World History

Here’s an Interesting Fact!

® Sundiata, one of the first rulers of the Mali Empire, was called the “Lion
King.” According to legend, he got this name from overcoming great
obstacles and becoming a powerful ruler.

Answers

Ghana Mali Songhai
Founder not known Sundiata Keita ~ Sunni Ali
Years in Power 700-1076 1240-1500 1335-1591
Capital Koumbi Saleh Niani Gao “
Goods Traded  gold, salt gold, salt gold, sal \6
Religion(s) indigenous Islam q

% Podcasts will vary according to the empire studeats c

Is
religions, Islam &

N\ Historical Issues Today
*’} orllise with pages 72-73 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by discussing with students the impact of trade on
their everyday lives. Examine the origins of food products, clothing,
electronics, and furniture. Steer the conversation to introduce the
concepts of tariffs and free trade, and the possible benefits and
drawbacks of each.

Answers
% Answers will vary.

Mapping World History
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African Empires

For use with pages 64-71 of The Nystrom Atlas of World History
Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 64-71 of the Atlas and write any
questions they have.

Answers
1. c 7. c
2. c 8. c
3. b 9. b
4 0. d @
S. d 11. b \6
6. a 2. d “
3¢ Answers will vary. Students may mention Bantu mi e travels
of Ibn Battuta, the development of West Africangm r other key

events from the time period.
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Name

African Empires 3 Oa
Introducing Unit 5 m

With the fall of Ancient Egypt and Kush came the rise of many other

African cultures and civilizations. The first were the Bantu and Axum,

cultures indigenous to Africa. The Bantu people began emigrating from

western Africa in 500 BCE. As they spread south and east, they brought «
their innovative farming practices and metalworking skills. The Axum “\6
Empire defeated the Kush, eventually controlling the Red Sea. Throug 6

the ivory and incense trade, Axum came to control much of E an

the Mediterranean, spreading Christianity throughou ‘gl éWhen

Axum fell, these areas were conquered by the mplr came
to control much of North Africa. In r, the Crusades,
brought increased contact b@s ?&'ﬂ -Islamic people and
expanded knowledg

In weste°$ w later Mali and Songhai) grew wealthy on

me to control the southern trade routes. As in the
\G north, trade centers like Jenne and Timbuktu became important centers
OQQ for learning. At the same time, Swahili culture, a mix of Islamic, African,
and Asian cultures, was developing in East Africa. Cities in this region,

like Great Zimbabwe, grew more populous and wealthy because of the salt,

ivory, and gold trade with western Africa and Asia.

Nystrom Mapping World History
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30b

Close Reading: Supporting Details

Directions: Based on the details provided in the reading, write the letter of the culture
or empire that matches the trade goods or cultural elements that were part of its
expansion. More than one culture may be associated with a trade or cultural item.

A. Bantu B. Axum C. Ghana D. Swahili culture

1. Salt S. Incense !\

2. Ivory 6. Gold

3. Metalworking 7. ﬁ“nity
4. Learning centers ?‘\
. \ 2
*K - ’

During the height of the Islamic Empires, the city of Fez (in present-day Morocco) was one of the largest cities in the world.

In the Atlas, on pages 64-65, look at the Unit 5 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/xavierarnau
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African Empires 3 1 a
Bantu Migrations ANE

: : Atlas
The Bantu people spread from Cameroon to South Africa. In this Activity Map

lesson, you’ll learn how the Bantu adapted during their migration. Use pages 64 and Map Marker
70 of The Nystrom Atlas of World History to complete this activity.

1. The Bantu are a language family that stretches across much of Africa.

a. Turn to the Africa Activity Map.
b. Give the map a title. At the top of the map, write BANTU MIGRATION. 6«
The First Bantu “6 ‘

2. The earliest Bantu speakers lived in present-day Cameroon.

a. In the Atlas, on page 64, look at map A. Point to t omeland.
b. On your Activity Map, in western Cameroomr a'Star
c. In the Gulf of Guinea, write and underld U

d. The Bantu languages are part of al amil
rite NIGER-CONGO.

the Niger-Congo family. B U
e. These Bantu spoke P &u. ge ntu languages were based
on this langua, e@to- é d for father is taata. Below
BANTU HON& AKA@
3. Abou a g@ﬂantu farmers and herders moved east and
uthWfSear néw farmland, beginning the Bantu migration.
&n th (Qi page 64, read chart B.

\G\ b. These farmers mainly grew a grain called sorghum. Below BANTU
HOME, draw a sorghum symbol i .

OQ c. They also made iron tools and raised cattle. Next to the sorghum

symbol, draw an iron ¥ and a cow t’f symbol.

Migration Routes I

4. One branch of the Bantu migrated east along the Sahel grasslands.
a. From the star to the White Nile, over the grass region, draw an arrow.

b. From the White Nile, some migrated farther south. In the Atlas, on
page 64, on map A, trace the migration routes east and south.

c. On your Activity Map, from the White Nile south to the Orange River
in present-day South Africa, draw an arrow.

d. From the White Nile south to Victoria Falls, draw another arrow.

Nystrom Mapping World History
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31b

I R [T -~ U

5. A more complex migration took place south and southeast.

a. One group appears to have moved quickly through the rain forests
to settle in the grasslands of western Congo, Angola, and Namibia.
From the star to grassland in Namibia, draw an arrow.

b. Bantu moved into the rain forests of the Congo Basin, but these
groups settled the area slowly. As a result, the connection to the
original Proto-Bantu is not as strong as elsewhere. From the star to
the label for Congo Basin, draw a dashed arrow.

Barriers to Migration

Nystrom

o

6. Sleeping sickness affects cattle and people. It repeatedly slowec%1n$

settlement—mainly by killing their herds. Q

a. In the Atlas, on page 64, read callout 2 for map A
chart B.

b. Sleeping sickness is spread by tsetse fli
lower tropical grasslands and fores

ic
between the Tropic of Cancer the Tropi
the edge of the grass an regio é
include the Ethiopi an

C¥...

a.

pricorn, trace
dashed line. Do not

c. Below this li te’SLEEPI NESS.
d. Thew e» reai ore tsetse flies live in it. In the forest
re aw tse fly symbols ﬁ .

a stop sign
b. The Kalahari and Namib Deserts of southern Africa blocked

migration farther south. In the desert region between Botswana and

Namibia, draw another stop sign.

8. Climate also affected the migration.

a. As the Bantu moved into eastern Africa, they had increasing
problems with their crops. On the east coast of Africa, draw a
sorghum symbol 1 and put a slash through it.

b. Sorghum, a key Bantu crop, needs consistent, moderate rain. The
Indian Ocean coasts have monsoons, which provide a downpour of

7Wite w of sleeping sickness, deserts completely halted Bantu
\G\ migrations

aption for

Activity Map,

a. The Sahara blocked any migration to the north. On the Sahara, draw

rain in a short period. Next to the sorghum symbol, draw a monsoon

symbol .
c. Winter in much of South Africa is too cold for the tropical crops of
the Bantu. At 30°S, 30°E, draw a cold symbol >|< .
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Overcoming Barriers

9. Bantu herders were able to cope with the sleeping sickness, although
today about 30,000 people get sleeping sickness every year. Three million
cattle die from it each year.

a. Cattle breeds were developed that are somewhat resistant to sleeping
sickness. In the Atlas, on page 64, reread the caption for chart B.

b. On your Activity Map, in the sleeping sickness region, draw a cow
symbol 6“
10. The problem of too much rainfall was solved with new crops. “\
a. In the Atlas, on page 64, on chart B, reread the section labeled 6

New Crops.

b. Plantains and bananas were domesticated in New G
Malagasy, people from Indonesia who settled r, b ught
the fruit to Africa. On your Activity map, agasc&

plantain symbol

c. Contact between the Malagasy % ght bananas
and plantains to the maml ru ble adapting to
the climate. Across t L draw an arrow.

11. By 1500 different rmed city-states and kingdoms.

a. Inthe pag k at map B. Point to kingdoms, culture

n regions settled by the Bantu.

o, L Lunda were formed by the western Bantu. On your
\ ct1v1 outhne and label these three kingdoms.
\G c. By 1500 Mwenemutapa had replaced Great Zimbabwe as the largest
? empire in southern Africa. Outline and label MWENEMUTAPA.

oe d. Swahili is a Bantu language. The Swahili city-states were key trading
colonies. Choose and label three of the Swahili city-states.

12. Today, modern Bantu languages continue to show similarities to Proto-
Bantu and to each other.

a. In Herero, a language in Namibia, tate means father. In Namibia,
write TATE.

b. In Lingala, a language spoken in northern Congo, tata means father.
In northern Congo, write TATA.

c. In Ganda, the main language of Uganda, taata means father. In
Uganda, write TAATA.

d. In Xhosa, a language spoken in South Africa, tata means father. In
eastern South Africa, write TATA.

Nystrom Mapping World History
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Pulling It Together 3 1 d
Bantu Migrations AN

Use pages 64 and 70 of The Nystrom Atlas of World History, your Activity Map, Activi ty’:‘\;‘l':;
and Activity Sheets 31a-31c to help you make a flip book. coll:)llraegl “::.:Ic(ﬁ;
a. Make a map of the Bantu for each of these years: sscti;;c;;sr

¢ 500 BCE 1000 CE 1500

staple here

b. On each copy of the map below, in the legend, write the year.

c. Then color the Bantu regions for that year. Add any Bantu
kingdoms or cities for that time period.

d. Cut out the maps along the dashed lines.

e. Assemble the maps in chronological order.

Staple the top of the maps to make a flip book.

EQUATOR

R

INDIAN OCEAN

45°E

Much of what we know about the Bantu is inferred from archaeology
and linguistics, instead of from written sources. Look at map, text, and
infographic on page 64 in the Atlas. Did the Bantu introduce farming,
herding, and metalworking to southern and eastern Africa? Or, did these
areas already have these technologies? What does the evidence suggest?

Nystrom Mapping World History
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African Empires 3 2 a
Travels of Ibn Battuta m

In this lesson you’ll follow Ibn Battuta as he travels across Islamic __ Atlas
Activity Map

lands between Tangier and Mecca in the 1300s. The story is told by Ibn Battuta Map Marker
himself in his book Riblah or Travels. Use pages 67-68 of The Nystrom Atlas of World
History to help you complete this activity.

) 1. Ibn Battuta was a Muslim from Tangier. He began his
Tangier, 1325 hajj, or religious pilgrimage, to the holy Islamic city of«
| set out alone, finding no Mecca at the age of 20.

companion to cheer the way

a. Turn to the Africa Activity Map. “\
with friendly intercourse, and no . ﬂ y P g
party Al A T h b. Give the Activity Map a title. Across$ of the

to associate myself. Swayed by map, write TRAVELS OF 'BN B
an overmastering impulse within c. In the Atlas, on page 67 ap D. Point to the
me, and a long-cherished desire city of Tangier at t ern t p of Morocco.
ZORSIE those glorious sanctu- d. Ibn Battuta b is Jour 325. On your
aries, | resolved to quit all my :

, Activi cean, near Tangier,
friends and tear myself away writ
from my home. e

Ibn Battuta' t Ib traveled alone by donkey. Near

é a donkey symbol @Ifl

The practice of entertaining, feeding, and taking care

Tunis, 1325 * of pilgrims on their hajj was an important religious
The popul. t:oQ e gi duty for Muslims.

z?fge 4 andtozh i e:rs a. In the Atlas, on page 68, look at map B. Point to
5’5 and questions were Tunis.
xehanged, but not a soul b. On your Activity Map, mark the location of Tunis
0 greeted me as no one there was with a city symbol @. Label it TUNIS.
known to me. | was so affected c. Along the coast from Tangier to Tunis, draw an
by my loneliness that I could Crrow,

not restrain my tears and wept

bitterly, until one of the pilgrims d. Near Tunis, draw a food symbol ?

realized the cause of my e. Tunis was an important center for Islamic learning.
distress and coming up to me During his stay there, Ibn Battuta lodged ata
greeted me kindly and continued madrassa, or college, where he met scholars and
to entertain me with friendly people in high positions. Near Tunis, draw a
talk until | entered the city. learning symbol /7.

Ibn Battuta? f. Ibn Battuta stayed in Tunis for about two months.

He left the city with a caravan of pilgrims headed for
Alexandria. He was appointed gadi (judge) for the
caravan. East of Tunis, draw a judge symbol

Nystrom Mapping World History
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3. Travel across North Africa was

Tr ipoli, 1325 dangerous in Ibn Battuta’s time. Camel robbers and
We left Tunis early in bandits were attracted to caravans, which often
November, following the coast contained sought-after goods.

road through Susa, Sfax, and
Qabis [Gabés], where we stayed
for ten days on account of
incessant rains. Thence we set

a. Pilgrims in Ibn Battuta’s caravan traveled mainly on
camels, horses, and donkeys. On your Activity Map,
along the coastline from Tunis to Tripoli, draw an

out for Tripoli, accompanied for arrow.

several stages by a hundred b. Along the arrow, draw the symbols for a camel

or more horsemen as well as and a horse U g\%

a detachment of archers, out c. Near Tripoli, camel robbers wielded sw “an

of resp e?t f?r whom the Arabs attempt to attack Ibn Battuta’s cara ar the

kept their distance. camel and horse symbols, dra bbBer symbol / .
Ibn Battuta® d. The robbers failed to aravan. Draw a slash /

across the robber L.

) 4. Ba&ta tr ast from Tripoli to Alexandria,
Alexandria, 1326 scrilﬁ gold, ivory, and enslaved people

At length on April 5th we eing North African cities.
; eac’:?f IA’?:andrllla‘b’t'If a y a. tlas, on page 68, look at map B. Point to
eautiful city, well-bui ‘ dria.
fortified with four w cxandria o .
a magnificent p W ont “ b. On your Activity Map, mark the location of
to see the limhth e o g Alexandria with a city symbol @. In the
occasi HW@ sit g: a Mediterranean Sea, label it ALEXANDRIA.
hj d and lies ee miles c. Along the coast from Tripoli to Alexandria, draw
e city on a long tongue an arrow.
f land which juts out into the d. Along the arrow, draw symbols for gold @,

sea from close by the city wall,

so0 that the lighthouse cannot ivory Cﬂ » and enslaved people Sxs.

be reached by land except from e. Alexandria was a thriving port city that traded
the city. many products, including silk and cotton. Above
Ibn Battuta® ALEXANDRIA, draw symbols for silk % and
cotton

f. The lighthouse described by Ibn Battuta was one of
the Seven Wonders of the Ancient World. Each of the
wonders were unique objects made by humans. The
lighthouse was 440 feet high. It was the first light-
house to use mirrors to reflect sunlight out to sea.
North of Alexandria, draw a lighthouse symbol /\.
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5. During Ibn Battuta’s time, Cairo was
Cairo, 1326 a bustling, densely packed city known as the

| arrived at length in Cairo, commercial and intellectual center of the region.
mother of cities and seat of
Pharaoh the tyrant, mistress
of broad regions and fruitful
lands, boundless in multitude

a. On your Activity Map, from Alexandria to Cairo, draw
an arrow.

b. At Cairo draw a population symbol %

of buildings, peerless in beauty c. While in Cairo, Ibn Battuta visited a Maristan, or
and splendor, the meeting- hospital. The hospital had lecture rooms, libraries,
place of comer and goer, the and even music. Near Cairo, draw a hospital sy
halting-place of feeble and [H].
il (1920 DO EitE d. Ibn Battuta also visited many mosq earher
the waves of the sea, and can
scarce be contained in her for Egyptian dynasties. Near Cairo, sque
all her size and capacity. symbol [,
Ibn Battuta® e. While in Egypt, Ibn B 1ted the pyramids,
M which were also Wonders of the
Ancient W ! ss t m Cairo, draw a
pyramj
3 d-O 6, Ibn Battuta reached the Sacred
Mecca, 1326 0s ecca, thus fulfilling his religious mission.
We saw b ef:or € our ey 65 t a. Atlas, on page 67, look at map D. Point to the
illustrious Ka’ba (ma ‘
city of Damascus.
increase it in Vener
a bride dtsplaye e brld b. On your Activity Map, mark the location of
chair of d th Damascus with a city symbol @.
mantl uty. ? c. From Cairo to Damascus and then to Mecca, draw
t =fold circui arrlval an arrow.
ssed the Holy Stone. We
d. Near M d bol .
?@erf’ormed the prayer of two ear Mecca, draw a mosque symbol [
o bowings. . . and clung to the e. Next to the mosque symbol, write 1326.
curtains of the Ka’ba between f. After completing his hajj, Ibn Battuta went on to
the door and the Black Stone, visit many other Islamic cities. In the Atlas, on page
where prayer is answered. Praise 67, look again at map D. With your finger, trace his
by visitation to this Holy House.@ g. On your Activity Map, from Mecca toward the
Ibn Battuta Persian Gulf, draw an arrow.
M h. Label your arrow TO ASIA, EUROPE, AFRICA.
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Pulling It Together 3 2 d
AN

Use page 67 and Units 4-6 of The Nystrom Atlas of World History, your __ Atlas
. L. Activity Map
Activity Map, and Activity Sheets 32a-32c to help you complete the chart Map Marker

below for Ibn Battuta’s entire trip to Asia, Europe, and Africa.

Itinerary

Traveler:

Depart:

Return:

Purpose of Trip:

Means of Transportation:

Empires Visiting:

\G‘P»

o

Frequent Rider Miles Earned: miles traveled

*Imagine you are Ibn Battuta making the trip today. Choose one of the story
boxes from pages 147-149. Rewrite it as an email to your family or friends, using
language and situations of today.
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African Empires 3 3 a
Empires of West Africa m

Great empires developed in West Africa between 700 and 1600. Activi tyll\\}llaa;
In this lesson you will learn about the development of three of these empires. Use Map Marker

pages 66, 68-69, and 71 of The Nystrom Atlas of World History to help you complete
this activity.

1. Three empires existed in the same region of West Africa at different

times. «
a. Turn to the Africa Activity Map. \6
b. Give your Activity Map a title. Across the top of the map, write 6“

EMPIRES OF WEST AFRICA.

c. Above Niger, write WEST AFRICA. : é i

Saharan Trade I ?‘ e
2. West African states developed as a resu e intro-
duction of the camel in the ﬁrst c enbﬁople to cross the

Sahara with goods and esta rou$
a. The Berbers of No use travel to sub-Saharan

Africa, the la 0 the@ Near the Atlas Mountains, draw
a cam
b. T cros a ara to West Africa where gold was

amel to the label for West Africa, draw an arrow.

F ahzed that gold was very important to the Roman
G\ piréd&s a result, they began to establish trade relations with the
people in West Africa to get gold. In the Atlas, on page 71, look at

?? map D. Point to the gold sources in West Africa.
d. On your Activity Map, in present-day Senegal, draw a gold
symbol 2.
e. The Berbers traded salt found in the Sahara for gold from West
Africa. Salt was important in West Africa for preserving food and for
nutrition. In the Atlas, on page 71, look at map D. Point to the salt
sources near the Sahara.

™

On your Activity Map, in the Sahara, draw a salt symbol 5

g. The Berbers then traded West African gold with the Romans. The
Roman Empire used gold coins as their form of money. From the
gold symbol, draw an arrow to Rome.

h. Near Rome, draw a coin O).
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33b

The Ghana Empire

3. Around 700 CE the people of West Africa controlled the trade routes
across the Sahara. The area developed into the powerful Ghana Empire.

a. Inthe Atlas, on page 68, look at map B. With your finger, trace the
boundary of the Ghana Empire.
b. The capital of Ghana, Koumbi Saleh, was a trade center. The city

mainly traded gold and salt for beads, textiles, and other crafted
goods. In the Atlas, look again at map B. Point to the capital of the

Ghana Empire. \
c. On your Activity Map, west of Timbuktu, mark Koumbi Saleh with aeq

capital symbol @ and its abbreviation KS.

4. As the Ghana Empire began to flourish, Arab Muslims w, ﬁng
Islam throughout North Africa. As Arab merchants
Ghana Empire, Islam began to spread into We é

adsw
a. Many people in Ghana’s capital follows eno &ns Near
Koumbi Saleh, write an I for 1nd1ge eli 1@
b. The king of Ghana did not any West African
traders became Musli sli ity grew in the capital.

Next to the I, dr.

c. Islamic st tes,
1n No

s
ﬁestabhshed in the Middle East and
In s on page 66, look at map B. With your

ace th$ ry of the Fatimid Caliphate.
teS used gold coins as their form of money. Their

lamlc
gold c? om the Ghana Empire. From Koumbi Saleh to northern

?\G\ Egypt, draw an arrow.

e. Ghana became very wealthy as the demand for gold increased in the
Islamic caliphates. In northern Egypt, draw a coin O.

5. Around the mid-1000s, the king of Ghana began to lose control of the
Saharan trade routes. In 1076 the Muslim Almoravids invaded and
conquered Ghana, hoping to control the gold trade.

a. In the Atlas, on page 66, look at map B. Point to the Almoravid
Empire.

b. From northwestern Africa toward Ghana’s capital, draw an arrow.
Along the arrow, write GHANA CONQUERED 1076.

LT "~ U

e
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The Mali Empire

6. New sources of gold were found south of the former Ghana Empire. In
the early 1200s, a new ruler took control of the region and the former
Ghana Empire. These events prompted the rise of the Mali Empire.

a. In the Atlas, on page 69, look at map C. With your finger, trace the
boundary of the Mali Empire.

b. The capital of the Mali Empire was Niani. In the Atlas, on page 69,
look at map C. Point to the capital of the Mali Empire.

Map, near 10°W along the Niger River, mark the capital with a

c. Niani was near the newly discovered gold deposits. On your Activity l\

capital symbol @) and its name.

d. South of Niani, draw a gold symbol =2 6
e. Mali also gained control of the salt \o
trade. Next to the gold symbol, draw a salt syrrv :ﬁ g
7. During the 1300s the Mali Empire reac e@gght LQQJ er
named Mansa Musa. During his rei gn ﬁé@ ecame great

centers of trade, learning, and geli

a. Mansa Musa convert m a e@ s great wealth from trade
to build many m nt n page 68, look at picture A. It
shows the Gr. 0s fg in the background.

b. Timb “am l@r hroughout the world as a great center
o ic learné your Activity Map, near Timbuktu, draw a

Varnin seol ALY

Mali Empire. Below Niani, write MALI DECLINES 1500.

G\ . After sa Musa, a series of weak rulers led to the decline of the

o Songhai Empire |

Nystrom

8. As the Mali Empire was weakening, the Songhai Empire emerged.
Songhai had existed since 1335, but had been under the control of the
Mali Empire. Like the Ghana and Mali Empires, the Songhai gained
control of the gold and salt trade and became very wealthy.

a. Inthe Atlas, on page 69, look at map E. With your finger, trace the
boundary of the Songhai Empire.

b. On map E, point to the capital of the Songhai Empire. On your
Activity Map, at 17°N and the prime meridian, mark Gao with a
capital symbol @ and its name.

c. In 1591 the Moroccan army invaded Songhai, seeking to gain control

of Saharan trade routes. In the Gulf of Guinea, write SONGHAI FALLS
1591. Draw an arrow from the label to Gao.

3¢

LT "~ U

e
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Name

Pulling It Together 3 3 d
ANe

Use pages 68-69 and 71 of The Nystrom Atlas of World History, your Activi ty"\\}l':;
Activity Map, and Activity Sheets 33a-33c to help you complete the chart below. Map Marker
Ghana Mali Songhai

Founder “ \6®

Years in Power o ?o‘ Ge

Capital

O
R
SN

o)
Qg i&‘s@‘ed

Religion(s)

Create a podcast about the rise and fall of one of the empires of West Africa.
Include important dates and events, key people or groups of people, and other
relevant information about the empire. Consider adding music or sound
effects to your podcast. ¢
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African Empires

Historical Issues Today m

Does trade strengthen nations?

Is it in a country’s best interest to trade freely and openly with other countries? There are many
perspectives on this issue. Use the following two perspectives and additional information from
pages 72-73 of The Nystrom Atlas of World History to complete the task below.

Global trade benefits the people in Global trade benefits certain groups living
all nations. in developed countries at the expense o
e Trade strengthens nations. In China, those living in developing nations. “
liberalized trade policies have contributed e Global trade benefits more devel
to an average annual GDP increase of about at the expense of stripping d ve ountries
10 percent for nearly four decades. of their agricultural and products.

e International trade stimulates economic Whatever growth t ved in these
growth, creates more and better jobs, and developing nati sustainable, and they
increases productivity. It also drives down lose wha ility the ht have had to
poverty. For example, since 1990, trade has com t@ glo lace.
helped decrease the number of people living o e fo esses in developing
in extreme poverty by over 50 percent. Btrie ete with their more efficient

 Countries that have recently adopted e counterparts in developed

protectionist policies—like taxes on c

imports, quotas restricting expor s de has been brisk in the last four decades, but

on trade with certain nations evidence suggests that global trade is slowing.
global markets and th Already some nations, like the United States, are
For example, it '5 hat theltaxes beginning to turn away from free trade in favor

on imported Chl ods int of policies that protect their own economies.
the Uni es in 20 ca se a loss . .
¢ Free trade is only one part of the equation. In
of $ and ore than L . .
o bs. poor countries, like those in sub-Saharan Africa,

\ what's needed is a reliable infrastructure to get
Q goods to market.

Working with a small group, create a scripted debate about this issue.

1. In your own words, write down arguments to support each column. You can add your own
ideas in addition to the bullet points provided.

2. Write three questions that a moderator would ask both sides in a debate.

3. Write answers to the three debate questions. Each question will have two answers: one answer
representing the perspective in the first column; a second answer representing the perspective
in the second column.

4. Perform a scripted debate for the class. Members of the group will represent the two
perspectives and the moderator role.

Take notes on the presentations of other groups. For each debate, identify one point
that stands out as being the most interesting or compelling and explain why.
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African Empires

In the last four lessons, you’ve looked at Bantu migrations, the travels of Ibn Battuta,

and West African empires. How much do you remember?
Circle the letter of the correct answer.

1. Look at the chart. Which of the following Bantu innovations
created a year-round supply of food?

Unit 5
Review a

a. pastoralism

b. iron

C. new crops $
Iron ps

d. elimination of tsetse flies Produced iron tools Intfoduced plantains,
such as axes, creating a year-round

. . . . knives, supply of food
2. Which of the following made it easier for
the Bantu to clear forests and grassland? somalFar

a. year-round food supplies

Developed the practice
of moving herds to fresh

b. new crops, such as plantains P: grazing land

c. iron tools like axes, hoes, and kni @
d. moving herds of cattle to
3. Which desert halted gatl &orth?
a. the Sahel ? Kalahari
b. the Saharao the Namib

W\tu emp L,ced Great Zimbabwe as the largest empire in
ern Africa?
?Q a. Songhai c. Mwenemutapa

b. Luba d. Lunda

5. Which continents did Ibn Battuta visit?
a. Africa, Asia, and Australia
b. North America, Europe, and Asia
c. Africa, South America, Asia

d. Africa, Europe, and Asia

6. Which of the following is NOT true about Ibn Battuta’s journey?
a. He started his journey in Cairo.
b. He was on a hajj to Mecca.
c. Camel robbers tried to attack his caravan.

d. His entire trip took 29 years.
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Name

Unit 5
Review
7. Which empire was the first to rule West Africa?
a. Mali c. Ghana
b. Songhai d. Swahili
8. Which was true of the Ghana, Mali, and Songhai Empires?
a. They all were founded by Sundiata Keita.
b. They all were Christian.
c. They all traded gold and salt. “
d. They all had Timbuktu as their capital. I\e
9. Which group invaded Songhai in 1591? 6
a. Mali c. Ghana “@
b. Morocco d. Benin \o
10. Look at the map. The Ay 15w ;. ‘ . s
Indian Ocean linked Africa 5 — ) o= o W tinople: g
. . . Cag —
with which continent? Tandjed

7 \ A
¢ - N = & N\{Baghdad
N !b —lfan.Sea { Damascus—
\r\\‘ ‘Alexandria Q

MAMLUK
EMPIRE

a. Europe

b 4
' (. ] / ' é £ A~ H A R—A \\\
. o oI o
c. South America Saine* 3 @/ A
a. . ‘ [ ) \ Timbuktu
. Asia P W SORGHAI G20 ‘SORNU
d = e T
o % A'f.’ rrijor states and .
. ) i 1
11. Lagos was ric 1ch of ‘ e\ G omirolof resoumeesr
the followin, eg B “?
OV 00 , Equator_/J w \
a il“ ns o Middle East and Europe are ]
0 dependent on African gold.
\ ory - ATLANTIC Lo\
OCEAN
Q c. Gold x
o d. Salt I

North America h

Khami®
MWENEMUTAPA

15°W
|

___TROPIC OF CAPRICORN

12. Which was a trading port on . mbabue
: g p> African Trade Zimbaby
the Mediterranean Seas: & - \ p
a. Elmina —— Trade route e | o ol
h— l |/
b. Saint Louis Main Sources of Trade
. &2 Gold
c. Mogadishu |
vory
Alexandria & salt

Unit 5 looks at Africa from 500 BCE to 1600 CE. List three events from that
time period. Explain in one or two sentences why you think each is especially
important.
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Europe in the
Bl Middle Ages

Lessons
35 Introducing Unit 6 165
36 Barbarians Change Europe 167
37 The Third Crusade 171
38 Trade and the Plague 175

39 Reconquest of Spain 179 “
40 Historical Issues Today l‘e

Assessment ae

Unit 6 Review

Cross-Curricular Activiti

Geography Fmd1
Places through e are ter barbarian tribes. Have
students ap s esent-day counties or states in

outh . On the board, list tribes that have

gurehead for a Ship ‘

1k1ngs Spanish, and Portuguese put sculptures on the bows of
eir ships. Show the class photos and then have students draw or

mold out of clay their own figureheads.

=
Math Calculating Distance of a Crusade '—‘+-—|

Using map A on page 80 of the Atlas or the route described in
Lesson 37, have students measure the length of one of the Crusade

routes.

Music Singing About the Plague ‘Jﬁ
As a class, recite the rhyme “Ring Around the Rosy.” Explain that
this was written about the plague. A red ring around a rosy bump
was a symptom of the plague. People sniffed bouquets, or posies, to

cover up the smell of the disease.
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Name

Unit 6 Journal

Europe in the Middle Ages |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

o¥.\c¥¢

*Use the space below to answer @%esti‘@i e unit.

QQ\G\P ®
o
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For use with pages 74-85 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 74-85 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end
of each lesson on copies of the Unit 6 Journal. Or have students record
the answers in their own journals. ¢

\
Answers ‘ 06

> -’ -
[ r N
' ~35b
Europe in the Middle Ages : ™ -
" — o - —
L 1 > 4 )

ing: Sequencing

tions: Using information from the reading, number the following events in the
correct chronological order, starting with 1 for the earliest.

3 The Ottoman Empire defeated the Byzantine Empire.

2 The Holy Roman Empire united central and eastern Europe.

competed for control of the region. In the late 700s, rlemagné
united much of western Europe under his he Sc: an Vikings
launched raids throughout Europ ne ttled Englan
1 King Charlemagne gained control in Europe.
and parts of central Europ, reached North:
The Moors c ered Spain’ ortugal, es Isla enters of

1
6, Roman E; i and eastern Europe

ul n Catholic Church. conflict became an important
Grl is era. Beginning in 1095, the pope called for an invasion to expel
the Muslims from the Holy Land. These Crusades failed, but they had the

effect of expanding trade. Unfortunately, this trade also brought the bubonic

plague, which killed 25 percent of Europe’s population.

After more than 1,000 years of rule, the Byzantine Empire was conquered by

the Ottomans in 1453. They took control of trade routes and increased taxes.

As the Crusades brought more trade, coastal cities like Dubrovnik, in present-day Croatia, became powerful and important.

*In the Atlas, on pages 74-75, look at the Unit 6 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

[E—
Nystrom Mapping World History Nystrom Mapping World History
Europe in the Middle Ages 166 Europe in the Middle Ages

% Answers will vary.
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Barbarians Change Europe

For use with pages 47 and 74 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by having students look at pages 47 and 74 of the Atlas.
Remind them that the Western Roman Empire fell in part because of
barbarian invasions that began in the 300s.

Answers
Tribe Started in: Ended in:
Franks Netherlands France
Angles Northern Germany England
and Denmark
Huns Western China Hungary @
Visigoths Ukraine Spain \6
Ostrogoths Ukraine Italy
Slavs Belarus Poland, C lic, Serbia,

Croatig, Bu Russia
B ﬁnd or Ukraine
% Proposals will vary. Students may mengi ng to grant the

Visigoths asylum. Or they might ting the new immigrants
fairly, helping them find a saf? nt ar d food Some students

might even suggest a pro Vlslgotb

T 'w Thi "cl Crusade

For with’pages 80-81 of The Nystrom Atlas of World History
feft’s a Tip!

Have students read the story boxes aloud to the class.

® Encourage students to look up unfamiliar words in the story boxes.

Answers
Dates: 1189-1192

Routes Taken by Crusaders: Answers will vary. Students may mention
Frederick Barbarossa: by land across southern Europe and the
Byzantine Empire; Richard I: by sea along the coast of Europe to
Marseille, then across the Mediterranean Sea; Philip Augustus: by
sea across the Mediterranean Sea.

Setbacks: Answers will vary. Students may mention lack of money, death of
Frederick Barbarossa, Byzantine-Saladin pact, storms, shipwrecks,
Muslim armies, and other wars on route.

Outcomes: Answers will vary. Students may mention Muslims keep
Jerusalem, Christians may visit Jerusalem, Christians take
Cyprus, Christians get Jesus’s holy cross, thousands die.

¢ Answers will vary. Be aware that the problems of the Crusade are found
on pages 80-81 of the Atlas.
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Trade and the Plague

For use with pages 82-83 of The Nystrom Atlas of World History

Here’s a Tip!
® Teach Lesson 24, Silk Road, before teaching this lesson.

Answers Y

9

Samarqand, Changan, Karakorum,
Chagatai Khanate Great Khanate (China) Great Khanate (Mongolia)
1338 1330 1320

Grel
ApIOH UIp[OD) 1
Jo areuEyy ‘Tereg

To Europe

Ci inople.
P

Caffa, Khanate of
the Golden Horde

1346

Byzantine Empire

. &ents ‘@ion both epidemics spread to

d Afri cases people initially did not know
h diseases killed millions of people.
ingout that the two diseases are spread differently,
ent parts of the world, treatment for AIDS is now

> a av%le&eatment for the plague was not (in the Middle Ages).

Reconquest of Spain

For use with pages 76 and 84 of The Nystrom Atlas of World History

Special Note

® Each student will need five copies of Activity Sheet 39d.

Here’s a Tip!
® Put together a sample flip booklet to show the class.

® Begin the lesson by having the students look at page 52 of the Atlas to
remind them of events in North Africa in the 600s.

Here’s an Interesting Fact!

® The Moors introduced many Arab words to Spanish and other European
languages, including algebra, zero, Alcatraz, elixir, and olé (which comes
from a Spanish pronunciation of Allah).

® In Western Europe most knowledge of science and philosophy had been
lost after the barbarian invasions. The Moors reintroduced philosophy,
science, and mathematics to Spain.

Continued on page 164
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Materials
Q The Nystrom Atlas of

World History

Q Activity Sheets 39a-39d,

Reconquest of Spain

Q Mapping World History

Activity Maps

Q Map Markers
Q colored pencils
Q scissors

Q stapler

w e . -

Objectives
Students will be able to:

Materials
Q The Nystrom Atla

Analyze an important
current issue with the help
of historical information in
the Atlas.

Classify and categorize
perspectives related to the
issue.

World Hlsto

Q eview

Objectives

Students will be able to:
® Review the unit.

e Demonstrate ability to

meet unit objectives.

Materials
Q Activity Sheets a-b,

Europe in the Middle Ages

Nystrom

Reconquest of Spain

Continued from page 163

Answers

Maps Maps will vary. Students should have five maps in their flip books
or presentation. Be sure that students have colored Christian and
Muslim lands and added country names and dates to each map.
Check pages 76 and 84 of the Atlas for boundaries.

% Journal entries will vary. Students who select Muslim or Jewish roles may
fear for their lives and mention the Spanish Inquisition. Muslims might
be planning to move to Africa. Students who select Christian roles might
rejoice and discuss plans to remove Muslim mosques and other
buildings from the community. ¢

For use with pages 86-87 of The Nyst of World History

r\o

Here’s a Tip!

® Begin the lesson by discu. th stud %tics about world
religions. Talk Wlth i¢ distribution of

different religion i
are affected y re s conf] i
nonreli o ein ;

WeI‘S

ocieties, and vice versa.

“
1*\’ ‘\0
\h— 0

Europe in the Middle Ages

For use with pages 74-85 of The Nystrom Atlas of World History

Here’s a Tip!
® Have students review their Time Line Folders, completed activity sheets,
and flip booklets.

® Suggest that students review pages 74-85 of the Atlas and write any
questions they have.

Answers

1. d S. b 9. d
2. c 6. c 10. a
3. a 7. b 11. c
4. c 8. a 12. b

3¢ Answers will vary. Students may mention barbarian invasions,
Charlemagne’s empire, Viking invasions, the growth of the Holy Roman
Empire, the Crusades, increase in trade, bubonic plague, conquest or
reconquest of Spain and Portugal, or other key events from the time
period.
Mapping World History
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Name

Europe in the Middle Ages 3 5 a
Introducing Unit 6 ANE

The fall of the Roman Empire ushered in huge changes in Europe, as rulers

competed for control of the region. In the late 700s, King Charlemagne
united much of western Europe under his rule. The Scandinavian Vikings
launched raids throughout Europe. They eventually settled England, Iceland,

and parts of central Europe, and they even reached North America. l\e

The Moors conquered Spain and Portugal, establishing Islamic cent, rs@6

learning. In 936, the Holy Roman Empire united central an urope
under the Roman Catholic Church. Rehglous con @ortant
part of this era. Beginning in 1095, the po or a to expel
the Muslims from the Holy Lan ut they had the
effect of expanding trade &t gde also brought the bubonic

plague, which killed rcewf &De s population.
After m 6 QS of rule, the Byzantine Empire was conquered by
G\p)goma@

53. They took control of trade routes and increased taxes.
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Close Reading: Sequencing

Directions: Using information from the reading, number the following events in the
correct chronological order, starting with 1 for the earliest.

The Ottoman Empire defeated the Byzantine Empire.

The Holy Roman Empire united central and eastern Europe.

King Charlemagne gained control in Europe.

As the Crusades brought more trade, coastal cities like Dubrovnik, in present-day Croatia, became powerful and important.

In the Atlas, on pages 74-75, look at the Unit 6 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/stocklapse
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Europe in the Middle Ages 3 6a
Barbarians Change Europe m

: : Atlas
Barbarians conquered the Western Roman Empire and changed Activity Map

Europe. In this lesson, you’ll map the routes that several barbarian tribes took. Use pages =~ Map Marker
47 and 74 of The Nystrom Atlas of World History to help you complete this activity.

1. Although the Roman Empire had weakened by 300 CE, most barbarian
tribes stayed away from the empire.

a. Turn to the Mediterranean Basin Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write \
BARBARIANS CHANGE EUROPE. 6“

c. In the Atlas, on page 47, look at map C. With your finger, out ne@

Western Roman Empire.

d. One major barbarian group lived near the Black S \Qent-day
Ukraine, along the Black Sea, write GOTHS «

e. Slavs lived north and west of the Goths -da @ > Near
the Belarus-Poland border, write SL

f. Angles and Saxons lived on th WQt day Denmark

and the north coast of p this area, write
ANGLES and SAXO :il 6

Barbarian Tribes Enter

aria gan to appear in the Roman Empire.

S“ne liest tribes to migrate to the empire was the Franks.
G\ Their h6me was in the present-day Netherlands. On your map, in the
?Q\ Netherlands (Neth.), write FRANKS.

About 350 the Franks entered the Roman Empire and settled near
Paris. They offered their military help to the empire. From FRANKS
to Paris, draw an arrow and label it 350.

3. The Huns, a fierce nomadic tribe, moved across central Asia. They had
lived in western China, but the Chinese forced them out.

a. In present-day Kazakhstan, just north of the Caspian Sea, write
HUNS.

b. The Huns quickly moved west. By about 375, they had conquered the
Goths. From HUNS to GOTHS, draw an arrow.

c. Some of the Goths remained under Hun rule. They were called the
Eastern Goths or Ostrogoths. In front of GOTHS, write OSTRO.
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4. Some of the Goths escaped from the Huns. They asked for asylum
in the Roman Empire.

a. The Romans only allowed young, strong, and healthy Goths to
immigrate to their empire. From GOTHS to Bulgaria, draw an arrow.

b. These Goths were called Western Goths or Visigoths. At the end of
the arrow, write VISIGOTHS.

c. The Romans treated the Visigoths poorly. They herded them into a

holding area, surrounded by a garrison of Roman soldiers. South of
the Danube, draw a camp symbol (®. 6

d. The Romans let the Visigoths starve. Some Goths were forced to sell “\
their children into slavery to buy dog meat to eat. Near the camp, 6
draw a food symbol ﬁ' with a slash through it. %

e. The Visigoths eventually rebelled. They defeated the ROQ he
Battle of Adrianople in 378. Below VISIGOTHS, cw flict

symbol 3
5. Adrianople was the worst Roman defe (@

Visigoths settled in the empire. T eal 1d do

whatever they wanted

a. The VlSlgOthS first southern Greece. From
Bulgaria to so arrow

b. The V1s1 along the coast into Italy. Along the
co draw an arrow.

c 51go ed Rome in 410. Below Rome, write 3% V-410.

ribes Move Sest

Q 6. As the Visigoths fought their way through the Roman Empire, other
o barbarian tribes hoped to take advantage of the situation.

a. The Huns and their Ostrogoth subjects continued to move west. By
410 they had reached present-day Hungary. From OSTROGOTHS to
Hungary, draw an arrow.

b. In Hungary, write HUNS and OSTROGOTHS.
c. The Huns terrified other barbarians. In Germany, draw a sad face &®).

d. Thousands of barbarians, including Vandals, Sueves, and Alans,
fled into the Roman Empire. They often looted and destroyed towns
as they passed through. From Germany to Spain, draw an arrow.

e. To defend the rest of the empire, the Roman army left Britain. The
Angles and Saxons then invaded the island. From ANGLES and
SAXONS to London, draw an arrow.
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7. By 410 the Western Roman Empire was no longer able to defend
itself. Barbarian tribes were able to move as they pleased.

a. The Visigoths settled along the Mediterranean coast of France. Over
land, from Rome to southern France, draw an arrow. At the end of
the arrow, write V-418.

b. The Huns and Ostrogoths continued to move west and attack other
barbarian and Roman lands. From the HUNS and OSTROGOTHS
label to eastern France, draw an arrow.

c. The Romans and Franks defeated the Huns and Ostrogoths near

Paris in 451. Near Paris, write ﬁ 451. “\

d. The Hun leader, Attila, died two years later. The Ostrogoths were
finally free from Hun control. They headed to Rome. From t %

e. The Ostrogoths captured Rome in 476, ending th
Empire. They settled in Italy. Below V-410, wr1?

8. The migrations of the barbarian trlbes of Rome.
a. In the Atlas, on page 74, look r& inger, trace the
etw and 623.
e V n your Activity Map, from

OSTROGOTH label to Rome, draw an arrow.
@Roman

barbarian invasions that
b. In 507 the Franks

Paris to V-41 n arro?
c. TheFr d ated 51g ths and forced them to flee into Spain.
aw an arrow.

Fr i
ﬁow write V-507.
“ n eas@ ope, the Slavs began migrating about 500. From
G\ SLAVS ¥draw three arrows pointing east, west, and south.
f. The southern Slavs settled in the Eastern Roman Empire, sometimes

oe threatening Constantinople. At the end of the southern arrow, write
SERBS, CROATS, and BULGARS.

g. At the end of the western arrow, write POLES and CZECHS.

h. At the end of the eastern arrow, write RUSSIANS, BELARUSSIANS, and
UKRAINIANS.

Barbarian Kingdoms

9. The barbarians created their own kingdoms. Some present-day countries
take their names from the tribes that settled there.

a. The Angles and Saxons settled in the British Isles. Their kingdoms
were called the Angles’ Lands. North of London, write ENGLAND.

b. The kingdom of the Franks became known as France. Label FRANCE.

LT "~ U

Nystrom Mapping World History
Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 1 69 EUfOpe in the Midd’e AgeS



Name

Pulling It Together 3 6d
Barbarians Change Europe m

Use the maps on pages 47 and 74 of The Nystrom Atlas of World History, Activit ﬁ'as
Cctvi a
your Activity Map, and Activity Sheets 36a-36¢ to help you add the names of Map Marker

present-day countries or regions to the graphic organizer below.

Franks

Started in:

ot

Ended in: 6
Angles @W‘uns

Started in: I ?‘ rted in:
Ended in: \ Po O&Egnded in:

d

\y
VisigothsoﬁvP ‘ Ostrogoths

7~ \

Started in;

\»>

\ﬂ in: ded in:
o ?? ed in Save Ended in

Started in:

Started in:

Ended in:

The Visigoths were first granted asylum and then starved and forced on a
death march by the Romans. The Romans also attempted to kill the Visigoth
leaders. The Roman Empire paid for their actions. If you were an official for
the Roman Empire, what would you have done differently? Write a one-page
proposal outlining your plan.
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Europe in the Middle Ages 3 73
A 2rE

The Crusades were religious wars fought for control of the Holy Land. Activitypl‘\}lgi;
In this lesson, you’ll follow the Third Crusade. Use pages 80-81 of The Nystrom Atlas Map Marker
of World History to help you complete this activity.
1. The Crusade against Saladin, of the Ayyubid Empire,
The East, 1187 was the third Crusade in less than 100 years.
Unless a'f’ 1o quickly brought a. Turn to the Mediterranean Basin Activity Map.
to the remaining above-men- ] o _
tioned cities [Jerusalem, Tyre] . b. Give your Activity Map a title. Across the to ‘
raging infidels, thirsting for the c. In the Atlas, on page 67, look at ma tline of
blood of the Christians. the Ayyubid Empire with you er.
—Ansbert! d. Saladin and his follow, uslim. On your
Activity Map, in ¢ bid Empire, draw
a Muslim sy
Jerusalem, 1187
i e. In 118 rusalem Jerusalem is a
G?d ,has driven thet"n . uslims, and Jews. Next to
[Christians] out of this territory, 1em
and has cast them down. He has
favoured the partisans of the % erusalem fled to the cities of Tyre and
truth, and has shown his a e Atlas, on page 81, look at map D. Point
against the infidels. ‘ Cre and Tyre.
g. On your Activity Map, in present-day southern

Lebanon, write ® ACRE

2. The Third Crusade was called the Crusade of Three
Kings because Richard I of England (who became king
Each person will give in charity in 1189), Philip Augustus of France, and Frederick
one tenth of his rents and Barbarossa of the Holy Roman Empire all participated
movable goods for the taking of in it.
the land of Jerusalem . . .
But the clergy and knights
who have taken the cross shall

a. In the Atlas, on page 80, look at map A. Point to
England, France, and the Holy Roman Empire.

give none of that tithe except b. On your Activity Map, write R in the United
from their own goods and the Kingdom, PA in France, and FB in Germany.
property of their lord; and c. King Henry, Richard’s father, issued the Saladin
whatever their men owe shall be Tithe to help pay for the Crusade. Near London,

collected for their use by the

above and returned intact to . .
them. d. After raising money and an army, Richard made

peace with his enemy King Philip of France. In
France, draw an olive branch symbol

draw a dollar sign $.

—Henry 113
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Acre, 1189

of Christ, has sent to the
Grecian [Byzantine] emperor and
the persecutor of the holy Name
many presents very Pleasing

compact and agreement. And for c

the slaughter and destruction of
the Christians wishing to exalt
the name of God, he sent 600
measures of poisoned grain . .

—Sibylla

Queen of Jerusalem*

and all flung the
the Empeto

. After a pr nged

multttude of his men, fled,
o and his entire host with him.
his great victory, pursued, and
made a very great slaughter of
all who resisted, and, had not
night fallen soon, he would have £
taken the Emperor himself that
day, either alive or dead.

—Benedict of Peterborough®

Nystrom
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to mortals, in order to make a b.
. Frederick received a warning from Sibylla, queen «

P W e o

S U o
is Gri b.
The a hke c.

ct the Emperor, having lost d

The king of England, exulting in e.

P Wag s YW

3. Frederick Barbarossa was the first to

leave for the Crusades. He traveled by land to the
Saladin, the aforesaid enemy Holy Land.

37b
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a. Frederick started out in 1189. From southwest

Germany, trace the Danube to eastern Croatia with a

dotted arrow * * >

Start a legend. In it, write * + +» = FB.

of Jerusalem, that the Byzantine emperor and
Saladin had made a pact. Near Istanbul, w

Bz+ .

. Continue your dotted arrow so

Istanbul as you cross into

&ia south of

Frederick drowned t oss a swift river on his

horse. In southe lia, 1@1 of Cyprus, write

FB DROW 60

glstus finally set out for he Holy

4.
Cyprus, 1191 in e years after the conquest of
The king, accompanied by eru ? hey traveled by sea.
his bowmen, was first to la a. d set sail from London in 1190. He joined
the rest followed, and a¢ s e
Philip in southern France. From London to
as they reached t n

Marseille, along the coast, draw a solid arrow =—3.

In the legend, write =—3 =R.

From Marseille, continue your arrow to Sicily and

then on to Cyprus.

. A storm crashed some of Richard’s ships into the

rocks. West of Cyprus, draw a storm symbol :O

Richard was angered at how the king of Cyprus
treated his shipwrecked sailors. Richard attacked
Cyprus with his remaining ships and men. On

Cyprus, draw a conflict symbol ﬁ

. Richard conquered the island. The island was

turned over to the Crusader kingdoms. On Cyprus,

write

Cyprus continued to be ruled by the descendants of
crusaders even after the crusaders were forced out of
Asia. In the Atlas, on page 81, look at map E. Point

to Cyprus.

Mapping World History
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5. From Cyprus, Richard sailed to

Acre, 1191 Acre where a four-year battle had been going on.

The, King ordered the criers to a. From Cyprus to Acre, draw a solid arrow.
proclaim that anyone who removed .
2 stone from the wall next to the b. Around Acre, draw a conflict symbol 3%
aforesaid tower would receive two c. The arrival of Richard and Philip encouraged the
pieces of gold from the King. . . crusaders. Richard offered gold for each brick
Even in the midst of the enemy’s removed from the city wall. Near Acre, draw
rmsslle? they worked on bravely d. The crusaders took control of the city. East of Acre,
at tearing down the wall. Many of .

write R-PA.

them were wounded, however, and \
were put out of action. . . The wall e. Saladin agreed to let the crusaders keep
was extremely high and immod- also gave them the holy cross of Jes e,
erately thick. The men, however, add a Second
inspired with courage, overcame f. The victory at Acre conv p to return to
danger and removed a gn eat many France. From Acre t raw a dashed
stones from the massive wall. Arfow == .

amed in the Holy Land to attempt to

Jaffa, 1192

usalem.

5;ladm :IIowed JOP &1 Richard’s army attacked the Muslims along the
[Jaffa] to be res Mediterranean coast. From Acre to the southern
the Chrlsttans re to .

border of present-day Israel, draw a solid arrow.
occupy t I ty,
inclu 330039 b. In 1192, Richard received news that Philip had
s, freely and quietly. invaded English lands in France. In France, draw a
aladin agreed to confirm conflict symbol 3%.
n inviolate peace between c. War with France forced Richard to end the Third

Christians and Saracens
[Muslims], guaranteeing for
both free passage and access
to the Holy Sepulcher of the .
Lord without the exaction of any
tribute and with the freedom

of bringing objects for sale . .
through any land whatever and a. Richard finally returned to England in 1194. From

of exercising a free commerce. Jerusalem, draw a solid arrow west across the
Mediterranean.

Crusade. He signed a treaty with the Muslims.
Below Jerusalem, draw a peace symbol %L

Richard’s Crusade nearly bankrupted England. His
brother John plotted with Philip to keep Richard away
from England.

—Richard de Tempelo”

b. Almost as soon as he returned home, Richard left
M again to fight in France. He died there in 1199. As
king, he spent less than six months in England. In
France, write R DIES.
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Pulling It Together 3 7d
ANrE

Use pages 80-81 of The Nystrom Atlas of World History, your Activity Map, Activityll\\}II:;
and Activity Sheets 37a-37c to complete the chart below. Add years for the Crusade. Map Marker

Then add at least three items in each box.

Routes Taken by Crusaders

® Frederick Barbarossa: 6@

Setbacks

® Emperor Frederick drowned.

Outcomes

® Christians captured Acre.

Using pages 80-81 of the Atlas, complete a similar chart for the First, Fourth,
or Seventh Crusade.
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Europe in the Middle Ages 3 83
Trade and the Plague m

In the 1300s trade connected Europe and Asia. It also brought the ActivityAI\}IIaa;
bubonic plague, which devastated these continents. In this lesson, you’ll map the Map Marker

spread of the plague. Use pages 82-83 of The Nystrom Atlas of World History to help you
complete this activity.

1. Trade connected large areas of the world by 1300. The main trade route

between Asia and Europe was the Silk Road. «
a. Turn to the Asia Activity Map. \6
b. Give your Activity Map a title. Across the top of the map, write 6“

TRADE AND THE PLAGUE IN ASIA.

c. In the Atlas, on pages 50-51, look at the map. With your ?tr ce
the Silk Road from Changan to Samarqand. Conti te to
Sarai and then to Constantinople (now Istanb

d. On your Activity Map, from Changan (no ?throv.ﬁghuang

to Samarqand, draw a line.
e. Label the line SILK ROAD
At about 48°N, 45°E, wr

g. From Samarqan nd t tantlnople continue
your line.

Trade Routes in Eu “

e m rew during the 1200s and 1300s.

a. Turnto the Mediterranean Basin Activity Map.

?Q\ b. Give your Activity Map a title. Across the top of the map, write

TRADE AND THE PLAGUE IN EUROPE.

c. In the Atlas, on page 82, look at map A. With your finger, trace the
trade route that extends from Caffa to Constantinople.

d. On your Activity Map, from the northern tip of the Caspian Sea to
the spot where the Don River flows into the Black Sea, draw a line.

e. Across the Black Sea to Constantinople, continue the line.

At the beginning of your line, write FROM CHINA.

3. Constantinople was a major trading center in the Mediterranean region.
Goods were traded with the Middle East and Western Europe.

a. One trade route extended from Constantinople to the island of Sicily.
Traveling by sea from Constantinople to Sicily, draw a line.

b. Sicily traded with Italian city-states. Draw a line from Sicily to Genoa.

Nystrom Mapping World History
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4. One of Genoa’s trading partners was France. France’s key port on
the Mediterranean was Marseille.

a. Along the coast, between Genoa and Marseille, draw a line.

b. Trade routes crossed France to the English Channel. In the Atlas,
on map A, with your finger, trace a route from Marseille to Paris and
then on to London.

c. On your Activity Map, draw this route.

5. The English traded with cities in the Hanseatic League. The league

controlled trade in the North and Baltic Seas and in the North Atlantic. l\

a. Bergen, Norway, was part of the Hanseatic League. On map A, wit
your finger, trace a trade route between England and Bergen. !

b. On your Activity Map, draw that route.

c. Bergen traded with Riga in present-day Latvia. Tr&@ sea
between Bergen and Riga, draw a line.

d. Bergen also traded with Norwegian colomi ge N %tic.
From Norway to the northwest cor e a line.

e. Label the line TO ICELAN@wE NI&O

The Plague in Asia and Eastern Eu 9

Nystrom

6. Trade ro‘ﬁ ded ‘hina to Greenland. Goods such as spices
trav

g those routes. So did unwanted animals.

and PQ i
Vhe u @la ue began in present-day Mongolia, which was then
r

parto eat Khanate. The plague was spread by rats and fleas.

?\G\ Turn to the Asia Activity Map. In Mongolia, write @ 1320.

b. At this time, the Mongols controlled China. Travel between
Mongolia and China was common. The bubonic plague spread to
China in 1330. In China, write §1330.

c. Rats often traveled in straw used to pack fragile goods. Plague-
infested fleas often lived on these rats. The plague reached
Samarqand around 1338. Above Samarqand, write @ 133s.

d. The plague spread across Central Asia to Sarai by 1345. Above Sarai,
write \f 1345.

7. Mongols blamed the colony of Caffa for the plague. In 1346 they
catapulted plague-infected bodies at the city.

a. Turn to the Mediterranean Basin Map.

b. Near the Black Sea, at the eastern end of the Crimean Peninsula,
write @ CAFFA.

c. Near Caffa, write @ 1346.
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8. Several grain ships sailed southwest from Caffa. Some of them
carried plague-infected rats. The ships headed to Sicily.

a. On the trade route between Caffa and Sicily, draw a rat symbol <>~ .

b. The rats infected Constantinople, spreading the plague to the Middle
East. In present-day Turkey and Egypt, draw plague symbols @

The Plague in Western Europe I

Nystrom

Reproduce for classroom use on

Sicilians let the ships dock, but wouldn’t let the men leave the ships.
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9. When the ships reached Messina, Sicily, their crews were sick. The \6‘

However, rats managed to get to shore. “6

a. The plague reached Sicily in 1347. On Sicily, write @ 1347.

b. With a dying crew, the ships tried to reach Genoa. T fired
arrows at the ships. At Genoa, draw an arrow sy

c. The ships sailed on to Marseille. The crew ad wh ?
arrived. The French took in the ships. ool Near

Marseille, write @ 1347.
10. By 1348, Europe south of th@ e plague was spread
by people trying to esc 1sea ell’as by rats.

a. The plagues oughout France in 1348. In
France, E

Enghsh Channel carrying plague-infected
reat Britain, write @ 134s.

“no and was weakened, the Scots invaded. From the

conflict symbol ﬁ&

d. When the Scots discovered how deadly the plague was, they returned
home—bringing the plague with them. Draw a return arrow and
write ¢ 1349.

?\G\ northern tip of the British Isles toward London, draw an arrow and a

11. A trade ship from England arrived in Bergen carrying wool. Its crew was
dead. The plague arrived in Scandinavia.

a. Near Bergen, write @1349.
b. From Bergen and Germany (infected from Italy), the plague spread
across the Baltic Sea. Along the Baltic Sea, draw plague symbols

c. The plague also spread to the North Atlantic. In 1350, Iceland and
Greenland were infected by ships carrying food from Norway. Below
TO ICELAND AND GREENLAND, draw a plague symbol @

d. Roughly one quarter of the population of Europe—20 million
people—died from the plague. Below the title, write MILLIONS DIE.

Mapping World History
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Pulling It Together 3 8d

Trade and the Plague m

Use pages 82-83 of The Nystrom Atlas of World History, the Activity ActivityAI\}IIaa;
Maps, and Activity Sheets 38a-38c to complete the flow chart below. Each city is Map Marker
along a trade route. In each arrow, write the year the plague first arrived in that city.

From Asia

Samarqand, Changan,
Chagatai Khanate Great Khanate (China)

9PIOH UIP[OD a3
Jo areueyy ‘reyeg

Caffa, Khanate of Messina, E

the Golden Horde Sicily '31 2

5 ®

6 =

5

OQQ Across the Atlantic Ocean
Reykjavik, Bergen, London,

Iceland Norway England

*During the Middle Ages the bubonic plague devastated the populations of
Europe, Asia, and Africa. In recent years, the AIDS epidemic also has had a
widespread and deadly impact. Research the two epidemics and create a chart
comparing at least two of their similarities and two differences.
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Europe in the Middle Ages 3 9a
Reconquest of Spain R ars

Muslims and Christians fought for control of the Iberian Peninsula Acﬁvity"\\}lﬁ‘;
for nearly 800 years. In this lesson, you’ll map the gradual reconquest of Spain Map Marker
and Portugal. Use pages 76 and 84 of The Nystrom Atlas of World History to help you ‘°'°"“"S’2§’;§,':§
complete this activity. stapler

1. The Visigoths ruled the Iberian Peninsula for about 200 years.

a. Turn to the Mediterranean Basin Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write \
RECONQUEST OF SPAIN. 6“

c. In the Atlas, on page 74, look at map A. Point to the kmgdom of

Visigoths.

d. The Visigoths converted to Christianity in 589. E erlan
Peninsula, write VISIGOTHS and draw a Chrlst b 1

e. Muslims conquered northwest Africa in lled
them Moors. In Africa, write MOO raw a symbol (.

Moors Conquer Spain and Portugal | $
2. Taking advantag 1goth T, the Moors invaded the Iberian
Pemnsula i ey c r1st1ans living on the peninsula and

in SOll

Q 76, look at map A. With your finger, trace the
“ ute@doorlsh armies.
G\ . On you¥'Activity Map, from the MOORS label across the Strait of
Gibraltar and Spain to just south of Paris, draw an arrow.

OQ c. The Muslims called their Iberian lands al-Andalus. Cross out
VISIGOTHS and write AL-ANDALUS (.

d. The Muslim caliph ruled al-Andalus from Cordoba. Cordoba became
the richest and most populous city in Western Europe. Next to

Cordoba, draw @ .

3. Some Christian kingdoms were able to resist the Muslim invasion.

a. The Franks forced the Moors out of their kingdom by 760. In
present-day France, write FRANKS 'I'

b. In the Atlas, on map A, with your finger, trace the Pyrenees and the
boundaries of Asturias.

c. The only surviving Christian kingdom on the Iberian Peninsula was
Asturias. On your Activity Map, draw the boundaries of Asturias.

d. North of the boundary, write ASTURIAS 'I' .
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New Christian Kingdoms

4. Christian kings in Asturias and France wanted to push the Moors out of
Europe. This struggle to regain Spain was called the Reconquest.

a. Asturias fought devastating wars against the Moors. On the southern
boundary of Asturias, draw a conflict symbol 3%

b. In 801 the Frankish king Charlemagne invaded the Iberian
Peninsula. From France to northeastern Spain, draw an arrow.

c. On one of your copies of Activity Sheet 39d, in the legend, write 6@
850-1492. “\

d. Northeastern Spain became its own kingdom in the 880s. On the 6
activity sheet map, in northeastern Spain, write ARAGON 'I' Q

5. In the 700s and 800s, wars along the boundary betwee th and the
Moors forced most people out of the area. g

a. The king of Asturias moved Christians int rea a ed it
Castile. On Activity Sheet 39d, in nott Spaim, CASTILE.

b. Castile was named for the cas b er ASTILE, draw a
castle symbol ECF and a “ﬁsym
c. In 911 the king of 591 ov apital to Leon. Asturias
became Casti aé n. N TILE, add AND LEON.
6. The calip ogsapart in 1031. Castile and Leon took
advarftage'ef the s 1011 and attacked the Muslim kingdom.

Vastile red the city of Toledo in 1085. On Activity Sheet 39d,
\p from LE to Toledo, draw an arrow.
?\G b. When Toledo fell, the Moors asked Muslims in North Africa for help.

From the southern tip of Spain to Cordoba, draw a dashed arrow.

Christians Reconquer Spain and Portugal

7. The Muslims of North Africa kept Castile and Leon from expanding.
However, other Christian kingdoms began to grow.

a. Beginningin 1118, Aragon began to expand south along the eastern
coast. On Activity Sheet 39d, from Aragon south, draw an arrow.

b. In 1139 a count declared Portugal’s independence from Castile and
Leon. Southwest of CASTILE, write PORTUGAL.

c. Portugal expanded south along the Atlantic Coast. From
PORTUGAL, draw an arrow south.

d. During the Second Crusade, in 1147, English crusaders captured
Lisbon for Portugal. Below Lisbon, write 2ND CRUSADE 1147.
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In 1150, Muslims stopped the expansion of Aragon and Portugal.

39¢

LT "~ U

a. In the Atlas, on page 84, look at map A. With your finger, trace the

b.

boundary of Christian gains by 1150.
On Activity Sheet 39d, draw that boundary and label it 1150.

In 1212 troops from Castile crushed the Muslim army at Navas de
Tolosa. Moorish rule of the Iberian Peninsula fell apart.

a.

b.

C.

d.

From Toledo to Navas de Tolosa, draw an arrow.

on map A, with your finger, trace the Christian gains by 1264.

Christian kingdoms then captured more Muslim land. In the Atlas, \6“

On Activity Sheet 39d, draw that boundary and label it 1264.

Label the Muslim area GRANADA (. : S

In 1469, Isabella of Castile married Ferdinand of Ara

a.

b.

The marriage united the two kingdoms. On Q heet
between Castile and Aragon, draw a do “ﬂ

Aragon and Castile were determine

@st Moorish

kingdom. From Navas de T 1 an arrow.
Christian armies capt @ endlng Muslim rule of
the pemnsula C el m 01 and add a Christian
symbol é

Pulling It Togethero ‘ “o

Nystrom
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page?a 84 of The Nystrom Atlas of World History, your Activity
Map, and Activity Sheets 39a-39c to help you make a flip booklet.

On one copy of Activity Sheet 39d, in the legend, write 719. On
another copy, write 1492.

Choose two of the following dates and write them on your remaining

copies of Activity Sheet 39d.

¢ 850 ® 1040 ® 1150 ® 1264

In the legend on all four maps, color the Christian box yellow and the

Muslim box green.

For the year of the map, color in the Christian and Muslim lands.

On each map, write the names of any kingdoms that existed that
year (see pages 76 and 84 of the Atlas).

Cut all five maps (the four you just did and the map you drew
earlier) along the dashed lines.

Stack the maps in chronological order.

Then staple the booklet across the top.

staple here

Mapping World History

Europe in the Middle Ages



Name

Pulling It Together

39d

Reconquest of Spain m

Spain and Portugal
Year(s)

D Christian
[ ] Muslim

Navas de
Tolosa

Atlas

Activity Map
Map Markers
colored pencils
scissors
stapler

\6“‘

Imagine that you are living in Spain in 1492. Choose a role: Muslim,
Christian, or Jewish. Write a journal entry describing how you think the

)
Cordoba
o
Granada o
Reconquest will affect your life. ¢
Nystrom
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Name

Europe in the Middle Ages

Historical Issues Today m

4()

What role should religion play in shaping society?

What role should religion play in the world today? There are many perspectives on this issue. Use
the following two perspectives and additional information from pages 86-87 of The Nystrom Atlas

of World History to complete the task below.

Religion is a solid foundation for society,
and it benefits the individual and the
larger community.

e Religion is good for society. It provides stability,
which is especially important in times of
dramatic change.

e Religion is good for the individual. It helps each
person know what is expected of them and
provides rules for how they can live a good life.

e The vast majority of people are religious. It
is unrealistic to believe that decision makers
always separate their personal beliefs from
their professional actions, so religion has
undoubtedly influenced many worl
and laws.

Being part of a religious
advance child healt For
example, in the bique,

atlone
those mothers ere nnected
t relj

to th more access to
@ ormation a are, and their children

red from less malnutrition.

o? . Choose the side that you agree with more.
2

?
\ i “ﬁ?&

Religion divides people and promotes
discrimination and bigotry. 6
¢ Religion is a holdover from ancient tj
it has not kept pace with advan

society. When religious beliefs
with scientific truths, it én
advancement of (@
e Instead of bgi 'Kseopl together, religion
It has b %d to justify wars and
@ throughout history.

ligion wrongfully restrict

$ of civil rights for members of many
Ity groups.

. Add at least one idea to the bullet points for the perspective you chose.

3. Rank the arguments: Number the bullet points from strongest to weakest, with 1 being the
strongest. Include your own idea(s) in the ranking.

4. Present and defend your choice.

Introduce a third perspective to the discussion. Add bullet points to support

the perspective.

Nystrom
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Unit 6

Review a

Europe in the Middle Ages

In the last five lessons, you’ve looked at the early barbarian kingdoms, the Crusades,
trade, the plague, and conquests. How much do you remember?

Circle the letter of the correct answer.

1. Which of the following happened first?
a. Roman armies were defeated by the barbarians.

b. Rome was attacked by barbarians.

o

Barbarian tribes set up their own kingdoms.

d. Barbarians entered the Roman Empire.

2. Which of the following countries got its name from the barbaria to
that conquered the area? r\

a. Spain c. England o? i e
b. Italy d. Portugal 0 00
3. The Crusades were fought for control I gy Land.
Where is the Holy Land?
a. in the Middle East n
b. in southern France y Roman Empire
h1rd Crusade?

4. Who controll &em ﬁ
a. Kin
b & Char@g

Saladin of Egypt and Syria
d. King Philip Augustus of France

ook at the time line below. When did the First Crusade begin?
a. 1092 c. 1099

b. 1096

d. 1100

6. Which is true of the Children’s Crusade?

a. They captured Jerusalem.  c.
b. It took place in 1221.

d. They were Muslim.

They failed to reach the Holy Land.

1217-1221
5th Crusade
1096-1099 1147-1149 1202-1204 1228-1229 1270
1st Crusade 2nd Crusade 4th Crusade 6th Crusade 8th Crusade
AT 1189-1192 1248-1254
Jerusalem. 3rd CrusadeL L7th Crusade
1092 1146-1192 1187 1212 1291
Muslim Turks Islamic holy war Muslims regain Children’s Last crusader
threaten Byzantine against crusader Jerusalem. Crusade fails to city falls.
capital. states reach Holy Land.

Nystrom
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?\? \ /7 711 Cordoba £
Paris i , 11 /¢
. = /2 ) =

Name

7. Most Asian goods to Europe were shipped across this body of water.

a. Atlantic Ocean c. Caspian Sea

b. Mediterranean Sea d. North Sea

8. Where did the plague start?
a. Mongolia c. Sicily
b. Bergen d. Marseille

9. How was the bubonic plague spread?

Unit 6
Review

a. by fleas

all of the above

army defeats
Moorish inyae

10. Look at the map. When

did the Moors invade
Spain?
a. 711
b. 732 +1 [Toulouseq
c. 756
d. 759 PYRENEES
11. What was the {713 Segoyuela 713 Zaragoza d,terranean
ea

CORDOBA

712 Toledo
714 Valencia

CALIPHATE

pomt nosth t he
&ws r

bonne

: Ec— 10°W oW 0° &
b. by rats 6
c. by humans @%
d. “ ‘

1
\

Baleanc
4?7 lslands\

12

756 Moorish Spain
becomes the

Cordoba Caliphate.

711 3%
d. Cordoba Jerez de la Frontl:a
Str. of Gibraltar

12. 1In 719 what was the only
Christian kingdom on
the Iberian Peninsula?

R

a. Frankish Kingdom
b. Asturias

c. Cordoba Caliphate
d. Midrarid Dynasty

Unit 6 looks at Europe during the Middle Ages. Select three

D 711-719 Moors conquer Visigoths.

Moorish Conquest

=) Moorish army invasion

¥k 08

R

Moorish control, 710
Moorish gains, 711-719
Christian control, 719

Moorish victory

Christian victory

events from that time period. Explain in one or two sentences
why you think each is especially important.
Nystrom
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The Age of

Global Contact

Lessons

41 Introducing Unit 7 195
42 Zheng He and the Ming Empire 197
43 Routes to the Indies 201
44 Maya and Aztec Civilizations 205
45 Inca Roads 209
46 Cortés the Conquistador @

47 Slave Trade
48 Historical Issues Today

Assessment

Unit 7 Review 222

Cross- Currlcular A
ation

ertlng R @o
take one of the explorers on pages 88-91

3 Have students write a persuasive letter
mg what they found on their voyage, why it
ortant, and why the king should continue to fund

xploratlons '

D rama Presenting a Newscast About the Aztec Empire

Have students write and present a newscast describing the fall of
the Aztec Empire. Then videotape the presentations.

NN
~

~

Science Researching Diseases -

~
Have students research a disease brought to the Americas by
Europeans—such as smallpox or measles—that killed many Native

Americans. Have students create a pamphlet about the disease.

Music Singing Slave Spirituals d I v

50 Have students listen to a selection of slave spirituals. Then teach
"t

oo them a spiritual and have them perform it.
Economics Protesting Slavery

Explain that some people protested against slavery. Have students

write and present an antislavery speech. ;

=
Math Graphing Slave Populations L*!—‘
Using the data from graph C on page 97 of the Atlas, have students

calculate the percentage sent to each destination in the Americas

and create a pie graph.

187 Mapping World History



Name

Unit 7 Journal

The Age of Global Contact |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer %estlg e unit.

— <&
«\C’\WOEO*‘Q

Nystrom 188 Mapping World History



For use with pages 88-97 of The Nystrom Atlas of World History

bl .

Here’s a Tip!

® Walk students through each spread on pages 88-97 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred questions at the end
of each lesson on copies of the Unit 7 Journal. Or have students record

their answers in their own journals. ¢ a

\
Answers ‘ 06

: 416
The Age of Global Contact § : : . = -

Introducing Unit 7 v ®5: Comprehension

As European demand for products from Southeast Asia was g A av tions: Rewrite the first paragraph from the reading in your own words. Be sure
0 keep the same meaning as the original.

on the Silk Road was becoming more dangerous and “ inese
and European merchants began to look f v 2% they could )
Student answers will vary.

maximize their profits. The earlies 0 sea route wer

successful. But by making *sipbuildin 0

European explorers reache d advancedgiwilization§ih Affica, Asia,
and the eri ugepean empires s: ¢ @ and invaded these

. P. o hundred yea powers had divided up
\‘ & orth and South America, ani are and disease had reduced

e Aztec (from Mexico) and Inca (from Peru) Empires to ruins.

Through the Columbian Exchange, trade brought new goods to people on
both sides of the Atlantic. But in a short time, native peoples were being
enslaved to work for the Europeans. When these native peoples died of
disease or overwork on sugar plantations or in mining, the Europeans
turned to Africa to meet their needs for slave labor. From the 1400s to

the 1800s, millions of Africans were captured and sold into slavery in the

Americas.

Machu Picchu was a holy site for the Inca Empire of South America.

In the Atlas, on pages 88-89, look at the Unit 7 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

T

‘Mapping World History Nystrom Mapping World History

Nystrom The Age of Global Contact 196 The Age of Global Contact
% Answers will vary.
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189 The Age of Global Contact



Zheng He and
the Ming Empire

For use with pages 59 and 88-89 of The Nystrom Atlas of
World History

ACCOMPLISHMENTS OF ZHENG HE

TITLE RECEIVED: Admiral of the Western Ocean

NUMBER OF VOYAGES: 7

YEARS TRAVELED: 1405-1433

PORTS VISITED: Bangkok, Chittagong, Cuttack, Cochin,
Calicut, Hormuz, Aden, Jidda, Mogadishu,
Malindi, Mombasa

TRIBUTE RECEIVED: ivory, gems, spices, zebr,
ostriches, a giraffe 6

ers 6

PAq Aﬁen ill vary. Students supporting the theory might argue that
Qe He had the resources and ships to make the journey; that he
s traveled that far in the past; and that he had tools, like an accurate
compass, to make the journey. Students dismissing the theory might
argue that no evidence exists in the Americas of Zheng He’s arrival, that
no plants or animals from the Americas appear to have been brought
back to China, and that the Pacific Ocean is an enormous body of water
to cross. 4

Mapping World History
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Routes to the Indies

For use with pages 88 and 90-91 of The Nystrom Atlas of World History

Special Note

® Each student will need three or four copies of Activity Sheet 43d.

Here’s a Tip!
® DPut together a sample flip book to show the class.

® Begin the lesson by having the class complete a K-W-L chart about the
Age of Exploration.

Answers

For each, check the students’ maps against map C on pages 90-91.

East:  Country: Ottomans or Turks, Italians, others; Explorer: none; 6@
Indies yes

South: Country: Portugal; Explorers: Gomes, Dias, da Gamaj 108 v

West: Country: Spain; Explorer: Columbus; Indies n rld, West

Indies, or North America
Northwest: Country: England; Explorer: Cab no, Newfoundland
or North America

D¢ Answers will vary. Student S enE He’s or the Portuguese

routes because they re heit desti ns. Others may say the
Spanish or English cause vered new lands that
brought even es. &

R P‘v~°°

Maya and Aztec Civilizations

or use with pages 30-31 and 92 of The Nystrom Atlas of World History

Answers

Maya: Built stele, City-states, Peak 250-900, Guatemala

Both: Built pyramids, Sacrificed humans to the gods, Developed a
calendar for religious purposes, Worshipped hundreds of gods

Aztec: Empire, Peak 1431-1519, Founded capital after sign from the gods,
Valley of Mexico

DX Blogs and theories will vary. Students may mention: crop failures,
disease, invasions, earthquakes, volcanoes, drought. ¢

Mapping World History
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Inca Roads

Answers

Cort

Students might
describe their city

For use with page 93 of The Nystrom Atlas of World History

Here’s an Interesting Fact

® The Inca did not use a system of writing to record events. They developed
a communication system using a string with different colored knots
called a quipu.

Present-day Countries,
Roads Passed Through

Ecuador, Peru, Bolivia,
Argentina, Chile

Features
of the Roads

bridges, mile markers,
rest houses, tolls,
stone pavement,
stepped or zigzagged

People Who Could
Use the Roads

scouts, citize,
permis:

Here’s a Tip!

® Begin the lesson by reminding students of what they have learned
about the Aztec Empire.

Inca Roads

soldiers, messengers, ‘\ to cagtrol people, to
government official @5529&5 to

Natural Regions, Roads
Passed Through

forest, shrub or
desert, grass

Cities
Along the Roads
Quito, Cajamarca,
Chan Chan,
Pachacama
a.

Picchu,

P
Copi go

ses of the Roads

territories,
port goods

és the Conquistador

or use with pages 92 and 94 of The Nystrom Atlas of World History

Effect

Answers Cause
Tribes conquered by the Aztec hate
* Answers will Vary. their harsh ruler.

Many local tribes join Cortés, hoping
to conquer the Aztec.

Montezuma thinks Cortés is the god

Montezuma treats the Spanish like
guests.

Montezuma gives Cortés more gifts in
the hope that the Spanish will leave
Tenochtitlan forever.

being destroyed Quetzalcoarl.

or fellow Aztec

being killed or

dylng Of d_iseases The Spanish stay on in Tenochtitlan
brought by

Europeans.

The Spanish massacre many Aztec
during a religious ceremony.

The Spanish surround Tenochtitlan,
trapping the Aztec with no food or
supplies.

v U v v v

The Aztec rebel against the
Spanish.

The Aztec surrender to the
Spanish.

192
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Slave Trade

For use with pages 70-71 and 97 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by having students discuss what they already know
about slavery. Encourage students to discuss these facts and also the
feelings that they have about slavery.

Here’s an Interesting Fact!

® The word slave comes from Slav, the name of an Eastern European
culture group. In the 800s, Slavs were taken from their homeland and
forced to work in Muslim Spain and the Byzantine Empire.

Answers “

Destination Slave depots Work performed
of enslaved
people

North Africa | Timbuktu
East Africa | Sofala, Mogadishu

Middle East | Mombasa, Zanzibar,
Kilwa

The Americas | Saint L a,

Lag a
“ Qon coffee plantations
“ﬁfk ill g
o ‘ °
Historical Issues Today

For use with pages 98-99 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by discussing with students different forms of
intervention. Have them differentiate between aggressive intervention
(military, electoral, digital sabotage, etc.) and nonaggressive
intervention (food, disaster aid, medical aid, etc.).

Answers
3¢ Answers will vary.

Mapping World History
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For use with pages 88-97 of The Nystrom Atlas of World History

Here’s a Tip!

® Have students review their Time Line Folders, completed activity
sheets, and flip books.

® Suggest that students review pages 88-97 of the Atlas and write any
questions they have.

Answers

1. b S. b 9. b
2. d 6. a 10. a
3. a 7. b b
4, b 8. a

11.

12. d

¥¢ Answers will vary. Students may mention the voyages of Zheng

one of the explorers to the Indies, the development of Ma

Mapping World History
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The Age of Global Contact 4 1 a-
Introducing Unit 7 F V4

As European demand for products from Southeast Asia was growing, travel

on the Silk Road was becoming more dangerous and expensive. Chinese

and European merchants began to look for alternative routes so they could

maximize their profits. The earliest attempts to find a sea route were not «
successful. But by making use of advances in shipbuilding and navigation, “\6

European explorers reached lands and advanced civilizations in Africa, e

and the Americas. European empires saw an opportunity and b“hese

lands. In less than two hundred years, European pow Q\Vldeg up
much of North and South America, and warﬂ?&iseasS‘a' uced
the Aztec (from Mexico) and Inca (fr P» mb@rums.

§e tra@uiﬁt new goods to people on

Through the Columbian 2
iC. Butg a&ﬂ time, native peoples were being

both sides of th?tl
enslaved& or OPeans. When these native peoples died of

»or o Qon sugar plantations or in mining, the Europeans

\P*

Q\G turned to Africa to meet their needs for slave labor. From the 1400s to

of

the 1800s, millions of Africans were captured and sold into slavery in the

Americas.

Nystrom Mapping World History
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416
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Close Reading: Comprehension

Directions: Rewrite the first paragraph from the reading in your own words. Be sure
to keep the same meaning as the original.

Machu Picchu was a holy site for the Inca Empire of South America.

In the Atlas, on pages 88-89, look at the Unit 7 time line. Choose six events
that you think are important. Add them to your Time Line Folder. Be sure to
write them under the correct date and next to the correct region.

Image source: iStock.com/DoraDalton
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The Age of Global Contact 42 a
Zheng He and the Ming Empire m

Fifteen years before Europeans began looking for an alternative to . Atlas
. . K . X Activity Map
the Silk Road, the Chinese hoped to establish their own sea route to India and the Map Marker

Middle East. In this lesson, you’ll follow the expeditions of Chinese commander
Zheng He. Use pages 59 and 88-89 of The Nystrom Atlas of World History to help you
complete this activity.

Trade via the Silk Road ««
1. In the 1400s, the Ming Empire was the largest empire in east Asia. 6“
a. Turn to the Asia Activity Map.
b. Give your map a title. Across the top of the map, write Z&
AND THE MING EMPIRE.

2. At that time, merchants could trade freely w1tl? ing E
a. In the Atlas, on page 59, look at ma t outlme the

Ming Empire.

b. On your Activity Map, he Ming Empire.

c. The Chinese were f th que porcelam and luxurious
silk. In the M ire, dr elain & and silk % symbols.

3. Forc Wrw nts used the Silk Road to transport goods
to th e East Europe.
B page 89, look at map C. With your finger, trace the
S1lk R from the Ming Empire to the Black Sea.
Q\G b. On your Activity Map, draw that same route. Label it SILK ROAD.
OQ 4. By 1405, Mongol leader Timur had seized control of a western portion of
the Silk Road.

a. In the Atlas, on page 89, look again at map C. With your finger,
outline Timur’s Empire.

b. Timur imprisoned Chinese ambassadors and heavily taxed merchants
traveling the Silk Road. On your Activity Map, near Samarqand, write
TIMUR.

c. In 1405 Timur was preparing to invade China. However, he died
en route. From Samarqand, draw an arrow toward China.

Nystrom Mapping World History
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Sailing the Seas

5. While Timur wanted a monopoly on trade along the Silk Road, China
also hoped to have its own imperial monopoly on trade. The emperor
of China asked Zheng He to supervise the construction of a fleet and
command a trade expedition.

a. First, Zheng He had a fleet of hundreds of ships built. On the
Yangtze River, at 120°E, draw a dot @.

b. The treasure ships he had built were some of the largest the world “

has ever seen. They were roughly 400 feet long. (They were about 10 \
times larger than Columbus’s ship the Santa Maria.) Next to your do@

draw a large-ship symbol é

c. Zheng He also built grain ships, battleships, ships to car S,
ships to carry troops, and ships to carry water. In the a Sea,
draw 5 more smaller-ship symbols é ?

6. The emperor instructed Zheng He to “Go @n his

first voyage in 1405, China’s new fleet SP far

a. Zheng He sailed his imme ofhu @ ships south to
Vietnam. From Shan an along the coast to
Hainan and then .

to
b. Continue foll §wi e&s&elndochina Peninsula to Bangkok

and the
c. C your uth to the island of Sumatra.
Vrom t ad’southeast to the island of Java.
\ . Once e reached Java, head north again. Go through the narrow

f. After you've cleared Sumatra, head west into the Indian Ocean.

?\G strait, the Strait of Malacca, between Singapore and Sumatra.

7. In the Indian Ocean, the Chinese ships spent days without sight of land.

a. The fleet ran into a cyclone in the Indian Ocean. Ships were tossed
around and nearly sank. Halfway between Sumatra and Sri Lanka,
draw a storm symbol :O .

b. The fleet survived the terrible storm and sailed on. Continue your
arrow to Sri Lanka and then to Calicut in India.

Nystrom Mapping World History
Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 1 98 The Age Of GIObGI CO”tGCt
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Mission of the Fleet

8. One goal of the expedition was to impress foreign leaders with the glory
and might of China.

a. As the enormous Chinese fleet sailed into a port, Zheng He couldn’t
help but impress those on shore. Off the coast of Calicut, draw 5 ship

symbols
b. In each country, Zheng He visited the ruler of the land. In India, draw
a crown symbol. 6“

country, Zheng He presented the ruler with valuable gifts. In India,
draw porcelain & silk % and gold and silver (=2 symbols.

d. He also invited the country to send emissaries to Chma
draw an emissary % symbol.

c. Asatoken of China’s desire to develop friendly relations with the l\

9. Inreturn, the foreign rulers sent glfts back to peror

a. InIndia, draw a precious stone

b. In Sri Lanka, draw an ivory sy
c. In Sumatra and Java, dr

10. On the voyage ho attacked by pirates. Pirates
were a constant p w Straits of Malacca.
a. The o defeat the pirates, destroy their hideout,
ure th f the pirates. Near the straits, draw a battle

G h Zhen&had a warehouse built along the straits to store supplies

and goods he brought back from his travels. Between Singapore and
Q Kuala Lumpur, draw a warehouse symbol |ﬂ
o .

When Zheng He and the fleet returned to China in 1407, the emperor
was quite pleased with the expedition.

a. He declared Zheng He “Admiral of the Western Ocean.” Change the
label for INDIAN OCEAN to WESTERN OCEAN.

b. He also agreed to finance additional missions. Zheng He sailed six
more missions for China, reaching ports in the Middle East and
Africa. In the Atlas, on page 89, look at map C. Point to the major
ports along his route.

c. On your activity map, on each of those ports, write ZH for Zheng He.

Nystrom Mapping World History
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Pulling It Together 42 d
AN

In China, the accomplishments of Zheng He were recorded on stone Activityﬁl\\}II:;
tablets. Use page 89 of The Nystrom Atlas of World History, your Activity Map, and Map Marker

Activity Sheets 42a-42c to help you fill in the tablet below.

ACCOMPLISHMENTS OF ZHENG HE

TITLE RECEIVED:

NUMBER OF VOYAGES:

YEARS TRAVELED:

PORTS VISITED:

TRIBUTE R : “

Zheng He’s sailing logs were later destroyed. Some historians think that
Zheng He also sailed to the Americas. List three arguments either supporting
or dismissing this theory. Optional: Debate the theory as a class. ¢

Nystrom Mapping World History
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The Age of Global Contact 4 3 a
Routes to the Indies m

In the 1400s, Western Europeans looked for new trade routes to Asia. Activi tyll\\}llaa;
In this lesson, you’ll map some of the early routes they took. Use pages 88 and 90-91 Map Marker

scissors
stapler

of The Nystrom Atlas of World History to help you complete this activity.

1. Southeast Asia or the Indies had many products that were valuable in
Europe. These products were also very expensive.

a. Turn to the World Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write \
ROUTES TO THE INDIES. “

c. In the Atlas, on page 88, look at map B. With your finger, pon;t t

goods available from the Indies.

d. Europeans called all of India and southeast Asia th

your Activity Map, label Asia east of Pakistan I% e

The Eastern Route
2. Spices, silks, and other goo ei s were rare in Europe.
Many Europeans wan
a. For centuries, and A raded goods along the Silk Road.
In the 0 1,180k at the map. With your finger, from
C agh ace the Silk Road.
Omygbur Agtivi p, draw the Silk Road.
F not to the Indies crossed the Indian Ocean. In the Atlas,
G\ on the Map, with your finger, trace the shortest water route from

China to Alexandria.

d. On your Activity Map, draw this route.

3. The Ottoman Empire and Italian city-states controlled the western end
of the Asian trade routes.

a. Much of the Middle East was controlled by the Ottoman Empire. At
the eastern end of the Mediterranean Sea, write OTTOMANS.

b. The Ottomans charged high taxes on goods traveling through their
empire. Below OTTOMANS, draw a money symbol $$.

c. The only Europeans trading in the Ottoman Empire were merchants
from the Italian city-states—especially Venice and Genoa. West of
OTTOMANS, write ITALIANS.

d. These Italian merchants also added to the price of Asian goods.
South of Italy, add a money symbol $$.

Nystrom Mapping World History
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4. Asian goods were so expensive in Europe that pepper was worth its
weight in gold. Many European countries wanted to find their own trade
routes to the Indies.

a. In the Atlas, on pages 90-91, look at map C. With your finger,
outline the lands known by Europeans in 1490.

b. Europeans had two geographic mysteries. One was how far south
Africa went. In 1420, Europeans knew little about Africa south of the
Sahara. On your Activity Map, across southern Africa, draw a large

went. In the Atlantic, draw a question mark ?

The Southern Route O$
5. The Portuguese began to look for ways to ma &‘mclu anew

question mark ?. 6@
c. The other geographic mystery was how far west the Atlantic Ocean “\

route to the Indies.

a. In 1420, Prince Henry founded a ce nav
mapmaking in southwester
Iberian Peninsula, draw

western tip of the
ymb

e coast of Africa. From the
boat symbol p ds draw a dotted arrow + =+« -+ )

c. In 1460 d what he hoped was the southern coast
astline turns east. Puta dotat 5°N, 8°W.

Fr the 9& rde Islands to the dot, draw a dotted arrow.
: \“ At th hat arrow, write GOMES 1460.

QQ\ Gomes did not discover the southern coast of Africa. The Portuguese

eca

continued their search for the way around Africa.

a. From GOMES 1460 to the southern tip of Africa, draw a dotted
arrow.

b. In 1488, Bartolomeu Dias reached the southern coast of Africa.
Below the Cape of Good Hope, write DIAS 1488.

7. The Portuguese continued to explore the coast of Africa.

a. From the Cape of Good Hope to Malindi (on the coast just east of
Mount Kilimanjaro), draw a dotted arrow.

b. In Malindi the Portuguese found a guide who would take them to
India. From Malindi to southwestern India, draw a dotted arrow.

c. A Portuguese captain, Vasco da Gama, reached India in 1498. He was
able to get only a few samples of goods from India—Muslims still
controlled the trade. West of India, write DA GAMA 1498.

Nystrom Mapping World History
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The Western Route I

8. A Genoese captain, Christopher Columbus, wanted to try a different
route to the Indies.

a. Columbus believed that the Atlantic Ocean was about 4,000 miles
wide—much shorter than the length of Africa. On your Activity Map,
in the legend, use the map scale to mark a line 4,000 miles long along

the edge of this paper.

b. Columbus believed that the coast of China was on the other side “
of the Atlantic. Using your line, measure 4,000 miles west from the \6
Canary Islands. At that point, write CHINA? “

already knew about the world, Columbus’s calculations wo the
world was egg-shaped, not round. They refused to ﬁr‘;‘ oyage.
d Kin

a. Columbus was able to convince Queen Isab
the new rulers of Spain, to fund his expeditigs. Fro
CHINA? draw a dashed arrow = = =@’

b. Above the arrow, write COL 92, oo
c. Itturned out that Co as ae&There was land 4,000

miles from the and asn’t China. Cross out

9. Portuguese navigators thought Columbus was wrong. Fror@ﬁ&

inand,

CHINA?

d. CWd sthat he was wrong and insisted he was in
t s. He “ e islands he explored the West Indies. In the

»Ca ear@, citcle the words West Indies.

P The S s

\ soon realized that they were not in Asia. They called the
?\G area the “New World.” On the Americas, write NEW WORLD.

oQ The Northwestern Route |

10. The Portuguese were able to control the trade route around Africa.
However, other countries continued to try to reach the Indies by going
around or through the New World.

a. In 1497 the English king hired a Venetian navigator, John Cabot,
to find a northwestern route to the Indies. Instead, Cabot reached
Newfoundland. From the British Isles to Newfoundland, draw a

dotted-and-dashed arrow == « == >
b. Above the arrow, write CABOT 1497.

c. Like Columbus, Cabot believed he had reached the Indies. However,
Cabot’s greatest discovery was an important region for fishing. Off
the coast of Newfoundland, draw a fish symbol <.

Nystrom Mapping World History
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Use pages 50-51 and 90-91 of The Nystrom Atlas of World History, your Ac tivityl-l\\}llaa;

Activity Map, and Activity Sheets 43a-43c to make a flip book. Map Marker
a. On each page, on the compass rose, circle the direction traveled. ssc':;:;l):
b. Then draw the route on the map. staple here

Route to the Indies

c. Identify the country and explorers that used that route.

d. Check off whether the route reached the Indies. If not,
name the region it did reach.

e. Cut each page along the dashed lines.
Stack the pages and staple them along the top to make

Country: Explorer(s):

Did this route reach the Indies? [ yes [ no

*Including Zheng He’s voyages (see Lesson 42), which route do you believe was
most successful? Send a text message to your teacher explaining your answer. ¢
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Maya and Aztec Civilizations m

444

The Maya and Aztec both had very advanced civilizations. In this lesson Activityl-l\\}llaa;
you’ll learn about where they settled and how they lived. Use pages 30-31 and 92 Map Marker

of The Nystrom Atlas of World History to help you complete this activity.

Maya Civilization I

1.

e\"\

of

Nystrom

Reproduce for classroom use on

The Maya and Aztec both lived in Middle America.

a.

b. Give your map a title. Across the top of the map, write MAYA A 6
AZTEC CIVILIZATIONS.

now Guatemala.

Turn to The Americas Activity Map.

In about 1500 BCE, the Maya began settling in the hi «a what is

a.

In the Atlas, on page 30, look at map 6&

boundary of Maya territory.

By 900 CE they had spread i
On page 31, look at ma

e

w wlan ucatan Peninsula.
e th daries of the Maya

e in p of Middle America, draw the

ito ashed line ____.___.
o

On your Activity
boundary of

Lab el

dev 1ty -state type of government. Each major city,
S, and countryside had its own ruler. At its peak, the

aya had ut 40 cities with a total population of about 2 million

people.

a.

Tikal was the largest of those cities. In the Atlas, on page 31, look
again at map E. Point to Tikal.

On your Activity Map, mark Tikal with a city-state symbol (2.

Also mark the locations of Chichen Itza and Copan with a city-state
symbol (®.

In Maya culture every part of life was connected to religion. It is
estimated that the Maya worshiped about 160 gods. Every city had
pyramids and temples to worship the gods.

a.

b.

C.

In the Atlas, on page 31, look at picture D, which shows the pyramid
in the city of Tikal.

On your Activity Map, near Tikal, draw a pyramid symbol .
Mark the location of two other pyramid sites with pyramid symbols

.

Mapping World History
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5. The Maya worshiped by fasting, dancing, praying, and offering
sacrifices. They often sacrificed animals. But they also sacrificed
humans. In fact, they played a ball game in which the losers were
sacrificed to the gods.

a. Ball courts were built near temples. Next to the pyramid symbols,

draw ball symbols @
b. Near one of the ball symbols, draw a sacrifice symbol / .

6. The Maya believed the sun, moon, and stars were all gods. Maya priests 6@

became astronomers and developed a separate calendar for religious

purposes. (They also developed an accurate solar calendar.) 6

a. A major Maya observatory was built at Chichen Itza. Near Chich
Itza, draw a star symbol *.

b. The Maya honored a different god each day. Peopl ed for
the day and month on which they were born tHe stapsymbol,
draw a small calendar symbol E é

Aztec Empire | Po oo

7. The Aztec were origin d1c ey looked for a sign from
their gods telhn re t y found it when they saw an

eagle sittin t in its talons.
a. T &th o have come from northern Middle America.
th on a swampy island in the middle of Lake

exco the upper left corner of the inset map, draw an arrow
towardipFesent-day Mexico City.

?\G b. The Aztec established a city at the location of present-day Mexico
City. In the Atlas, on page 92, look at the picture of their capital city.

oe c. The Aztec named their city Tenochtitlan which means “the place of
the fruit of prickly pear cactus.” On your Activity Map, on the inset
map, at Mexico City, write TENOCHTITLAN.

8. In 1431, Tenochtitlin formed an alliance with two of its neighbors in the
Valley of Mexico—Texcoco and Tlacopan. This marked the beginning of
the Triple Alliance and Aztec Empire.

a. In the Atlas, on page 92, look at map B. With your finger, outline the
empire by 1440.

b. Tenochtitlin became the capital of the empire. Mark the city with a
capital symbol @ .

Nystrom Mapping World History
Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 206 The Age Of GIObGI CO” tGCt

LT "~ U



44

LT "~ U

9. The Aztec saw themselves as the rightful conquerors of other
groups in the area.

a. They expanded their empire north, south, and east. In the Atlas, on
page 92, look at map B. With your finger, trace the boundaries of the
Aztec Empire in 1519.

b. Atits height, the Aztec Empire included roughly 400 cities and towns,

with a total population of 20 million people. On your Activity Map,
on the inset map, draw the boundaries of the Aztec Empire in 1519

with a solid line . (Try not to include neighbors like Tototepec, 6“

which were not part of the empire.)
c. Label the boundary AZTEC.

d. One reason the Aztec wanted to expand their empire was to cq le?
tribute from conquered territories. Tribute included feat é
food, cloth, and firewood. On the outskirts of the e ‘
cloth % symbol and a firewood &= symbo &

e. They also fought to capture prisoners of W, Azte d
to capture, rather than kill, their en &aw a
prisoner symbol
f. Because of these attacks were@l iked among their
neighbors. In one of draw an unhappy face & .
10. As with the Maya a]or role in Aztec culture. The

Aztec ma* rsh1 any as 1,000 gods.
It tem yramlds to worship their gods. On the inset

ap, near ochtit lan draw a pyramid symbol /).
G\“ Prison' war were sacrificed at these temples. The number

\ of human sacrifices that the Aztec performed far exceeded those
Q? performed by the Maya and other Middle American groups. Next to

the pyramid, draw a sacrifice symbol

c. The Aztec played a ball game like the Maya game. In the empire, draw
a ball symbol @

d. They developed their own religious calendar, as well as a separate
solar calendar. In the empire, draw a small calendar symbol E .

Nystrom Mapping World History
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Pulling It Together

Maya and Aztec Civilizations m

Use pages 30-31 and 92 of The Nystrom Atlas of World History, your Activit ’:‘JI':;
Activity Map, and Activity Sheets 44a-44c to complete the chart below. Map Markers
a. Determine if each description in the Word Bank applies to the Maya
or the Aztec. Then write the description in the correct box. Some

descriptions apply to both.
b. Add two more descriptions of your own.
Maya Both Aztec
Word Bank

Built pyramids Empire Developed a calendar for religious purposes
Built stele City-states Worshiped hundreds of gods
Peak 250-900 Valley of Mexico Sacrificed humans to the gods
Peak 1431-1519 Guatemala Founded capital after sign from the gods

Maya cities in the central lowlands, including Tikal, were abandoned around
900 CE. Why do you think the Maya deserted their homes and cities there?
Werite a blog describing your theory and your reasoning behind it. ¢

Nystrom Mapping World History
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Inca Roads F V4

During the 1400s and 1500s, the Inca Empire was a highly developed Ac tivity"\\}lﬁ‘;
civilization in South America. In this lesson, youw’ll map the roads built by the Inca. Map Marker

Use page 93 of The Nystrom Atlas of World History to help you complete this activity.

1. The Inca built a huge empire that stretched 2,600 miles from north to
south. They built a network of roads to link all parts of their empire.

a. Turn to The Americas Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map write INCA
ROADS.

c. In the Atlas, on page 93, look at map C. With your finger, trac t]'%e
boundary of the Inca Empire by 1525.

d. The boundary of the empire extended north to pre uito,
Ecuador. On your Activity Map, underline the

u
e. The empire extended south to Santiago @ der 1&bel for
Santiago.

f. The empire extended east to t h\do With your finger,
follow these mountains
g. Cuzco was the capi 0' th mpire. It was the home of the
emperor and rnmen . On your Activity Map, at Cuzco
drawa c wal sym
2. Thel ﬁ 1 es of roads and bridges along the Andes
ntain e western coast.
\k On yo ctivity Map, from New York City to Los Angeles, draw a
\G line.
?? The distance between New York City and Los Angeles is about 2,600

miles. Above your line, write 2,600 MILES.

c. Multiply 2,600 times 5. This is roughly the number of miles you
would travel if you went back and forth on the highway between
New York City and Los Angeles five times.

d. This is about the same distance as all of the roads of the Inca Empire!
Next to 2,600 MILES, write x 5 = LENGTH OF INCA ROADS.

Nystrom Mapping World History
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Route of Inca Roads

Nystrom

3.

The royal road started in the northernmost part of the empire. The road
went south and split into two roads that were parallel to each other. One
ran along the coast and the other ran along the Andes Mountains.

a. In the Atlas, on page 93, with your finger, follow the two main
north-south roads.

b. On your Activity Map, from Quito to Santiago, draw the road along

LT "~ U

the coast. “
c. Along the Andes Mountains to Santiago, draw the other road. l\e

d. There were many east-west roads that linked the two main north- 6
south roads. The structure of the roads resembled a ladder. I th$

Atlas, on page 93, with your finger, trace these east-west

e. On your Activity Map, draw five east-west roads.
The Inca roads were so well built that many oﬁre st1u
condition today. The roads were three fee stone.

The stones were placed together tightl face
a. In the Pacific Ocean, alo #plc Qorn draw three

squares fitting toget vement of the roads.

1gza ountainous areas with difficult

terrain. O@ yo t1V1&’ ear 30°S draw a zig-zagged line
ads.

conn e tw; se
Va Ro

The Inca roads had many features to help travelers.

a. To cross streams, wooden or stone bridges were built. Start a legend.
b. In the legend, draw a bridge symbol /N and label it BRIDGE.
c. Mountain rivers were crossed by suspension bridges made of grasses,

vines, or twigs twisted into ropes. North of Lima, find the river in the
Andes Mountains. Over the river, draw a bridge symbol A7\,

d. Along the roads, there were mile markers called topo so travelers knew
where to exit. To your legend, add a mile marker symbol |1 ‘ and label
it MILE MARKER.

e. Choose a place along the road, and draw a mile marker symbol .

Rest houses, called tambos, were built along the roads for travelers
to rest and visit with each other. To your legend, add a rest house
symbol {2} and label it REST HOUSE.

g. Choose a place along the road, and draw a rest house symbol 0 .

Mapping World History
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h. Villages along the roads had to pay tolls in gold to the
government to keep the roads in good shape. To your legend, add a
gold symbol (> and label it TOLL MONEY.

i. Choose a place along the roads, and draw a gold symbol 2.

Use of Inca Roads

6. The roads were used to control people in the empire. Only government

officials and soldiers were allowed to use the roads, unless a citizen had \6“

been granted special permission.

a. Draw three people symbols % along the road at three different pl

b. Label one people symbol with a G for government. Label an
people symbol with an S for soldier. Q

c. Messengers, called chasquis, carried messages alon \) Relay
runners were stationed every six miles at re
remaining people symbol with an M fo

esYLabel

er.

d. The messengers relayed informatio 1c1als about

the people in the emp1re e'coul far as 150 miles a
day. From the M for overnment official, draw
an arrow.

e. The messeng d re or Who were not following rules to

the offigia’ e go nt would then send soldiers to arrest these
p W a rom the G for government official to the S
dier,

p he a? 1d move the rebellious people closer to the capital so
\G\ they cottld be watched. Draw a circle around Cuzco.
Q Government scouts or spies were also sent along the roads to check
o for new territories to conquer. They would check to see if the land was
fertile and would test the strength of the territory’s army. Then, they

would memorize the territory’s geography in case the emperor decided to
conquer the region.

a. To your legend, add a spy symbol @ and label it SPY.
b. Draw a spy symbol ©\ near Santiago.

8. The government also used the roads to transport goods throughout the
empire. Storehouses with goods, such as weapons and food, were built
along the roads. Llamas were used to carry goods.

a. To your legend, add a storehouse symbol |ﬁ and label it
STOREHOUSE.

b. Choose a place along the roads, and draw a storehouse symbol ﬂ .

Nystrom Mapping World History
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Pulling It Together 4 5 d
Inca Roads ANe

Use page 93 of The Nystrom Atlas of World History, your Activity Map, Activity"\\}l':;

and Activity Sheets 45a-45c to help you add information to each box Map Marker
in the chart.

Present-day Countries, Natural Regions, Roads
Roads Passed Through Passed Through

o
vf'“\e
<O

o

Features 0 Cities
of the Roads P $° Along the Roads

J(cgk ads

WA
WO ©

People Who Could
Use the Roads Uses of the Roads

Create a chart showing at least two ways the Inca roads were similar to our
modern roads and two ways they were different.

Nystrom Mapping World History
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Cortés the Conquistador m

Both the Aztec and Inca Empires were conquered by Spanish soldiers Activi tyﬁl\\}llaa;

called conquistadors. In this lesson, you’ll follow Spanish conquistador Hernan Cortés. Map Marker
Use pages 92 and 94 of The Nystrom Atlas of World History to help you complete the activity.

Tabasco, 1519 1. Herna_n' Cortés, a Spamsh soldier living in Cuba, led an
) expedition to Mexico.

Cortés told them as well _ .
B a. Turn to The Americas Activity Map.
concerning our holy faith, how we b. Give your Activity Map a title. Across the to ‘
were Christians and worshipped map, write CORTES THE CONQUISTADO q
one true and O”I-V' God, and he c. Cortés was instructed to explore thE? , to trade,
showea,’ them an Image of Oer‘ and to rescue any Spamsh sol§ n a previous
Ll WA (2 REIES 100 i 10517 expedition. In the Atla write EXPLORE,

arms 'and explained to them that TRADE, RESCUE.
we paid the greatest reverence

to it as it was the image of the d. Cortés set sai 00 so February 18, 1519.
Mother of our Lord God who was SOUth faW mbOI

in heaven. The Caciques replied
that they liked the look of the 2. % present day Mexico, he found a

great Teleciguata (for in their was shipwrecked there in 1511. The
language great ladies are calle first interpreter.

Teleciguatas) and [begged]
she might be given th

in their town.
-B rna/Qz de

ries

inger, trace the route of Cortés.

i Atlas on page 94, look at map A. With your

b. On your Activity Map, draw an arrow from Cuba to
present-day Mexico.

c. Cortés tried to convert the natives to Christianity.
On the inset map of the Activity Map, south of the

?Q\ Bay of Campeche, draw a cross 'I'

3. The natives sent gifts to Cortés and his troops. He was
told that they came from a great empire to the west.
After seeing their great riches, Cortés decided to
conquer Mexico.

Tabasco, 1519

Chiefs of Tabasco and the
neighbouring towns arrived and
paid great respect to us all,

and they brought a present of a. On your Activity Map, below the cross, draw a gold

gold, consisting of four diadems symbol 2.
and some gold lizards, and two b. Next to EXPLORE, TRADE, RESCUE, add
[ornaments] like little dogs, and CONQUER.

earrings and five ducks, and two
masks with Indian faces and
two gold soles for sandals.

-Bernal Diaz del Castillo?

Nystrom Mapping World History
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-, 4. Many groups conquered by the Aztec
Tenochtitlan, 1519 hated their harsh rule. On his way to Tenochtitlan,

Among these temples there is Cortés won several allies. He also killed anyone who
one which far surpasses all the objected.

rest, whose grandeur of architec-
tural details no human tongue
is able to describe; for within its

a. In the Atlas, on page 92, look at map B. With your
finger, trace the boundary of the Aztec Empire in

precincts, surrounded by a lofty 1519.

wall, there is room enough for b. On the main map of your Activity Map, draw the

a town of five hundred families. outermost boundary of the Aztec Empire. Below j «
Around the interior of the write AZTEC EMPIRE, 1519.

enclosure there are handsome c. On the inset map, along the coast froseﬂ' of

edifices, containing large halls
: ] ' Campeche to Veracruz, draw an arr
and corridors, in which the

religious persons attached to d. The route to the Aztec capi nochtitlan

the temple reside. There are fully (present-day Mexico Ci ifficult. From
forty towers, which are lofty and Veracruz to Mexi ontigae the arrow.

well b'uilt, the la"ge5't of W"Z"Gh e. Cortés pas that were 11,000
has fifty steps leading to its feet a @ evel exico City, draw
main body, and is higher than the a sy

tower of the principal tower of
the church at Seville.

u
tés “enochtitlén after traveling 200 miles.
ificence of the city amazed the Spanish and

‘1 @e them hungry for more riches.

In the Atlas, on page 92, look closely at the drawing of
Tenochtitlan.

b. At Mexico City, draw a capital symbol ®.

6. Montezuma, emperor of the Aztec, received the Spanish
as guests. He thought that Cortés was the god
Quetzalcoatl. After six months, Montezuma realized
his mistake—but it was too late.

enochtitlan, 1519

This was foretold by the kings
who governed your city, and now
it has taken place. You have come

back to us; you have cote down a. Montezuma sent Cortés large amounts of gold and
s

from the sky. Rest now, and take silver in the hopes that the Spanish would return
possession of your royal houses. home. On the inset map, southwest of Mexico City,
Welcome to your land, my lords! draw a gold symbol 2.

-Montezuma® b. The Spanish did not leave. They took Montezuma

— T TN prisoner and occupied his royal palace. At

Tenochtitlan, write S for Spanish.

Nystrom Mapping World History
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. 7. The Aztec begged the Spanish to let

Royal Temple, Tenochtitlan, 1520 them celebrate a religious festival in the sacred patio of
The Spaniards attacked the Montezuma’s palace. The Spanish were curious to see

musicians first, slashing at their the festival, so they agreed.

hands and faces until they had

e Al e T s a. During the ceremony, the Spanish attacked the partic-

and even the spectators—were ipants. Draw a sword next to the S.

also killed. This slaughter in the b. They massacred many Aztec. Next to the sword, draw
Sacred Patio went on for three a people symbol % with a slash through it.

hours. Then the Spaniards burst

into the rooms of the temple to 8. The Aztec were outraged at the massacre and reb ‘

kill the others: those who were against the Spanish. They surrounded the Spafi the
carrying water, or bringing fodder palace in the center of the city. $

for the horses, or grinding meal, a. On the inset map, draw a circl@u the S.

or sweeping, or standing watch b tnight and retreated

over this work. . The Spanish were able t&

symbol east to the

-Aztec Observer®

coastline, dra it S for Spanish.
c. Even tho i left, smallpox, a disease
broug read among the Aztec. In the

&Pp % d the History Question.
............................o . ?. e e s eeceeceeseeceeceese e ee

9. T %sh regrouped with more allies, weapons, and

Tenochtitlan, 1521 supplies. They attacked Tenochtitldn in May 1521 and
At dawn the f ay, Q blocked all four bridges to the city.
enemy opened t le gtor a. On the main map, draw four lines out of the capital.

2l , aa Put an S for Spanish at the end of each line.

uch a ntgber of ] ‘ _
t the artillery had no b. The Aztec were trapped in Tenochtitlin without any
d to aim but just to shoot food or supplies. They surrendered to the Spanish in
into the masses of Indians. August 1521. A total of 1 million Aztec died. In the
o Although the artillery did much Pacific Ocean, write 1 MILLION DEAD.
damage, for thirteen arquebuses c. In just two years, Cortés conquered the entire Aztec
were playing, besides muskets Empire. Cross out AZTEC EMPIRE, 1519.

and archery which were also
doing service, it seemed as if
they did not feel it, for when

one discharge would sweep away
ten or twelve men, more would
immediately fill their places, as if
it had done no harm at all.

d. Below it, write NEW SPAIN, 1521.

-Hernan Cortés®

M
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Pulling It Together 46 d
AN

Use pages 92 and 94 of The Nystrom Atlas of World History, your Activity Ac tivitypl‘\}llaa;
Map, and Activity Sheets 46a-46¢ to complete the following cause and effect chart. Map Marker

Events often cause other events to happen. Each row of the chart lists either a cause or
an effect. Your job is to fill in the empty boxes with the missing cause or effect.

Cause Effect

Many local tribes join Cortés, lﬂ&

to conquer the Aztec.

Quetzalcoatl.

Montezuma thinks Cortés is the god o? t Oe

the hope that the Spanish will leave
Tenochtitlan forever.

“o a Montezuma gives Cortés more gifts in

\ 2 “e
1sh massac

any Aztec

e
Qﬁ‘ﬁg a religious ceremony.

The Spanish surround Tenochtitlan,
trapping the Aztec with no food or
supplies.

*Imagine that you were an Aztec who experienced the Spanish takeover of your
civilization. Use the Atlas, your textbook, and other classroom resources to
write a journal entry describing what it was like and how you felt. ¢

Nystrom Mapping World History
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The Age of Global Contact 4 7a
Slave Trade A Sre

Slavery drastically affected the history of Africa and the Americas. Activi ty"\\zg";
In this lesson you’ll learn about the slave trade in Africa. Use pages 70-71 and 97 Map Marker

of The Nystrom Atlas of World History to help you complete this activity.

Slave Trade Within Africa |

1. Slavery existed in Africa from the time of ancient Egypt and Kush. 6«
During this time, prisoners of war were often forced to be enslaved “\

people.

a. Turn to the Africa Activity Map.

b. Give your Activity Map a title. Across the top of the ma&LAVE
TRADE.

2. Slavery continued and grew more w1despread g ide ﬁ

Africa. Beginning in 700 CE, enslaved p e par between

Arab Muslim merchants and sub

a. In the Atlas, on page 71 ap D mexandna Tunis,
and Tangier in or i u in West Africa.

b. On your Activj é, ark ria and Tunis with city symbols

so

and th el; ty symbols for Tangier and

ed and taken to places called depots. Timbuktu

as o se slave depots. In the Atlas, look again at map D.
\“ With finger, trace all of the trade routes between Timbuktu and
\G North Africa.
?? Enslaved people sent to North Africa were often forced to work as

servants or soldiers. On your Activity Map, draw the following trade
routes and a slave symbol Sxg along each route.

e Timbuktu to Alexandria e Alexandria to Tunis

e Timbuktu to Tangier

3. The Muslim Swahili rulers of East Africa used non-Muslim enslaved
people as domestic servants and farm workers.

a. In the Atlas, on page 70, look at map B. Point to the Swahili
city-states.

b. On your Activity Map, along the coast of East Africa, at 20°S, draw a
city symbol. Label it SOFALA.

c. Along the coast from Mogadishu south to Sofala, draw a line. Along
the line, draw a slave symbol Sg.

Nystrom Mapping World History
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Middle East Slave Trade

4. Africans were also sent overseas as enslaved people. The East African
enslaved-people trade, run by Middle Eastern sultanates, lasted from the
700s to the early 1900s.

a. In the Atlas, on page 97, look at map D. Point to the slave depots in
East Africa that sent enslaved people to the Middle East.

b. On your Activity Map, at these slave depot locations, draw dots. From ‘

the dots northeast into the Indian Ocean, draw an arrow.

c. Along the arrow in the Indian Ocean, draw a ship é Next to the l\

ship, draw a slavery symbol Sxg.

d. Enslaved people were sent to the Arabian Peninsula, as well as to
present-day Iran and Iraq. They worked as servants, soldi $
ab1a
gEast

divers, and on clove plantations. Circle the labels fo
Iran, and Iraq. In these countries, draw slave s%
e. The East African slave trade contmued un arly 1

Africa, write Sxg ENDS 1900s. ‘

Atlantic Slave Trade I D®= ?$
5. In the 1440s the se beg&ving Africans and sending them
to Europe. d fo people grew as European countries

began m 1r1 the Americas.
o th tivity Map.
&we

w V1ty Map a title. Across the top of the map, write
\ SLAVE ADE

Q? 6. By the 1500s new designs allowed larger numbers of enslaved people to
o be carried on ships. Ships could make long trips down the coast of Africa
and then across the Atlantic.

a. In the Americas most enslaved people were put to work on planta-
tions. In the Atlas, on page 97, look at map D. Point to the slave
depots from which enslaved people were sent to South America.

b. On your Activity Map, mark these depots with dots.

c. In 1518, the Portuguese sent enslaved people to Brazil. These were
the first enslaved people in the Americas. From the western coast of
Africa, draw an arrow to Brazil.

d. Along your arrow, draw ship é and slavery Sxg symbols.

e. Enslaved people worked on sugar plantations. In Brazil, draw a sugar

symbol D

Nystrom Mapping World History
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7. The British, French, Dutch, and Spanish also began to use enslaved
people to work on their settlements in the Americas.

LT "~ U

o\

Nystrom

a. In the Atlas, on page 97, look again at map D. Point to the slave
depots from which enslaved people were sent to North America and
the West Indies.

b. On your Activity Map, from the western coast of Africa to the east
coast of present-day United States, draw an arrow. Along your arrow
draw ship é and slavery ©xg symbols.

c. At the end of your arrow, write a B for British North America. 6@

d. In British North America, enslaved people worked on cotton and “\
tobacco plantations. Next to the B, draw symbols for cotton ;:D a
tobacco &% .

e. From the western coast of Africa, draw another arrow t t
Indies. Along your arrow, draw ship é and sla mbols.

f. Enslaved people were forced to work on su 1ons panish,
British, and French colonies in the Wes er ndles
write S for Spanish, B for British, a

g. Next to the labels, draw a su ?m

h. From the western coa er arrow to the region
just east of prese rQuth America. Along your
arrow, draw s an s symbols.

i. At th ur a r1te a D for Dutch.

mer* enslaved people worked on sugar and coffee

W atio n®rtheastern South America, draw symbols for sugar

The millions of people enslaved during the Atlantic slave trade
drastically reduced the population of Africa. In the Americas enslaved
people were often worked to death.

a. In the Atlas, on page 97, look at graph C. Notice the number of
enslaved people sent to each location.

b. In addition, about 1,670,000 Africans died in passage to the
Americas. In the Atlantic Ocean, write MILLIONS DIE.

Many people opposed slavery and its brutality. The British were the first

to outlaw the Atlantic slave trade (1807) and slavery in the Americas
(1833). Slavery ended in the Americas in 1888.

a. Two colonies were set up in Africa for formerly enslaved people. In

the Atlas, on page 124, look at map A. Point to these two colonies.
b. In the Atlantic Ocean, write Sxg ENDS 1888.

Mapping World History
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Pulling It Together 4 7d
Slave Trade AN

Use pages 70-71 and 97 of The Nystrom Atlas of World History, your Ac tivitypl‘\;llaa;
Activity Maps, and Activity Sheets 47a-47c to help you complete the chart below. Map Marker
Destination Slave depots Work performed When slavery

of enslaved people by enslaved people ended

North Africa &s

East Africa 1900s

o
N

Middle \, o
W | o
o€

The Americas

*Based on what you learned in this lesson, write two inferences on why the slave trade grew.

Mapping World History
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Name

The Age of Global Contact

Historical Issues Today m

48

Is intervention in the affairs of another nation ever justified?

Do the ends justify the means when one country intervenes in the affairs of another? There are
many perspectives on this issue. Use the following two perspectives and additional information
from pages 98-99 of The Nystrom Atlas of World History to complete the task below.

When nations are either unable or
unwilling to protect the rights of their
people, intervention is justified.

e If a government is violating the rights of its own

people, that government’s right to sovereignty
does not deserve to be respected.

e Intervention does not necessarily mean invasion.
Nations can work to reach agreement through
diplomacy and negotiation.

* \When one nation intervenes in another, the
intervening nation is expending its resources

some way.

organizations ¢ a‘long ti and
often lack ghe re cest effective. It is

more ep ora act on its own.
@
o

e If a government is violating t &o its
own people, other natiogs ha espo‘ilit
to step in and prote? Fe ernan

1. Choose the side that you agree with more.

Sovereignty is the most important
principle in international law, and
countries have no right to unilate
violate that principle.

e

Nations should

e If rights are being violate
organizations like th

step in to help,
on their o &

. Havin
ify
and u

for the good of others. It is reasonable for that _
nation to want to benefit from the situat@ $
Q ?t vention can be used to mask a grab for

f

power and territory. For example, the invasion
of Iraq by the United States in 2003 was not just
about preserving global peace and protecting
Iraqi citizens. One of the first things American
forces did after entering Iraq was to ensure that
petroleum would still be available to Western
companies.

e Outside intervention too often has negative
unintended or unforeseen consequences. When
European settlers arrived in the Americas, they
perceived their own way of life as superior to
the native peoples’. The Europeans’ intervention
ultimately lead to the deaths of millions of
American Indians.

2. Look in Unit 7 to find information that you can use to support your choice.

3. Write a short essay in which you present your argument, supported by the bullet points and

specific information from the unit.

4. Be sure to use your own words. Rephrase any information that comes from the Atlas.

*Write a letter to the United Nations detailing your arguments for or against
a recent example of international intervention.

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com

Mapping World History
The Age of Global Contact



Name

Unit 7
Review

The Age of Global Contact

In the last seven lessons, you’ve looked at Zheng He, routes to the Indies, the Maya
and the Aztec civilizations, Inca roads, Cortés and the fall of the Aztec Empire, and
slave trade. How much do you remember?

Circle the letter of the correct answer.

1. Which route did Zheng He take to India?
a. Byland west along the Silk Road e
b. By sea south and west along the coast of Asia E“\

c. By sea east across the Pacific Ocean

d. By land south across the Himalayas $ E

2. Which of the following is NOT true of Zheng He’s voyages? ‘\
a. He battled pirates. o

b. He sailed to Africa. ? 00
c. He impressed other countries with China’s l'& eet 0
d. He was named Admiral of the So“:bean. $°

3. Which route did the Portu “0t0 W?
a. south around Afri & C. st ss the Atlantic
b. along the S&@ @S

4. When Vbus and t geached the Americas, where did they

¢ ‘ ere? 0

rthwest across the Atlantic

rica c. a previously unknown land

?Q\) the Indies d. Australia
O" .

. Which of the following is true about the Maya civilization?
a. Ithad an empire in Mexico.
b. It developed an accurate calendar.
c. It was part of the Triple Alliance.

d. Most of its people were atheists.

6. Both the Maya and Aztec did which of the following?
a. sacrificed humans to the gods
b. were at their peak from 250 to 900 CE
c. grew on the Yucatan Peninsula
d

. founded their capitals after a sign from the gods

Nystrom Mapping World History
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7. Look at the map. The Inca built 12,500 miles
of roads that stretched from

. . Army and messengers
a. Quito to Machu Picchu ?travel efficiently on

12,500 miles of road.

b. Quito to Santiago

C. Quito to Cuzco ) Pizarro conquers the Inca.

d. Quito to Copiapo

( ~

8. Who used the Inca roads?

1438 Based in Cuzco, Inca
begin expansion of empire.

a. the army and messengers

b. all citizens Inca Empire
1438-1533

() By 1463
the Maya [ By 1525

® Inca capital
—— Main road

c. only animals

9. When Cortés learned of the
riches of the Aztec, he wanted to

a. explore the region.

b. conquer the Aztec.
c. trade with the Aztec and other n

d. rescue Christian prisoners.

10. Which of the follow1 abo

the Aztec Emplr

a. Itwasco 1n 15 Tenochtltlan was preserved.

b. It&ver 1“@ d. Fewer than 5,000 Aztec died.

{\G} at the graph. Which of these groups imported the most enslaved people?

a. Dutch c. French
b. Spanish d. Danish

12. How many enslaved people did Danish Caribbean
Brazil bring to the Americas? Europe

a. 4.0 British North America
Dutch Caribbean
b. 4,000

French Caribbean

c. 400,000 o
British Caribbean
4,000,000 Spanish America
Brazil
‘ 0 1.0 2.0 3.0
Unit 7 looks at the age of global (Millions of enslaved people)

contact from 1200 to 1800. List three
events from that time period. Explain
why you think each is especially important.

Nystrom Mapping World History
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From Renaissance

to Enlightenment

Lessons
49 Introducing Unit 8 232
50 Leonardo da Vinci 234
51 Christianity and the Reformation 238
52 The Ottoman Empire 242
53 European Trade Empires 246 “

54 Europeans View the World Se

55 Historical Issues Today

Assessment $i
® s

Unit 8 Review

Cross-Curricular t@g
Art Pamtlng P

Usin:

o‘f’

nce paiati model, have students paint

NN

~ -

ce l’%&g Inventions (’:
\
lsstu nts research one of the many scientific inventions
OV oped during the Scientific Revolution. Then have students

work in groups to make models or draw diagrams of the

inventions.

¢
History Making an Ottoman Time Line
Using map E on page 85 and map B on page 104 of the Atlas, have
students make a time line of Ottoman expansion. Make sure they
include major battles, changes in the location of the capital, and
interactions with neighboring kingdoms.

1333333
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Name

Unit 8 Journal

From Renaissance to Enlightenment |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer “&uesd Qﬁ E'!e unit.

e
R
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For use with pages 100-109 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 100-109 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred questions at the end of
each lesson on copies of the Unit 8 Journal. Or have students record their
answers in their own journals. ¢

\
e

Name

prom

From Renaissance to Enlightenment

ing: Vocabulary

tions: Write the letter of the definition that matches the vocabulary word as
sed in the reading. Use context clues to help you.

A. Deeply or fundamentally

B. Dramatically new or different

C. Rebirth

art, science, and philosophy took hold of Europe. It s,
France, Spain (Castile and Leén), and the w iré in the east. ‘
At about the same time, ideas abou nging to
Roman Catholic Church s| e\Bastern Orthodox ndreds of

years later, C: lic monk orm ofighurch practices E. The study of wisdom, truth, knowledge, and reality

F. To ch: for the b
such Ii ulgences. ers became known © change for the better
z\ s,and their movement, ation. The Catholic Church 1 D markets 4 F  reform
. A . .
\ pomtled by launching the Counter and p P 2 E philosophy s, C  Renaissance

D. Place with a demand for goods

h hat foll he i lashed violentl; Iminating i
n the years that followed, the two sides clashed violently, culminating in the 3 A profound 6 B revolutionary

Thirty Years’ War and the establist of separate P churches.

The Ottoman Empire continued to expand. It allowed religious freedom for
both Muslims and non-Muslims. Peter the Great, and later Catherine the Great,
expanded Russian territory and influence as Russia became the largest nation
in the world. The European colonial powers tightened their grip on their
colonies, using them as sources of raw material and as markets for goods. As

more and more people were engaged in trade, the global economy was born.

The Age of Reason foll d the Renai and the Scientific Revolution

profoundly changed the way people saw their world. Advances in science and

technology led people to question religion, science, and government, and Peter the Great established St. Petersburg as the capital of the Russian Empire.

ushered in revolutionary ideas about freedom and equality.
In the Atlas, on pages 100-101, look at the Unit 8 time line. Choose six
events that you think are important. Add them to your Time Line Folder.
Be sure to write them under the correct date and next to the correct region.

Nystrom Mapping World History Nystrom Mapping World History
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ot

Objectives
Students will be able to:

e |dentify places Leonardo
da Vinci worked.

e |dentify a wide range
of Leonardo da Vinci’s
accomplishments.

e Write an acrostic
describing Leonardo
da Vinci.

Materials

Q The Nystrom Atlas of
World History

Q Activity Sheets 50a-50d,
Leonardo da Vinci

Q Mapping World History
Activity Maps

Q Map Markers

Ob]ectlv o o

Stude able to
eligions that split

Church.

Locate regions of Europe
associated with each
Christian church.

® Sequence major events
in the Reformation and
Counter Reformation.

Q he Roman Catholic

Materials

Q The Nystrom Atlas of
World History

Q Activity Sheets 51a-51d,
Christianity and the
Reformation

Q Mapping World History
Activity Maps
Q Map Markers

Nystrom

Leonardo da Vinci

For use with pages 100-101 of The Nystrom Atlas of World History

Here’s a Tip!

® Gather examples of Leonardo da Vinci’s works—such as The Last Supper,
his horse sculpture in Milan, pages from his notebooks—
to share with your class.

Here’s an Interesting Fact!

® JLeonardo da Vinci was a vegetarian, at a time in history when few people
were.

® Jeonardo da Vinci had so many ideas for paintings and inventions.

He also planned to publish his notebooks. Unfortunately, few of his l

projects were ever finished. Late in life, he earned a reputation for faili
to complete his commissions.

R\

Acrostics will vary. Students should mention several of, da Vinci’s
accomplishments. Each line should begin with a leger o ame. ¢

panying

3¢ Review students’ notes. Look for sketches

U° ristianity and the
Retormation

For use with pages 102-103 of The Nystrom Atlas of World History
Here’s a Tip!
® Draw a flow chart on the board to show students how the branches of
Christianity relate to one another.

® Extend the lesson by showing how religions spread from Europe to other
areas of the world. Using maps of Europe on pages 102-103 and the map
of European colonies on pages 106-107, have students label the main
religion of each colony (based on the religion of its colonizing country).

Answers

1517 Martin Luther posts Ninety-Five Theses.
1530 Martin Luther founds Lutheranism.
1534 Henry VIII founds Anglicanism.

1536 John Calvin founds Calvinism.

1545-1563 Council of Trent convenes.
1618-1648 The Thirty Years’ War is fought.
Students also should add two dates of their own.

3¢ Answers will vary. The writing should reflect Martin Luther’s thoughts,
but be in the student’s own words. ¢

Mapping World History
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The Ottoman Empire

For use with pages 85 and 104 of The Nystrom Atlas of World History

Special Note

® Each student will need three copies of Activity Sheet 52d.

Here’s a Tip!

® Put together a sample flip booklet to show the class. Follow the
instructions on Activity Sheet 52d.

Here’s an Interesting Fact!

® The Ottoman Empire ruled parts of Europe for more than 500 years.
The Muslim populations of many Eastern European countries, such as
Albania and Bosnia-Herzegovina, are part of the Ottoman legacy. E

® In the 1800s, as the Ottoman Empire declined, European politici
referred to it as “the Sick Man of Europe.” «‘

Answers 6

Maps Maps will vary. Be sure that students h ed\the date of the
boundaries shown in each legend. 85and 104 in
The Nystrom Atlas of World Histo mpire’s boundaries.

¥¢ Events will vary. For 1361 stud ention conquering Anatolia
or establishing Edirne as thei ital} for 14 eat at Ankara
or victories at Kosovo antino 0 new territories
conquered or defitse to an .
> o
®
S n! - d °
)\ s European Trade Empires
1 AR

se with pages 106-107 of The Nystrom Atlas of World History

Here’s a Tip!

® Ifyour students have already completed lessons on colonization in the
Americas from Unit 7, remind them of what they have learned.

Answers

North America type of colony: land claims

colonizers: Great Britain, Spain

trade items: tobacco, silver, sugar, coffee,
or furs

South America type of colony: land claims
colonizers: Spain, Portugal, Netherlands
trade items: coffee, sugar, silver, or gold

Africa type of colony: trade colonies
colonizers: Portugal, Netherlands, Great Britain
trade items: enslaved people, gold

Asia type of colony: trade colonies
colonizers: Portugal, Netherlands, Great Britain, Spain
trade items: cotton, silk, spices, or tea

% Answers will vary. Students may mention the worldwide scale of the
exchange of goods that began back with the European trade empires or
the predominance of goods from Asia.

Mapping World History
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Europeans View the World

For use with pages 59, 70, 94, and 104 of The Nystrom Atlas of
World History

Here’s a Tip!

® Explain to students that the expansion of trade in the 1500s and 1600s
created closer connections between different regions of the world. Have
students review pages 59, 88, and 96-97 of the Atlas to explore how trade
affected the places they learned about in the lesson.

Answers

Ottoman Empire Writer: Ogier Ghislin de Busbecq; People: Turks; Words:
“My Turks,” “shy,” “did not wish to unfold so mighty a mystery to
one outside the pale of their religion.”

Ming Empire: Writer: Fr. Matteo Ricci; People sovereigns and ministe
Words: “as if they were reverencing their fathers and moth %
is obv1ous that the explanation given of the Supreme
incorrect.”

New Spain: Writer: Fr. Alonso de Benavides; People: In&
Americans); Words: “rather simple capagities,” adaisical work
habits.”

Kongo: Writer Antonio Vieira; Persons

Bernardo; Words:

“young,” “most generous 2 j ” Zthis is his way with all
white people here.” e

Mughal Empire: Wnte 10 M erson: Emperor Akbar;
Words “gr of le cellent judgment,” “good

W Plctu w111 nts should describe what is shown in the
oint out things that seem exaggerated, such
ants Q ortliguese in the Japanese painting.
‘ [}
C. w ‘ L;torlcal Issues Today

or use with pages 110-111 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by discussing with students the concept of “clear
and present danger” and how it relates to restrictions on the freedoms
of speech and the press. Examine some American laws and U.S.
Supreme Court cases (such as Schenck v. United States) that have dealt
with this issue.

Answers
¢ Answers will vary.
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From Renaissance to
Enlightenment

For use with pages 100-109 of The Nystrom Atlas of World History
Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 100-109 of the Atlas and write any
questions they have.

Answers
1. b 5. c 9. b
2. a 6. d 10. c “
3. c 7. d 11. c \6
4. a 8. a “
W Answers will vary. Students may mention the spread aissance
in Europe, the Reformation, the Counter Reformatio rowth of
the Ottoman Empire or Russia, European tra expansion overseas,
or any event from the Scientific Revoluti ghtenment.
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From Renaissance to Enlightenment 49 a
Introducing Unit 8 AN

From 1350 to 1600, the Renaissance, or rebirth, of ancient Greek and Roman

art, science, and philosophy took hold of Europe. It spread from Italy to

France, Spain (Castile and Le6n), and the Holy Roman Empire in the east.

At about the same time, ideas about religion were changing too. In 1054, the 6«
Roman Catholic Church split with the Eastern Orthodox Church. Hundreds \

years later, Catholic monk Martin Luther called for reform of churcg
nown

such as the selling of indulgences. Luther and his followers

as Protestants, and their movement, the Reformaw\e ath hurch

ﬁ Protestants.

responded by launching the Counter Refc §
lash

In the years that followed, the g culmmatmg in the
Thirty Years” War and rate Protestant churches.

The Ottom ed\to expand It allowed religious freedom for
both M s ims. Peter the Great, and later Catherine the Great,

: ded R@n erritory and influence as Russia became the largest nation
EQ\ in the world. The European colonial powers tightened their grip on their
o colonies, using them as sources of raw material and as markets for goods. As

more and more people were engaged in trade, the global economy was born.

The Age of Reason followed the Renaissance, and the Scientific Revolution
profoundly changed the way people saw their world. Advances in science and
technology led people to question religion, science, and government, and

ushered in revolutionary ideas about freedom and equality.

Nystrom Mapping World History
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49b

Close Reading: Vocabulary

Directions: Write the letter of the definition that matches the vocabulary word as
used in the reading. Use context clues to help you.

A. Deeply or fundamentally

B. Dramatically new or different

C. Rebirth 6“
D. Place with a demand for goods 6“\

E. The study of wisdom, truth, knowledge, and reality $

F. To change for the better

1. _ markets oq c@

2. philosophy “0 S. &Renaissance
3. profound @P ?$° revolutionary

Peter the Great established St. Petersburg as the capital of the Russian Empire.

In the Atlas, on pages 100-101, look at the Unit 8 time line. Choose six
events that you think are important. Add them to your Time Line Folder.
Be sure to write them under the correct date and next to the correct region.

Image source: iStock.com/yulenochekk

Nystrom Mapping World History
Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 233 From Renaissance to Enlightenment



From Renaissance to Enlightenment 5 Oa
Leonardo da Vinci A ars

Leonardo da Vinci was perhaps the ultimate Renaissance man. He was Activi ty’:‘\;‘l':;
an artist, architect, scientist, and inventor. In this lesson, you’ll explore some of the Map Marker

highlights of his amazing career. Use pages 100-101 of The Nystrom Atlas of World
History to help you complete the activity.

Leonardo in Florence «

1. The da Vinci in his name indicates that Leonardo came from the town of
Vinci.
a. Turn to the Mediterranean Basin Activity Map. Fold the map in f$
just the western half faces up.
b. Give your Activity Map a title. Across the top of t @
LEONARDO DA VINCI.

2. Leonardo was born near Vinci on Apr11 gglnae 11 town

west of Florence in Italy.

a. Florence is located nort E mark Florence
with a city-state sy
b. Asa teenager o we &( as an apprentice for Andrea
del Verrgeghi tlSt in Florence. Verrocchio’s specialty
M orence draw a painting symbol

rpassed the talents of his master. In a few years,
ewa d into the painters guild and opened his own studio.

\“ One o early commissions was for an altarpiece for a church. West
g G of Florence, draw a church symbol é
eonardo in Milan |

3. In 1482, Leonardo moved north to work as an engineer for Ludovico
Sforza, the duke of Milan.

a. Milan is near the Alps. At 45°N, 9°E, mark Milan with a (¢).

b. While in Milan, Leonardo designed locks for the city’s
canals. North of Milan, draw a canal symbol wuuu.

c. He also painted a large mural in a monastery. The painting was
The Last Supper. Unfortunately, Leonardo tried a new painting
technique on the wall and the paint began crumbling almost as soon
as it was finished. North of Milan, draw a painting symbol D

Nystrom Mapping World History
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d. Leonardo created an enormous 23-foot tall sculpture of a horse

to honor the duke’s father. He had finished a clay model of what was

to be a bronze statue. North of Milan, draw a horse symbol U
e. Unfortunately, France invaded Milan in 1499 before the sculpture

could be completed. French soldiers used the clay model for target

practice. Draw a slash through the horse symbol.

f. Milan used the bronze for the statue to make cannons instead. Draw

a second slash through the horse symbol. (Leonardo’s statue was
finally completed in 1999.) 6@

In Search of a Patron I

4. With the French attack, Sforza lost his power and Leonardfw

patron. Leonardo fled the city and traveled Italy in se%\

commissions.

a. In Mantua, Leonardo sketched the port wifg Q ke of
Mantua. Halfway between Milan an 6 r Mantua
and a painting symbol D 6

b. During a brief stay in Ve ns to defend the city
in a naval attack. E ater symbol AAA
c. Cesare Borg1a éke o ois, h1red Leonardo as a military
enginee eye an drew city plans and maps for use in
sfary ca s. In Cesena, east of Florence on the Adriatic

ompass rose <—$—>
onardo and Michelangelo were each hired to create
G\ huge als for the Palazzo Vecchio, the town hall. West of Florence,
QQ\ draw a second painting symbol D (Unfortunately, neither mural

was finished.)

e. Atthat same time, Leonardo began painting the Mona Lisa. In the
Atlas, on page 101, look at picture D and read the caption.

f. He also drew bridge plans for the Ottoman sultan Bayezid II.
Leonardo designed a 720-foot single-span bridge to cross the
Bosporus in Istanbul. On your Activity Map, in Istanbul, draw a
bridge symbol A°N.. (The bridge was considered impossible to

construct at the time. Construction finally began in 2006.)

g. Leonardo returned to Milan to work for Charles d’Amboise, the
French governor of the city. There he drew up plans for a palace,
church, and tomb. North of Milan, draw a palace symbol §"f.

h. In 1513, Leonardo moved to Rome to work for Pope Leo X. While
there, he lived at the Vatican. However, he received few commissions.
Near Rome, draw an unhappy symbol (&).

Nystrom Mapping World History
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i. In 1516, Leonardo received an invitation from King Francis I of
France to become the “first painter and engineer and architect of the
king.” He moved to Amboise and spent his final years there. He died
in 1519. At 49°N, 1°E, mark Amboise with a crown

Leonardo’s Legacy

5. Leonardo is primary known as a painter. He used his powers of
observation to improve his painting.

a. In the Mediterranean Sea, write and underline LEGACY. “\

b. Leonardo studied the patterns of light and shadow. This helped @

Mona Lisa on page 101 of the Atlas.
c. Below LEGACY, add a light symbol -n-

d. He also observed how colors are affected b &&Belo GACY,

add a perspective symbol /\.

6. Leonardo spent hours and hours na Qn he sketched

what he saw, accompanied ﬁraotes were written as
mirror images of nor ( o as left-handed.) He filled
thousands of pa

a. Leonar anat he evening, he dissected the corpses
rimi roduced detailed sketches of what he saw.
rp

nowledge into his paintings. Below LEGACY,

his paintings depth. Look again at the light and shadows on é

s observations.

y symbol
G\& He stﬁl the flight of birds. He then drew plans for flying

machines, helicopters, hang gliders, and parachutes for humans.

QQ\ Below LEGACY, add a flight symbol X

c. He was fascinated by water. After studying water in its many forms,
he came up with plans for waterwheels, locks, diving suits, subma-
rines, unsinkable double-hulled ships, and more. Below LEGACY,
add a water symbol AAA

7. Inaddition to being an artist, scientist, and inventor, Leonardo had
other talents as well.

a. Leonardo was a musician. He played the lyre. He also drew plans for
new and updated musical instruments. Below LEGACY, add a music
symbol 4.

b. Leonardo was also a writer. In addition to his notebooks, he also
wrote fables. Below LEGACY, add a writing symbol £3-.

Nystrom
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Pulling It Together 5 Od
Leonardo da Vinci AN

Use pages 100-101 of The Nystrom Atlas of World History, your Activity Activityll\\}II:;
Map, Activity Sheets 50a-50C, and your own creativity to complete the acrostic below. Map Marker

For each letter, write a phrase that describes Leonard da Vinci and his accomplish-
ments that begins with that letter. ¢

L o
E <«
o

O

Z
>
%

y X
oz
Y

o«\

D
O

*Leonardo da Vinci’s notebooks were magnificent. (Search the internet for an
example.) They combined detailed sketches with even more detailed notes. As
you take notes in your world history class today, do them Leonardo-style (not
necessarily in mirror writing, though).
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From Renaissance to Enlightenment 5 la

Christianity and the Reformatio m

In the 1500s, Protestantism, a new branch of Christianity, emerged Activi tyll\\}llaa;
in Europe. In this lesson, you’ll learn about the religious and political developments Map Marker

that led to Protestantism. Use pages 102-103 of The Nystrom Atlas of World History to help
you complete the activity.

Schism in the Catholic Church «

1. Political and cultural differences between regions of the Roman Empire “\
caused the first major split in Christianity.

b. Give your Activity Map a title. Across the top of the ma
CHRISTIANITY AND THE REFORMATION.

c. The pope was the leader of the Cathohc Ch orke t of
Rome. Next to Rome, draw a cross f C i8t1 . West
of Italy, write ROMAN CATHOLICS.

hori

d. The Byzantines did not accept a pope and some of
the teachings of the Cat urc yzantine Christians

split from the Cat ey n eir branch of Christianity
Eastern Orth

a. Turn to the Mediterranean Basin Activity Map. s %

urk a cross and write EASTERN

ORTHO ‘
e. Ourope was mainly Catholic and Eastern
rthodox. In the Atlas, on page 80, look at map
inger, outline the regions that were Catholic and those
that w rthodox in 1097.

Q\G f. On your Activity Map, at about 19°E, from the Baltic Sea to the

Mediterranean Sea, draw a line. Italy should be west of your line.

2. During the Renaissance, people began to question the authority of the
Catholic Church. They felt that some Catholic leaders were corrupt.

a. People resented the lavish lifestyle of the pope and many bishops who
lived in palaces and wore expensive clothes. Near Rome, draw a palace
symbol G

b. The church sold indulgences. For a fee, you could buy forgiveness
for your sins. This was a way to raise money for the church and build
structures like St. Peter’s Basilica in Rome. Near Rome, draw a money

symbol $.

c. Catholic priests swear an oath of celibacy. However, some priests
married or had mistresses. In fact, one pope had seven children. Near
Rome, draw a marriage symbol %

Nystrom Mapping World History
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The Reformation Begins

o«\c

Nystrom

3. 1In 1517 a Catholic monk named Martin Luther posted the Ninety-Five
Theses, criticizing the Catholic Church for corrupt practices. His
opinions began a period of religious change and conflict in Europe
called the Reformation.

a. Martin Luther lived in the town of Wittenberg in the Holy

Roman Empire. In the Atlas, on page 102, look at map B. Point to
Wittenberg.

Church because of his ideas. In 1530 he and his followers began
a new branch of Christianity called Lutheranism. In the Atlas, on$
page 102, look at picture A and read the caption.

b. Luther was excommunicated from, or cast out of, the Catholic l\

c. On your Activity Map, in present-day Germany, draw @ . Label
it LUTHERANS. \

4. Others also created their own branches of. ggty J Oe

a. King Henry VIII of England wanted orce ” The pope
wouldn’t allow it. So, in 15 ,Pki gb er new branch of
Christianity, called th C made himself its leader.
In present-day Uni do a cross 'I' Label it ANGLICANS.

b. John Calvin a iticized th olic Church. In 1536 he started a

religio orth of the Alps, in present-day

-|-. Label it CALVINISTS.

S
SWnse rv ups protested against the Catholic Church, they were
nown as B¥Otestants.

a. In the North Sea, write and underline PROTESTANTS.

b. Next to the crosses for Lutherans, Anglicans, and Calvinists, write P
for Protestant.

,dr

c. Unlike Catholics, Protestants believe the Bible alone should be the
basis for all Christian teachings. Under PROTESTANTS, draw a Bible
symbol L3O

d. Protestants believe that clergy should follow the same laws and pay

the same taxes as other people. They allow the clergy to marry. Below
PROTESTANTS, draw a marriage symbol %% .

e. Protestants believe in universal priesthood. They feel all believers
should be considered priests. Below PROTESTANTS, add a universal
priesthood symbol 'I'%

1b
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6. The spread of Protestantism weakened Catholic influence in
Western Europe.

a. Protestantism became widespread in northcentral Europe. In the
Atlas, on page 102, look at map B. Point to the areas that had become
Protestant by 1560.

b. In 1555 the Peace of Augsburg allowed each ruler in the Holy Roman
Empire to choose the faith of his land. On your Activity Map, draw a
dashed line around the regions where Protestantism had spread.

c. By 1600, Protestantism had spread into France. In the Atlas, on \6@

page 103, look at map C. Point to the Protestant areas in France.

d. Calvinism was the main Protestant religion in France. In France, 6
Calvinists were known as Huguenots. On your Activity Map, or$
Calvinist symbol to southwestern France, draw an arrow,

Europe. In the Atlas, on page 103, look again

Eastern Orthodox areas east of the Hol&@n mps 0
The Counter Reformation | is P I ?

7. As Protestantism an Qi sm c@e for followers, religious
conflicts broke ogtyi y par stern Europe. Catholic efforts

n $
to stop Pro “‘& f@rea ing became known as the Counter

Refor
In 1542the e established a special court, called the Roman
wqui i

arrest Protestants and put them on trial. On your

\G\i Activi ap, in Italy, draw a conflict symbol 3% .

b. From 1545 to 1563, the Catholic Church convened the Council
Q of Trent. The council upheld the use of indulgences and rejected
o Protestant views on grace and sin. But it also insisted bishops live
in their own dioceses and tried to curb luxurious living among the
clergy. Southwest of Vienna, write CoT for the Council of Trent.

c. In 1553, Henry VIII’s Catholic daughter Mary became queen and
persecuted Protestants in England. In present-day United Kingdom,
draw a conflict symbol 3% .

d. In 1572, Catholics massacred Protestants throughout France. An
estimated 30,000 Huguenots died in the St. Bartholomew’s Day
Massacre. In France, draw a conflict symbol 3 .

e. Rivalries between Catholic and Protestant rulers caused the Thirty
Years’ War, which lasted from 1618 to 1648. In the present-day Czech
Republic and Germany, draw conflict symbols 3% .
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Pulling It Together 5 1 d
Christianity and the Reformatio m

Use pages 102-103 of The Nystrom Atlas of World History, your Activity Map, Activi ty"‘\}l':;
and Activity Sheets 51a-51c to complete the Reformation and Counter Reformation Map Marker

time line below.
a. On the time line, write the events next to the appropriate dates.

b. Add two more dates of your own.

1517

1545-1563 Po oo

G\pv § 1618-1648

1534

1530

Imagine you are Martin Luther today. How would you get the word out to the
people about your religious ideas? Write a short example of what you might say. ¢
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From Renaissance to Enlightenment 5 2 a
The Ottoman Empire AXe

The Ottomans built an empire that included parts of Europe, Asia, and Activi ty’:‘\;‘l':;
Africa. It survived for more than 600 years. In this lesson, you will follow the Map Marker
routes of Ottoman expansion. Use pages 85 and 104 of The Nystrom Atlas of World ‘°'°red52§22:§
History to help you complete this activity. stapler

Ottoman Beginnings «

1. In the 1300s, Osman, a Muslim Turk from Central Asia, moved his small
army to Anatolia to fight Christians. There, he founded the Ottoman

Empire.
a. Turn to the Mediterranean Basin Activity Map.
b. Give your Activity Map a title. Across the top of t @

THE OTTOMAN EMPIRE.

1te
c. From present-day Turkmenistan to wew olia @erow

Label it OSMAN.

2. Osman was one of many Tu hxors %Qha Most had come to
conquer new territories
a. These warrior, t ems&zs. Osman was one of these
ghazis. I ﬁs on pdge 85 look at map E. Point to Ottoman

tert o
é‘-\ bﬂlﬁp, draw the boundary of Ottoman territory by
360

W
Qe\gttoman Expansion I

3. Osman and his descendants, the Ottoman dynasty, spread Islam as they
expanded their territory.

a. In 1361 the Ottomans conquered Adrianople. They renamed it Edirne
and made it their capital. In the Atlas, on page 85, look again at map
E. Point to Edirne.

b. On your Activity Map, mark the location of Edirne with a capital
symbol @ and its name.

c. From their new capital in Europe, the Ottomans attacked Serbia.
From Edirne to present-day Serbia and Montenegro, draw an arrow.

d. The Serbs were defeated by the Ottomans at the Battle of Kosovo.

Kosovo is at 43°N, 21°E. Mark the location of Kosovo with a battle
symbol 3% and the year 1389.
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4. After Kosovo, the Ottomans conquered the other ghazis in Anatolia. The
Anatolian ghazis asked Mongol ruler Timur, who had built a large empire
in Asia, to help them.

a. From Edirne to central Anatolia, draw an arrow.
b. Also draw a dashed arrow ==3 from Samarqand in Central Asia to
Anatolia. Label it TIMUR.

c. Timur’s army defeated the Ottomans at Ankara. In the Atlas, on
page 85, look at map E. Point to the Battle of Ankara.

d. On your Activity Map, mark Ankara with a 3% and 1402. \6“

Ottoman Expansion on Three Continents %6

5. After the Ottomans recovered from the loss at Ankara, n w stop

their expansion for 75 years.
a. In 1453 the Ottomans conquered Constant& end ?
Byzantine Empire. In the Atlas, on pag, ka h
Point to Constantinople. ? ?
b. The Ottomans made Cons le th ac pital and changed
v&‘t Istanbul, draw a

its name to Istanbul. ctiv
capital symbol

6. A new thre m mans from the east.
ﬁnaﬂ unded a new Persian dynasty, the Safavids. In

te SAFAVIDS.
\“ ecau? fav1ds followed a different branch of Islam, the
G Ottoman sultan Selim I considered them to be as big a threat as
\ Christians. From Istanbul toward the southern Caspian Sea, draw an

oq? -

c. The Ottomans defeated the Safavids, forcing them eastward. In the
Atlas, on page 104, look at map B. Point to Chaldiran.

d. On your Activity Map, mark that location with a i& and 1514.
The Ottomans invaded the Mamluk Sultanate because they believed

that the sultanate was helping the Safavids. From eastern Turkey to
Cairo, draw an arrow.

f. At Cairo, draw a battle symbol ﬁ and write 1517.

7. With the Middle East under Ottoman control, Selim’s son, Suleiman the
Magnificent, turned his focus to the war against Christian Europeans.

a. From Istanbul to present-day Hungary, draw an arrow.

b. The Ottomans destroyed the Hungarian army near Budapest. At
Budapest, write 3¢ 1526.
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c. Next, the Ottomans attacked Vienna, the capital of the Holy
Roman Empire. From Budapest to Vienna, draw an arrow.

d. At Vienna, draw a battle symbol 3% and write 1529.

e. The attack on Vienna failed when Suleiman became ill. He died
returning to Istanbul. East of Vienna, write LEADER DIES.

8. The Ottomans then turned their attention to the Mediterranean.

a. Muslim leaders in North Africa begged for Ottoman help in

defending their lands from Spanish invasion. Instead, the Ottomans \6@

conquered the lands themselves. Draw an arrow from Istanbul to
Tunisia. Label it 1574.

b. The Ottomans also conquered Italian colonies in the Medit er; &

From Istanbul to Crete and Cyprus, draw arrows.
The End of Ottoman Expansion |

9. Ottoman control of North Africa, Cre ypr t creatlon
of an alliance against the Ottoma clu n, the Papal
States, and Venice. It was ca@oly

acke

a. In 1571 the Holy L oman fleet at Lepanto near

Greece. In the t at map B. Point to Lepanto.
b. The e des the Ottoman fleet at Lepanto. On your
l‘lt

nto with a i& and write 1571.

of write EXPANSION ENDS.

‘hlthough Ottomans added some territory after 1571, their days of

?\G great expansion were over.

Q a. In the Atlas, on page 104, look again at map B. With your finger,
o trace the boundaries of the empire in 1683.

b. On your Activity Map, draw a general boundary of the Ottoman
Empire in 1683. Label it 1683.

11. Many factors led to the decline of Ottoman power.

a. At Lepanto, the Holy League’s fleet had two and a half times as many
cannons as the Ottoman fleet. Advanced technology gave the Western
Europeans an advantage over the Ottomans. In Ottoman territory,
write OLD TECHNOLOGY.

b. The Ottomans had taxed overland trade between Europe and Asia.
When the Europeans began using sea routes, the Ottomans could
no longer profit as much from overland trade. In Ottoman territory,
write LESS TRADE.
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Pulling It Together 5 2 d
ANe

Use pages 85 and 104 in The Nystrom Atlas of World History, your Activity Ac tivityl-l\\}llaa;
Map, and Activity Sheets 52a-52c to complete the maps. e “::,:'éﬁ;
a. On each copy of the map, in the legend, add one of the following dates: sscti:;claz
e 1361 e 1481 * 1683
b. Then color the area that was under Ottoman control
that year.

c. Cut out the maps along the dashed lines.
d. Assemble the maps in chronological order.

e. Staple the left edge of the maps to make a flip book.

/2 A G
S
<

e
<

Ottoman Empire

*For each map in your flip book, identify one event that you feel was most
significant for the time period leading up to that date. Add and label that
event on the map.

Nystrom Mapping World History
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From Renaissance to Enlightenment 5 3 a-
European Trade Empires m

: ; T1i Atlas
Throughout history, empires have grown through military conquest. Activity Map

In this lesson, you’ll learn how European countries created a new kind of empire based Map Marker
on trade. Use pages 106-107 of The Nystrom Atlas of World History to help you complete
this activity.

Early Colonial Expansion @

1. In the 1500s, Europeans began to establish colonies in Asia, Africa, and “\

the Americas. These colonies gave Europeans access to valuable trade
goods and helped the European economy grow.

b. Give the Activity Map a title. Across the top of the
EUROPEAN TRADE EMPIRES.

c. Between 1500 and 1770 there were fou@&

countries: Spain, Portugal, the Net
included England). In the Atl es 1

Europe, point to each of ﬁ ntr $
d. On your Activity ér ugal P, the Netherlands D

(people of the§ ands a Dutch), and Great Britain B.

2. Inthe * e by conquering and ruling neighboring
d

reglo e em ncluded regions throughout the world. Each
n was ant as a source of valuable trade goods.

G\k Portu e explorers sailed to Africa and Asia. Spanish explorers

\ sailed to the Americas. Before they knew the extent of their
?? discoveries, the pope divided the world in half with the Treaty of
Tordesillas. From Greenland to Antarctica, along 49°W, draw a

dashed line.

b. As a result of the treaty, Spain claimed land west of this line and
Portugal east of the line. West of the line, write S LAND CLAIMS.

c. The Spanish took over land in the Americas by conquering or killing
many of the original inhabitants. Under S LAND CLAIMS, draw a

conquest symbol 2¥ .
d. The Portuguese established trade colonies along the coasts of Africa
and Asia. In the Indian Ocean, write P TRADE COLONIES.

e. Trade networks controlled by local empires flourished in Africa and
Asia. Europeans wanted to buy trade goods more than they wanted to
conquer land in these regions. Under P TRADE COLONIES, write
LIMITED 3 .

a. Turn to the World Activity Map. Q$
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Trade in Africa and Asia

Nystrom

G\ Brazil, draw arrows.

3. The Portuguese were the first Europeans to find a direct sea route to
Asia. They established trade colonies in major ports along their routes.

a. In Africa, the Portuguese established settlements at Elmina, Luanda,
and Mozambique. In the Atlas, on pages 106-107, look at map B.
Point to each of these port cities.

b. On your Activity Map, mark the locations of Elmina, Luanda, and
Mozambique with a P.

c. In 1510 the Portuguese conquered the Indian city of Goa. They ruled
Goa for 450 years. Goa is located at 15°N along the west coast of
India. Mark the location of Goa with a P.

d. Malacca, in present-day Malaysia, was a major trade cent e t e
Portuguese arrived. In 1511 the Portuguese conque @\
ruled it for nearly 150 years. Just south of pres alaémpur
e. The Spanish also established a maj 99 & uring the
1500s. At present-day Manila i 1‘ th h @ for Spanish.
4. Even after the Portugues Afrlca and Asia was still
controlled by local ¢ e % e took goods and enslaved
é m in other parts of the world.

write P.

a. TheP €@ the Atlantic slave trade. On your Activity

uanda, draw slavery symbols Sxe.

Vns ave an were sold to Europeans to work in colonies in
the A

From Elmina to the West Indies and from Luanda to

c. Africa also had plentiful gold deposits. In Africa, draw a gold symbol
&

d. The Portuguese used gold from Africa to help pay for fine cotton
cloth from India. In India, draw a cloth symbol %

e. African gold also paid for spices from Southeast Asia. Near Malacca,
draw a spice symbol

f. Trade goods from Africa and Asia were taken back to Europe to be

sold. In the Atlas, on pages 106-107, look at map B. With your finger,

trace a trade route from Malacca to Portugal.

5. Inthe 1600s other European countries began to challenge Portugal’s
control of trade in Asia and Africa.

a. In the 1600s the Dutch began to take over Portuguese trade colonies.
At Malacca, cross out the P and write D for Dutch.

LT "~ U
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b. By 1650 the Dutch controlled European trade with Asia. In the
Atlas, on pages 106-107, look again at map B. With your finger, trace
a trade route from the Dutch East Indies to the Netherlands.

c. By 1770 the British had begun to take over the Atlantic slave trade. At
Elmina, cross out the P and write B for British.

Colonies in the Americas

America, the British and the French competed for control in North

6. During the 1700s, while Spain and Portugal controlled much of South \6“

America. By 1770 most French land claims had been taken over by the 6

British. %

a. In 1770 the Spanish, British, and Portuguese were the t
colonizers in the Americas. In the Atlas, on pages K‘]pook at
map B. With your finger, trace the boundaries egio the
Americas controlled by each of these coun

Tobacco, coffee, and aj on crops in the

b. On your Activity Map, draw these b@n B or P.
c. Plantations were large farms t réw onl ortant crop.
m
At

Americas. On the

ntto the regions where these
n

tobacco &7, coffee 8@, and sugar D
grown.

T w 1ch in natural resources. Major silver deposits
vere fﬁ) present-day Mexico and Peru. In these areas, draw

G\p silver s ols 2.

Q 7. Colonies in the Americas were linked to Europe, Asia, and Africa through
o trade. Goods were exchanged within different regions of each trade empire.

a. Tobacco was shipped from North America to Britain. From British
North America to Britain, draw a line.

b. Enslaved people from Africa worked on coffee plantations in Brazil.
The coffee they grew was sent to Portugal to be sold. From Brazil to
Portugal, draw a line.

c. The Spanish sent ships filled with silver to Manila each year. The
silver was used to buy cotton, spices, and luxury goods. From Callao,
Peru (present-day Lima) to the left edge of the map, draw a line.
Continue the line from the right edge of the map to Manila.
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Pulling It Together 5 3 d
European Trade Empires m

Use pages 106-107 of The Nystrom Atlas of World History, your Activity Map, Activi tyll\\}llaa;
and Activity Sheets 53a-53c to complete the chart below. Map Marker

a. At the top of each column, write the name of the continent shown.

b. Check off whether most colonies on that continent were land claims
or trade colonies.

c. List the European countries that established colonies on that
continent.

ot

d. Draw icons for two sources of trade from the continent.

Continent ?‘\ e
Type of OO0 Land O ? O Land O Land
Colony Cla s Claims Claims
e Trade O Trade O Trade
Colo* Colonies Colonies Colonies

o\‘s\?

=

?Q\ Colonizers
Items
Traded

Goods we use each day are often made in other countries. Look at the labels
on three items you are wearing. How did European trade empires of the past
influence trade today? Write a paragraph explaining your answer.

Nystrom
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From Renaissance to Enlightenment 5 4a
Europeans View the World m

By 1600 sea trade had connected much of the world. In this lesson, Activi Atlas
ctivity Map

you’ll see how five Europeans viewed other cultures. Use pages 59, 70, 94, and 104 in Map Marker
The Nystrom Atlas of World History to help you complete this activity.

1. Europeans visited many empires, kingdoms, and
countries in the 1500s and 1600s.

a. Turn to the World Activity Map. “
%\ﬁ

b. Give the Activity Map a title. Across the to
map, write EUROPEANS VIEW THE WO

Constantinople 2. By 1555 the Ottoman Empir expanding far
Ottoman Em PiI:e 1555 into central Europe for 0 years.

| happened to notice a a. In the Atlas, o ? 104, loo map B. With your
number of bits of paper stuck finger, tra 60 ndagi e Ottoman Empire in
in the walls. . . | asked my 1683.
Turks what was written on the b out Activi . draw the boundaries of the
paper. . . My Turks made no pire
reply, being unwilling to answer ;
my question, either because c L [? TTOMAN EMPIRE.
they were shy of telling me d ttomans were Muslim. In the empire, draw an

which | should not cr Islam symbol .
because they dif#h to
unfold so mjight ystemy t 3. Hungary was one of the most recently conquered areas
! % pale, of the Ottoman Empire.

e time | |
rom my friends among

a. In the Atlas, on page 104, point to the Battle of

h& Turks, that great respect Mohacs.

o is paid to a piece of paper, b. After Mohacs, the Ottomans ruled Hungary. Hungary
because there is a possibility was dangerously close to the Holy Roman Empire. On
that the name of God may be your Activity Map, northwest of the Ottoman Empire,
written on it; and therefore they in Europe, write HRE.
do not allow the smallest scrap
to lie on the ground, but pick it 4. Despite conflicts, the Ottomans and Europeans
up and stick it quickly in some continued to trade and exchange ideas.

chink or crack, that it may not

a. In the Atlas, on page 104, trace trade routes between
be trodden on. pag

the Ottoman Empire and Europe.
Ogier Ghislin de Busbecq b

diplomat of the Holy Roman Empire . Busbecq sent the first tulips to the Netherlands. On

your Activity Map, in Turkey, draw a flower symbol \x

c. From Turkey to the small country south of the
Germany label, draw an arrow.
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5. Kongo, also spelled Congo, traded

Kongo, 1566 with Portugal.
King Don Bernardo who now

reigns over Congo is young

and most generous and is

a. In the Atlas, on page 70, look at map B. With your
finger, trace the boundaries of Kongo.

not jealous as his prede- b. On your Activity Map, draw those boundaries.
cessors were. . . [They] did c. Label it KONGO.
not want the King of Portugal d. Portugal shares the Iberian Peninsula with Spain

to be acquainted with. . . the
mines of copper, tin, ivory,

and other metals which may 6. Portuguese traders threatened the stability o ﬁx
sold

On the western edge of the peninsula, write P

be found there. . .

If my lord wishes to ask the a. Thousands of people had been kidn

King of Congo for copper, this to the Portuguese slave traders. Nex ongo, draw
is the time, for he who rules a slavery symbol ©xe.
is full of largesse [generosity] b. King Bernardo k111e er to become king. To
and since he desires the protect his pos1t1 rd ped for Portuguese
friendship of my lord, he will support EDS HELP.
give him all that he asks; for

c. The P se w ts to mine copper

this is his way with all white

men here in the Congo. GO, draw a copper
Antonio Vieira?

q&

Agra, 1591 In the 1500s, most of India was ruled by the Mughals.

arlis a. On your Activity Map, find India.

patr ning a b. Label it MUGHAL EMPIRE.
und him erudite men

are directed to discuss 8. Europeans were anxious to trade with India.
o before him philosophy, theology, a. In India they could buy spices, cotton, and precious
and religion, and to recount to stones. In the Mughal Empire, draw spice 5 and
him the history of great kings cotton Q symbols.

and glorious deeds of the past.

He has an excellent judgment and b. Father Monserrate was a Portuguese Jesuit priest

2 good mermory, and has attained who was called to Akbar’s court. There, he tutored
to a considerab,le knowledge one of Akbar’s sons. On your Activity Map, near
of many subjects by means of Delhi, draw a tutor symbol 1.
constant and patient listening
to such discussions. Thus he not
only makes up for his ignorance of
letters (for he is entirely unable
either to read or write). .

Father Antonio Monserrate®

Catholic missionary

NyStrom Mapping World History
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9. China was ruled by the Ming

Beijing, 1605 Dynasty in 1603.
From ancient times to the

present the sovereigns and

ministers of [China] have known

a. In the Atlas, turn to page 59. On map D with your
finger, trace the boundaries of the Ming Empire.

only that they should pay b. On your Activity Map, draw the boundaries of the
reverence to Heaven and Earth Ming Empire.
as if they were reverencing their c. Label it MING EMPIRE.
fathers and mothers. They d. Buddhism was the main religion in China at this
have therefore employed the . . :
. \ time. In the empire, draw a Buddhism symbol
ceremonial of state worship
ro ?acmﬁoe to them. .. It ‘,5 10. Matteo Ricci was an Italian Jesuit priest
obvious, that the explanation
; . existing Chinese concepts to explai
given of the Supreme Ultimate
is incorrect. a. Ricci was successful in con number of
Father Matteo Ricci* Chinese to Cath011c1 empire, draw a
Cross 'l'

Catholic missionary

b. At that i we e en to trade with
M ]apan & pea : stead. In China, draw a

an arrow to Japan.

was ruled by Spain in 1630.

et s, 20 e Atlas, on page 94, look at map A. With your

All this land is full ‘ finger, trace the boundary of Spain’s empire in the
treasures—nam ch Am

ericas.

and propero and
T b. On your Activity Map, draw the boundaries of the

| Ve th at in g5 Spanish empire in the Americas.

idefed, the mines should c. Near Mexico, write NEW SPAIN.
eVadministered only by moder-

o ately greedy persons. These 12. Silver from the Americas made the Spanish wealthy.
adminstrators should treat

the Indians well and pay them

for their work, paying close

attention from the outset to

a. In present-day Mexico, draw a silver symbol .

b. Native Americans were often forced to work in the
silver mines, despite Spanish laws against it. Next to

their rather simple capacities the silver symbol, write FORCED LABOR.
and their lackadaisical work c. Since 1519 an estimated 80 percent of Native
habits. Americans in the area died from diseases brought
Father Alonso de Benavides® by Europeans and from overwork in mines and on
Catholic missionary plantations. In New Spain, draw a death symbol )

M d. Spanish priests tried to convert Native Americans to

Christianity, sometimes by force. In New Spain,
draw a cross
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Pulling It Together 5 4d
ANe

Read the five accounts again on Activity Sheets 54a-54c. Think about Activity"\\}lﬁ‘;
how the writers felt about the people living in the areas. Then on the map below, Map Marker

fill in the box for each of the locations.

Ottoman Empire

Ming Empire
Writer: Writer:
Person/people described: Person/people described: 6@
Words used to describe him/them:

Words used to describe@@m:

~ Y
New Spain P P oo \
Writer: @
Person/people described: 60 6
“ $ Weriter:

Words used to describe hir‘ﬁ» @ Person/people described:
o Words used to describe him/them:

\»>
0 A

Writer:

Mughal Empire

Person/people described:

Words used to describe him/them:

In the Atlas, look at picture A on page 90 and picture E on page 93. Both of
these images show how non-Europeans viewed Europeans. Choose one of
these images to analyze. What do you see? What things seem exaggerated?
How do you think the artist felt about Europeans?

Nystrom Mapping World History
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From Renaissance to Enlightenment 5 5
Historical Issues Today m

Should everyone be free to publish anything they want?

Should a nation have control over the information that is available to its citizens or the infor-
mation that its citizens share with the world? There are many perspectives on this issue. Use the
following two perspectives and additional information from pages 110-111 of the Nystrom Atlas of
World History to complete the task below.

Because freedom of the press is When the media is not behaving 6@
indispensable to democratic rule, there responsibly, or when freedom
should be few—if any—governmental press endangers national |t
restrictions allowed. can and should be restr
® The repression of news stories that a government e There have aIW imits placed
deems "“fake news"” sets a dangerous precedent. on what inted or said. For
If a "fake"” story can be censored, what prevents exam ear d present danger”
the censorship of true news? irs dment freedom of
e Freedom of the press allows people to trust both the cas eech to be limited

media and the government. This is necessary for a O erwise endanger others.

democracy to function. P uId be regulated in the interest

e A free and respon5|ble press protects ional securlty or counterterrorism.

tyranny and authoritarian rule. Dic or example, the European Union is
and Stalin, and the present le Ch| working together with tech companies to
hat

and North Korea, understood stop terrorist groups like ISIS from using

attempted to contr 5 the internet to recruit people.
* Independent jOL@ keep t@ nment in * Where ljews.medla is not b?havmg .
check. In 1 investigati list Seymour responsibly, it can spread misinformation.

If there are no gatekeepers—no one to
force them to correct their mistakes—

Hersh r ont
r civilians by

re of over 500
. soldiers in My Lai, Vietnam, )
g the Vietnam War. The U.S. government had people will not be able to tell fact from

een covering up the massacre for a year in an fiction.

oe attempt to avoid international outrage.

Working with a small group, create a scripted debate about this issue.

1. In your own words, write down arguments to support each column. You can add your own
ideas in addition to the bullet points provided.

2. Write three questions that a moderator would ask both sides in a debate.

3. Write answers to the three debate questions. Each question will have two answers: one answer
representing the perspective in the first column; a second answer representing the perspective
in the second column.

4. Perform a scripted debate for the class. Members of the group will represent the two
perspectives and the moderator role.

Take notes on the presentations of other groups. For each debate, identify one point that
stands out as being the most interesting or compelling, and explain why.

Nystrom Mapping World History
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Name

Unit 8
Review

From Renaissance to Enlightenment

In the last six lessons, you’ve looked at cultural, economic, and political changes in

and around Europe. How much do you remember?

Circle the letter of the correct answer.

1. Look at the map. Which place had the most Renaissance artists?
a. Holy Roman Empire .
¢
Scholars, hants, and
b. Florence Bomvrsspresd Fanamance
E 1 d ideas across Europe.
¢ hhglan The Renaissance 7 :
d. Portugal Spreads Across 7 oty , (7 sevrone
“X B 1
Europe G - < "‘, e &
- 1350-1600 Ve s ¢ gea
2. Whodid w35 g ‘
NOT spread ¢ Fowof Dj  (ENcLagE \ e A
. . Renaissance ideas T OLAND-
Renaissance ideas? () Homeof . Londo, £ oLy THUANIA
Renaissance artist e W 0 R‘:)MAN .
a. serfs Map shows g Y EMI}I& hkowe A/
. boundaries of 1470. Sague  ~“ANAF
b. soldiers
c. merchants
d. scholars o
3. Which of the followh%d e

Leonardo da Vingi do: I O‘
a. invent pri@ ess “

a

Soldiers returning home spread
Renaissance ideas from Italy to
France, Castile and Leon, and
the Holy Roman Empire.

Lo

[\
é 7
\

b. wu veo an
ﬁlﬁthe Mon

write Don Quixote

4. Look at the chart. Which was the first Protestant church in Europe?

a. Lutheran
b. Calvinist
c. Eastern Orthodox
d. Anglican Church Began Key Figure Leadership
Roman Catholic 1st century* Peter Pope, Cardinals, Bishops
5. Who founded the
Anglican church? Eastern Orthodox 1st century* Peter Patriarchs and Bishops
a. Peter |5 e S0 el esos |
b. Martin Luther E Anglican 1534 Henry VIII King of England
c¢. Henry VIII E Calvinist 1536 John Calvin Elected councils
d. J ohn Calvin *1054 Christianity splits into two churches: Eastern Orthodox and Roman Catholic.
Nystrom Mapping World History
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Name

Unit 8 b
Review

6. What was the Counter Reformation?
a. the persecution of Protestants by the Catholic Church
b. the special court that arrested Protestants and put them on trial
c. the movement to reform the Catholic Church led by Martin Luther
d. efforts by the Catholic Church to stop the spread of Protestantism

7. What was one main cause of the decline of the Ottoman Empire?
a. The Ottomans did not establish colonies overseas. “
b. The Ottoman Empire did not expand after 1400. \6
c. Many Muslims converted to Christianity during the Reformation. 6“

d. As sea trade became more important, the Ottomans made less money
from taxing land trade routes.

8. Which of the following were the main enemies of the Otto
a. European Christians and Safavid Persians Q
b. the Spanish and the Portuguese
c. Western and Northern Europeans 0

d. the Manchus and the Japanese

9. Which country was the ﬁrsw ﬁlca and Asia?

a. Spain

b. Portugal *» !i‘le Netherlands
10. Wh1Wse g 6 Europe import from the Americas?

sugar

?\O spices d. enslaved people

oQ 11. Which is true about the Mughal Empire?
a. Itwas ruled by King Don Bernardo
b. It was located in present-day China.
c. Europeans set up trading settlements there.

d. Portuguese wanted rights to silver mines there.

Unit 8 looks at events that affected many areas of the world from 1300
to 1800—with a focus on Europe. List three events from that time period.
Explain in one or two sentences why you think each is especially important.
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Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 2 56 From Ren GiSSGnCG tO En”gh tenment



Revolutions and

Imperialism

Lessons
56 Introducing Unit 9 265
57 Spread of Revolutions 267
58 Conquests of Napoleon 271
59 Austrian Empire and Nationalism 275

60 Westernization of Japan 279 “
61 The British Empire ?
62 Imperialism in Africa ¢

63 Historical Issues Today g ‘i 291
Cross- Currlcu O 1es OG

Music Si tlo hem d

Assessment

Unit 9 Review

nal a e written during this period, including
tar S Banner ” “La Marseillaise,” “Deutschland tiber

Alle to Joy,” the anthem of the European Union. Play

ord1 g and/or sing one of them. Then have students read a

nslation of the song.

Math Calculating Percentage Growth L||:+-—\
Have the students determine the percentage growth in populations
of London, Paris, and Tokyo (Edo) between 1800 and 1900 using
chart C on page 107 and chart D on page 123 of the Atlas. Then

have the students graph their results.

Drama Presenting a Wax Museum

Have each student choose an important person from this time
period, research that person’s life, and write a 1- to 2-minute
biography. On the day of the wax museum, have students come
dressed as their person and stand like statues around the room.
When other students stand in front of them, have students present
their biographies.

Civics Debating Imperialism
Divide the class in half. Have one half present an argument for
imperialism and the other half present an argument against

imperialism. After the debate, have students write a reflection on

the experience. '
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Unit 9 Journal

Revolutions and Imperialism |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

*Use the space below to answer @%esti‘@i e unit.

o
N < *
QQ\G\P ®
o
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For use with pages 112-125 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 112-125 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end of
each lesson on copies of the Unit 9 Journal. Or have students record the
answers in their own journals. ¢

Name

Revolutions and Imperialism

Introducing Unit 9 9

Beginning with the American Revolution and continui ear$;
most colonies in the Americas demanded selule and ndependent‘
of their European colonizers. In E o, d or democra Student answers will vary, but may include colonizers, revolution,
led to unrest. A bloody revg ce gave way not. mdependent, territory, power, mperlallat.
government bugalso to th ation of sggighand ecy fuc- 2. Write two or three sentences that defend your choices.
tures. This up led to the rise of Napole@mniB te. In a little more Student answers will vary.
e had conquere ope.

0\ apoleon was defeated in 1815, the Congress of Vienna redrew

\ ‘Countries’ boundaries, giving much more territory to Prussia and Austria.

Over the next fifty years, Europe was rocked by revolution, much as the

e Reading: Main Idea

Directions: Reread the text and then respond to the instructions below.

1. Puta box around five important words or word groups in the reading that best show its
meaning or intent.

Americas had been. Nationalism emerged as a force, and European nations
looked toward Asia, Africa, and the Pacific for new resources, territory, and
power. Africa was divided up as European nations engaged in a scramble
for African lands. Like the European powers, Japan became an imperialist

nation, seizing control of Korea and the islands off the coast of China.

During the Industrial Revolution, London became the largest city in the world.

In the Atlas, on pages 112-113, look at the Unit 9 time line. Choose six
events that you think are important. Add them to your Time Line Folder. Be
sure to write them under the correct date and next to the correct region.

Mapping World History Nystrom Mapping World Hi:
Revolutions and Imperialism 266 Revolutions and Imperialism

Nystrom

Y Answers will vary.
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For use with pages 112-115 and 119 of The Nystrom Atlas of
World History

Here’s a Tip!

® Begin the lesson by reviewing the American Revolution. List all the facts
students know on the board.

Answers

British colonists are taxed to
payoff __war _ debts.

American Revolution

1776 6“

French citizens are
taxed to pay off war debts.

French Revolutio

France frees all
enslaved people_in its
empire. Later changes its mind

French invade other
countries and spread
ideas of _freedom .

) N
o i ‘r lonies are left to
. ritle themselves.

Revolutions of

1848

Later Spain tries to regain
control of its __colonies
in the Americas.

— . . Al . .
» Revolution in Revolution in
Argentina

1816

NV
Revolution in
Grand Colombia

evolution in
1824

% Answers will vary.

Mapping World History
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5 8 & Conquests of Napoleon

For use with page 115 of The Nystrom Atlas of World History

Objectives Here’s a Tip!
Students will be able to: ® When working on their Activity Maps, remind students to write dates
e Identify key enemies and near the country involved. These dates will be used later on Activity
allies of Napoleon. Sheet 58d.
e Map Napoleon’s campaigns. Answers @ @
Y Answers will 1805 1805 1805 1805
Materials vary. 4 * S | A
ﬂ Austerlitz ﬂ Trafalgar ﬂ Austerlitz
Q The Nystrom Atlas of World 1806-1807 1806-1807 1806-1807 1806-1807
History A A ® ® A
Q Activity Sheets 58a-58d, X Jena 3K Friedlan
Conquests of Napoleon 1809 1809 1809 ‘
A
Q Mapping World History - ® ®
Activity Maps Wagram
1812 1812 1 1812
Q Map Markers ® E A A

59 Ausirian E
Nationalism

Students will be abl

Objectives &P

® [dentify diffexent pec1al Note . .
n atlon IIW”’ t ® Each student will need three copies of Activity Sheet 59d.
) s 1
he stresses on Here’s a Tip!
empire in the 1800s. ® Put together a sample flip booklet to show the class. Follow the instruc-
Q tions on Activity Sheet 59c.
® Have students look up the definition of nationalism in the Atlas glossary
Materials and in a dictionary. Then write a class definition of the term.
Q The Nystrom Atlas of .
Wo,-ldyH,-sto,y Here’s an Interesting Fact!

0 Activity Sheets 59a-59d, ® Most nationalities of the Austrian Empire were defined by the native
Austrian Empire and language of the group. Present-day Austria is mostly German speaking.
Nationalism

QO Mapping World History Answers
Activity Maps Maps will vary. Check boundaries against pages 115, 118, and 119 of

0 Map Markers the Atlas.

Q colored pencils ¢ Answers will vary. Advantages to staying are homes and relatives are

Q scissors there, it’s familiar, moving is hard work. Advantages to leaving are

O stapler people will speak your language, you won’t be persecuted.

Nystrom 261

3% Borodino

A

Leipzig

1813

‘mpire and
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Westernization of Japan

For use with pages 120-123 of The Nystrom Atlas of World History

Here’s a Tip!
® Have the students review Atlas pages 60-61 about Japan before 1853.

® Begin the lesson by having students try to guess the meaning of the
word westernization. Have them look on their World Activity Map to
determine what the West might mean to someone living in Japan.

Answers

Japan 1641-1853: Phrases may include: weak emperors; shogun rule;
daimyo hostages; oppressed peasants; no Christianity permitted;

foreign sailors killed; isolated. Summaries will vary

Japan 1853-1867: Phrases may include: Mathew Perry; open to trade; @
foreign laws, courts, taxes; unequal treaties. Summaries wil 6

Japan After 1868: Phrases may include: Meiji; emperors rule; rai

modern army and navy; constitution; empire. Sum 1l vary.

and
ad no right to
concerns about

describe advantages. Others may feel the Uni
coerce a foreign government. They also
Japanese goods competing with U

ot
v»"()o“('6
‘he itish Empire

ewith pages 120, 122, and 124-125 of The Nystrom
of World History

3% Letters to the editor will vary. Some students mai ex

Here’s a Tip!

® This lesson uses several Atlas pages. Have the students put bookmarks
in the pages 106-107, 112-113, 120, 122, and 124-125 before they begin
the lesson.

Answers

Answers will vary. Students should list two British colonies and one
product for each continent.

Europe: Gibraltar, Malta (no products)
North America: Canada, Jamaica, or others (sugar, wheat)
South America: British Guiana, Falkland Islands (sugar, whale oil)

Africa: South Africa, Nigeria, Sudan, or others (coffee,
cocoa, gold, diamonds, cotton)

Australia and Oceania: Australia, New Zealand, or others (sheep)
Asia: India, Burma, Hong Kong, Singapore, Cyprus,
Aden, Malaysia, or others (tea, cotton, rubber)
%¢ Students should complete Activity Sheet 61d for the British Empire

today. They should notice that there are still British colonies worldwide,
however they are usually small islands.

Mapping World History
262 Revolutions and Imperialism



Imperialism in Africa

For use with pages 124-125 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by explaining that colonization has occurred
throughout history since the time of ancient Greece. Ask students to
think of other examples of colonization that they have already learned
about.

Answers
Belgium: Congo
Germany: Tanzania
Italy: Eritrea

France: Algeria, Chad, Céte d’Ivoire, Madagascar, Mali, Niger e@

Great Britain: Botswana, Egypt, Nigeria, South Africa, Zambia, Zi

Portugal: Angola

Spain: Western Sahara

¥¢ Posters will vary. Make sure students come u at{east two
reasons for their position either supportiﬁ king European

imperialism. ¢ ‘\
o® c®
OV V)
p P ao®

a
A\ Historical Issues Today

‘4 ® se with pages 126-127 of The Nystrom Atlas of World History

Here’s a Tip!

® Begin the lesson by discussing with students historical examples of how
nationalism has had both positive and negative effects. This may include
examples of independence movements and cases of persecution against
minority groups.

Answers
% Answers will vary.

Mapping World History
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Revolutions and Imperialism

For use with pages 112-125 of The Nystrom Atlas of World History

Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 112-125 of the Atlas and write any
questions they have.

Answers
1. b 9.
2. c 10. a

N«

3. c 11. c

4 b 8. 6‘ '
% Answers will vary. Students may mention the spread of revo ﬁ;‘m

oo T

the Americas and France, Napoleon’s conquests, Europe gs in
1848, the changing boundaries of Europe, the rise o imperi-
alism, the westernization of Japan, the colonizatign o ica, or other
key events from the time period.

Mapping World History
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Revolutions and Imperialism 5 6 a
Introducing Unit 9 AN

Beginning with the American Revolution and continuing for fifty years,

most colonies in the Americas demanded self-rule and became independent

of their European colonizers. In Europe, too, demands for democracy

led to unrest. A bloody revolution in France gave way not only to a new “
government but also to the transformation of social and economic struc- “\6
tures. This upheaval led to the rise of Napoleon Bonaparte. In a little n@@

than fifteen years, he had conquered much of Europe. $

When Napoleon was defeated in 1815, the Congre vﬁna re
countries’ boundaries, giving much more W& Pru& Austrla
Over the next fifty years, Europe ed b n much as the

Americas had been. Nati @1 mer rce, and European nations

looked toward A& i ﬁc for new resources, territory, and

power. W d1vn@Qas European nations engaged in a scramble

Wca e the European powers, Japan became an imperialist

Q\G nation, seizing control of Korea and the islands off the coast of China.

of
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Close Reading: Main Idea

Directions: Reread the text and then respond to the instructions below.

1. Puta box around five important words or word groups in the reading that best show its
meaning or intent.

2. Write two or three sentences that defend your choices. “\

During the Industrial Revolution, London became the largest city in the world.

In the Atlas, on pages 112-113, look at the Unit 9 time line. Choose six
events that you think are important. Add them to your Time Line Folder. Be
sure to write them under the correct date and next to the correct region.

Image source: iStock.com/SHansche
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Revolutions and Imperialism 5 7a
Spread of Revolutions m

From 1775 to 1848 revolutions were fought in the Americas and in Activity"\\}lﬁ‘;
Europe. In this lesson, you’ll map the links between these revolutions. Use Map Marker

pages 112-115 and 119 of The Nystrom Atlas of World History to help you complete
this activity.

1. Spain, Portugal, Great Britain, and France each had colonies in the

Americas. «
a. Turn to the World Activity Map. \6
b. Give your Activity Map a title. Across the top of the map, write 6“

SPREAD OF REVOLUTIONS.

c. In the Atlas, on pages 106-107, look at map B. With you fi“

outline Spain’s settlement regions in the Amerlc

On your Activity Map, draw those same bouncv

In present-day Mexico, write S for Spa Oe
In western South America, write S. 00

In eastern Brazil, write P for '

w ™o oA

2. From 1754 to 1763, E

the colonies. Thi
extremely e $
Grh of present-day Canada. It also claimed the
5 6 tates to the Mississippi River (except Florida).

% longQ sissippi River, draw a line.
G\ InC write B for Britain.
oe?e American Revolution I

a war in Europe and in
ies in the Americas. It also was

3. To help pay off its war debts, Britain began to tax its colonies. Colonists
in thirteen of its American colonies protested these taxes.

a. Much of this protest centered on Boston, Massachusetts. The
American Revolution began in the nearby villages. In the Atlas, on
page 112, look at map A. Point to Lexington and Concord.

b. The colonists declared their independence in 1776. On your Activity
Map, south of New York City, write 3§ 1776.

c. The colonists received help from Britain’s enemy, France. From
France to the United States, draw an arrow.

d. The French provided the Americans with money, troops, and ships.
Above the arrow, draw a money $, soldier % , and ship é symbol.
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e. Fighting in the thirteen British colonies ended in 1781. In 1783
those colonies gained their independence from Great Britain. South of
Canada and east of the Mississippi River, write US for United States.

The French Revolution

o"e\

o

4. The American Revolution had a major impact on France.

a. Many French soldiers were excited by the American Revolution. They

to France, draw an arrow. Below it, draw an idea symbol Q

LT "~ U

brought the idea of freedom back to France. From the United States \6“

b. The Americans also owed France a lot of money. Below the arrow 6
write IOU.

c. France was nearly bankrupt after the American Revolutj
were raised to help pay off the war debt. This led ch
Revolution in 1789. In France, write ﬂ 1789. ?

5. The French Revolution, like the Amer1 llth 1cated to
the ideas of freedom and equahty 6
a. In 1794 the French freed their empire—
including those years later, the law was
changed and sla e agam lost their freedom. In
the Atlas pomt to Haiti.
b. * e we 1spamola On your Activity Map, above
H ola é avery symbol 8 and a question mark ?
he r ent of people in Haiti led to a slave uprising in 1801.
w Later i won its revolution and became the second independent

country in the Americas. Below Hispaniola, write ﬁ,{ 1804.

d. About the same time, France sold its Louisiana Territory to the
United States. The U.S. boundary moved to the Rocky Mountains.
Along the Rocky Mountains, draw a line.

Revolutions in Spain’s Colonies

Nystrom

6. The French army, under Napoleon, invaded Spain.
a. From France to Spain, draw an arrow.
b. Napoleon made his brother king of Spain. Fighting then broke out
across the country. In Spain, draw a conflict symbol 3§.
c. Spain’s colonies in the Americas were confused about who was in
charge. Without leadership from Spain, colonial governments did

what they wanted. Along the Pacific coast of the Americas, write LEFT
ALONE.
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7. After Napoleon was defeated in 1815, the Spanish king tried to
regain control of his colonies in the Americas. The colonists objected.

a. The southernmost colonies rebelled within a year of Napoleon’s
defeat. Around Buenos Aires, draw a conflict symbol ﬁ&

b. Armies from Argentina crossed the Andes to support a revolution in
Chile. From Buenos Aires to Santiago, draw an arrow.

c. Around Santiago, draw a conflict symbol 3%

d. A second revolution broke out in modern-day Colombia. North of

Bogota, draw a conflict symbol 3%. \6“

e. The Chilean-Argentine army and the Colombian army both headed
for Peru. In the Atlas, on page 113, look at map C. With your fin 6
trace the routes of Bolivar and San Martin.

f. On your Activity Map, from Santiago to Lima and fro %
Lima, draw arrows. &
g. Colonists also fought for their independengesi w

Around Mexico City, draw a conflict s

h. These revolutions ended Spamsh ruleh ost ericas. In
Middle and South Americ
8. When Napoleon inv. w erxalegﬁthe Portuguese royal
famlly fled to thej
n Pe to Brazﬂ draw an arrow.
own m
he 1n t gal made Brazil a kingdom. However, the

\p ortu rhament wanted to keep Brazil a colony. Angered, the
G king’s son, who was governor of Brazil, declared Brazil independent

Q?\ in 1822. On Brazil, cross out the P and write 1822.

Other Revolutions in Europe |

9. Under Napoleon, the French replaced governments in other countries in
Europe.
a. From France, draw arrows to present-day Germany, Italy, and Poland.
b. The French spread the ideas of their revolution to those countries.

On these arrows from France, draw idea symbols Q

c. The ideas of the French Revolution continued to influence many
Europeans long after Napoleon. In 1848 most countries in Europe
had a revolution. In the Atlas, on page 119, look at time line C. Point
to five uprising symbols in 1848.

d. On your Activity Map, in five locations in Europe, write ﬁ& 1848.
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Pulling It Together 5 7d
AN

Use the information from Activity m2
pages 112-115 and 119 of British colonists are taxed to Map Marker
The Nystrom Atlas of World payoff_____ debts.

History, your Activity

Map, and Activity Sheets Revolution

57a-57c to help you 1776

Note that every revolution
should have a year. citizens are

taxed to pay off war debts. “6

French Revolution

complete the flow chart. | 6@

France frees all
in its
empire. Later changes its mind.

countries and spread

ideas of

Revolutions of

pani [Oohies are left to
le themselves.

Later Spain tries to regain
control of its

? in the Americas. >
o? ion i Revolution in
N, - Argentina
Revolution in g

Grand Colombia

Revolution in
1818

Read the six quotes from European philosophers on page 109 of the Atlas.
Pick one and write a statement about how it connects to our Declaration of
Independence or the Constitution of the United States.
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Revolutions and Imperialism

58a

Congquests of Napoleon m

Napoleon Bonaparte reshaped Europe from 1796 to 1815. In this
lesson, you will map some of Napoleon’

Atlas
Activity Map

s most important campaigns. Use Map Marker

page 115 of The Nystrom Atlas of World History to help you complete this activity.

Paris, 1799

The constitution of Year Il
has perished. It knew not how
to protect your rights, or to
support itself. . .

Frenchmen! the republic thus
re-established and replaced in
Europe in the rank which she
never should have lost, will
proceed to realize all the hopes
of citizens, and will accompany
its glorious destinies.

French Consuls Ducos,
Bonaparte, and Sieyes'

His Majesty the Emperor

of all the Russias and His
Majesty the King of the United
Kingdom of Great Britain and
Ireland, animated by the desire
to secure for Europe the peace.
.. [agree] to form a general
league of the States of Europe.
.. in order to bring the French
Government by inclination or by
force to assent to the re-estab-
lishment of the peace.

British-Russian Treaty?

M

Nystrom
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1. Napoleon became famous in 1796, at age 26, after
defeating the northern Italians and Austrians.
a. Turn to the Mediterranean Basin Activity Map. “
b. Give your Activity Map a title. Across the to ‘e
map, write CONQUESTS OF NAPOLEON.
2. Since the French Revolution beg & control of
the government had change imes. There were
four constitutions in SL‘ :
a. Napoleon seiz tr
northern Adsi ite a
Below? ite
b réhch Q
eas aries of the Netherlands, Belgium,
L urg, France, Switzerland, and Italy.
c. and west of these lines, write FRANCE 1800.
. Spain was an ally (friend) of France. In Spain, write A
(for ally) 1800.

of F ein 1799. In
ine NAPOLEON.
FRANCE.

nded France’s boundaries. Trace

3. In 1804, Napoleon forced the pope to crown him
emperor.

a. During the ceremony, Napoleon grabbed the crown
from the pope and crowned himself. In Africa,

below NAPOLEON, add 1804 EMPEROR.

. In 1805 several countries in Europe united against
France. In the Atlas, on page 115, look at map E.
Read callout 2 and then point to the countries
involved.

On your Activity Map, in the northern Baltic Sea,
write and underline PRUSSIA. From PRUSSIA to the
coast of Poland, draw a line.

. Below PRUSSIA and the country names of Russia,
United Kingdom, Austria, and Sweden, write E (for
enemy) 1805.

Mapping World History

271 Revolutions and Imperialism



Austerlitz, 1805

Soldiers. . . You have justified
all | expected of your bravery.
.. An army of 100,000 men,
commanded by the emperors of
Russia and Austria, was in less
than four hours either beaten or
scattered. Those that escaped
your steel drowned in the lakes.

Napoleon Bonaparte3

M

Jena, 1806

[The Prussians] now began to
have hopes of farther success;
but these flattering hopes were
not of long continuance; for as

the weather began to clear up,
they saw a numerous enemy
rushing from the neighbouring
hills down into the forest o

Isserstedt, and over w
everything befare%

In this drgadfiafiom o$
such s &ugh
wh mﬁussia antry

o retreat in the greatest
ohfusion.

Anonymous Prussiant

M

Nystrom
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4. In 1805, Napoleon moved against his

enemies.
a. The French and Spa

nish navies tried to destroy the

British fleet. Instead, they were defeated. Near Cadiz,
write 3X 1805 TRAFALGAR.

b. Napoleon invaded Austria. From eastern France to
Vienna, draw an arrow. Label it 1805.

c. Napoleon crushed the Austrians and Russians at th

Battle of Three Emp
Vienna, draw a battl

5. Napoleon then attacke

a. In 1806, Napole
Germany to t
Label i 1

ﬁii

erors in Austerhtz North (‘6‘

e symbol E“
d g emies in Europe.
a From southern

h Re raw an arrow.

t the Battle of Jena. Northwest
ic, draw a battle symbol i&

sia made peace and became France’s
ow PRUSSIA after E 1805, add —1807. Below

‘ t, write A 1807.
d.

After the Battle of Friedland in 1807, the Russians
made peace with France. In Russia, after E 1805, add

-1807.

6. Peace with Russia did not end Napoleon’s wars.

a. In 1809, Austria declared war on France. Napoleon

defeated Austria at t

he Battle of Wagram and made

Austria an ally. Below AUSTRIA, after E 1805, add
-1809. Below that, add A 1809.

b. Napoleon then married an Austrian princess, Marie-
Louise. In Africa, below NAPOLEON, add 1810

MARRIES AUSTRIAN

PRINCESS.

7. By 1812, Napoleon controlled large parts of Europe.

a. In the Atlas, on page 115, on map E, with your

finger, trace all the ¢

ountries added to the French

Empire or allied to France in 1812.

b. On your Activity Map, draw those same

boundaries.

272
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Moscow, 1612

About midnight [two
soldiers] were awakened by
an overpowering light. They
instantly looked out and saw
palaces in flames. .. At length
day, a day of dismal ruin,
appeared. . .

This mighty conquest, for
which he [Napoleon] had sacri-
ficed everything. . . he now saw
vanishing in air, in a whirlwind of
smoke and flames.

General Philippe de Ségur®

Leipzig, 1813
The leading [front] line was

composed of Saxons [German
allies], the rear of French. | p

gave orders to advanc
support, when whaté%
horror at seeing tra
stop at Wm &
ju ed, a
straigh he
behind them'
Marshal Etienne Macdonald®

Waterloo, 1615

The charge of the French
cavalry was gallantly executed;
but our well-directed fire
brought men and horses down.

. The Duke [of Wellington said],
“The battle is mine; and if the
Prussians arrive soon, there will
be an end of the war.”

Captain J. H. Gronow”

e ST N

Nystrom
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8. In 1812, Napoleon and his allies,

Prussia and Austria, invaded Russia.

8¢
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a. In Russia, under E 1805-1807, add E 1812.

b. From Krakow to Moscow, draw an arrow. Label it

1812.

c. The Russians destroyed everything the French might
need, including the city of Moscow. This was called
the “scorched earth policy.” Along the arrow in Rus%

and in Moscow, draw fire symbols

d. Facing a cold Russian winter in a ruined ¢ q
oland,

Napoleon ordered a retreat. From M

draw an arrow.

e. Disease, hunger, cold, and
hundreds of thousaK
arrow, write MA

9. In 1813,

attacks killed

iers. Below the retreat

Qto France. The Austrians

ow weak Napoleon was and

sian
red Y@ng on all Germans to help them.

h the PRUSSIA and AUSTRIA headings,

1813.

. Napoleon attacked, but was defeated at Leipzig. In
the Atlas, on page 115, on map E, point to the battle

at Leipzig.

c. On your Activity Map, southwest of Berlin, write ﬁ&

1813 LEIPZIG.

d. In 1814, Napoleon was forced into exile on the
island of Elba. In Africa, below NAPOLEON, add

1814 EXILE-ELBA.

10. Napoleon escaped and returned to France in 1815.

a. Napoleon was joined by his army. From Marseille to

Paris to Belgium, draw an arrow.

b. In Belgium, the British and Prussians defeated
Napoleon at Waterloo. In Belgium, write 3% 1815

WATERLOO.

c. Napoleon was exiled again. This time he was sent to
St. Helena near western Africa. Below NAPOLEON,

add 1815 EXILE-ST. HELENA.

Mapping World History

273

Revolutions and Imperialism



Name

Pulling It Together 5 8d
ANe

> it ; Atlas
Napoleon’s wars repeatedly rearranged the politics of Europe. His Activity Map

enemies became his allies and his allies became his enemies. Use page 115 Map Marker
of The Nystrom Atlas of World History, your Activity Map, and Activity Sheets 58a-58c to

help you complete this chart. For each year, circle A for ally (friend) of France and/or E

for enemy of France. Also list any battles fought against France.

Relationship with France

) o e

1805 1805 1805

A E A E A ?‘I&

3% 3%
| |
1806-1807 1806-1807

A E

*Write a few sentences about Napoleon or his accomplishments. ¢
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Revolutions and Imperialism 5 9 a
Austrian Empire and Nationalis m

The Austrian Empire was made up of many different ethnic groups. Activi Atlas
ctivity Map
In this lesson, you will map the stresses that pulled the empire apart. Use pages Map Marker
118-119 of The Nystrom Atlas of World History to help you. co'““;:i’;g::
stapler
1. The Austrian Empire was ruled by the Hapsburg family. They gained
several kingdoms in Central Europe through marriage.
a. Turn to the Mediterranean Basin Activity Map. Fold the map in half, so 6«

just the western half faces up \

b. Give your Activity Map a title. Across the top of the map, write 6“
AUSTRIAN EMPIRE AND NATIONALISM. @

O‘\
2. The Hapsburgs were a German family who ha gthe

Empire. After 1806 their empire becam the Emplre

a. By 1848, Austria controlled m ﬁn Q ok at Activity
Sheet 59d to see the bou

b. On your Activity of the Austrian Empire.
Use Act1V1ty S 0 he ur boundarles do not have to

be exact.

The Austrian Empire

3. Mostpegple in the? Emplre did not speak German as their first

uage Th he language of their ethnic group or nationality.

G\k In the s, in the glossary, read the definition of empire.

On your Activity Map, label each area in the Austrian Empire with its

?Q\ largest nationality.

e Next to Vienna, write G for Germans.

e Next to Budapest, write M for Magyars.

e In the present-day Czech Republic, write CZ for Czechs.
e  West of Venice, write | for Italians.

e In present-day Slovenia, write SLO for Slovenians.

e In present-day Croatia, write CR for Croats.

e  On the southeast boundary of the empire, write R for
Romanians.

e In the western Ukraine, write U for Ukrainians.
e Near Krakow, write P for Poles.

e In present-day Slovakia, write SLA for Slovaks.

Nystrom Mapping World History
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4. People lived in other areas as well. Many Germans, for example,
lived in Czech and Hungarian areas. Some nationalities weren’t
concentrated in any particular area.

a. Jews lived throughout the empire. Next to G, M, CZ, P, U, and R, draw
a Jewish symbol %x.

b. Roma also lived in the empire. Next to R and M, write RO for Roma.

Nationalism and Rebellions I

5. In the past, in the Austrian Empire, local leaders ruled each area. After

o

1815 an effort was made to unify the empire. 6
a. New laws created a standard school system. Only German texthoo
would be used. The other nationalities were outraged. I s, on
page 119, look at time line C. Point to the uprisin‘ k place
in the Austrian Empire.

b. Prince Metternich, chancellor and mil\vpi‘ei a-&ied to
a

put down nationalist movements. 1;} spies and

imposed strict censorship. In ﬁ tlonalg oughout the
empire rebelled against t aws, Activity Map, near

Krakow, Venice, B @t, nd Vi , dfaw conflict symbols i&
6. The Hungarians nde‘e_‘irawn kingdom. In 1867 the emperor
tried to rﬁo thei ds and split the empire into the Austrian
Empi e Ki of Hungary. The emperor ruled both. However,

O*:

vgary h ew government.

\k In the s, on page 119, look at map D. With your finger, trace the
\G boundary between Austria and Hungary.

Q? b. On your Activity Map, with a dashed line, draw that same boundary.
O c

After 1867 the Austrian Empire was called Austria-Hungary. Above
the country, write AUSTRIA-HUNGARY.

7. Two nationalist movements worked to unite people of a common
nationality.

a. Some Italians wanted to create a single Italian kingdom. In 1860 and
1866, they invaded Italian areas of the Austrian Empire. From north-
western Italy to Venice, draw an arrow.

b. Austria lost both battles and also lost Lombardy and Venetia in
northern Italy. Draw a line along Italy’s northern boundary.

c. At the same time, some Germans wanted a German kingdom. In 1866
they launched the Austro-Prussia, or Seven Weeks’ War and invaded
the empire. From Berlin to Vienna, draw an arrow.
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d. Austria lost this war too. Prussia forced them out of the
German Confederation. In the Atlas, on page 118, on map A,
with your finger trace the section of the German Confederation in the
Austrian Empire.

8. Within Austria-Hungary, nationalist movements continued to grow.
Other nationalities wanted to create new countries or join other
countries outside the empire.

a. Many Germans wanted to join the new German Empire. On your E“

Activity Map, from the German area northwest, draw an arrow.

b. In 1878, Romania gained its independence from the Ottoman
Empire. Romanians in Austria-Hungary wanted to join the new
country. From the Romanian area, draw an arrow southeas

c. The Poles wanted to join the Poles in Russia and Ger akea

new Poland. From the Polish area, draw an arr é
Pulling It Together | 00

Use pages 115 and 118-119 in The Nystro orld @Qrour Activity Map,

and Activity Sheets 59a-59c to compl
a. Foryour flipb 111 ree maps—for 1812, for 1815,

and for 1 &

b. O f Act1v1ty Sheet 59d, in the legend, write
of the

% Iso voame of Austria at the time.
G\ Then colOr the area that was under Austrian control that year.
QQ\ e. Cut out the maps along the dashed lines.

f. Assemble the maps in chronological order.

g. Staple the left edge of the maps to make a flip book.

R"Ssq

xxxxxx

nnnnnn

uuuuuuuuu

vvvvvv

oTTOMAN
EMPIRE

staple here
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Name

Pulling It Together 5 9 d
Austrian Empire and Nationalis m

Atlas

Activity Map
Map Marker
colored pencils
scissors
stapler

_______________________________________________ T I

® Prague

In 1878 many people in Europe were living in countries ruled by other nation-
alities. They could either move or stay. List one advantage of each choice.
Then explain which you would choose if you had to decide whether to move
from or stay in your home.

Nystrom Mapping World History
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Revolutions and Imperialism 60a
Westernization of Japan m

In the 1850s and 1860s, Japan was transformed from an isolated, Activitypl‘\}llaa;
traditional society to a modern country. In this lesson, you will see how that change Map Marker

took place. Use pages 120-123 of The Nystrom Atlas of World History to help you
complete this activity.

1. From the 1640s to 1850s, Japan cut itself off from the outside world.

a. Turn to the Asia Activity Map. Fold the map in half, so the eastern side «
faces up. l\e

b. Give the Activity Map a title. Across the top of the map, write 6

WESTERNIZATION OF JAPAN. @

2. The Tokugawa family had ruled Japan since 1 gey weG@lns
not emperors. 0 o
a. In the Atlas, on page 61, look cha&. Co@he positions of
emperor, shogun, and ot, groug@sSh an.
Ql‘.%m Kyoto. In the Atlas, on

@oto
oto and draw a capital @ and an

c. Onyou
MB ol
oku &as Edo (now Tokyo). Near Tokyo, draw a
“ plta@ a shogun symbol 57" .
G\ e. In Sibeffa, write and underline JAPAN 1641-1853.
f. Below that heading, write / RULES and WEAK m

OQ g. The shoguns also controlled the daimyo or warlords by holding their
families hostage in Edo. To your list, add DAIMYO HOSTAGES.

h. The farmers were taxed heavily and forbidden to leave their land. To
your list, add OPPRESSED PEASANTS.

Tokugawa Shogunate

b. The emperor held
page 121, loo

3. The shoguns wrote laws to keep foreigners from influencing Japan.
a. The shoguns outlawed Christianity. Under JAPAN 1641-1853, write
no T
b. Foreign sailors who were shipwrecked on Japanese territory were
killed automatically. To your list, add FOREIGN SAILORS KILLED.

c. Japanese sailors who were shipwrecked in Korea or rescued by foreign
ships would be killed if they returned to Japan. To your list, add
CANNOT RETURN.

d. Japan was cut off from the world. To your list, add ISOLATED.
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4. Japan had a very small amount of foreign trade.

a. Nagasaki was the only place where Europeans could trade with Japan.
Circle the city symbol for Nagasaki.

b. The Netherlands was the only European country allowed to trade
with Japan. They could send just one ship a year. Near Nagasaki,
write 1

Perry’s Mission to Japan I “
5. The United States was interested in trading with Asia. E“\i

a. In 1853, American warships arrived in Edo. The commander,

Matthew Perry, demanded a treaty with Japan. In the Atlas, a
120, look at picture B and read the caption. 9

b. On your Activity Map, from the Pacific Ocean to l‘\ an arrow
and label it PERRY.

c. The Japanese could not fight the large n sh&[ieir
cannons. The shogun was forced to the treaty. Draw
a line through ISOLATED. P ! o
6. The American treaty o ge.
a. Japan was forﬁélow ships to trade at the ports of
Hakod 1mod# At the southern tip of Hokkaido, draw a
sh&' s

Pofeg’at H , Niigata, Yokohama, Nagasaki, and Osaka also
p pen q)ain, the Netherlands, and Russia. Near Nagasaki, draw
G\ anothe®Ship symbol é
?\ c. In the south, daimyo attacked foreign ships. In response, the British
Q and French bombed the Japanese cities of Shimonoseki and
Kagoshima. At the western tips of Honshu and Kyushu, draw conflict
symbols 3¢

7. Foreigners had special privileges in Japan.

a. On your Activity Map, in China, write and underline JAPAN
1853-1867.

b. Under that heading, write OPEN TO TRADE.

c. Foreigners in Japan were not ruled by Japanese law. They followed
their own laws. To your list, add FOREIGN

d. Japanese who attacked foreigners were tried in foreign courts, not
Japanese courts. To your list add FOREIGN COURTS.

e. Taxes on trade in the port cities were controlled by foreign govern-
ments. To your list, add FOREIGN TAXES.

Nystrom Mapping World History
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f. These privileges only applied to Europeans and Americans in
Japan. Japanese in Europe and the United States had no such
privileges. To your list, add UNEQUAL TREATIES.

The Meiji Revolution

Nystrom

8. Most Japanese resented the Europeans and Americans. They also realized
that the current shogun did nothing to stop the foreigners from forcing
these treaties on Japan.

a. Daimyo in the south wanted to change Japan. These men supported
the 15-year-old emperor instead of the shogun. South of Japan, wr
SUPPORT V.

b. In 1867 the southern daimyo rebelled against the shog u..e
Atlas, on page 121, look at map D. With your ﬁn e route
of the rebel troops.

c. On your Activity Map, draw that route.

d. Near Kyoto, the rebel army defeate ogu ar Kyoto
draw a conflict symbol

9. The emperor took the ]1 ers were convinced that
Japan had to ado tern t was to survive.

a. Empero oun odernlzlng program in 1868. Above

Ja
a. Mﬁvan th anese to learn about Western science,

chn d warfare. He sent people to Europe and the United

\F States t@#Study. Draw arrows west and east from Japan.

c. On the Philippines, write and underline JAPAN AFTER 1868.
d. Below that date, write m RULES.

e. Japan built railroads, formed a modern army and navy, and wrote a
constitution. To your list, draw symbols for these technologies and

ideas HHH é D

f. With these reforms, Japan was able to eliminate the unequal treaties.
Draw a line through UNEQUAL TREATIES.

g. Japan also felt that it was entitled to build an empire. In the Atlas, on
page 123, look at map C. Point to Japan’s new territories.

h. Japanese call their country Nippon, or source of the sun. On your
Activity Map, on each of Japan’s territories, draw a Japanese symbol
@. (Note that Formosa is now Taiwan.)

i. BelowJAPAN AFTER 1868, add EMPIRE.

e
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e
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Name

Pulling It Together 60d
Westernization of Japan m

Use pages 120-123 of The Nystrom Atlas of World History, your Activity A ctivitypl‘\;tllaa;

Map, and Activity Sheets 60a-60c to help complete the chart below. For each time Map Marker
period, write four words or phrases that describe Japan at that time. Then write a
sentence summarizing that period.

Japan

1641-1853 o“$

Japan ‘»,
1853-1867 °$ “o

Japan
After 1868

Imagine it is 1853 and Commodore Perry has just returned from Japan. How

do you feel about his opening trade with Japan? Write a letter to the editor

voicing your opinion. ¢
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Revolutions and Imperialism 6 1 a
The British Empire AXres

By 1900 the British controlled one-quarter of the world’s land. In Activityl-l\\}lfs
this lesson, you’ll map the British Empire. Use pages 120, 122, and 124-125 of Map Marker

The Nystrom Atlas of World History to help you complete this activity.

1. The United Kingdom, which controlled the British Empire, was not a
large country.

a. Turn to the World Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write \
THE BRITISH EMPIRE. 6“

c. The United Kingdom is located in Europe, on the British Isles C%

the British Isles. : 6
The Empire in 1800 : ?‘ e

2. Like the Spanish and Portuguese, the Bgi 1°rante with Asia.
Their search for a trade route led g col@fites ing ericas.
a. By 1800, Britain had lost i
the Atlas, on page

s in North America. In

at nt to Britain’s other colonies.
1 Ma

b. British North 16a (now was Britain’s largest colony in
North ic n ct , outline Canada.
c. Brigai sev ies in the Caribbean. One was Jamaica.
Soush of , e the largest island.
w n th n page 113, look at map C. Point to the British colony
in South America.

o

oe f. Sugar from the Americas was valuable. Jamaica was Britain’s main
source of sugar. There were also sugar plantations in British Guiana.
In the Caribbean Sea, draw a sugar symbol D

e. On your Activity Map, outline British Guiana (now Guyana).

g. Whale oil was used in lamps in the early 1800s. The British claimed
the Falkland Islands off the coast of southeast South America as a
supply port for whaling ships. Near the Falkland Islands, draw a
whaling symbol CJ .

3. The British also controlled ports along trade routes to Asia.

a. In the Atlas, on pages 106-107, look at map B. With your finger, trace
a trade route from Great Britain to China, going around Africa.

b. On your Activity Map, draw this trade route.

c. To control the route around Africa, the British took control of the
Dutch colony near Cape Town. In South Africa, circle Cape Town.

Nystrom Mapping World History
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d. The British took control of two main ports in India—Bombay

(now Mumbai) and Calcutta (now Kolkata). Circle Bombay and

Calcutta.
e. At that time, the most valuable product from Asia was tea. India was

a main source of tea. China also supplied tea. In both India and

China, draw a tea symbol oo,

Protecting Routes to India I “

4. By the mid 1800s, the British controlled much of South Asia. “\
T2

a. In the Atlas, on page 120, look at map A. With your finger, trace
boundaries of British India (which included Burma). g

b. On your Activity Map, draw the boundaries of British I
c. Trade with China remained very important. To cﬁc:\ trade

route between India and China, the Br ? c trolﬁ
Singapore, a small island at the narro toft G YAt the

itish
southern tip of Malaysia, circle the lancgé
e
) 3

d. Trade between India and Chin@Nanp¥oved British took
Hong Kong as a tradi rcle? K ong.
e. The British took ot @ along this route. In the
Atlas, on pag ok ag m' YPoint to British colonies between
Hong ndj
f. O ctivi raw the boundaries of those colonies.
5W69 t anal was built in Egypt. This canal connected the
Mediterran®an Sea with the Red Sea—shortening the journey between the

?\G United Kingdom and India by 6,000 miles.

a. In the Atlas, on page 124, on map A, point to the Suez Canal.

o b. On your Activity Map, in that same area, draw a canal symbol wuuu.
East of the symbol, write SUEZ CANAL.

c. Egypt was critical to maintaining the route to India. Although
Egypt was not officially a colony, the British controlled the Egyptian
government and kept soldiers in Egypt. Outline Egypt.

d. To protect the Mediterranean route to India, the British established
three colonies in the Mediterranean Sea. One was Gibraltar. Circle
the southern tip of Spain.

e. Another colony was Cyprus. Circle the island just south of Turkey.

Between Gibraltar and Cyprus, the British ruled Malta. South of
Sicily, draw a small circle.

g. The British also controlled access to the Red Sea. Circle Aden (now

Yemen) at the southern end of the Red Sea.
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6. Britain kept the trade routes around Africa secure by controlling
several colonies along the coast.

a. In the Atlas, on page 125, look at map E. Point to all the British
colonies along the coast of Africa.

b. On your Activity Map, outline those colonies.

7. The British wanted to build a railroad from Cairo to Cape Town. The
railroad was never built, but colonies were conquered along the route.

a. In the Atlas, look again at map E. Move your finger from Egypt to \6@

South Africa. Point to the British colonies along the route.

b. On your Activity Map, draw the boundaries of all the British colo e
between Egypt and South Africa. @

Benefits from the Empire

8. By the 1860s, Great Britain was no longer

Food from other parts of the empire w e t1s Isles

a. Canada became the main so Britain. In
Canada, draw a wheat s @

b. Australia was use 1 ish olony until the 1860s.
Afterward, A nd nd became major exporters of
sheep. i ew Zealand, and then draw sheep

ne a els

QN eastern Australia, where the ports were, and Great
“ rltalg t completely safe. North from Sydney along the coast
G\ of easté#h and northern Australia, then around western Sumatra to

Calcutta, draw a line.

QQ d. Protecting this route became important. In the Atlas, on page 122,
look at map B. Point to the British colony along this route.

9. Many colonies in the British Empire provided other valuable products.

a. Eastern Africa became a major coffee producer. On your Activi
Map, in British East Africa (now Kenya), draw a coffee symbol
b. Plantations in western Africa supplied the British with cocoa.
In the British colonies in western Africa, draw a chocolate symbol A
c. Southern Africa was rich in diamonds and gold. In southern Africa,
draw gold (2 and diamond Q symbols.
d. India and Egypt became important sources of cotton. In India and
Egypt, draw cotton symbols ;:D .
e. New technologies made rubber a useful product. Southeast Asia was
a major source of rubber. In Malaysia, draw a rubber symbol o
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Name

Pulling It Together

The British Empire m

Use pages 120, 122, and 124-125 of The Nystrom Atlas of World History,

Activity Sheets 61a-61c, and your Activity Map to complete the chart below.

61d

Atlas
Activity Map
Map Marker

For each continent, list two of its British colonies and draw a symbol for one

product it produced.

In

Europe

In North America

o

th Ameri

o

b

o
R\
>

o

\oeln Asia

. O@

R
v"’Oo

Empire

In Australia and
Oceania

In Africa

It was once said, “The sun never sets on the British Empire.” Could the same
be said about the British Empire today? Use the Atlas to help you complete
another copy of the chart above for the United Kingdom today.

Nystrom
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Revolutions and Imperialism 6 2 a
Imperialism in Africa m

European imperialism changed the history of Africa. In this lesson . Atlas
. . R Lo, X . Activity Map
youw’ll identify the reasons for and results of European imperialism in Africa. Use Map Marker

pages 124-125 of The Nystrom Atlas of World History to help you complete this activity.

1. In the early 1800s, Europeans explored and traded in Africa. By the late
1800s, European countries began claiming land in many parts of Africa.

a. Turn to the Africa Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write \
IMPERIALISM IN AFRICA. 6“

c. On your Activity Map, underline the labels for the following ﬁ

European countries: United Kingdom, Germany, and Belgi ell),

France, Portugal, Spain, Italy. i\
Causes of European Imperialism in Africa | 00? Oe
or hﬁin ;

2. Europeans had three main reaso frica.
a. In the top left corner of 1vi e and underline the
word WHY?

b. Europeans ex mak from mining and selling African

dias&s, 1d, and rubber. Below WHY? write

RE .
E ean n&also wanted to expand their territory. Below
VHY?QG% D.

G\ d. These ntries also wanted to gain power over their European rivals.
\ Below WHY? add POWER.

resourc

OQ 3. Disease had been an obstacle for Europeans claiming land in Africa.
Scientific advances helped make European domination of Africa
possible.

a. On your Activity Map, above the map legend, write and underline
HOW?

b. Europeans discovered that quinine could be used to cure the disease
malaria. Below HOW? write MALARIA CURE.

c. Animprovement in gun design gave Europeans a major advantage
over Africans. Below HOW? add BETTER GUNS.

Nystrom Mapping World History
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4. The invention of a more powerful steam engine in 1825 led to the
building of railroads in major African cities. Railroads helped Europeans
move people, supplies, and resources throughout Africa.

a. On your Activity Map, under HOW? add RAILROADS .
b. Draw railroad symbols #HH at the following locations on the map:

e (Casablanca ¢ Mombasa
e Algiers e Cape Town
e Cairo e Lagos

e Khartoum 6 “\

Before and After the Scramble for Africa

ot .

Nystrom

5. In the 1880s, European countries competed with their ‘\‘G ; ntrol

of territories and resources in Africa.

a. In 1875, although some European countn stabl glomes
in Africa, most of Africa remamed can CQ n the
Atlas, on page 124, look at ma A der European
control.

b. In 1830, France too the On your Activity Map, in
northern Alge a for

c. The Br1t e Suez Canal, which provided a

rope and Asia. On your Activity Map,
a e cont1 undary line east of Cairo, draw a canal

G\k In 188 eat Britain invaded the area that is present-day Egypt and

Sudan. In this area, write GB for Great Britain.

6. In 1884 representatives of fourteen European countries met to agree on
how to divide African lands that Europeans had not yet claimed. After
the meeting, these countries sent troops to conquer their land claims.

a. European leaders met in Berlin, Germany. Near Germany write
BERLIN CONFERENCE.

b. There were no African leaders present at this meeting. Next to the
BERLIN CONFERENCE, write NO AFRICANS.

c. After this meeting, Belgium began to seize territory in Africa. In
the Congo, the Belgian ruler forced Africans to leave their villages
to gather rubber. In the Atlas, on page 125, look at map E. Point to
Belgian territory.

d. On your Activity Map, label the territory claimed by Belgium with a B.

LT "~ U
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e. After 1884, France seized more territory. In the Atlas, on
page 125, point to the French territories.

f. On your Activity Map, label the additional territories claimed by
France with an F.

g. Great Britain, Germany, Italy, Portugal, and Spain also took control
of additional lands in Africa. In the Atlas, on page 125, point to the
British territories.

h. On your Activity Map, label the territories claimed by Great Britain

with a GB. 6@
In the Atlas, on page 125, point to the German territories. “\
On your Activity Map, label Germany’s territories with a G. “6

o
3

In the Atlas, on page 125, point to the Italian territories
On your Activity Map, label Italy’s territories with an \
. In the Atlas, on page 1235, point to the Portug

ries
On your Activity Map, label Portugal’s terrq in A @ aP.
In the Atlas, on page 125, point to tb 1S
On your Activity Map, label ngs rrltor&nca with an S.
African Resistance I “o 6?
Af

7. Byl1914a
tr1ed

T o B B T FT

s under European control. Many Africans
takeover of their lands. Europeans also came

ict
&n th ‘Qn page 125, look at map E again. Find the labels for the
\ major t1 -imperial uprisings in Sudan, Ethiopia, and South Africa.

b. On your Activity Map, draw a battle symbol 3¢ and the date of each

oe i of these conflicts at their locations.

8. The revolt in Ethiopia, also called Abyssinia, was successful. Ethiopians
defeated the Italians. Ethiopia was one of only two independent African
states by 1914.

a. In the Atlas, on map E, point to Ethiopia. Find the other independent
state and point to it.

b. On your Activity Map, locate these two states. Next to both states,
write IND for independent state.

Nystrom Mapping World History
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Name

Pulling It Together 6 2 d
Imperialism in Africa m

Use pages 124-125 of The Nystrom Atlas of World History, your Activity Activityl-l\\}lfs
Map, and Activity Sheets 62a-62c to help you complete the chart below. Map Marker

Write the name of each present-day African country or territory under the
name of the European country that controlled it in 1914.

Germany

Belgium Italy P\@“

o%Great Britain

France

Algeria Congo Madagascar Nigeria Western Sahara
Angola Céte d’lvoire Mali South Africa Zambia
Botswana Egypt Niger Tanzania Zimbabwe
Chad Eritrea

Imperialism put almost all African states into the hands of European powers.
Many believed European imperialism was unjust. Create a poster that
supports or attacks European imperialism. On your poster make sure to have
at least two reasons for your opinion. ¢

Nystrom Mapping World History
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Revolutions and Imperialism

Historical Issues Today m

63

Should nationalism be embraced?

Is nationalism a positive or negative force throughout the world? There are many perspectives on
this issue. Use the following two perspectives and additional information from pages 126-127 of
The Nystrom Atlas of World History to complete the task below.

Nationalism is good for a country
because it brings people together around
a shared history or shared values.

e Having pride in one's nation is a good thing.
It inspires citizens to take care of the land and
people around them and take steps to make
their country a better place.

e Nationalism creates a unity that inspires the
government to act in the best interest of its
citizens and not those outside the country. This
is one of the central features of nationalism—
that the government has a responsibility, first

and foremost, to its citizens. It is in thls W
nationalism supports democracy.

Each nation has its own unlque

history, values, and Ianguage mp
national characteristic
preserved.

¢ Nationalis f rule,
fueled xizatl out the

entury.

o«\

2.
3.

Choose a side that you agree with more.

Nationalism divides people and does not
serve the individual country or the gI
community.

¢ Nationalism is inward-looking
It looks toward a belleved up
ational community.

religion, ethnicity, o j
e world's increasing

away from the la
%ustlfy the exclusion

This does no
mter&
taln m the political process.
and policies reflect the needs of
oup of people, not everyone living
e ountry. This type of ethnic nationalism is
hat stripped Jewish Germans of their rights in
the 1930s.

¢ Nationalism has historically led to the deaths of
millions of people. World War Il, the Holocaust,
and the Armenian genocide all have nationalist
roots.

nary

in culture,

e 1o justify turning

tio

e Nationalism, where it is used to separate
a country from the global community and
economy, is detrimental to all.

Create a poster and give it a title or slogan that represents the perspective that you chose.

Divide the poster into two parts. On one part, provide an example from the past that supports

your perspective. Look through Unit 9 to find information that you can use. On the other part,
provide an example from the present that supports your perspective. Your poster can include

descriptions and images.

. Present your poster to the class.

Draw some conclusions about the two examples that you included in the
poster. How are they similar? How are they different?

Nystrom
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Name

Unit 9
Review a

Revolutions and Imperialism

In the last seven lessons, you’ve looked at the revolutions in the Americas and France,
Napoleon’s conquests, nationalism in Europe, the westernization of Japan, the British
Empire, and imperialism in Africa. How much do you remember?

Circle the letter of the correct answer.

1. Which was the first country in the Americas to gain its independence? «
a. Haiti c. Mexico e
b. United States d. Brazil “\
2. Look at the map. During the =
French Revolution, what was the _GREAT
. RITAIN
easternmost city to have an urban HOLY
TS 1793 Louis XVI ROM M:z
is guillotined R
uprising? (beheaded). o
a. Toulon

1789 A Paris mob
looking for weapons
captures the Bastille.

Nantes

b
c. Strasbourg
d

Arras

the property of nobles.

7 1789 Starving peasants
throughout France seize

3. Which of the following di

happen in 17892 y

a. Mob captu&l e. ‘L‘o
b. PeWel proQ.

c: ‘ uis X\@e eaded.

\ evolutionary committees

? take control.
o*.

10°E
execute thousands who
oppose the new government.

71793—1 794 Revolutionaries

Which of the following countries e T T —
was both an ally and an enemy of Napoleon? 1789-1794
a. United States c. United Kingdom D¢ Urban uprising
b. Austria d. Russia E Reign of Terror execution,
1793-1794
5. Where was Napoleon’s last battle? C=) Foreign invasion
1. Austerlitz c. Borodino Map shows boundaries of 1789.
b. Waterloo d. Elba
Nystrom Mapping World History
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6. Look at the chart. How much did average
earnings increase from 1760 to 1850?

a. $100
b. $200
c. $300
Average
d. $400 annual earnings

(in present-day dollars)

7. How did life expectancy change

between 1760 and 1850? Life
expectancy
a. It decreased by about 5 years.
b. Itincreased by about 5 years.
. Average
c. Itincreased by about 10 years. schooling

d. It remained the same.

8. Which of the following was a problem for the Austria@r : e
a. English seeking independence 0 00
b. Italians giving territory to the empire

c. the Ottoman Emplre wantmg to ustrggire

d. uprisings in 1848

9. Which country was tae ﬁ& $ trade with it?

a. United State 551a
b. UnitedKi d France

&*% foll@xg was a British colony in Asia?
\ ndia

c. Australia

? b. Mexico d. South Africa

11. Certain scientific advances helped make European domination of Africa
possible. Which of the following was NOT one of them.

a. railroads
b. improved guns
c. more accurate clocks

d. a cure for malaria

Unit 9 looks at the world from 1775 to 1914. List three events from that time
period. Explain in one or two sentences why you think each is especially
important.

Nystrom Mapping World History
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Twentieth Century
and Beyond

Lessons
64 Introducing Unit 10 302
65 World War I Beyond Europe 304
66 Gulag and Holocaust 308
67 World War II in the Pacific 312
68 Israel and the Middle East 316 “

69 World in 1960 and Today

70 Historical Issues Today 6*24
Assessment “ $
Unit 10 Review o 325

@0 PR

d Wa rst major use of mass media

Cross-Curricular

Art Creat

s draw a propaganda poster for one
d in World War L.

& ing Debating the Atomic Bomb @o
avi

e students research the issues surrounding the use of the
atomic bomb against Japan during World War II. Divide the class
into pro and con groups. Then hold a debate on the topic. ’

Writing Composing a Journal
Have students write a journal entry for a young person caught up

in war and/or oppression, similar to Anne Frank’s or Zlata

33333 FiliPOViC’S diary. "

Civics Examining Current Events
Have students collect newspaper and magazine articles about the
Israeli-Palestinian conflict and other important contemporary
issues. Have each student write and present a 30-second news story

about one of the articles.
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Name

Unit 10 Journal

Twentieth Century and Beyond |

Dates to

List important words, people, or places—and notes about them—in the chart below.

Words People Places

o¥.\c¥¢

*Use the space below to answer @%esti‘@i e unit.

QQ\G\P ®
o
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For use with pages 128-143 of The Nystrom Atlas of World History

Here’s a Tip!

® Walk students through each spread on pages 128-143 of the Atlas. Point
out a key idea or an interesting map, graph, or photo on each page.

® Make sure that students are aware that the introduction exercise covers
two pages. The first page is a written introduction for the material in the
unit. An accompanying close-reading activity is on the following page.
All answers to the activity can be found in the introduction.

® Have students record their answers to the starred question at the end of
each lesson on copies of the Unit 10 Journal. Or have students record the
answers in their own journals. ¢

\
o O ¢

PR e -
Twentieth Century and Beyond ) X S "

Introducing Unit 10

]
In 1914, regional conflicts in Europe ignited World W w
later, 10 million people were dead, more thagfiom an

New countries were created in Eur

tato) power in Ri ‘
Germany, and Italy. In the: 1 s, ‘e were Vi
i d

e Reading: Summarizing

Directions: In your own words, summarize the most important points of the
reading in 2-3 sentences.

Student answers will vary.

freedoms, economic and s onships were zightly re

minoritigs wer8ersecuted or killed. Conflic @ ion soon led to
1d ? illed 51 millioa'p of whom were civilians.

t rld War II, the world moved in€o the Cold War, an economic and
\ ower contest between the United States and Soviet Union. It was made even

more terrifying by the development of nuclear weapons and armed conflicts

in China, North Korea, and Vietnam. Calls for independence swept through
Africa, Asia, and the Pacific. A second wave swept through Eastern Europe in

1990, followed by the breakup of the Soviet Union.

The Middle East has seen almost continuous conflict, made worse by
security threats, the need for oil, and the rise of fundamentalist religious
sects. Terrorism, genocide, and war continue to plague the world. But there
are glimmers of hope too, as nations have come together to foster economic

growth, protect the environment, and promote health and nutrition.

Countries are investing in clean energy sources—such as wind and solar power—to combat climate change.

*In the Atlas, on pages 128-129, look at the Unit 10 time line. Choose six
events that you think are important. Add them to your Time Line Folder. Be
sure to write them under the correct date and next to the correct region.

Mapping World History Nystrom Mapping World History

Nystrom ; e
Twentieth Century and Beyond 303 Twentieth Century and Beyond

Y¢ Answers will vary.
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World War I Beyond Europe

Here’s a Tip!

® Remind students of European possessions beyond Europe. Have them
look at pages 122 and 125 of the Atlas.

For use with page 128-129 of The Nystrom Atlas of World History

Argentina
What side was it on?
3 Central Powers

Answer S India United States Australia
What side was it on? What side was it on? What side was it on?
*AI'ISWCI‘S (J Central Powers 0 Central Powers [ Central Powers
will vary. ‘Allies ‘Allies ‘Allies
0 Neutral E{Neutral 0 Neutral
How did it help? How did it help? How did it help?
troops money, food, troops, troops, food, invaded
brought other German colonies
countries
South Africa Japan
What side was it on? What side w ?
O Central Powers O Central P
‘Allies Role in S
O Neutral al
How did it help? World War I t help?
troops, invaded s, brought other
German colony ountries, invaded
German colony

Dutch East Indies

What side was it on?

J Central Powers

O Allies

@ Neutral

How did it help?
eatened oil

0 Allies
MNeufra} o
N\ i

Gulag and Holocaust

0 a\with pages 130-133 of The Nystrom Atlas of World History

nswers

Soviet Gulag Nazi Holocaust

Soviet Union Sponsor  Germany
Joseph Stalin Ruler Adolf Hitler
1929-1953 Years 1938-1945
24 years Length 7 years

Jews, Roma, disabled, Russians,
Poles, Jehovah’s Witnesses

peasants, priests, doctors, Targets
soldiers, anticommunists,
communists

Soviet Union Countries  Germany, Poland, France, Belgium,
Netherlands, Romania, Hungary,
Italy, Soviet Union

20 million Deaths 15 million

5% Answers will vary. Students may argue that people must have known
what was happening at camps near their homes or that security was tight
and the camps were kept secret from the people.

Mapping World History
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World War 11 in the Pacific

For use with pages 132-133 of The Nystrom Atlas of World History

Answers

5% Maps will vary. Students should draw one of the routes shown in the Atlas
and add aircraft carrier symbols between islands more than 800 miles
apart.

800 New Guinea | [~ g5, ok
miles 1942-1943 miles T 1944
Opened
[ 4

route to
U.S.-controlled 390 +
islands miles

Luzon _Leyte Gulf
1945 1944

Destroyed

most of
800 ‘F Japan's
miles “
_ Okinawa
T 1945 >

_\;r el a qd the Middle East

ForUseswith pages 129 and 140 of The Nystrom Atlas of World History

\ 9 ial Note
® Each student will need five copies of Activity Sheet 68d.

Mariana Islands

1944

Here’s a Tip!

® Put together a sample flip booklet to show the class.

Here’s an Interesting Fact!
® Jerusalem is a sacred city to Jews, Christians, and Muslims.
® The West Bank is slightly larger than the state of Delaware.

Answers

Maps Answers will vary. Be sure that a date and title appear on each map.
Map colors: Arabs control all land on the map except:

1920 Jewish: none; Arab: none

1948-1949 Jewish: Israel only

1967 Jewish: Israel, West Bank, Gaza, Sinai, Golan Heights
1975-1994 Jewish: Israel, West Bank, Gaza, Golan Heights
1994-Present Jewish: Israel, part of West Bank, Golan Heights

¢ Students should add one or more current conflicts or agreements to
their 1994-Present map.

Mapping World History
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World in 1960 and Today

Atlas of World History

Here’s a Tip!

Answers

each category.

For use with pages 134-135, 138-139, and 143 of The Nystrom

1960

Today

Soviet Union, East Germany,
Czechosloyakia, Yugoslavia,
see pages 134135 for
others

A Communist countries

China; Vietnam, North Korea,
Laos, Cuba

3¢ Countries with wars
or terrorism

A Colonies or t
u relg

Vietham, Cuba, se
page 135 for ‘

mgd States, seepage

43 for others

Western Sahara, Greenland,
New Caledonia, French
Guiana, Puerto Rico, Canary
Islands, see pages 138-139
for others

"K
»J

day

Here’s a Tip!

Answers

¢ Answers will vary.

300

ﬁbrmg in a news story describing a political change

Historical Issues Today

For use with pages 144-145 of The Nystrom Atlas of World History

® Divide the class into seven groups. Give each group two Activity Maps.
Have each group decide who will map 1960 and who will map today.

Answers will vary. Students should not be expected to list every country in

e

® Begin the lesson by discussing with students the formation of the United
Nations. Have students talk about the reasons for forming such an
organization, as well as its structure and the challenges it faces.

Mapping World History

Twentieth Century and Beyond



Twentieth Century and Beyond

For use with pages 128-143 of The Nystrom Atlas of World History

Here’s a Tip!

® Have students review their Time Line Folders, completed activity sheets,
and flip books.

® Suggest that students review pages 128-143 of the Atlas and write any
questions they have.

Answers

1 c S. c 9. c

2. c 6. b 10. d

3. b 7. c 11. b

4. a 8. d

3¢ Answers will vary. Students may mention World War I, the Rus 6

Revolution, gulags, the Holocaust, World War II, the Chi
Revolution, the Cold War, decolonization, the fall of s
Middle East conflicts, or other key events from t?e ti od.
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Name

Twentieth Century and Beyond 64a
Introducing Unit 10 m

In 1914, regional conflicts in Europe ignited World War I. Four years

later, 10 million people were dead, more than from any previous war.

New countries were created in Europe. Dictators rose to power in Russia,

Germany, and Italy. In these dictatorships, there were virtually no individual «
freedoms, economic and social relationships were tightly regulated, and “\6

minorities were persecuted or killed. Conflict and invasion soon led to 6

World War II, which killed 51 million people, many of whom wians.

After World War II, the world moved into the Colg \’?a‘econ@ and
ni

power contest between the United States aﬁel oog made even
clear

more terrifying by the developme; v g@ nd armed conflicts
in China, North Korea, a @ m. (eer dependence swept through

Africa, Asia, andghe ic. co ave swept through Eastern Europe in

1990, EOW the“Q of the Soviet Union.
\'phiddle e ;as seen almost continuous conflict, made worse by

EQ\ : security threats, the need for oil, and the rise of fundamentalist religious
o sects. Terrorism, genocide, and war continue to plague the world. But there

are glimmers of hope too, as nations have come together to foster economic

growth, protect the environment, and promote health and nutrition.
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Close Reading: Summarizing

Directions: In your own words, summarize the most important points of the
reading in 2-3 sentences.

J' =
ke

. -, - "
T -;‘._.‘.."Ji_'-l--'_"'

Countries are investing in clean energy sources—such as wind and solar power—to combat climate change.

In the Atlas, on pages 128-129, look at the Unit 10 time line. Choose six
events that you think are important. Add them to your Time Line Folder. Be
sure to write them under the correct date and next to the correct region.

Image source: iStock.com/4kodiak
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Twentieth Century and Beyond 6 5 a
World War I Beyond Europe m

World War I had an impact on the entire world. In this lesson, you Activi ty"\\zg";
will identify some ways that countries and colonies outside of Europe were Map Marker

affected. Use pages 128-129 of The Nystrom Atlas of World History to help you
complete this activity.

1. World War I was fought from 1914 to 1918 between the Central Powers

and the Allies. «
a. Turn to the World Activity Map. \6
b. Give your Activity Map a title. Across the top of the map, write 6“

WORLD WAR | BEYOND EUROPE.

c. The Central Powers included Germany, Austria-Hungary, e
Ottoman Empire. In the Atlas, on page 128, look at int to
the Central Powers countries.

d. On your Activity Map, on Germany, Austrlogheast &any),
and Turkey, write CP for Central Po e

e. The Allies included the Unite @\ ussia. In the

Atlas, on map A, point tg

5.

f. Onyour Activity U om France, and Russia,
write A for Allj %
g. Most of tlfe m! att war were fought in Europe. On the
loc at th of your Activity Map, around Europe,
ar mbol 3%.
e Emplres

2. Many countries involved in World War I had overseas colonies. These
colonies often were very useful during the war.

a. Troops from current and former British colonies fought in Europe,
the Pacific, and the Middle East. In Canada, India, Australia, New
Zealand, and South Africa, draw a troops symbol % and write A.

b. French colonies also sent soldiers to fight in France. In Senegal,
Morocco, and Algeria, draw a troops symbol % and write A.

3. Some colonies and former colonies also sent supplies.

a. Canada and Australia provided food for the Allies. In Canada and
Australia, draw a food symbol ?

b. The British colony of Malaya (now Malaysia) supplied oil to run
planes and tanks. In Malaysia, draw an oil symbol @ and write an A.

Nystrom Mapping World History
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65b

4. Germany also had overseas colonies.

a. In the Atlas, on page 125, look at map E. Point to the German
colonies in Africa.

b. On your Activity Map, in Cameroon, German Southwest Africa
(now Namibia), and German East Africa (now Tanzania), write CP.

c. Germany had colonies in the Pacific too. In the Atlas, on page 122,
look at map B. Point to the German colonies.

d. On your Activity Map, in northeastern New Guinea, write CP. “

Help from Other Countries I 6“\
5. Independent countries outside Europe also participated in Wo g
a. Japan had been an ally of the British. When the Unit
entered the war, Japan declared war on German anese troops
fought in Europe and the Pacific. On ]apa

b. Japan pressured two other countries t t th owever
they did not supply troops. On Ch1 ite A.

6. Neutral countries stayed r, they often played an
important part in t

a. During the fi e United States remained neutral.
On th tate N or neutral.

€ Sta ood and lent money to the Allies. On the
Un d St food g‘ and money $ symbols.

\ The r ands also remained neutral during the war. The Allies
bought oil from their colony, the Dutch East Indies (now Indonesia).

Q?\ In Indonesia, draw an oil symbol @ and write N.

d. Argentina supplied the United ngdom with food. In Argentina,
draw a food symbol 7'5(‘ and write N

Allied and Central Power Blockades |

7. The British set up a blockade to keep supplies from reaching Germany.
This blockade was located in the North Sea. Between the United
Kingdom and Norway, draw a ship symbol &b, and label it A.

8. Germany was cut off from its colonies in Africa and Asia by the Allied
blockade. These colonies were soon easy targets for Allied takeovers.
a. Japan, Australia, and New Zealand invaded German colonies in the
Pacific. From Japan, Australia, and New Zealand to the German
colony on New Guinea, draw arrows.

Nystrom Mapping World History
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b. The French and British troops and colonial forces attacked
German colonies in Africa. From Chad to Cameroon and from South
Africa to Namibia, draw arrows.

c. For two years, colonial troops in German East Africa battled for
control. In Tanzania, draw a battle symbol ﬁ&

9. In western Asia, the Ottoman Empire threatened to capture the Suez
Canal and also to blockade Russia’s access to the Mediterranean Sea.

a. British colonial troops were sent to protect the Suez Canal. From 6@

Australia, New Zealand, and India to Egypt, draw arrows.

b. Troops from Australia and New Zealand also were sent from Egypt 6
to capture Istanbul and break the blockade of southern Russia.
Egypt to Istanbul, draw an arrow.

c. The Ottomans fought back at Gallipoli. South of Is an a
battle symbol 3X.
10. The Germans tried to keep supplies from ?Qg 0 Erance

a. The Germans used submarmes that
da ? supply ships and
r@ to the submarine symbol,

blockade. West of Ireland,

b. German submarines
&

passenger ships
draw a sin‘in
American Involveth g ﬁ
G‘ ngered &e German sinking of a British passenger ship, the Lusitania,

the United States threatened to enter the war.

Q a. Germany looked for an ally in the Americas—Mexico. In a message
known as the Zimmermann Note, Germany promised to help Mexico
regain its former territory in the southwest United States if it became
an ally of Germany. On Mexico, write CP?

b. Mexico was fighting its own civil war, so it refused Germany’s offer.
On Mexico, cross out CP?

12. The Zimmermann Note and German submarine attacks on U.S. ships
angered the United States. In 1917 the United States joined the Allies.

a. On the United States, cross out N and write A.

b. The United States sent troops to Europe. On the United States, draw
a troops symbol %

c. The United States convinced several Latin American countries to join
the Allies. On Cuba, Guatemala, Nicaragua, Panama, Brazil, Bolivia,

and Peru, write A.
Nystrom Mapping World History
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Pulling It Together 6 5 d

World War I Beyond Europe m

Use pages 128-129 of The Nystrom Atlas of World History, your Activity Activitypl‘\;llaa;
Map, and Activity Sheets 65a-65c to help you complete the chart below. Map Marker

a. For each country, check the side of the war it was on.

b. Then list the type of help it gave (such as troops, food, money, oil).

India United States Australia
What side was it on? What side was it on? What side was it on? “
O Central Powers O Central Powers O Central Pow \6
O Allies O Allies O Allies
O Neutral J Neutral O Neutrﬁ
How did it help? How did it help? elp?

South Africa

What side was it on?
O Central Powers

ooo Japan
P ?$° What side was it on?

O Central Powers

3 Allies 3 Allies
O Neutral O Neutral
ot ﬁor d War I ot
How did it help? O How did it help?
OQ Argentina Ottoman Empire Dutch East Indies
What side was it on? What side was it on? What side was it on?
O Central Powers O Central Powers O Central Powers
3 Allies O Allies O Allies
O Neutral O Neutral O Neutral
How did it help? How did it help? How did it help?

Outline a brief peace treaty that you consider fair to all sides. Include at
least three different points that address some of the problems that led to the
outbreak of World War I. Mention some of the participating nations by name.

Nystrom Mapping World History
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Twentieth Century and Beyond 6 6 a
Gulag and Holocaust m

The 1930s and 1940s were some of most brutal years in history. In _Atlas

. . . . . Activity Map
this lesson, you’ll learn about the genocide that took place in the Soviet Union and Map Marker
Nazi Germany. Use pages 130-133 of The Nystrom Atlas of World History to help you

complete this activity.

1. Joseph Stalin of the Soviet Union (also called the

Moscow, 1930 USSR) and Adolf Hitler of Germany each ordered the
Either we vanquish and crush murder of millions of their own people.
them, the exploiters, or they a. Turn to the Mediterranean Basin Activity \

will vanquish and crush us,
the workers and peasants of
the U.5.5.R.—that is how the

question stands, 30mra:f355- . 2. In 1929, Stalin became ‘@Ae Soviet Union.
oseph Stalin , loo map C. With your

Secretary-General of Communist Party a. In the Atlas, o g 1
finger, tr ter of the Soviet
UnionP c
b (wo Act'v@' , along the eastern boundary of
$ oni $ omania and then southeast to the
o Bl@ raw a line.
p“ c.% the boundary, near the top of the map, write
Ev o‘ VIET UNION.

b. Give your Activity Map a title. Acros$ of the
map, write GULAG AND HOLO S

e 3. Stalin ordered his enemies sent to the Gulag. Gulag is
Mos X’ o the Russian abbreviation for “labor camp
ifl originated the concept administration.” Stalin saw enemies everywhere.

eRemy of the people.”. . . This

o term made possible the usage
of the most cruel repression. . .

Mass arrests and deportations

a. Anywhere in the Soviet Union, draw five dots.

b. Gulag camps were everywhere. No matter where you
drew a dot, a labor camp was nearby. On each dot,

of many thousands of people, draw a prison symbol £=F.

execution without trial, and c. Prisoners were sent to the camps from throughout

without normal investigation the Soviet Union. From anywhere in the Soviet

created conditions of i”',530u" ity, Union to the labor camps you mapped, draw arrows.

TN, N G A A d. In the Arabian Sea, write and underline SOVIET
Nikita Khrushchev? GULAGS.

First Secretary of Communist Party ) ) )
e. Below SOVIET GULAG, list Stalin’s enemies:

PEASANTS, PRIESTS, DOCTORS, SOLDIERS,
ANTICOMMUNISTS, COMMUNISTS.

Nystrom Mapping World History
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Khimki, 1948

Those who were sent to work
on the Yolga Canal, even just
beyond Khimki [near Moscow],
were unloaded before there
was a camp, tipped out on the
ground as soon as the hydro-
graphic survey was completed,
and told to start swinging picks
and wheeling barrows. . . There
was no bread. They had to build
their earth houses in their spare
time.

Alexander Solzhenitsyn®
Gulag inmate

o«he victory of Jewry, but the

Berlin, 1939

If the Jewish !ers in “
and outs Wu ope
succe ging

‘ into a wor

he result will not be. .

ions
war,

annihilation of the Jewish race
in Europe!

Adolf Hitler#

Chancellor of Germany

Nystrom
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doing physical labor. They worked 10 to 15 hours a

day, seven days a week.

a. Gulag camps were often in the dry desert or freezing
Arctic. In a shrub or desert region in the Soviet
Union, draw another prison symbol F=}. Beside it,

write HOSTILE CLIMATE.

b. Prisoners built railroads, dams, and power statlons

From Moscow north to the Volga River, d

One Gulag project was the Moscow-Volga Canal e

symbol wwu.

c. Prisoners received their entire ratio

their work team completed
they didn’t, the entire t
kept prisoners aliy

LITTLE FOOD
d. Estimate t 20
camps re

ad if
fo the day. If
ss. Neither amount
t to the canal, write

deople died in the

e Soviet government

elow SOVIET GULAG, write

g Stali é e:
1? 20 MILLION KILLED.

‘3 f Hitler and his Nazi Party blamed the Jews for
ermany’s problems. When he took power in 1933,
laws were passed banning Jews from most jobs and
from marrying other Germans. When World War II
began in 1939, the Nazis increased their persecution

of Jews.

a. In the Atlantic Ocean, write and underline NAZI

HOLOCAUST.

b. Poland had one of the largest Jewish communities
in Europe. The Nazis forced Jews in Poland to move
to small neighborhoods called ghettos. Disease and
hunger killed thousands. In northern Poland, write

GHETTOS.

c. Jews from Germany and Nazi-occupied Western
Europe were sent to Poland. From France, Belgium,
the Netherlands, and Germany to GHETTOS, draw

arrows.

d. The Nazis sent some Jews to slave labor camps,
similar to the Soviet Gulag. In Germany and Poland,

draw prison symbols F=.

309
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1941

[Himmler] said to me: “The
Fuhrer [Hitler] has ordered
that the Jewish question be
solved once and for all. . . The
existing extermination centers
in the East are not in a position
to carry out the large actions
which are anticipated. | have
therefore earmarked Auschwitz
for this purpose.

Rudolf Hoess®
Commandant of Auschwitz

Auschwitz, 1943

In less than ten minutes all
the fit men had been collected
together in a group. What

happened to the others, to the
women, to the children, to the
old men, we could establish

neither then nor later
an
m

swallowed them

simply. . . Of ou voy
than 96 d 2
ent respectl amps. . .

of all the others, more
n 500 in nhumber, not one
was living two days later.

Primo Levi®
Auschwitz survivor

M

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com

6. The Nazis felt they needed a more

66¢

LT "~ U

organized system for dealing with the Jews. Disease in
the ghettos threatened to spread. Some German soldiers

were disgusted by killing unarmed people.

a. Hitler ordered the genocide of all Jews throughout
Europe. In the Atlas, on page 132, read the History

Question.

b. Several death camps were built in Poland and
present-day Belarus. The largest was built near

Krakow. On your Activity Map, near Krakow

death camp symbol @ =}

e

c. Below the death camp symbol, writﬁNITZ.

7. Auschwitz and o
large numb
camp by
“sh

cam
1

led

ere designed to kill

1soners came to the

s were sent to the
tually poison gas chambers.
es were burned in giant ovens.

s| Thﬁ began transferring Jews from ghettos to

camps. From GHETTOS to AUSCHWITZ,

W an arrow.

b. In the three years the gas chambers operated,
one million Jews were killed at Auschwitz. Below
Auschwitz, write 1 MILLION KILLED.

8. The Nazis planned to kill every Jew in Europe. They
continued even as they were losing the war.

a. Axis and Axis-controlled countries in Europe were
forced to send Jews to Poland. In the Atlas, on pages
132-133, point to the Axis countries.

b. On your Activity Map, from Romania, Hungary, and
Italy to AUSCHWITZ, draw arrows.

c. The Nazis persecuted other people too. Roma
and disabled Germans were killed like the Jews.
Jehovah’s Witnesses, Poles, and Russians were sent
to labor camps. Under NAZI HOLOCAUST, write
JEWS, ROMA, DISABLED, JEHOVAH’'S WITNESSES,

RUSSIANS, POLES.

d. In all, 15 million people were killed by the Nazis.
Under NAZI HOLOCAUST, write 1938-1945 and

15 MILLION KILLED.

310

Mapping World History
Twentieth Century and Beyond



Name

Pulling It Together 6 6 d
ANe

Compare the Soviet Gulag and Nazi Holocaust. Use pages 130-133 ActivityAI\}IIaa;

of The Nystrom Atlas of World History, your Activity Map, and Activity Sheets 66a-66¢ Map Marker
to help you complete the chart below.

Genocide

Soviet Gulag Nazi Holocaust

Which country sponsored
this genocide?

¢

Qhat types of people
were targeted?

H—¢—3H¢
Which countries were
they from?
26—¢
How many died?
¢ ¢ ¢ ¢

After the war, many Europeans claimed they had no knowledge of the
Holocaust. Do you believe them? Use the information in this lesson to help
you form your answer.

Nystrom Mapping World History
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Twentieth Century and Beyond 6 7a
World War II in the Pacific m

World War II was fought in Europe, Africa, Asia, and the Pacific. Activi ty’:‘\;‘l':;
In this lesson, you’ll follow the Allies’ advance from Australia to Japan. Use Map Marker

pages 132-133 of The Nystrom Atlas of World History to complete this activity.

1. Much of the war in the Pacific was fought over islands. Each island
served as a stepping stone, bringing the Allies closer to Japan.

a. Turn to the World Activity Map. 6«

b. Give your Activity Map a title. Across the top of the map, write l\

WORLD WAR II IN THE PACIFIC. 6

2. In December 1941 Japan launched several success?‘ sa

Japan Takes Control

European and American colonies in the Pacifi din rbor

a. In the Atlas, on pages 132-133, loo Gnger trace
the line showing the extent of e Pacific.

b. On your Activity Map, ed d this area.

c. In thelegend, dra and label them JAPANESE .

re the largest sources of oil in southeast Asia.
a]apanese symbol @.

3. Japan estabii %ng ary ases on key islands.

w he]J aptured the Philippines from the United States. On the
G\ Philippifies, draw a Japanese symbol @.
c. New Guinea and the Solomon Islands separated Australia from

? U.S.-controlled islands in the Pacific. In northern New Guinea and on
o the Solomon Islands, draw Japanese symbols @.

4. 1In 1942 the only remaining Allied bases in the southwest Pacific were in
Australia. On Australia, write ALLIES 1942.

Allied Air Power

5. The key to victory in the Pacific was to attack islands quickly and keep
troops well supplied. Japan had done this in early 1942.

a. The most important bombers and cargo planes in the Pacific could
fly about 800 miles before needing to return to base. On your Activity
Map, on the map scale, draw a line at 800 miles.

b. On the edge of a piece of paper, mark the 800-mile distance.

Nystrom Mapping World History
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Defending Australia

6. New Guinea was between Australia and the Japanese Empire. The
Australians called New Guinea their “green armor” because its inland
jungle was deadly. But the Japanese were the world’s best jungle fighters.

a. The Allies stopped a Japanese invasion of New Guinea and Australia
by sea. In the Coral Sea, draw a battle symbol 3¥.

b. The Japanese then tried to cross the jungles of New Guinea. Their
only supplies were those they carried. Many died of hunger and 6@

disease. From northern New Guinea to the southeastern tip of the l\

island, draw a dashed arrow.

Australia meets 15°S.

d. From the X, measure and draw a solid arrow 800 mj @—the

distance a bomber or supply plane could fly frg e.
Jike

e end of

c. Australians were sent to stop the Japanese. Draw an X where eist%

e. The Australians were untrained. Howev
and able to stop the Japanese invasign. ew Gui
the arrow, write ﬁ& 1942-1943 s 6

f. In thelegend, drawa sol@hnd % LIES.

7. The next step for th as that supplies and troops could
reach Australja fi e U‘d es.
a. The Sﬁ sl Qe st of New Guinea. From the battle symbol
inl uineaée olomon Islands, measure and draw a solid
s

row 8 ast.

\ . Allied bers and supply planes helped capture the Solomon
?\G Islands. On the islands, write ﬁ& 1943.

o Fighting for Air Bases |

8. Allies in the Pacific began island hopping—capturing some islands
and ignoring others. Even before islands were completely under Allied
control, construction teams called Cee Bees (or Seabees) would build
new air bases.

a. Biak is north of New Guinea. Measure and draw a solid arrow to an
island 800 miles northwest of the battle symbol in New Guinea.

b. The Allies invaded Biak in May 1944. At the end of your arrow, write
3¢ BIAK 1944.

c. Peleliu is an island east of the Philippines. Measure and draw a solid
arrow to an island 800 miles north of Biak.

d. This island was invaded by the Allies in September 1944. At the end

of your arrow, write 3§ PELELIU 1944, , ,
Nystrom Mapping World History
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9. The Allies now moved to the Philippines.

a. In the Atlas, on pages 132-133, look at map B. Point to Leyte Gulf.

b. Leyte Gulf was the largest naval battle in history. Most of Japan’s navy

was destroyed. On your Activity Map, from Peleliu to Leyte Gulf in
the southern Philippines, draw a solid arrow.

c. At the end of your arrow, draw a battle symbol 3%. West of the
symbol, write LEYTE 1944.

d. Air bases around Leyte Gulf made it possible for the Allies to capture “
Manila on the island of Luzon in January 1945. From Leyte to Manila, 6
draw a solid arrow.

e. On Manila, draw a battle symbol %& West of Manila, write LUZON @6

0\*

Final Push for Japan
10. The Allied reconquest of the Philippines cut J ef fro n&
supplies. The Allies were now in positi en]
a. Okinawa is between the Ph111p k tlas on map

B, point to Oklnawa
b. On your Activity re and draw a solid arrow
to an island 80 rth

c. The Alli r11 1945. At the end of your arrow,
@y% est of the symbol, write OKINAWA 1945,

1na¢a was@po d to be the base for an invasion of Japan itself.
ever, ircraft made that invasion unnecessary.

\G\ a. A new U.S. bomber was introduced that could fly 2,000 miles before
? returning to base. Using the map scale, mark 2,000 miles on your
oe piece of paper.
b. The bomber was based in the Mariana Islands, which the Allies had
captured in 1944. On the group of islands east of the Philippine Sea,
draw an X.

c. From the X, measure and draw a solid arrow 2,000 miles northwest
toward Japan.

d. Along the arrow, draw a plane symbol + .

e. Beginning in March 1945, fleets of the new bombers fire-bombed
major Japanese cities. In Tokyo alone 250,000 people were killed. On
Tokyo, draw a fire-bombing symbol @

f. On August 6, 1945, the Allies dropped an atomic bomb on

Hiroshima. Three days later, another bomb was dropped on
Nagasaki. Japan surrendered. In southwest Japan, write 1945.

Nystrom Mapping World History
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Pulling It Together

World War II in the Pacific m

Use pages 132-133 of The Nystrom Atlas of World History, your Activity

Map, and Activity Sheets 67a-67c to help you complete the chart below.

67d

Atlas
Activity Map
Map Marker

a. Fill in the names of the islands invaded by the Allies, the years that
the islands were invaded, and the approximate distance between each

island.

that conquest.

miles

Luzon

194

194__

New

. For New Guinea, the Philippines, and Japan, also add the impact of

He

194 -194 mile

miles

ot

1944

miles

Peleliu

194__

“" japan

194__

miles

Mariana Islands

194

In the Atlas, on pages 132-133, map B shows other Allied advances to Japan.
On your Activity Map, trace one of those routes from Pearl Harbor to Japan.
Measure the distances between islands. When islands are more than 800 miles

apart, draw an aircraft carrier symbol

Nystrom
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Twentieth Century and Beyond 6 8 a
Israel and the Middle East m

The Middle East has been the site of conflicts for centuries. In this Activitypl‘\;cllaa;
lesson, youw’ll map some changes in the Middle East since 1897. Use pages 129 IMap Markﬁr
and 140 of The Nystrom Atlas of World History to help you complete this activity. @ °red5‘§§2§r§

stapler

Zionism Begins

1. Until 1900 most people living in the Holy Land were Arabs. Some 6«
Greeks, Turks, and Jews also lived there. “\

a. Turn to the Mediterranean Basin Activity Map.

b. Give your Activity Map a title. Across the top of the map, writ IS&
AND THE MIDDLE EAST. oé
o

2. European prejudice led some Jews in Europe to ¢ &}r

country. In 1897 they met in Vienna, Austria. o O

a. Near Vienna, write %X 1897. o
Iegn Jerusalem.
w

b. They called themselves Zionisgtmou
c. The Zionists senw§j the %ng, hich was then part of the

Below %x 1897, write ZIO
Ottoman Empi Eur resent-day Israel, draw an arrow.

3. TheO &pir v@gated in World War I. Arab areas were
dividﬁ m nde territories temporarily ruled by European
»tries. ‘ ’

G\h In the s, on page 129, look at map D. Point to countries in the
Middle East controlled by France and the United Kingdom.

Q b. On a copy of Activity Sheet 68d, in the legend, next to Years(s), write

OQ 1920.

c. On the map, label each territory with the name of the country that
controlled it.

4. During World War I, the British had promised Palestine to both Arab
and Jewish leaders.

a. In the Atlas, look again at map D. With your finger, trace the bound-
aries of Palestine.

b. On your Activity Map, draw the boundaries of British Palestine.
c. Below Palestine, write JEWISH STATE? ARAB STATE?

Nystrom Mapping World History
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Israel Victorious

5. After World War II and the Holocaust, the Zionists were determined to
set up a Jewish state in Palestine. The British asked the United Nations
to help.

a. The United Nations divided British Palestine into Jewish Israel and
Arab Palestine. Neither side agreed to the plan. In the Atlas, on

page 140, look at map B. Point to the areas that were part of Israel
in 1948. E“

b. On another copy of Activity Sheet 68d, in the legend, next to Year(s), \
write 1948-1949. “

c. On May 14, 1948, Jews declared an independent state of Israel, B%e
the West Bank, write ISRAEL.

d. The next day, Israel’s Arab neighbors invaded. Fro ordan,
Syria, and Lebanon to Israel, draw arrows.

e. The Jews fought back and drove the Ara @
Israel. In the Atlas, on page 140, lo atm your
1

finger, trace the areas control

f. On the Activity Sheet fo ael by 1949 in purple.
6. Over a million pe 1948 and 1949.
a. Arabs fle st11 der rab control. In the Atlas, on page 140,
look * e caption.
t for 1948-1949, outline the West Bank and Gaza
G\i From el to the West Bank, draw an arrow. Label it 750,000 ARABS
Q\ FLEE.
Q d. Roughly 600,000 Jews in Syria, Egypt, and Iraq fled to Israel. In Syria

and Egypt, draw a Jewish star %x.

e. From the stars to Israel, draw arrows.

7. The Six-Day War in 1967 transformed the region.

a. On another copy of Activity Sheet 68d, in the legend, next to Year(s),
write 1967.

b. Egypt threatened to invade Israel. So Israel attacked Egypt, Syria, and
Jordan. From Israel to these countries, draw arrows.

c. In the Atlas, on page 140, look at map B. Identify the regions Israel
gained in 1967.

d. On the Activity Sheet for 1967, outline in purple the areas under
Israel’s control in 1967.

e. On the Sinai Peninsula, cross out Egypt.

Nystrom Mapping World History
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The Process of Peace

8.

10.

After the Six-Day War, Arab nations declared that no peace was possible
with Israel. However, after another defeat in 1973, Egypt sought peace.

a. On another copy of Activity Sheet 68d, in the legend, write

1975-1994.
b. The 1977 peace treaty gave the Sinai back to Egypt. In the Atlas, on
page 140, look at map C. Trace the territory returned to Egypt.
c. On the Activity Sheet labeled 1975-1994, on the Sinai Peninsula, 6@

draw a peace symbol %0\ “\

Palestinians continued to struggle with Israel.

a. The Palestine Liberation Organization, or PLO, has led at a&n i

Israel since the 1960s. In Lebanon, write PLO.

b. The PLO has planned terrorist attacks on Israel &}Leb on to
ol 3X.

Israel, draw an arrow ending with a confli
In 1987, Arabs living in the West Bank aza rv ainst Israel.
a. In the West Bank and Gaza lPonﬂ s 3%
b. This conflict was call tifa or uprising). Label one of
the conflict sy AD, 93.
A peace aﬁv was e@ between the PLO and Israel in 1994.
a. Og er co ivity Sheet 68d, in the legend, write 1994~

PRESENT.

G\“ In thegs, on page 140, look at map C. With your finger, trace the

areas under Palestinian control.

c. On your Activity Sheet labeled 1994-Present, near those areas, write
PALESTINIAN CONTROL.

The Fighting Continues

12.

Nystrom

Neither side has overcome years of hostility to make a final peace.

a. After elections in 2005, the Palestinian Authority lost control of Gaza
to the Islamic fundamentalist party Hamas. Next to Gaza, write 2005
HAMAS.

b. Hamas and Israel continue to fight bitterly. In Gaza, draw a conflict
symbol 3.

c. In the West Bank, Palestinians and Israelis have fought on a smaller
scale. In the West Bank, draw a conflict symbol %‘{

d. On your Activity Map, next to Israel, write

CONFLICT CONTINUES.
Mapping World History
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Pulling It Together 6 8 d
AN

Use pages 129 and 140 of The Nystrom Atlas of World History, your Activi Atlas
. L. ctivity Map
Activity Map, and Activity Sheets 68a-68d to help you complete the Map Marker
. colored pencils
flip booklet. scissors
a. On each copy of Activity Sheet 68d, in the legend, color the box for 0 stapler
Arab control green and  i======ssssmmesemmmesemee e g £ e e \

Jewish purple.

b. On each map, for
that time period,
color Arab areas
green and Jewish
areas purple.

J
Heig !6

Year(s) Q RIA

B Under Arab (Palestinian)
control

Under Jewish (Israeli)
control

c. Cut the activity
sheets along the

dashed lines.

d. Put the maps in
chronological /k
order. Jerusalem

e. Give each map an
appropriate
title.

JORDAN

JORDAN

Sinai
Peninsula

*Research current events that
involve Israel and its Arab
neighbors. On Activity Sheet 68d
labeled 1994-Present, add any new
conflicts and new agreements. Note any
changes in areas under Palestinian and

Israeli control. ) )
Nystrom Mapping World History
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Twentieth Century and Beyond 6 9 a
World in 1960 and Today m

The world has changed dramatically since 1960. In this lesson, you’ll Activityl-l\\}lfs
compare the world in 1960 and today. Use pages 134-135, 138-139, and 143 of Map Marker

The Nystrom Atlas of World History to help you complete this activity.

1. In the 1960s the average person did not have a computer, microwave, or
cell phone. The world was quite different back then.

a. Turn to the World Activity Map. «
b. Give your Activity Map a title. l\e

= If you are mapping the world in 1960, across the top of the
map, write WORLD IN 1960.

= Ifyou are mapping today’s world, across the top of t
write WORLD TODAY. ‘\

2. Add to the legend for your map. 0?

a. In or near the legend, draw a large bx! 00
b. In the box, write: & oo
X) COMMUNIST coum@“ ?$

3¢ CONFLICT o

A CO LO%? 'I*Y $6

Communist Count@ﬁ%o |“ :
‘1960 t@) et Union was one of the world’s superpowers.

\G‘ a. The Soviet Union no longer exists. In the Atlas, on page 135, look at
map E. With your finger, trace the boundary of the Soviet Union.

OQ b. If you are mapping the 1960s, on your Activity Map, draw the approx-

imate boundaries of the Soviet Union.
c. Inside those boundaries, write ) SOVIET UNION.

4. The Soviet Union was allied with other communist countries. It
controlled most of them.

a. In the Atlas, on map E, point to the communist countries.

b. Three communist countries no longer exist. In the Atlas, on
page 134, look at map C. Point to East Germany, Czechoslovakia,
and Yugoslavia.

c. Ifyou are mapping the 1960s, on your Activity Map, in each
communist country, draw a communist country symbol ‘).

Nystrom Mapping World History
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Communist Countries Today I

5. Most communist governments collapsed by the early 1990s.

a. The largest communist country in the world today is China. If you
are mapping the world today, on your Activity Map, in China, draw a
communist country symbol

b. A few other communist countries survive in Asia as well. In North
Korea, Vietnam, and Laos (just west of Vietnam), draw a .

c. In the Americas, Cuba also is communist. In Cuba, draw a ). \6@

6. When the Soviet Union collapsed, several communist countries split int
smaller noncommunist countries.

a. In the Atlas, on pages 138-139, on map B, point to cou ﬁ
Europe and Central Asia that became independent ai né

b. On your Activity Map, trace the boundaries of, ntr

Cold War in the 1960s | Po o
7. Conflicts in many parts of twhn t Qentered on the Cold

War. People feared th é a third world war.
a. In the Atlas, 5, lo at map E. Point to the regional
wars an Oﬁnﬂl at took place in the 1960s.

b. In i tates sent thousands of troops to help South
61 unists from North Vietnam. On page 137, look

t to communist and anticommunist areas.

\G\: c. Ifyou mapping the world in the 1960s, on your Activity Map, in

southern Vietnam, draw a conflict symbol

oe d. In 1962, when the Soviet Union tried to install nuclear missiles in
Cuba, the United States threatened war. After a tense standoff, the
Soviets withdrew the missiles. On Cuba, draw a conflict symbol 2&

e. In the Atlas, find two other wars or conflicts in the 1960s. On your
Activity Map, in those same countries, draw conflict symbols %&

Conflicts Today I

8. Several wars are being fought in the world today.

a. In the Atlas, on page 143, look at map D. Point to continents with
more than two war symbols.

b. These continents have had several major wars in recent years. If you
are mapping the world today, on your Activity Map, on each of those
continents, draw a conflict symbol

Nystrom Mapping World History
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9. Terrorism is a major danger today. Terrorists attack innocent
civilians with bombings, kidnappings, and other acts of violence.

a. In the Atlas, on map D, point to each of the terrorist attacks.

b. Two terrorist attacks occurred in 2001 when commercial planes were
crashed into the World Trade Center and the Pentagon. On your
Activity Map, in New York City, draw a terrorism symbol T.

c. In the Atlas, find two other terrorist attacks. On your Activity Map, in
those same cities, draw terrorism symbols T

Decolonization in the 1960s I

10. The United Nations called the 1960s the Decade of Decoloniza gg%

Many European colonies in Africa gained their 1ndepende that

period.

a. In the Atlas, on pages 138-139, look at ma all
countries in Asia, Africa, and the Ame i depen-
dence in the 1960s.

b. These countries were st111 c o at'the qge decade. If you
are mapping the worl

those countries,

ctivity Map, on each of
ny o@ory symbol A.
Colonies Today *»

11. vday w ar E‘ world are still ruled by outside countries.

In the s on map B, point to the territory in Africa still under

b. On your Activity Map, on that country, write AMOR for Morocco.

?\G\ foreign control.

c. Greenland is ruled by Denmark. On Greenland, write ADEN.

d. New Caledonia, near Australia, is ruled by France. France also rules
French Guiana in South America. On New Caledonia and French
Guiana, write AFR.

e. Puerto Rico is a territory of the United States. On Puerto Rico, write
AUS.

f. Spain rules the Canary Islands off the west coast of Africa. On the
Canary Islands, write ASP.

g. In the Atlas, find two other territories still under foreign rule. On
your Activity Map, in those territories, draw colony symbols A.

Nystrom Mapping World History
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Pulling It Together 6 9 d
ANe

Show changes in the world since 1960. Use pages 134-135, 138-139, Activityﬁl\\}llaa;
and 143 of The Nystrom Atlas of World History, your group’s two Activity Maps, and Map Marker

Activity Sheets 69a-69c to help you complete the chart below. In each box, list any
related countries, colonies, or territories.

1960 Today

A\ Communist countries 0“

3% Countries with wars
:eg@;vt"‘
55‘“ —

OQ A Colonies or territories

under foreign rule

*The world has changed dramatically since 1960, and it continues to change
every year. Find a current event on the internet or television or in a newspaper
or magazine that is a good example of how the world is changing politically
right now. Print or download the article or show and share it with your class.

Nystrom Mapping World History
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Twentieth Century and Beyond 7 O
Historical Issues Today m

Is international cooperation attainable?

Is it possible for all nations to work together in pursuit of a better world? There are many
perspectives on this issue. Use the following two perspectives and additional information from
pages 144-145 of The Nystrom Atlas of World History to complete the task below.

International cooperation is both International cooperation is the
attainable and necessary in our exception, not the norm, and only 6
increasingly interdependent world. happens when it serves the natio“\
e The rise in the number and scope of interests. &
international organizations in the last several e The nation continues to besthe important
decades is proof that international cooperation actor in internationa ics, There may be
is attainable. Nations cooperate on political and some areas wheresi e interest of the
security issues, economic challenges, and social nation to e x.n ernational cooperation,
Issues. but th exceptio
e Nations will give up some control over o a nati ntered into an
policymaking in exchange for access to a much E“

atio ment, it can always opt out.
wider economic market and more security. e seerthi pening more and more: Britain
* The world is more connected now than aw v ave the European Union in 2016, and

any other time in human history. M Q ited States declared in 2017 that it would
the most pressing issues affectiné — ithdraw from the Paris Agreement on climate

terrorism, cybersecurity, hum change.

resource scarcity, clim e, an mic * The highest level of international cooperation

stagnation—requi I're ations would be the creation of a world government.

recognize the i a c%n [ This would diminish the power of the nation.
sponse.

coopechraftin

. @hoose the side that you agree with more.
OQ 2. Add at least one idea to the bullet points for the perspective you chose.

3. Rank the arguments: Number the bullet points from strongest to weakest, with 1 being the
strongest. Include your own idea(s) in the ranking.

4. Present and defend your choice.

Introduce a third perspective to the discussion. Add bullet points to support
the perspective.

Nystrom Mapping World History
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Unit 10
Review a

Twentieth Century and Beyond

In the last six lessons, you’ve looked at World Wars I and II, genocides in Nazi
Germany and the Soviet Union, conflict in the Middle East, and changes in the world
since 1960. How much do you remember?

Circle the letter of the correct answer.
Europe participated in World War I?
a. fighting in the colonies “\
b. supplying important goods 6
c. digging trenches across their country g %

1. Which of the following was NOT a way that countries outside of I ‘

d. sending troops

2. Look at the circle graphs. Among the dead in World War I vs\

percentage were civilians? O
a. 14% Po oo

b. 33%

c. 67%

Civilian 67%

Military 33%

World War Il
51 million dead

d. 86%

3. How many more lj
World War II World War |
any

a. Abo S m 10 million dead

1ve tim

\aout ten times as many

QQ d. About fifteen times as many
Which ruler of the Soviet Union had his enemies sent to labor camps?
a. Joseph Stalin c. Adolf Hitler

b. Winston Churchill d. Mohandas Gandhi

5. What is the Nazi genocide of European Jews called?
a. Gulag c. Holocaust
b. Great Massacre d. Death March

6. What was the name given to the World War II Allied strategy of taking
some Pacific islands while ignoring others?

a. blitzkrieg c. air war
b. island hopping d. globalization
Nystrom Mapping World History

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 32 5 TW€n tieth Cen thy Gnd Beyond



Name

Unit 10
Review

7. How were the Allies able to defeat Japan without an invasion?
a. Japan’s economy collapsed.
b. Starvation forced Japan to surrender.
c. The U.S. dropped atomic bombs on Japan.
d. The Allies captured the Philippines.

8. Which of the following was NOT occupied by Israel in 1967?

a. Gaza c. West Bank “
b. Sinai Peninsula d. Lebanon 6

9. Which type of government is less common today than it was in 1960?
a. democracy c. communism @
b. feudalism d. independence O“
10. Look at the map below. Which continent has experlencs est e
instances of genocide, wars, and major terrorist at
a. North America c. Afr1ca
b. Europe

11. Since 2000, which of the foll

a. Guatemala
b. London ‘ ! gola

A

R 4
Son
Madnﬂ

A 1/
Washington, D.C. Alger pa?:fm

World Conflicts
2000-Present

Genocide
* War

3% Major terrorist
attack

Unit 10 looks at the world from 1914 to the present. List three events from
that time period. Explain in one or two sentences why you think each is
especially important.

Nystrom Mapping World History
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Using the Literacy Lessons

These Literacy Lessons complement the other lessons in this
book. They do not take their place. Together they exemplify how
The Nystrom Atlas of World History develops and applies skills and
concepts from various state and national standards for English

Language Arts and Literacy in History.

These 15 lessons provide models that can be used with other
parts of the Atlas, as well as with other social studies materials.
Using them throughout the year will give students multiple
opportunities to apply critical-thinking literacy skills in the

context of Social Studies.
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Literacy Lessons

World History

How to Use the Literacy Lessons

Many state and national standards for Literacy in History and Social Studies recommend that
much of the text read by students in grades 8 through 12 be informational text. The language
in The Nystrom Atlas of World History is informational text. The Atlas includes text of various
kinds, pictures, charts, and graphs, as well as maps.

These lessons can help you apply English Language Arts skills in the context of Social Studies.

Teaching Tips

Nystrom

Each Atlas of World History Literacy Lesson develops and applies critical- thm%\e
problem-solving, or writing skills.

All lessons use the Atlas of World History. ?

Each lesson can serve as a model to use with other two-page s re he Atlas of
World History. 6

As you become familiar with these lessons, you will se 0 combine and apply the

Literary skills with the Atlas, as well as with othe aE tenals
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Literacy Lessons

Answer Key
World History
Lesson 1 2c. 3500-2350 BCE
la. City-states were independent and had their own 3. Answers will vary. Some may argue that India,
ruler, own special god, and own army. while not the first, was one of the first civilizations
1b. a city and the surrounding countryside because it had cities, agriculture, and public
lc. Answers will vary. Students may mention buildings around the same time Sumer, Egypt, and
Sumerian city-states all had the same language China did. Others may argue that India, Egypt, and
and customs, while Semitic and Elamite city-states China came significantly later than Sumer.
had different languages and customs.
2a. 3 culture regions Lesson 4
2b. 6 culture regions la. Unit 3 time line or Timetables of World History
2c. They ruled distant lands with languages and 1b. 508 BCE
customs that were different than their own. 2. Earlier, Athens had a tyranny, with a stron
2d. They both ruled culture regions besides their own. who wasn't royal.
3. 3a. graphic organizer D, “Democracy in
T T 3b. all male citizens over age 20
Type of of Cities Culture Size of Ancient Modern 4b. with an ostracon or mar iec roken pottery
Government Ruled Regions Territory Example - Example 5&. graphic Organizer A, « l“ucture, A thens
cltystate one one Small | ok, sk Eva [Singapore 510-338 BCE,” gnic organizer D caption
empire many many large le;?:ia: Assyria, g.s., u.i, ance, 5b. have two rents
abylonia enmark, etc. 50‘ male
6. Si marti % Examples include:
Lesson 2 s democ en, not women; direct

nian citizens only.

1. sequential or comparative
2a. The maps are the same size. They show the s
area and are the same scale. They use t
symbols. culture region
2b. with dates in the legend and color 44 BCE
show the extent of the Ol Q K1 2C
2¢. with dates in the lege nu 3. bows and arrows, spears, atlatls, daggers, swords,
outs. iron weapons, warhorses, maybe the catapult and
2d. the invasion of E d their trebuchet
victory i 4a. Atrebates were breathless, tired, wounded, forced
back.
ngdoms will 4b. Sketches or diagrams will vary, but should show
O1d Kingdom Middie Kingdom New Kingdom Atrebate and Roman troop movement down a hill,
) across the river, and continuing on the other side.
Years in Power 2686-2181 BCE 1991-1766 BCE 1570-1070 BCE . .
o 5a. Students may mention the Atlas gave them an idea
. from Mediterranean from Mediterranean from Syria to the 4th .
Geographic EXtent | 5ea to the 1ot Sea to the 2nd cataract (Napata) of where the battle took place, and picture A shows
of Kingdom Elephanti Buh . . .
cataract (Elephantine) | cataract (Buhen) what Caesar, the Roman legions, and their enemies
strong central gov't, conquered Lower Nubia | strongest and . .
Achi " built pyramids wealthiest empire in mlght have looked like.
chievements the world 5b. Students may mention the primary source provided
a general’s view of the battle, and a feeling for the
action on a battlefield.
Lesson 3
5 5c. the secondary sources
: 5d. the primary source
Region Writing Cities Agriculture Artisans Government
2500 BCE Sudra on school,
Ancient India :ff"i :;EI Mohenjo-Daro | 6000 BCE Hindu caste | assembly hall,
and Harappa system chart temple
by 3100 BCE o established during
Ancient Egypt | hieroglyphics Thebes, 600(;_ pamtm1g O | 0ld Kingdom,
Memphis 3000 BCE page 198 | ground 3100 BCE
1600 BCE around 1766 bronze water | Shang dynasty,
Ancient China . BCE 5800 BCE  |buffalo on page | around 1766 BCE
pictographs Anyang 23E
Nystrom 332



Answer Key Continued

Literacy Lessons

World History

Lesson 9

2a.

2b.

He hoped to impress the king and be appointed
governor of the region.

Answers will vary. Students may say better because
Cortés wanted to impress the king with his discovery.

3a-b.

Fact Opinion Reasoned Judgment

fifty steps leading to its

forty towers “so well wrought in every
part”

“nothing could be done
better”
“curious imagery”
“figures of monsters”

towers “are lofty and well
built”

“higher than the tower of

the principal tower of the

main body
stone and wood
construction
wrought in stone
plaster ceilings

4.

church at Seville”

Montezuma’s Opinion on Aztec Idols

Cortés’s Opinion on

“their idols bestowed on them
all temporal good”

Lesson 6
2a. with numbers and with years
2b. Persians, Lombards, Slavs, Bulgars, and others
2c. between 565 and 1025
3. The Byzantine Empire controlled much of the same
land to the east and south, but it didn’t extend as
far north as the Roman Empire.
4.
Cause
Lombards, Normans, and
others attack from the west.
Persians, then Arabs, and then Effect
Turks attack from the east. \
The Byzantine Empire falls.
Plague spreads throughout /
the empire.
Crusaders attack the empire.
Lesson 7
1. It “is the largest city on the Niger” River; “one of the
finest towns in the Sudan”; “one of their biggest
and best-provisioned towns”; they bought and sold
using cowrie shells.
2b. Mali or Songhai
2c. Gao was capital of the Songhai Empir
trade routes went through the ci not
the desert; Gao was on the ng
2d. Islam
2e. salt from the Saha *
from the west §
Lesson
%%m plaguev
é rade; bubonic plague
bubonic plague
20 million people died from the plague or the
plague began in 1346 in Europe.
2b. a highly infectious disease, often deadly
2c. Details will vary. Students may mention that the
first outbreak in Europe was in the Crimea in 1346
or that grain ships carried the plague.
2d. Examples will vary, but may include a location and
a date the plague arrived, such as Paris in 1348.
3b. Categories could include cause, spread, and impact
of the disease.
4-6. Will vary, depending on the topic chosen from Unit 6.
10. Students’ informative text should cover a topic
from Unit 6 with adequate details and be organized
into appropriate categories. The text should be
formal and objective.
Nystrom

“if they [the Aztec] permitted them [the
idols] to be ill-treated, they [the idols]
would be angry and without their gifts

“they were

cting any favors
idols”

333

[fruits of the earth]"

«m’n 'of unclean things”

Lesson 1

2

3b.

4a.

4b.

6.

hurch
et at Worms

an [

exe
e cautlous and avoid making statements
would make him look guilty.

hrases will vary. They might include “Most Serene
Lord Emperor, Most [llustrious Princes, Most
Gracious Lords”

They were included to flatter the court.

Phrases will vary. They might include “Bull, harsh
and cruel,” “a judgment downright monstrous,”
“doctrine of the papists,” “unbelievable tyranny.”
They were included to insult the papal bull and
justify his writings against the church.

“If I have spoken evil, bear witness of the evil,” or “I
came not to bring peace but a sword.”

Answers will vary. Some may feel Luther helped his
case because he cited a similar situation from the
Bible. Others may feel he hurt it by insisting others
bear witness against his teachings or by looking
like he wanted to fight.

Answers will vary. Students may notice that Luther
avoided naming specific book titles as he put his
books into three categories.

Answers will vary. Students may mention that
Luther tried to justify his writings because they
were based on Scripture. He also was trying to
convince the Diet that his position was correct, not
the pope’s.



Answer Key Continued

Lesson 11

la. the king of El Dorado

1b. Answers will vary. Some students may say yes,
because there were no prisons and no evidence of
enslaved people in El Dorado. Others will say no,
because people in El Dorado were not free to leave
the country.

3. Charts will vary, depending on the claims chosen.
One claim should be that all people are by nature
free. The other claim should be that people are not
free by nature.

9. Arguments will vary. Student should state their
claim; present at least two pieces of sound,
relevant evidence; and end with a concluding
statement.

Lesson 12

2-3. Charts will vary depending on the revolution
chosen. Answers may include:
French Revolution:
Changes It Introduced: constitution; republic;
role of average person in bringing about change in
government.
Countries in Europe It Reached: United Kingdom,

Spain, Portugal, Russia, Switzerland, Denmar P
Netherlands

Industrial Revolution: Q
Changes It Introduced: produce m@ fas
move to cities; working in facto
menial, dangerous jobs;
Countries in Eurg
Belgium, France,
Sweden, Rfissia,
4. Quesgti ary. include: Where did
tion spread nd Europe? Do people

N
\gaave revolutions today? Where? What new
? conomic revolution will replace the Industrial

Revolution?
Lesson 13

la. causal or cause and effect
1b. comparative or to compare
2. Events on the time line will vary.

ed: G
ungary,

18622
Brazil

1819| | |1823 1900
Gran Colombi United Provii of Boxer|
1811 Central America Rebellion
Paraguay 18624 1899-1901
Peru Philippines
1804 1825
Haiti Bolivia

17751781 1857 1885
American 1816 18628 Sepoy Khartoum
Revolution Argentina Uruguay Mutiny
1879
Anglo-
1821 Zulu War
1818 Mexico
Chile Santo Domingo
Nystrom
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Literacy Lessons

World History

3. Students should notice that events in the Western
Hemisphere ended long before events in the
Eastern Hemisphere began.

Lesson 14

la. Key points will vary. Students may choose: “The
world be made fit and safe to live in” or that every
peace-loving nation be allowed to determine its own
institutions and be assured just and fair treatment
by the rest of the world.

1b.
Point Brief Summary of Point
I Open peace negotiations
1 Freedom of navigation
1 Trade equality
v Weapon reduction
v Adjust colonial claims
VI Evacuate Russia. Let Russia
VI Evacuate Belgium
Free all French terri sace-Lorraine.
Hungary

- B
v
. e he key point students chose in step
ws may decide to rewrite it.
.et ents may decide to write a new central idea

or this map. It might be: Allied victors change
boundaries of defeated Central Powers.

Lesson 15

1. Nazis considered Jews and Gypsies (Roma) inferior
and evil. Six million Jews and two million Gypsies
died in the Holocaust.

3.  Students should draw a box around Edi Weinstein,
underline Quenched Steel: The Story of an Escape
from Treblinka, and circle the two quotation marks.




Literacy Lesson

World History 1

Determine the Meanings of Words

The Atlas uses many words that are important for understanding world history.

Name

1. For terms you don’t know, surrounding words and nearby maps can provide context
clues. Turn to pages 10-11 of the Atlas.

a. Read the introduction. What clues does it give you about the term city-state?

b. Read the History Question on page 10. What land did city-states rule? “

c. Look at map D, “Sumer.” Read its caption. Write one fact you learned w -states

in Sumer. g
2. Find the word empire each time it appears on pages 10— d
a. Look at map E, “Akkadian Empire.” In the le he r culture
region. How many culture regions are sho Empire?
b. Turn to pages 12-13. Look at ?@ mpire.” How many culture

regions are shown in thw @
c. Read the Histo @n Why are empires so difficult to govern?

d. T Vhe G on pages 154-156. Read the entry for empire. How can we know
G“‘she Akka s and Assyrians ruled empires?

OQQ . Use information from pages 10-13 and 146-147 to complete the chart below. For number
or size, use general terms such as none, one, few, many, small, or large. For modern
examples of empires, look for countries with possessions.

Number Number of
Type of of Cities Culture Size of Ancient Modern
Government Ruled Regions Territory Example Example
city-state
empire

Nystrom
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of

v

Name

Literacy Lesson

Describe Structure: Comparative

World History 2

Pages in this Atlas are organized in several ways: to compare, to show sequence, and to show

cause and effect.

1. Turn to pages 18-19 of the Atlas. Read the title and the introduction. Which type of

structure does the introduction use?

2. Look at map A, “Egypt’s Old and Middle Kingdoms,” and map C, “Egypt’'s New

Kingdom.”

a. How do the two maps help you to compare?

b. How does map A show sequence?

c. How does map C show sequence?

d. Map C also shows cause and effect. What

3. Look at graph D, “Flooding 0?10'

W@ pe of structure does this graph use?

4. Charts can hel *dp .

i
eat maps A and C again.

a
a. Use the in ati rﬁm maps and captions to complete the chart below.

&star in @ of the name of the kingdom that ruled the longest.

Based on the evidence, circle the name of the kingdom that was the greatest.

Old Kingdom

Middle Kingdom

New Kingdom

Years in Power

Geographic Extent
of Kingdom

Achievements

Nystrom
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Name Literacy Lesson

World History 3

Cite Evidence

A responsible author provides evidence to support a statement.
1. Turn to pages 26-27 of the Atlas. Read the title and the introduction.

2. In this lesson, you will look for evidence to support the following statement from the
introduction:

“One of the first civilizations . . . developed in ancient India.”

a. Turn to the Glossary on pages 154-156. Find the definition of civilization. Add the five
criteria for a civilization to the top row of the table below. “

b. Look through pages 18-27 of the Atlas to find evidence of each of these cﬁtelﬂ\e
India, Egypt, and China. Also use pages 8-9, map A, “Spread of Agricult the
evidence or the date to the table. Some of the answers have been prowé

Civilization

Region Writing a o re&
Ancient India 2200 BCE @p o Sudra
stone seal ?

Ancient Egypt O*»“ o‘
e\ ©

of

c. Look at page 11. When was Sumer a civilization?

3. Based on the evidence, was India one of the first civilizations? Explain your answer.

Nystrom
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Literacy Lesson

World History 4a
Integrate Visual Information

Sometimes you can’t find all the information you need on one map or graph.
You have to look at several sources.

1.Turn to pages 36-37 of the Atlas. Read the title and the introduction. The third bullet
mentions that “The city-state of Athens was the birthplace of democracy.” How can you
find out when democracy was born?

Name

a. If you can'’t find the answer on pages 36-37, try pages 34-35 or 150-153. Which
resource gave you the answer?

b. According to that source, when did democracy begin in Athens? i

2. You wonder what kind of government Athens had before it became a dem

Look at the time line below.

Development of Athenian Demg é

Before 682 BCE 560-508 BCE

Monarchy Tyranny

Rulers: Kings. Position inherited. | Rulers: Tyrants. Took p

Most important: Aegeus and Most importang Peisist d C161
Theseus.

600 BCE 500 BCi 400 BCE 300 BCE

682-560 BCE
Aristocracy
: M ouncil.
ofant faw

2 BCE (except 404—403 BCE)

irect Democracy

Rulers: All male citizens. Ruled by direct vote
and random selection.

Most important: Themistocles and Pericles.

: Draco

Q? . On the time line above, you also learned that Athens had a direct democracy. You wonder
o how that type of democracy worked. Where can you find out?

a. Go back to pages 36-37 of the Atlas. Which visual provided the most information?

b. Who were members of the Assembly?

Nystrom
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Literacy Lesson

Name
World History 4b

4. The chart says the Assembly passed laws by majority vote. You wonder how they voted.

a. Look at the photo and read the caption below.
- 450 BCE

Pictured here is an ostracon, or a piece of broken
pottery used as a voting ballot in ancient Greece. The

name of an Athenian statesman, Cimon, has been

etched into this ostracon. This particular vote was

taken to decide if Cimon should be exiled for ten @
years. The word ostracism comes from ostracon beca 6

of their use in votes such as these. q\

b. What was one way the Assembly cast votes?

5. You start thinking about the word citizen. Did citizen have
How can you find out?

meaning back then?

a. If you can'’t find the answer under Photos of the Atlas. Where
did you find the answer to your question'?

. What did you need t

_@,

{]p»t noevote and serve in the Assembly?
G
<\

oe 6. Now write a six-word summary of what you learned about democracy in Athens.

© Marsyas/CC BY-SA 2.5
Nystrom
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Literacy Lesson

World History 5 a

Name

Analyze Primary
and Secondary Sources

Primary sources come from the event or period they address.
Secondary sources compile information after the fact.

Secondary Sources

1. The maps in the Atlas of World History are secondary sources. Turn to pages 40-41 of
the Atlas. Look at map B, “Growth of the Roman Republic.” Read its caption.

2. The primary source you are going to read is about the Battle of Sabis in Gaul. What :e
you learn about Gaul from map B? “\

a. According to the map legend, Gaul is a & .

b. Gaul was gained by the Romans by the year

c. Sabis is located near 50°N, 3°E. Use the map scale to

the distance from Sabis to Rome. The distance is L?y ﬁ miles.
3. Time lines can also be secondary sources. Look e 19 .
€

Time Line of Weap t

Tanks &
Poisonous
chemical
weapons

Warplanes

400,000 BCE ¢/ 40,000 ¢ 30,000 20,000 10,000

Earliest

Warhorses Traction
trebuchets

Iron weapons

Nystrom
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Literacy Lesson

World History 5b

Name

Primary Sources

4. Read the primary source excerpt from “Julius Caesar’s Gallic Wars” below.

The soldiers of the ninth and tenth legions, as they had been stationed on the

left part of the army, casting their weapons, speedily drove the Atrebates (for

that division had been opposed to them,) who were breathless with running and

fatigue, and worn out with wounds, from the higher ground into the river; and

following them as they were endeavoring to pass it, slew with their swords a great

part of them while impeded (therein). They themselves did not hesitate to pass

the river; and having advanced to a disadvantageous place, when the battle was 6

renewed, they [nevertheless] again put to flight the enemy, who had returned

were opposing them. In like manner, in another quarter two different legi

the eleventh and the eighth, having routed the Veromandui, with who ad

engaged, were fighting from the higher ground upon the very ba { tRe river.

But, almost the whole camp on the front and on the left sid en exposed,

since the twelfth legion was posted in the right wing, an& enth at no great
duo

distance from it, all the Nervii, in a very close bod us, who held
the chief command, as their leader, hastened at P. part of them
began to surround the legions on their un fla make for the

highest point of the encampment. (J

us
W. A. McDevitte and W. S. Bohn u# g

Wars, translated by

a. How did Caesar describe hi s

b. Try to envisi g in the battle between the Ninth and Tenth Roman

Atreb the back of this sheet, draw a sketch or diagram show-
ern ed. (Think of it like a football or soccer play diagram.) Label

\éaare the information you got from both the secondary and primary sources.
OQQ . What did you learn from page 40 of the Atlas?

b. What did you learn from the primary source?

c. Which gave you an overview of the situation?

d. Which helped you experience the battle?

Nystrom
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Literacy Lesson

World History 6

Describe Structure: Causal

Pages in this Atlas are organized in several ways: to show cause and effect, to show sequence,
and to compare.

1. Turn to page 54 of the Atlas. Read the title and the introduction.

Name

2. Look at map B, “Challenges to the Byzantine Empire.” This map shows sequence in a
number of ways.

a. Point to the call-outs on the map. How do they show sequence?

e

b. The flow arrows also show sequence. Who were the first to invade the empirg$ \

c. Look in the legend. Colors are used to show when lands werea. en did the

Byzantine Empire lose Jerusalem?

3. Call-out 1 on the map invites comparison. How did antinege compare in size
with the Roman Empire in 395? 0 o
4. Look again at map B. This map s c effect. Add four causes to the
following chart. a 6
Cau ‘ o

Effect

The Byzantine Empire falls.

\1/

Nystrom
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Literacy Lesson

World History 7

Name

Draw Evidence

You can draw evidence from text and maps, as well as from photos and graphs.

Evidence from Text

1. Primary source memoirs can provide details about a place. Read the excerpt from the
primary source memoir “Travels of Ibn Battuta.”

I went on. . . to Gao, which is a large city on the [Niger]|, and one of the finest

towns in the Sudan. It is also one of their biggest and best-provisioned towns,

with rice in plenty, milk, and fish, and there is a species of cucumber there called 6
“inani” which has no equal. The buying and selling of its inhabitants is done wit 6
cowrie-shells, and the same is the case at Niani. I stayed there about a mont \

and then set out in the direction of Takadda by land with a large carava

merchants from Ghadamis. (Ibn Battuta, Travels in Asia and Africa, 1 4,
t.r. and ed. HAR Gibb [London: Broadway House, 1929]) 6
List four things Ibn Battuta tells you about Gao. ‘\

Evidence from Maps “ ‘
2. To find out mo *Mw‘a find evidence from other sources.
Q a

a. Turngto p 67 e s. Look at map D, “The Travels of Ibn Battuta.” With your
ace through West Africa.

?\ng Battuta traveled to West Africa between 1352 and 1354. Turn to pages 68-69.

of

At that time, which empire ruled Gao?

c. What else can you find out about Gao from the maps on page 69?

d. Read the caption for map C. What religion was practiced in Gao?

e. Turn to page 71 of the Atlas. Look at map D, “African Trade.” Which goods were
probably traded in Gao?

f. Ibn Battuta mentioned that people in Gao used cowrie shells as their currency. The
shells came from the Indian Ocean. On map D, with your finger, trace a route from
Gao to the Indian Ocean.

Nystrom
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Literacy Lesson

World History 8 a

Name

Write Informative Text

In this lesson, you'll first examine informative text in the Atlas and then write your own text.

Introduce the Topic
1. Turn to pages 82-83 of the Atlas. Read the title and the introduction.

a. The first two sentences of the introduction are an overview. What two topics do

they cover?

b. The first bullet provides more details about “
c. The second bullet provides more details about
and . “6
d. The third bullet provides more details about &
Develop the Topic ‘\
2. Informative text often develops the topic with facts ons, c @ details,
examples, and quotations. 6
a. Let’s say you want to develop the top of e Look at graph D,
“Europe 800-1500.” Read its ca Nat & ou add?
b. You could add a defi of v&)lague Look in the Glossary on pages

154-156. Ho e d

Pk 1@ ap C, “Spread of Bubonic Plague.” What concrete detail
Q\ could you add?
of© & o

Look again at map C. Find an example, such as when the plague reached a specific

city or region.

Organize Your Information

3. Information within informative text is organized into categories.
a. Look back at the information about the plague on pages 82-83 of the Atlas.

b. What categories could you organize this information into?
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Name
World History 8b

Write Informative Text

Outline Your Informative Text

4. Now it’s your turn. Look through pages 74-85 of the Atlas. Choose a topic for your
informative text. Find a topic with enough information to work with. What topic will you
write about?

5. Now look through the Atlas for information to develop your topic. You might not find
something for each kind of information.

a. Facts &
b. Definition ag
c. Concrete details 46

d. Examples
6. Look back through your facts, details, and examples.& c egoriean you organize

your topic into? 0 :

Write Your Informati

7. Now write yo aft outhne to the right as
your gu1de I in ation you gathered above in
Informative Text
your
§ 1. Introduction
our draft 2. Body
? a. Check your style. For this paper, keep the style formal. a. 1st category
Q b. 2nd category
o b. Make sure your tone is objective. Informative text is not c. 3rd category
the place to include your own opinions. Develop with facts,
definitions, details, and
c. Add some transitions to make sure the reader can see the examples
relationships between the ideas you present. 3. Concluding statement

d. Check your spelling and grammar. Fix any errors you find.

9. Exchange documents with a partner. Look for places where his or her document is
unclear or where facts and details could be moved to a more appropriate category.

10. Review your partner’s comments. Then revise your informative text one more time.
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Literacy Lesson

World History 9

Separate Fact from Opinion

When reading a primary source, it is important to be able to tell facts from opinions.

1. For context, turn to page 92 of the Atlas. Read the title and the introduction. Also look at
picture A and read its caption.

Name

2. Read or skim the primary source found at the end of this lesson.
a. Read the Internal Context. What did Hernan Cortés hope to achieve by writing

letters like this to his king?

b. In your opinion, should Cortés have described the Aztec Empire as better or wor

than it was? Why?
3. Read the paragraph beginning, “Among these temples there is one which % asses all

therest...”
a. Focus on the two sentences beginning “There are fully f ” In the table
below, write down at least two examples of fact and ﬁnd
b. For reasoned judgment, look for phrases tha hat are sensible
guesses.
Fact inio Reasoned Judgment

back to Cortés’s letter. In the next paragraph, compare Montezuma’s opinions about
Aztec idols with Cortés’s opinion about them. Write one opinion for each below.

o Montezuma’s Opinion on Aztec Idols Cortés’s Opinion on Aztec Idols
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PRIMARY SOURCES

Cortés’s Account of Tenochtitldn

Date R

Place B

Type of Source W
Author H

Historical Context W

Written October 30, 1520, published in 1522

Written in the Aztec Empire, published in Seville, Spain

Letter (original in Spanish)

Hernan Cortés

In 1519, Cortés was sent from Cuba to Mexico to explore, trade, and rescue
Spanish soldiers lost in an earlier expedition. Amazed by the gold objects and
beautiful cities he saw there, Cortés decided instead to conquer the region. The
Aztec emperor, Montezuma, at first welcomed Cortés. By 1521, Cortés had

conquered the powerful Aztec Empire.
Internal Context W

This excerpt is from the second of five letters that Cortés wrote to King Charl
of Spain (also known as Emperor Charles V of the Holy Roman Empire). | i
460

\?’“

hoped to impress the king with his discoveries and gain an appoi

letter, Cortés went on to describe Montezuma and life in the royal cg

governor of the region. He succeeded.

I N ORDER, most potent Sire, to convey to your Majesty a j q

conception of the great extent of this noble city of Temix »and O%O
nt a.rQ

many rare and wonderful objects it contains; of the go
righ s@ toms
ties

dominions of Moctezuma, the sovereign: of the réligio

that prevail, and the order that exists in thi as

appertaining to his realm: it would re LQ abo ccomplished
writers, and much time for the coy\é of all not be able to
relate an hundredth part of wh be cting these matters; but
I will endeavor to describg/ r in my power, what I have

myself seen; and i eed in the attempt, I am fully

% as [

aware that the acc will ap e$wonderful as to be deemed scarcely
% A
o !e

d
best

worthy of ince e ho have seen these things with our own
eyes amazec@ unable to comprehend their reality. But
jésty may be assured that if there is any fault in my relation, either

i ‘ ard to the present subject, or to any other matters of which I shall give

our Majesty an account, it will arise from too great brevity rather than
extravagance or prolixity in the details; and it seems to me but just to my
Prince and Sovereign to declare the truth in the clearest manner, without
saying anything that would detract from it, or add to it.

Before I begin to describe this great city and the others already mentioned, it
may be well for the better understanding of the subject to say something of
the configuration of Mexico, in which they are situated, it being the principal
seat of Moctezuma's power. This Province is in the form of a circle,
surrounded on all sides by lofty and rugged mountains; its level surface
comprises an area of about seventy leagues in circumference, including two
lakes, that overspread nearly the whole valley, being navigated by boats
more than fifty leagues round. One of these lakes contains fresh and the
other, which is the larger of the two, salt water. On one side of the lakes, in
the middle of the valley, a range of highlands divides them from one another,
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owerful
@ception
mental image

potent

Temixtitlan

name Cortés calls
Tenochtitlan, the Aztec
capital on the site of
present-day Mexico City.
(See the Atlas of World
History, page 92, for a
drawing of the city.)

Moctezuma

also called Montezuma.
He was emperor of the
Aztec from 1502 to
1520.

prolixity
overly long, wordy
Prince

“Prince” was used for
any ruler at this time.

leagues

unit of distance equal to
3 miles. Sevent

leagues would be about
210 miles.
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PRIMARY SOURCES

Cortés’s Account of Tenochtitlan

with the exception of a narrow strait which lies between the highlands and
the lofty sierras. This strait is a bow-shot wide, and connects the two lakes;
and by this means a trade is carried on between the cities and other
settlements on the lakes in canoes without the necessity of traveling by
land. As the salt lake rises and falls with its tides like the sea, during the
time of high water it pours into the other lake with the rapidity of a powerful
stream; and on the other hand, when the tide has ebbed, the water runs
from the fresh into the salt lake.

This great city of Temixtitlan [Mexico] is situated in this salt lake, and from
the main land to the denser parts of it, by whichever route one chooses to
enter, the distance is two leagues. There are four avenues or entrances to
the city, all of which are formed by artificial causeways, two spears' length
in width. The city is as large as Seville or Cordova; its streets, I speak of the
principal ones, are very wide and straight; some of these, and all the
inferior ones, are half land and half water, and are navigated by canoes.
the streets at intervals have openings, through which the water flows
crossing from one street to another; and at these openings, some

are very wide, there are also very wide bridges, composed of 1

timber, of great strength and well put together; on man
horses can go abreast. Foreseeing that if the inhabitan
prove treacherous, they would possess great a; v
which the city is constructed, since by remé
entrances, and abandoning the place,t @ d
famine without our being able to réae
entered it, I made great haste tall

finished, and were lar &
horses, whenever 1tg Cco

soon as I had
s, which were soon
e three hundred men and the

Cl

This city has faan lic es¥in which are situated the markets and
other p % ng. There is one square twice as large as
tha ‘ ity of Salam a, surrounded by porticoes, where are daily
ed more than sixty thousand souls, engaged in buying and selling;

nd where are found all kinds of merchandise that the world affords,
embracing the necessaries of life, as for instance articles of food, as well as
jewels of gold and silver, lead, brass, copper, tin, precious stones, bones,
shells, snails, and feathers. There are also exposed for sale wrought and
unwrought stone, bricks burnt and unburnt, timber hewn and unhewn, of
different sorts. There is a street for game, where every variety of birds in the
country are sold, as fowls, partridges, quails, wild ducks, fly-catchers,
widgeons, turtledoves, pigeons, reed-birds, parrots, sparrows, eagles,
hawks, owls, and kestrels; they sell likewise the skins of some birds of prey,
with their feathers, head, beak, and claws. There are also sold rabbits,
hares, deer, and little dogs [i.e., the chihuahua], which are raised for eating.
There is also an herb street, where may be obtained all sorts of roots and
medicinal herbs that the country affords. There are apothecaries' shops,
where prepared medicines, liquids, ointments, and plasters are sold;
barbers' shops, where they wash and shave the head; and restaurateurs,
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bow-shot wide
the distance an arrow
could fly

two spears’ length
spears at this time were
roughly 6 to 8 feet long,
malking the causeways

about 12 to 16 feet wide.

Seville, Cordova
Both are large cities in
Spain. Cordova is al
spelled Cordob

the Atlas of W
History, p
1500 lan was
large y city in

ot

lth a population

,000.

inferior
lllary or side streets

atmes
sailing ships with two
masts

Salamanca

city in western Spain.
Salamanca is still
known for its large,
beautiful square, La
Plaza Mayor, one the

finest in Spain.

porticoes
porches with roofs
supported by columns

wrought and un-
wrought

carved with tools and
rough

burnt

Sfired

fly-catchers
birds that feed on
insects

widgeons
type of wild duck

kestrels
small falcons

plasters
bandages
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PRIMARY SOURCES
Cortés’s Account of Tenochtitlin

that furnish food and drink at a certain price. There is also a class of men Castile

like those called in Castile porters, for carrying burdens. Wood and coal are Spain

seen in abundance, and braziers of earthenware for burning coals; mats of borage
various kinds for beds, others of a lighter sort for seats, and for halls and a type of herb
bedrooms. maguey

also known as the

There are all kinds of green vegetables, especially onions, leeks, garlic, century plant, agave, or

watercresses, nasturtium, borage, sorrel, artichokes, and golden thistle; aloe

fruits also of numerous descriptions, amongst which are cherries and terra-firma

plums, similar to those in Spain; honey and wax from bees, and from the solid ground. Cortés
stalks of maize, which are as sweet as the sugar-cane; honey is also may be referring to 6
extracted from the plant called maguey, which is superior to sweet or new Europe here. \

wine; from the same plant they extract sugar and wine, which they also sell. true g ’
ate

Different kinds of cotton thread of all colors in skeins are exposed for sale in Stan@
one quarter of the market, which has the appearance of the silk-market at

Granada, although the former is supplied more abundantly. Painters' colorso

as numerous as can be found in Spain, and as fine shades; deerskins

dressed and undressed, dyed different colors; earthen-ware of a 1

and excellent quality; large and small jars, jugs, pots, bricks, less e
variety of vessels, all made of fine clay, and all or most of O

painted; maize or Indian corn, in the grain and in the rea
preferred in the grain for its flavor to that of th 1 ands

firma; patés of birds and fish; great quantl cooked
and uncooked; the eggs of hens, gees 1 th S I have
mentioned, in great abundance, a ma 1na11y everything
that can be found throughout t e coumt d in the markets,

prolixity, and because their
are unknown to me, I shall not

Every ki han d in a particular street or quarter assigned
to it ely, and th e best order is preserved. They sell everything
er or measure; at least so far we have not observed them to sell
ing by weight. There is a building in the great square that is used as

oe an audience house, where ten or twelve persons, who are magistrates, sit
and decide all controversies that arise in the market, and order delinquents
to be punished. In the same square there are other persons who go
constantly about among the people observing what is sold, and the
measures used in selling; and they have been seen to break measures that
were not true.

This great city contains a large number of temples, or houses, for their idols,
very handsome edifices, which are situated in the different districts and the
suburbs; in the principal ones religious persons of each particular sect are
constantly residing, for whose use, besides the houses containing the idols,
there are other convenient habitations...

Among these temples there is one which far surpasses all the rest, whose
grandeur of architectural details no human tongue is able to describe; for

page 3 of 4

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 349



of

PRIMARY SOURCES
Cortés’s Account of Tenochtitlin

within its precincts, surrounded by a lofty wall, there is room enough for a imagery

town of five hundred families. Around the interior of the enclosure there are expressive images
handsome edifices, containing large halls and corridors, in which the precipitated
religious persons attached to the temple reside. There are fully forty towers, threw, hurled
which are lofty and well built, the largest of which has fifty steps leading to conservatories
its main body, and is higher than the tower of the principal tower of the greenhouses

church at Seville. The stone and wood of which they are constructed are so
well wrought in every part, that nothing could be better done, for the interior

of the chapels containing the idols consists of curious imagery, wrought in

stone, with plaster ceilings, and wood-work carved in relief, and painted

with figures of monsters and other objects. All these towers are the burial \
places of the nobles, and every chapel in them is dedicated to a particular “
idol, to which they pay their devotions. 6

Three halls are in this grand temple, which contain the principal idols; these $ E
are of wonderful extent and height, and admirable workmanship, adorne

with figures sculptured in stone and wood; leading from the halls are \

chapels with very small doors, to which the light is not admltted
any persons except the priests, and not all of them. In these c@ are th e
images of idols, although, as I have before said, many of t also

on the outside; the principal ones, in which the people reate

and confidence, I precipitated from their ped t a

steps of the temple, purifying the chapels 1@ the @ , as they

were all polluted with human blood, I the place of

these I put images of Our Lady mted not a little
feeling in Moctezuma and the i ts st remonstrated,

declaring that if my pr ere throughout the country, the
people would rise ; for, eved that their idols bestowed on
them all tem ral@ an h mitted them to be ill-treated, they
would be d wi ir gifts, and by this means the people would
be d he fruit he earth and perish with famine. I answered,
E:ll‘ e interpreters, that they were deceived in expecting any favors
idols, the work of their own hands, formed of unclean things; and that
ey must learn there was but one God, the universal Lord of all, who had

created the heavens and earth, and all things else, and had made them and
us; that He was without beginning and immortal, and they were bound to
adore and believe Him, and no other creature or thing...

This noble city contains many fine and magnificent houses; which may be
accounted for from the fact, that all the nobility of the country, who are the
vassals of Moctezuma, have houses in the city, in which they reside a
certain part of the year; and besides, there are numerous wealthy citizens
who also possess fine houses. All these persons, in addition to the large and
spacious apartments for ordinary purposes, have others, both upper and
lower, that contain conservatories of flowers...

Source: Hernan Cortés, Second Letter to Charles V, Modern History Sourcebook, 1998,
[http:/www.fordham.edu/halsall/mod/1520cortes/html] (June 6, 2011).
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Literacy Lesson

World History 10
Identify Author’s Point of View

Authors have a point of view or purpose in their writing.

Name

Background and Situation

1. An author’s background affects his or her point of view. Turn to pages 102-103 of the
Atlas. Read the introduction. Look at photo A. What was Martin Luther’s occupation?

2. Read through the primary source found at the end of this lesson. Read the Historical
Context. E“

a. What was Luther on trial for?

b. Who was judging his trial? e »&

c. What was the penalty if he was found guilty? &
d. How could this situation affect Luther’s testimony at th. ‘

Evidence of Point of View

3. The words a person chooses can indi
testimony. Look for examples of
Find phrases that have positi

Vlew Read through Luther’s
e words often stir up emotions.
d negative connotations.

tati

a. One phrase with ta

Why did LQ* thﬁ@e
Vs ith o e connotation:
\khd Luth se this phrase?

metimes a person includes facts, details, and quotations to help make a point.

oe a. Luther used quotations from the Bible in his defense. What was one?

b. Did that quotation help his case? Why or why not?

5. An author may aveoid facts or details that could hurt his case. What did Luther neglect
to include in his testimony?

6. What was Luther’s purpose or point of view in his testimony?
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PRIMARY SOURCES

M artin Luther’s Defense

Date M April 18, 1521
Place M Worms, Holy Roman Empire (Germany)
Type of Source M Speech (original in German)
Author B Martin Luther
Historical Context W

In 1520 the pope condemned Martin Luther and his writings in a public letter

called a papal bull, instructing the new emperor, Charles V, to execute Luther.
Luther’s own prince, Frederick Ill of Saxony, insisted that Luther could only be
tried by a German court. Charles agreed to hear the case. As a result, Luther

Luther, but Frederick hid him before he could be arrested. This account of t

went to the Imperial Diet (Parliament) to face his accusers. The Diet condemned&

hearing was written later by Luther himself.

\j\

Internal Context M The previous day Luther had been asked if the condemned writi is,

and if they were, if he would renounce the ideas in them. L

wrote the books but asked for a day to consider how to r

your work? Or to retract anything contained in them? . . .

A
'OPrin“O

Dr. Johann Eck: Do you wish to defend the books which are recoir‘

Dr. Martin Luther: Most Serene Lord Emperor, Most Ill
Most Gracious Lords—I this day appear before yo
according to your command, and I beseech togrant a
hearing to my plea, which, I trust, will of ju
if through my inexperience I negle i oper titles or
in any way offend against the &t of t my manners or

behavior, be kind enough t ive me, I b irice I am a man who has
spent his life not in in Is of a monastery; a man who

umili

truth; and

O a

can say of him is'day I have thought and written

is, t
in simplicity o , solely view to the glory of God and the pure
Christ's @ful eople.

instructi
ions wer

o

terday put to me by his imperial majesty; the
\ , whether I was the author of the books whose titles were read; the
Q? second, whether I wished to revoke or defend the doctrine I have taught.

I answered the first, and I adhere to that answer.

Your Imperial Majesty and Your Lordships: I ask you to observe that my
books are not all of the same kind.

There are some in which I have dealt with piety in faith and morals with
such simplicity and so agreeably with the Gospels that my adversaries
themselves are compelled to admit them useful, harmless, and clearly
worth reading by a Christian. Even the Bull, harsh and cruel though it
is, makes some of my books harmless, although it condemns them also,
by a judgment downright monstrous. If I should begin to recant here,
what, I beseech you, would I be doing but condemning alone among
mortals, that truth which is admitted by friends and foes alike, in an
unaided struggle against universal consent?
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he itted he
d to the second.

Johann Eck

ohann Eck had been
iendly with Luther

efore 1517 but soon
after became Luther’s
strongest opponent. In
1520, Eck convinced the
pope to issue the bull
condemning Luther’s
writings. At the Imperial
Diet he served as the
main examiner.

cells
rooms in a monastery
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Martin Luther’s Defense

The second kind consists in those writings leveled against the papacy
and the doctrine of the papists, as against those who by their wicked
doctrines and precedents have laid waste Christendom by doing harm
to the souls and the bodies of men. No one can either deny or conceal
this, for universal experience and world-wide grievances are witnesses to
the fact that through the Pope's laws and through man-made teachings
the consciences of the faithful have been most pitifully ensnared,
troubled, and racked in torment, and also that their goods and
possessions have been devoured (especially amongst this famous
German nation) by unbelievable tyranny, and are to this day being
devoured without end in shameful fashion; and that thought they
themselves by their own laws take care to provide that the Pope's laws
and doctrines which are contrary to the Gospel or the teachings of the
Fathers are to be considered as erroneous and reprobate. If then I
recant these, the only effect will be to add strength to such tyranny, to
open not the windows but the main doors to such blasphemy, whic

thereupon stalk farther and more widely than it has hitherto d hristianity

The third kind consists of those books which I have writterfag t O an tyranny

private individuals, so-called; against those, that is Ve exer Luther is referring to the
. rule of the pope over

themselves in defense of the Roman tyranny and t ove Christians.

that piety which I have taught. I confess that ve'bee sh Annas

against them than befits my religious my ionl. For I do One of the high priests

not make myself out to be any ki contending who condemned Jesus

about my conduct but about,C buffet

power to recant them, bgca

i doc 1t is not in my
t rey& ould give that tyranny

and blasphemy an C to lo r those whom I defend and to

rage against G mo y than ever.

Howeve celam a n ot God, I cannot provide my writings

wit T defe that which my Lord Jesus Christ provided
aching. Wh e had been interrogated concerning His

ing before Annas and had received a buffet from a servant, He
said: "If I have spoken evil, bear witness of the evil." If the Lord Himself,
who knew that He could not err, did not refuse to listen to witness
against His teaching, even from a worthless slave, how much more ought
I, scum that I am, capable of naught but error, to seek and to wait for
any who may wish to bear witness against my teaching.

And so, through the mercy of God, I ask Your Imperial Majesty, and Your
Mlustrious Lordships, or anyone of any degree, to defeat them by the
writings of the Prophets or by the Gospels; for I shall be most ready, if I
be better instructed, to recant any error, and I shall be the first in
casting my writings into the fire. I have been reminded of the
dissensions which my teaching engenders. I can only answer in the
words of our Lord. 'I came not to bring peace but a sword.' If our God is
so severe, let us beware less we release a deluge of wars, lest the reign of
our noble youth, Charles, be inauspicious. Take warning from the
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papacy
the institutions
surrounding the pope

papists
an insulting name used

to describe defenders of
the pope or the Catholic

Church.

Christendom
all Christians

German nation
“Germany” or “ ‘
nation” refe 0
count rment
but t an-

speal gions of
e.
o e Fathers

early scholars of

punch or hit. Luther is
referring to John
18:21-22.

A
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Martin Luther’s Defense

Dr.

o«

examples of Pharaoh, the King of Babylon, and the kings of Israel.
God is who confounds the wise. I must walk in the fear of the Lord. I
say this not to chide but because I cannot escape my duty to my
Germans. I commend myself to your Majesty. May you not suffer my
adversaries to make you ill disposed to me without cause. I have
spoken.

. Eck: Martin, you have not sufficiently distinguished your works. The

earlier were bad and the latter worse. Your plea to be heard from the
Scripture is the one always made by heretics. You do nothing but
renew the errors of Wyclif and Hus. How will the Jews, how will the
Turks, exult to hear Christians discussing whether they have been
wrong all these years! Martin, how can you assume that you are the
only one to understand the sense of Scripture? Would you put your
judgment above that of so many famous men and claim that you know
more than they all? You have no right to call into question the most
orthodox faith, instituted by Christ the perfect lawgiver, procla1
throughout the world by the apostles, sealed by the red bloo
confirmed by the sacred councils, defended by the C 1ch
our fathers believed until death and gave us as an

which now we are forbidden by the pope and the e to
there be no end of debate. I ask you, Ma n
without horns—do you or do you no te y d the

errors which they contain?

Luther: Your Imperial Maj S demand a simple

answer. Here it is, plad less I am [convinced] of
Crip 1 §(s ce I put no trust in the
u

error by the testi
unsupported y of Po ncils, since it is plain that they

have o rre and o o radleted themselves) by manifest
tand ed] by the Scriptures to which I have
d, and my cofiscience is taken captive by God's word, I cannot

w111 not recant anything, for to act against our conscience is neither
safe for us, nor open to us.

On this I take my stand. I can do no other. God help me.
Amen.

Source: “Martin Luther’s Account of the Hearing at Worms,” Famous Trials: The Trial of
Martin Luther, 2010, [http://law2.umkc.edu/faculty/projects/ftrials/luther/wormsexcerpts.
html] (May 24, 2011).
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Pharaoh, the King of
Babylon, and the
kings of Israel

kcings from the Bible who
were warned to obey
God and suffered
disaster when they did

not

heretics

teachers and believers in
false doctrine “
Wyclif and Hu

foun i
er death, and after
corpse and books
OO urned.

an Hus was a Czech
ormer who was

ecuted as

a heretic by

the Catholic Church in

1415.

Both men preached ideas
similar to Luther’s.

Turks

“Turks” was the common
name for all Muslims.

orthodox

true. In this case,
“orthodox* does not refer
to the eastern churches.

without horns
without adding extra

words
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Literacy Lesson

World History 1 1 a

Name

Write Arguments

An argument is a chance to consider two sides of an issue and to support one with evidence.

Identify Claims

1. Turn to page 109 of the Atlas. Read the quotation from Voltaire: “All men are by nature
Sree.” It will be one claim in this lesson’s argument. (In this case, assume “men” refers to
both males and females of all ages.)

a. Skim the chapter from Candide, found at the end of this lesson. Find the quotation
above. Who said it?

b. Were all people in El Dorado free?

2. Think about Voltaire’s claim. Do you agree or disagree with it?

a. If you agree, write Voltaire’s quotation on the chart below, in the &m row. If
not, write it in the “Opposing claim” row. o

b. Add the opposite claim in the other row. ‘\ E

Find Evidence
3. Evidence is a reason the claim is true. Find t@es ov“e to support your claim.
a. In the Atlas, look for examples tho @e or not free. Begin with pages
14, 36, 78, 92, 94, and 96-9 ?
b. Add the best evidenc$“go t@ below.
o

oQ First piece of evidence

to support your claim

Second piece of evidence
to support your claim
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Candide

Date H

Place H

Type of Source W
Author R

Historical Context H

Internal Context Wl

PRIMARY SOURCES

1759

written in Geneva, Switzerland; published in Paris

Novel, satire, comedy (original in French)

Voltaire (pen name of Francois Marie Arouet)

While Voltaire wrote novels, plays, and poems, he also is considered an

Enlightenment philosopher. He was imprisoned in the Bastille and briefly went
into exile in Great Britain for his political views.

nonstop, life-threatening misadventures that befall Candide, a romantic young

man recently evicted from his childhood home. He was forced to fight in a
and travels to Holland, Portugal, Argentina, and Paraguay before wan

Candide is a commentary on the religion and politics of the time. It chronicles the “

\

into El Dorado, a utopia in the mountains of Peru. Later he trave“

Suriname, France, England, and Constantinople.

Chapter 18—What They Saw in the Country of El Da&

pebbles and sand, which we call g¢

Twenty beautiful young ins iti eivéd Candide and Cacambo on
their alighting from t , con tHem to the bath and clad them
in robes woven of Q 0 ofh irds; after which they were

introduced bygthe gréat offi of the crown of both sexes to the King's
apartm, tw%n NQQ musicians, each file consisting of a
thoﬁ greeable to custom of the country.
Q‘ hey drew near to the presence-chamber, Cacambo asked one of the
fficers in what manner they were to pay their obeisance to His Majesty;
whether it was the custom to fall upon their knees, or to prostrate
themselves upon the ground; whether they were to put their hands upon

their heads, or behind their backs; whether they were to lick the dust off the
floor; in short, what was the ceremony usual on such occasions.

"The custom," said the great officer, "is to embrace the King and kiss him on
each cheek."

Candide and Cacambo accordingly threw their arms round His Majesty's
neck, who received them in the most gracious manner imaginable, and very
politely asked them to sup with him.

While supper was preparing, orders were given to show them the city, where
they saw public structures that reared their lofty heads to the clouds; the
marketplaces decorated with a thousand columns; fountains of spring
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Cacambo

andide’s servant and
in lesc eling companion

sheep flew

In this fantasy, it is
difficult to know if the
sheep actually flew in
the air or just traveled
quickly.

conceive
understand
prodigious
enormous
alighting
getting down

agreeable
suitable

presence-chamber
room where a king
receives his guests

obeisance
respects

sup
dine, eat
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PRIMARY SOURCES

Candide

water, besides others of rose water, and of liquors drawn from the
sugarcane, incessantly flowing in the great squares, which were paved with
a kind of precious stones that emitted an odor like that of cloves and
cinnamon.

Candide asked to see the High Court of justice, the Parliament; but was
answered that they had none in that country, being utter strangers to
lawsuits. He then inquired if they had any prisons; they replied none. But
what gave him at once the greatest surprise and pleasure was the Palace of
Sciences, where he saw a gallery two thousand feet long, filled with the
various apparatus in mathematics and natural philosophy.

After having spent the whole afternoon in seeing only about the thousandth
part of the city, they were brought back to the King's palace. Candide sat
down at the table with His Majesty, his valet Cacambo, and several ladies of
the court. Never was entertainment more elegant, nor could any one
possibly show more wit than His Majesty displayed while they were at
supper. Cacambo explained all the King's bons mots to Candide, and
although they were translated, they still appeared to be bons mots
the things that surprised Candide, this was not the least

They spent a whole month in this hospitable place, du h ti

Candide was continually saying to Cacambo, "I o %nd Q
that the castle where I was born is a mere ngt om t e
place where we now are; but still Miss
yourself have doubtless some fair o

remain here we shall only be a
world with only a dozen of she
1

country, we shall be ncﬁ al
need to stand in a nqui
Cunegund." ‘

perfec

gure in their
their travels, was so powerful in our two wanderers that they

d you
you sigh. If we
e return to our own
oa with the pebbles of this
g in Europe; we shall no longer
d we may easily recover Miss

eable to Cacambo. A fondness for roving, for
country, and for boasting of what they had

eesolved to be no longer happy; and demanded permission of the King to

quit the country.

"You are about to do a rash and silly action," said the King. "I am sensible
my kingdom is an inconsiderable spot; but when people are tolerably at
their ease in any place, I should think it would be to their interest to remain
there. Most assuredly, I have no right to detain you, or any strangers,
against your wills; this is an act of tyranny to which our manners and our
laws are equally repugnant. All men are by nature free; you have therefore
an undoubted liberty to depart whenever you please, but you will have many
and great difficulties to encounter in passing the frontiers. It is impossible to
ascend that rapid river which runs under high and vaulted rocks, and by
which you were conveyed hither by a kind of miracle. The mountains by
which my kingdom are hemmed in on all sides, are ten thousand feet high,
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liquors
Juice

natural philosophy
the study of nature and
the universe

bons mots
clever sayings

own
admit

Miss Cunegund 6
Candide’s cousin
girlfriend, who e

leave in B

Inqui
le ged with
g religious heretics
ten non-Christians).

Candlde had killed the

and Inquisitor in
on to free Miss
O egund. The

Inquisition lasted into
the 1800s in Portugal.

figure

favorable impression

rash
hasty, not well thought
out

tyranny
oppression

repugnant
offensive

hemmed in
surrounded
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Candide

and perfectly perpendicular; they are above ten leagues across, and the
descent from them is one continued precipice.

"However, since you are determined to leave us, I will immediately give
orders to the superintendent of my carriages to cause one to be made that
will convey you very safely. When they have conducted you to the back of
the mountains, nobody can attend you farther; for my subjects have made a
vow never to quit the kingdom, and they are too prudent to break it. Ask me
whatever else you please."

"All we shall ask of Your Majesty," said Cacambo, "is only a few sheep laden
with provisions, pebbles, and the clay of your country."

The King smiled at the request and said, "I cannot imagine what pleasure
you Europeans find in our yellow clay; but take away as much of it as you

will, and much good may it do you."

He immediately gave orders to his engineers to make a machine to hois
these two extraordinary men out of the kingdom. Three thousand
machinists went to work and finished it in about fifteen days,
cost more than twenty millions sterling of that country's

and Cacambo were placed on this machine, and they

large red sheep, bridled and saddled, to ride upo
other side of the mountains; twenty others to
provisions; thirty laden with presents of
country, and fifty with gold, diamon
at parting with our two adventuser
cordiality.

It was a curious si%*k th riof their setting off, and the
h

ingenious method they eir sheep were hoisted to the top of

ingh The machi and engineers took leave of them as soon as
ed theé ace of safety, and Candide was wholly

th the thoughts of presenting his sheep to Miss Cunegund.

o
@I‘« cried he, "thanks to Heaven, we have more than sufficient to pay the
overnor of Buenos Ayres for Miss Cunegund, if she is redeemable. Let us
make the best of our way to Cayenne, where we will take shipping and then
we may at leisure think of what kingdom we shall purchase with our riches."

3G
e
su arrying

as ious in the
er jous stones. The King,

h
raced h the greatest

Source: Voltaire, Candide, n.d., [http:/www.literature.org/authors/voltaire/candide
/chapter_18.html] (5/19/11).

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com

358

ten leagues
a distance of about 30
miles

cause
bring about, have

sterling
a unit of currency

sumpters
pack animals

Governor of Bue “
Ayres

tgmal s Cunegund

emable
r sale, available.
Cacambo did manage to

ee Miss Cunegund.
wever, the two were

n captured by a
pirate and shipped to
the Ottoman Empire.

Cayenne
capital of French Guiana
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Name

Literacy Lesson

Write Arguments

Write a Draft

4. Look at the diagram to the right. It shows one way to write an
argument. Also read the steps below.

a. Start by naming and describing the issue freedom.
b. State your claim and the opposing claim.

c. Describe your first piece of evidence.

d. Describe your second piece of evidence.

e. End with a concluding statement that reinforces why your
claim is the best or most logical.

5. Write your first draft. Follow the steps above. Don’t worry if it o

isn’t perfect. Just try to get your ideas down on paper.
Polish Your Argument ‘

ca
Xam

? Concludin:
6. Read your draft. Look for sections that are uncl ?e O S tatementg
that is weak. Rewrite the unclear text. Repla§ lv

evidence with stronger evidence, or add fagts,
quotations to strengthen it.

World History 1 1 b

Issue

.

Your Claim and
Opposing Claim

Evidence #2

in your argument to add relationship

7. Relationship words help sh onne@ between claims, opposing claims, or
evidence. Look at the lis denti S
words or phrases.
Relationshi an
also v @de in contrast
v o sequently on the other hand
esult however similarly

?\q;ccuse in addition therefore

8. Trade papers with a partner. Review his or her draft. Identify sections that you don’t

understand. Suggest ways to make the argument stronger.

9. Review your partner’s comments about your paper. Revise your draft. Check spelling and

punctuation.
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Literacy Lesson

World History 12

Conduct a Research Project

In this lesson, you'll explore a research question using maps, graphs, and text.

Name

1. The research question you'll explore today is How did revolution change Europe? Start
by choosing a revolution—either the French Revolution or Industrial Revolution. Write
your choice in the center of the graphic organizer below.

2. If you chose the French Revolution, use the following pages from the Atlas to gather
information. Add any helpful information to the graphic organizer below.
J page 114: introduction; photo B; map C

e  page 119: time line C “
3. If you chose the Industrial Revolution, use the following pages from the Atlas to ga
information. Add any helpful information to the graphic organizer below.
. pages 116-117: introduction; maps A, B, and E; graph D, History @n
. pages 107, 123: “Top 10 Cities” charts, compare the size of Logdo
. What is one

4. When you research a topic, you may find yourself asking more q
question you now have about revolution? \

Changes It Introduced 06 ioSd‘ in Europe It Reached

Revolution
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Literacy Lesson

World History 13
Describe Structure: Sequential

Pages in this Atlas are organized in several ways: to show sequence, to compare, and to show
cause and effect.

1. Turn to pages 112-113 of the Atlas. Read the title and the introduction.

Name

a. Which type of structure does this introduction use?

b. Read the caption for map C, “Independence in South America.”
Which type of structure does this text use?

2. Time lines are a great tool for looking at sequence. Today you’ll chart resistance to “
imperialism throughout Unit 9 on the “Resisting Imperialism” time line below. l\

a. Begin by adding the American Revolution from the Unit 9 time line on @ -113.

b. Now use the following maps to add more events to the time line.
. page 112, map A add 1 country that gained its inde
. page 113, map C  add 3 countries that gained th& endence
J page 122, map B add 2 rebellions 0}

. page 125, map E  add 2 major anti—im“' S@Oe

¢®°

1825 1850 1875 1900

OQQ 1775 1800

3. Use your time line to compare. Highlight events that occurred in the Western Hemisphere
in one color and in the Eastern Hemisphere in another. What pattern do you see?
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Literacy Lesson

Name
World History 14

Determine Central Ideas

In nonfiction, the central idea is the most important point or message of the reading.

Of a Primary Source

1. Read through the primary source found at the end of this lesson. U.S. President
Woodrow Wilson wrote this document eleven months before World War I ended.

a. The opening paragraph often introduces the central idea. Read the paragraph. Write
down a key point from it that might be the central idea of the document.

b. Now look at each of Wilson’s points. Write a brief summary of each. (See sa ﬁ\

Point Brief Summary of Point
I Open peace negotiations
II
111
IV

Q\G v

o c. Review your brief summaries. Then look back at the key point you identified from
the opening paragraph. Does it work as your central idea? If not, write a new one.

Of a Secondary Source

2. Turn to pages 128-129 of the Atlas. Read the title and the introduction. Then look at
map D, “New Countries and New Territories.” Does your central idea from step 1c work
for this map too? If not, write a new central idea for this map.

Nystrom

Reproduce for classroom use only. © 2020 Social Studies School Service. www.socialstudies.com 3 62



PRIMARY SOURCES

F ourteen Points

Date M January 8, 1918
Place M Washington, D.C., United States
Type of Source M Speech
Author B U.S. President Woodrow Wilson
Historical Context B Even after the United States declared war on Germany in April 1917, President
Wilson continued to press for “peace without victory.” The Fourteen Points were
Wilson's vision for the world after World War I. They pointed to a world where
democracy, national self-determination, collective security, and open discussion
would replace the secret diplomacy of the past. The German government
rejected them in January. However, after defeat and revolution, the new 6
German government hoped for peace along the lines of the Fourteen Pgj
1919 peace treaty rejected most of the the Fourteen Points. Many of t
presented in Wilson’s Points are now central to world politics.

‘\o quick

gf hic aenants

ssibl treaties, agreements
to

touched us to the quick and made the life of our own
unless they were corrected and the world secured onc
recurrence. What we demand in this war, the

national armaments
a nation’s weaponry

ourselves. It is that the world be made fit ing@mnd particularly domestic safety
that it be made safe for every peace- 1 10n our own, Ziiggrtg (‘1"{ ;hzo’;itliél’g;i
wishes to live its own life, deter 8, be assured of

justice and fair dealing by e o eop orld as against force

and selfish aggressmn ople orld are in effect partners in

this interest, and f ery clearly that unless justice be

done to other it wi 6 . The programme of the world's peace,

therefore, d that programme, the only possible
We see i this:

no private international understanding of any kind but diplomacy shall

?\ en covenants of peace, openly arrived at, after which there shall be
E proceed always frankly and in the public view.

II. Absolute freedom of navigation upon the seas, outside territorial
waters, alike in peace and in war, except as the seas may be closed in
whole or in part by international action for the enforcement of interna-
tional covenants.

III. The removal, so far as possible, of all economic barriers and the
establishment of an equality of trade conditions among all the nations
consenting to the peace and associating themselves for its
maintenance.

IV. Adequate guarantees given and taken that national armaments will be
reduced to the lowest point consistent with domestic safety.

page 1 of 3
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PRIMARY SOURCES
Fourteen Points

V. A free, open-minded, and absolutely impartial adjustment of all questions affecting
colonial claims, based upon a strict observance of the principle that in Russia
det ining all such questions of sovereignty the interests of the Two months before
etermining a gnty Wilson'’s speech the
populations concerned must have equal weight with the equitable Bolsheviks seized
claims of the government whose title is to be determined. control of Petrograd (St.
Petersburg) and
VI. The evacuation of all Russian territory and such a settlement of all Moscow. Nationalities
questions affecting Russia as will secure the best and freest like the Poles and Finns
. . . . were breaking away,
cooperation of the other nations of the world in obtaining for her an and the Bolshevik
unhampered and unembarrassed opportunity for the independent government signed a “
determination of her own political development and national policy and peace treaty with
. . . . Germany surre
assure her a sincere welcome into the society of free nations under sizeable

institutions of her own choosing; and, more than a welcome, assistance Euro,
also of every kind that she may need and may herself desire. The e assed
treatment accorded Russia by her sister nations in the months to come @ﬂ enced

will be the acid test of their good will, of their comprehension of he cid test
needs as distinguished from their own interests, and of their in most convincing test
and unselfish sympathy. 71

e year of the Franco-
Prussian War. The
Prussian/German
victory resulted in the
annexation of part of
eastern France.

VII. Belgium, the whole world will agree, must be evacu
without any attempt to limit the freedom Wthh s
with all other free nations. No other smgle
serve to restore confidence among the the
have themselves set and determ1

Alsace-Lorraine

relations with one another is he the whole structure g
L 1. - . Two wealthy provinces

and validity of internatio fore (S along the Rhine River
VIII. All French territo e fr the invaded portions restored, ?‘zze;fgezgtgiﬂ#gg Y

and the wron ssia in 1871 in the matter of been a source of

Alsace- ettled the peace of the world for nearly tremendous anger in

fift oul ed in order that peace may once more be France.

ure in th erest of all.

eadjustment of the frontiers of Italy should be effected along clearly

Q? recognizable lines of nationality.

X. The peoples of Austria-Hungary, whose place among the nations we
wish to see safeguarded and assured, should be accorded the freest
opportunity of autonomous development.

XI. Rumania, Serbia, and Montenegro should be evacuated; occupied
territories restored; Serbia accorded free and secure access to the sea;
and the relations of the several Balkan states to one another
determined by friendly counsel along historically established lines of
allegiance and nationality; and international guarantees of the political
and economic independence and territorial integrity of the several
Balkan states should be entered into.
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PRIMARY SOURCES
Fourteen Points

XII. The Turkish portions of the present Ottoman Empire should be undoubted
assured a secure sovereignty, but the other nationalities which are now absolute
under Turkish rule should be assured an undoubted security of life unmolested
and an absolutely unmolested opportunity of autonomous undisturbed
development, and the Dardanelles should be permanently opened as a Dardanelles
free passage to the ships and commerce of all nations under interna- the southern end of the
tional guarantees. waterway connecting
the Black Sea to the
XIII. An independent Polish state should be erected which should include Ir\gg;feerr:laen:gntseea' The
the territories inhabited by indisputably Polish populations, which Bosphorous, was “
should be assured a free and secure access to the sea, and whose probably left out 6
political and economic independence and territorial integrity should be ?g;‘ilt‘éfi)the d\
guaranteed by international covenant. besi
XIV. A general association of nations must be formed under specific '@
covenants for the purpose of affording mutual guarantees of political s
independence and territorial integrity to great and small states al{\
Source: Woodrow Wilson, “President Woodrow Wilson’s 14 Points (1918),” Our Documents,
n.d., [http:/www.ourdocuments.gov/doc.php?doc=62&page=transcript] (May 12, 2011).
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Literacy Lesson

Name
World History 1 5

Gather Relevant Information

When you gather information for a research paper, there are a number of things to keep in mind.

Identify Relevant Information
1. Turn to pages 132-133 of the Atlas. Read the title and the introduction. Also look at the

map, graphs, photo, and History Question.
Avoid Plagiarism 6
2. Do not copy sentences or paragraphs from a book or online resourc into your

paper and pretend that you wrote them. Doing so is one kind @1 ism. When you
take notes, put them in your own words.

Take notes only on information that relates to your topic. Let’s say you are writing a
paper on the Holocaust. Write two notes from the information on page 132.

Credit Sources q
3. When you use information from another sour} i that source credit.

Sometimes you find a great quotation o nt t d like to use as is. You
can do that if you put it in quotat1 ani

e source. Below, circle the

quotation marks. Draw a box s'hame and underline the source.

According to Holocaust h|s book Quenched Steel: The Story of an Escape
from Treblinka, " ns orpse e strewn on the platform and along the tracks—evidently
persons murde% Vi |dst shouting and blows of rifle butts we were ordered

to load the nto k& . We worked on the run, without a moment's rest. Those who

couldgnot r r wh 0o slowly were beaten with rifle butts.”

Q€\°\> o°
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