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Self-Regulation Strategies

In the context of online education, self-regulation refers to students' ability to "manage their own
learning processes" in an online learning environment without in-person teacher support.?Students
should set personal goals at the outset of an online learning experience and review the progress
made toward these goals at the end of the experience.?
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. . learning environments use the self-
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Source: European Journal of Contemporary Education® .
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Research examining successful online charter schools finds that students in an online learning
environment benefit from intensive teacher support to develop self-regulation skills and ensure
accountability for online learning.” Teachers should provide the following online learning supports:

e Directinstruction in study habits and effective online learning strategies,®
e Clearly communicated expectations for engagement and participation,? and

e Explicit instruction in metacognitive strategies and instructional scaffolds to support the use
of these strategies, !

Emotional Self-Regulation

Emotional regulation is a core social-emotional Additional Resource

learning (SEL) competency that allows students to The Collaborative for Academic, Social, and Emotional
prevent, avoid, reduce, initiate, sustain, and Learning (CASEL) has developed a compendium of resources
enhance their experiences with specific emotions to | focused specifically on providing social and emotional
prevent inappropriate emotional reactions that support to students during the COVID-19 outbreak.
hinder learning.® Because emotion plays an
essential role in learning, teachers in an online environment need to provide support for students'
emotional self-regulation.!?

Teachers can support emotional self-regulation through
coaching and scaffolding that supports students in
identifying appropriate ways to respond to emotions. For What feels right in this situation?
example, teachers can coach students to use the reflective
questions shown opposite when deciding how to react to their

. ! X . :
emotions. What is a productive reaction?

Source: Decision Education Foundation?®®

What are my options?

How will my reaction affect me and others?

Peer Collaboration and Supports

Schools can use collaborative online learning activities to promote self-regulation and
engagement in online coursework.® Online courses should include structures and policies that
require students to collaborate with each other and with teachers. Teachers can use the strategies
listed in the figure below to build a sense of community and encourage collaboration in an online
learning environment. Hanover Research's toolkit titled Planning and Delivering Online Instruction
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for K-12 Students During COVID-19 School Closures includes links to technology resources and
platforms teachers can use to facilitate collaboration among students in an online learning
environment.

Community-Building Strategies for Online Learning

STRATEGY EXAMPLES

=  Encourage use of bold, underline, and emoticons in appropriate ways
=  Use announcements to praise and motivate students
=  Buildinaudio and video where possible

Affective
Association

Community = Encourage positive social interaction through social spaces

Cohesion =  Focus early on students and instructors getting to know each other
Interaction =  Seek out websites, applications, blogs, and other online tools to support instruction
Intensity =  Find social tools that make it easier for you to communicate with your students
Knowledgeand =  Design assignments that ask students to make connections with other aspects of their lives
Experience =  Model ways to engage with the content of the course through a variety of online tools
Instructor = Create synthesis responses making explicit connections to student posts

Involvement = Note common areas for improvement and tailor individual feedback based on these commonalities
Source: Learning & Leading with Technology

Teachers can promote collaboration by setting up online discussion boards where students can
reflect on their learning and receive feedback from peers and teachers.’® Participating in discussion
boards ensures that students actively engage with course content rather than passively observing
instruction.?” Teachers should take care to provide support for effective collaboration, as
ineffective collaborationin anonline environment canincrease frustration. Teachers should provide
explicit instruction on both the social skills needed for effective collaboration in general and
expectations for specific collaborative activities at the outset of the learning experiences.?®

Collaborative activities may be particularly important for schools making unplanned transitions to
online learning as a result of the COVID-19 outbreak. According to the California Department of
Education (CDE), collaborative work in small groups can help students maintain relationships with
classmates during remote learning. The CDE recommends that teachers assign students to provide
feedback on one another's work in small groups to support continuity and ensure equitable
participation in learning activities.?! Peer review strategies in which students review and provide
feedback on one another's work helps ensure that students engage constructively with online
learning assignments. Teachers should provide incentives, such as online tokens or points, to
encourage students to provide peer feedback.??

Motivation

Students must be motivated to
persist in online learning to apply
self-regulation skills.?* Teachers
can increase motivation by Encouraging students to keep working when feeling unsuccessful
connecting instruction to students'
interests.? Teachers can also use
the strategies listed in the figure to
the right to monitor students' Source:Journal of Online Learning Research?®
performance in online courses and provide motivation as needed.

Checking on progress and reminding students to keep working and stay on schedule

Encouraging and praising students for stayingengaged in the course

Regularly checking student grades and providing praise and encouragement as needed

The American Psychological Association (APA) recommends that teachers provide students with an
age-appropriate degree of choice in learning activities to support motivation and develop self-
regulation skills. Research finds that choice in learning activities develops intrinsic motivation and
self-efficacy in students across grade levels.?® Hanover Research's Virtual Instruction and
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Personalized Learning Infobrief provides additional information on strategies to promote student
choice in an online learning environment. In addition to providing choice, the APA recommends the
following strategies to support motivation in both online and in-person learning environments:?

e Set clear performance standards from the start,

e Help students develop a sense of ownership over the learning process,
e Provide feedback to students, and

e Encourage students to assess their own learning progress.

Responsive Provide a timely response to student questions As seen in the table to
Effective Offer specific comments aligned to the assignment's objectives the left, the Michigan
Positive Use words that give off a positive connotation Virtual Learning
Learning Include suggestions for how the assignment can be improved Research Institute's

You Make it personal and not just a standard response (MVLRI) Teacher Guide

Source: Michigan Virtual Learning Research Institute?® to Online Learning

recommends that teachers use assessment and feedback to motivate students in online courses. %
Feedback should address individual students' performance over time, rather than comparing
students to one another to promote mastery goal setting rather than performance goal setting.
Focusing on mastery rather than performance goals improves students' emotional well-being and
enjoyment of learning and reduces boredom and anger.®® Feedback should also reflect authentic
assessment strategies to promote student engagement. For example, teachers can have students
deliver online presentations to demonstrate their learning to the teacher and their peers.3!
Depending on the availability of technology resources, teachers can also assign students to produce
videos demonstrating their knowledge of course content.3?

In addition to feedback on specific assignments and learning activities, teachers can motivate
students through individual encouragement and redirection. Teachers can encourage students who
are performing strongly through individual phone calls or emails or by highlighting quality student
work in a weekly announcement to the class. If students are failing to make progress or engage with
the online course, teachers should reach out to individual students to redirect their work.®
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