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1.Introduction
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I like going to playgrounds that’s
where I meet up with my friends or
make new friends.
I like where I live as there’s lots to
do – it’s easy to get to parks, pools
and shops.
(children, aged 8–16 years)
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I would plan a housing estate and make
sure that it’s child-friendly, there’s fences,
if little kids are playing tips they don’t run out into the road,
parks so they have something to do
and they are not being naughty and it’s easier for the parents,
and bike tracks and walking places and
activities you can do there.
(child, aged 11 years)
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The built environment is everything around us that humans
have constructed. It includes buildings, physical features and
spaces where people play, learn, work and live.
Schools, homes, parks, landscaped areas, shopping centres,
transport infrastructure, recreational and community facilities
are all part of the built environment.
Children and young people, as members of our community,
are users of our built environment, with their own particular set
of wants and needs. It is important that their input to planning
be sought and heard.
Kids want to be social and interact with their peers and
the community. Kids also like spending time in natural
environments and being active. Facilities must be accessible
and allow them to pursue their interests safely.

I think the Government should
let everyone have their say about how
you want to make the neighbourhood.
We could draw how we wanted
it to be and send it.
(girl, aged 10)
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About this guide
Built for kids highlights how built environments are important to the well-being of children.
It provides information to help increase their participation in planning built environments so they
respond to their particular wants and needs.
It includes a child-friendly indicator framework, as well as case studies, that highlight how children and
young people have contributed to the development of the built environment in their community.

Built for kids can be used to:
• develop design guidelines or checklists for community projects
• develop innovative built environment projects
• renew or redevelop children’s environments
• assess development proposals
• influence strategic directions and planning provisions
• embed child-friendliness and children’s participation into community
processes and projects
• help with consulting with children and young people and the community.
For further reading, Appendix A provides an extensive list of where to find additional information and
resources relating to child-friendly built environments.
Appendix B lists references used to develop this guide.
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2.What are

child-friendly environments?

A good city is one in which children can grow and
develop to the extent of their powers; where they can build
their confidence and become actively engaged
in the world; yet be autonomous and capable of managing
their own affairs.1
A child-friendly built environment welcomes all children and young people and supports their needs.
It respects their rights as citizens to access community services and facilities and to participate in
community development processes.

4kids

A child-friendly built environment requires a commitment to fully implement the UN Convention on the
Rights of the Child (1989). A child-friendly built environment supports the right of every young person
under the age of 18 years to:

• influence decisions about their environment
• express their opinion on the environment they want
• participate in family, community and social life
• receive basic services such as health care, education and shelter

• drink safe water and have access to proper sanitation
• be protected from exploitation, violence and abuse
• walk safely in the streets on their own
• meet friends and play
• have green spaces for plants and animals
• live in an unpolluted environment
• participate in cultural and social events
• be an equal citizen of their community with
access to every service, regardless of ethnic
The Child-friendly Cities Initiative website provides more
information and resources about the importance of child-friendly
built environments and the steps required to create them:
www.childfriendlycities.org/about/index.htm
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3.Why we need

child-friendly environments
The rights of children and young people in society and the importance of providing environments that
support their well-being has been understood for several decades:
• In 1989 the United Nations’ Convention on the Rights of the Child became the first legally binding
international instrument that recognises that children have human rights, which are often different
to adult needs.
The

Convention advocates children’s right to have access to basic protection, services and
amenities to support their well-being and development. It also advocates their right to be included
in processes of governance and decision-making which affect their lives.
• In 1996 the UN Conference on Human Settlements (‘Habitat II’) declared that the well-being of
children is the ultimate indicator of a healthy habitat, a democratic society and of
good governance.3

4kids

•U
 NICEF responded by launching its Child-friendly Cities Initiative the same year. This advocates
new approaches to governance and urban management that promotes the rights of children and
young people.4

Increasing urbanisation means competition for resources and space and makes daily living in cities
and towns more complex. This affects the availability of space for children and young people in
communities. This in turn affects their patterns of play and interaction with their environment, as well as
the health and complexity of the environment they live in.
As citizens of their communities, children and young people have a right to participate in community
development processes. Their involvement will improve the capacity of environments to support their
needs. Communities which are healthy and welcoming for children and young people are healthy and
welcoming for all.
The built environment has a dramatic impact on the development of children, their quality of life and
experience of the world:

Aggression, poor socialisation, limited opportunities
for cognitive development, obesity, crime and
anti-social behaviour are just some of the social and health
consequences of poorly designed environments.5
The legacy of poorly designed environments may be felt for many generations.
Concerns over the quality of children’s environments, noise and pollution levels, threats
to children’s health and safety and the capacity of urban environments to nourish their
lives, are increasing. This includes concern over the diminishing opportunity
for life experiences as children and young people roam freely, explore wild
places, experience challenges and take risks.
It is important to understand, respect and support the unique needs of
children and young people in the built environment to support their well-being
and provide environments that nourish, protect and engage children as
they grow.
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4.How child-friendly

environments improve children’s well-being

Child-friendly environments can directly contribute to
children’s well-being.
Research completed by the Commission for Children and
Young People into children’s understanding of well-being6
identified three principal themes which underpin children’s
well-being and some of the ways the built environment may
contribute to these.

4kids
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Each principal theme and its two dimensions are
listed below. They form the basis of the child-friendly
indicators framework provided in this guide.
1. Agency:

Having agency or power to take independent action leading to some control and capacity to act
independently in everyday life.
The built environment can contribute to children’s experience of agency by:

1. E
 nabling children to independently access
a diverse range of community services and
activities suitable for children of all ages,
abilities and cultural backgrounds.
2. Building the capacity for children to be
healthy and achieve competence by
engaging actively in their local community
environment.

2. Safety and security:

Having a sense of safety and security to be able to engage fully with life
and do the things that children and young people need to do.
The built environment can contribute to children’s experience of
safety and security by:

3. M
 aking community public places safer
for children.
4. Increasing the ability of children to feel
secure and connected within
their community.

3. Positive sense of self:
Having a positive sense of self, feeling you are a good person and being
recognised as such by those around you.
The built environment can contribute to children’s experience of having
a positive sense of self by:

5. C
 reating spaces that offer children a sense
of fun, welcome and support.
6. Increasing opportunities for children to access
green open spaces and natural areas for
emotional restoration and enjoyment.
14
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5.Questions
to ask

In this guide, creating a child-friendly environment means creating an
environment that supports children’s agency, security and sense of self and
addresses the six dimensions on page 14.
These six dimensions and their indicators are also listed in table form on
page 40. They provide tangible aspects of the built environment and processes
used to develop it. These should be considered in communities that aim to
meet the needs of children and young people. They are by no means a
definitive list.
Built environment projects are site-specific. The six dimensions and their
components can be used to assess the child-friendliness of a project or
planning process. Each situation is different and will influence how this
information can be used and how much it contributes to a project or process.
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Agency
1. Enabling children to independently access a
diverse range of community services and activities
suitable for children of all ages, abilities and cultural
backgrounds.
There are two components to this:
a) The range of available facilities and services:
What questions should I ask?
• What child-friendly services and activities are available within the community?
• What age range of children and young people do they cater for?
• Are they suitable for all children and young people (based on age, ability, gender
or cultural background)?
• Are they well used by children and young people?
• Do they correspond with what children and young people say they want?
• Are there obvious areas of need or omission?
• Can useful changes be made?

b) The capacity for children and young people’s independent access to facilities
What questions should I ask?
• Can children and young people independently access facilities and services by walking,
cycling or public transport?
• What obstacles in the environment restrict access to existing services and activities?
• What is the average walking, cycling or travelling time to most services and facilities
that children may want to use independently?
• Can this be improved?
What do children recommend?
• Do recommendations differ depending on children’s
age, gender, ability or cultural background?
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2. Building the capacity for children to be healthy and
achieve competence by engaging actively in their
local community environment.
There are two components to this:
a) Children and young people’s capacity for free movement within their
communities
What questions should I ask?
• How and to what extent can children and young people move independently within their
community to participate in community activities?
• What barriers to free movement do children and young people identify?
• How do children and young people think this can be improved?
• Are there additional services that can be provided to facilitate children’s ability to move
independently within their community?
• Do recommendations differ depending on children’s age, gender, ability or cultural background?

b) Children and young people’s capacity to be involved in community development
processes
What questions should I ask?
• To what extent can children become involved in decisions relating to the physical environment
of their community?
• What processes are in place to engage children and young people?
• How would children and young people like to become engaged in these processes?
• Do recommendations differ depending on children’s age, gender, ability or cultural background?
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Safety and security
3. Making community public places safer for children
This has two components:
a) Identifying what physical supports for child safety are present in the environment
What questions should I ask?
• What effective measures exist within the community?
Examples include traffic restriction and mitigation measures, location and volume of road
crossings and speed controls.
Are these sufficient?
• Do walking paths and cycle routes in the community correspond with children’s
desired movements?
• What physical supports for safety do children and young people value?
• How do children think safety measures in their environment can be improved?
• What is their idea of physical safety and a safe environment?
Does this differ depending on age, gender, ability or cultural background?

b) What additional strategies are in place to support physical safety
in the community?
What questions should I ask?
• What features such as shade, lighting or fencing are in place so children are free
from physical danger?
Do they reduce incidents and improve community perception (especially the perception
of children and young people)?
• What design elements are in the neighbourhood to ensure children’s safety and to support
adult passive surveillance in public places?
• What strategies do children identify as contributing to their
physical safety in their communities?
Are all these in place?
• Do recommendations differ depending on
children’s age, gender, ability or
cultural background?
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4. Increasing the ability of children to feel secure and
connected within their community
This has two components:
a) Design features that encourage children’s sense of community identity
What questions should I ask?
• What components of community life encourage children’s sense of identity?
• How can design contribute to children’s sense of community identity from their perspectives?
• What features already exist in the environment that children identify with as part of their sense
of place, community connectedness and ownership?
How can these be built on?
• What are children’s ideas of community connectedness?
What is it made up of?
How can it be supported in the environment?
How does this differ between children of different ages, genders, abilities and
cultural backgrounds?

b) The availability of safe and welcoming gathering places for children and young
people within the community
What questions should I ask?
• What gathering places are available in the community for children to spend time with friends,
family and the broader community?
• What are the gathering places in the community that children and young people value and why?
• What gathering places would children and young people like in their community?
• Do needs and patterns of use differ depending on children’s ages,
genders, abilities or cultural backgrounds?
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Positive sense of self
5. Creating spaces that offer children a sense of fun,
welcome and support
This has two components:
a) Creating spaces where children can experience fun, enjoyment, mastery
and success
What questions should I ask?
• What kinds of experiences within the community provide children and young people
with the opportunity for fun, enjoyment, mastery and success that they value?
• Where do children play and hang out in the community?
Why?
• What play areas and spaces for children’s play are available in the community?
• What other facilities would children and young people recommend the community
create for them?
Does this differ depending on their age, gender, abilities or cultural background?

b) Creating spaces which say to children and young people ‘you are welcome here’
which support their presence
What questions should I ask?
• What attributes of the environment say to children and young people ‘you are welcome here’?
Does this differ depending on their age, ability, gender or cultural background?
• How welcoming are public space areas for children and young people?
What do they think?
How can these areas be made more welcoming?
• Are public spaces supportive of the needs of children
and young people?
Do they invite them to stay or discourage them?
Why?
• What features would children and young
people add to the community environment to
make it more welcoming and supportive
of their presence?
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6. Increasing opportunities for children to access
green open space and natural areas for emotional
restoration and enjoyment
This has two components:
a) The availability of green open space and natural areas
What questions should I ask?
• What green open space and natural areas are available in the community?
• Which of these do children and young people use and value?
Why?
• Why do children and young people choose not to use other areas available?
• What environmental attributes need to be present to support children and young people’s
use of green and natural spaces from their perspectives?
• Do recommendations and patterns of use vary depending on their age, gender, ability
or cultural background?

b) The accessibility of green and natural spaces for children and young people
What questions should I ask?
• How accessible is green open space and natural areas for children and
young people in the community?
• What barriers to children’s and young people’s ability to access
these areas?

.
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• Do experiences and recommendations for change vary depending
on children’s age, gender, ability or cultural background?
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6.Involving children
in decision-making

One of the best ways to make built environments
child-friendly is to involve children and young
people in creating them.

• Grounding adult understanding and decisionmaking in the reality of children’s and young
people’s experience

Ideally, this begins with children and young people
participating in local government and community
processes to help set the agenda for community
development.

• Removing the need for assumptions by adults
about who children and young people are, what
they need and what they want

At the very least, children and young people
should be involved in community projects and
decision-making as they are developed and
designed.
The major benefits of involving children in
developing the built environment include:

• Recognising children’s right to participate in
community development processes as citizens
of their community
• Recognising the value of children and young
people’s contribution to community development
• Recognising that the knowledge and
experience of children and young people of their
environments differs from adults.

4kids
A 15 year old boy describing a section of his school playground
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Supporting participation of children and
young people

Expectations of children’s involvement and the
ways they will be involved must be clear:

Participating in decision-making is important to
the well-being of children and young people.
They enjoy being included in decision-making
processes. It contributes to their positive sense of
self, their sense of belonging in a community and
their interest in civic engagement.

• Adults adapt to kids’ way of working
Your organisation or team should make children
and young people feel comfortable, welcomed
and prepared for their involvement.

To make children and young people’s involvement
a positive experience for them and a project
consider:
•P
 articipation is part of an organisation’s culture
Your organisation or team needs to believe
in the importance of giving children and give
them a say in decisions. Otherwise children and
young people find it difficult to believe in the
process too.
•K
 ids have a place in decision-making
Your organisation or team and children and
young people should understand their different
roles in decision-making.
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• Strong relationships with kids
It’s important adults in your organisation or
team engage children and young people
genuinely and respectfully.
• Participation rewards kids and the organisation
Participation should be enjoyable, challenging,
fun and rewarding. Both children and your
organisation should benefit. Providing feedback
on children’s involvement and how it was used
is essential.8
For comprehensive resources on how to involve
children and young people, the Commission has
developed the TAKING PARTicipation Seriously
Kit, available online at: www.kids.nsw.gov.au/
kids/resources/participationkit.cfm
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Eight steps

to consulting with children
Here is an example of an eight step process used by a landscape architect who regularly designs play
environments with children:

Step 1:

Get up to date.

Read guidelines and books on children’s
consultation and participation.

Step 3:

The consultation session.

• Showing an aerial photo or site photos makes
a good start to a session. Ensure children know
the space you are talking about. Keep the
group cosy and close. Ask a lot of questions.
Write down what children say in large print
exactly as they say it to show we don’t put
adult spins on their words. This builds a
rapport and gains their trust.

Step 2:

Get in touch...

with the closest local school to your project.
Talk to the principal and make a consultation
date. Make all necessary arrangements early,
as children need to take information and
consent forms home. Coordinate with the local
council and build a network with its Children’s
Services unit.
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• Gulliver’s mapping:
Arrange kids in small groups of similar ages
around tables and ask them to draw, write and
tell you what they like to do or would like to do
in the space you are going to provide. Try not
to ask what they want as they respond with a
wish-list of equipment. Ask why they like doing
what they like to do as this builds understanding
of what to include in an environment and why
and contributes to design. Write everything
down or record the sessions. An example of
Gulliver’s mapping is shown on Page 49.
• Group feedback:
Bring all groups together to share their ideas.
This allows for consensus and priority setting,
particularly with groups of older children.
• Children’s drawings:
Always ask for more detail on what a child has
drawn for you. Don’t assume you understand
what they have drawn. Make sure you
understand what a child is taking the trouble
to communicate to you.

Step 6:

Children’s feedback
on the plan.

Step 4:

Return to the group you consulted with for input
about the design they helped with.

Report your findings to
project stakeholders.

Analyse the feedback from the children.
Summarise your findings in a report.
This becomes the children’s design brief to the
design team. Circulate this to all stakeholders.

Step 7:

Public exhibition.

Report the process of consultation.
For example, if you produce a poster,
you can highlight that children were
consulted in the design process.

Step 8:
Step 5:

Sketch design.

Ensure the design includes as many
of the activities kids asked for.

Children’s review of the
finished environment.

Once a project is complete, invite the children
consulted to the space for its official opening.
They enjoy public recognition, including in the
media. Feedback from the children at this point
is invaluable.

Source: Robbé, F. (2009). Spinney things, real grass and the Love Tree. Making it Happen. PLA NSW
Conference, Moby’s Conference and Function Centre, Boomerang Beach, NSW, March 24–27, 2009.
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It is really important to kids that you show
you’re totally interested in what they have to say,
because what they have to say is utterly relevant.
Children are naturally skilled in sharing their ideas
about play, and you can learn how to be skilled
in facilitating this exchange of ideas.
Listen long and with interest – and listen long before you
design. Where possible, engage children in
as much of the design process as you can, and ensure
the design reflects their ideas.
The results of participatory design will reward
you richly in the work you do.
Fiona Robbé, Landscape architect

36

7.How does

children’s participation benefit design?

Children and young people have an authority and perspective on their experience adults cannot have.
In any design project, assumptions will be made about who children are and what they want, like and
need. It is vital these assumptions are tested and confirmed by children and young people as they can
significantly affect the design and operation of the final environment.
Childhood and children’s experience is not universal or unchanging. Adults need to respect that
children are expert and competent in their own lives. They also need to respect that children
experience their environments differently. It is often the detail of an environment that children and
young people respond to, such as its sensory qualities, how a space invites or rejects interaction or
what you can do there. Adults may respond to the overall organisation of a space and the workability
of its configuration and layout.
Deciding for children does not serve children and young people well. Environments are not as
successful for children and young people as they could be. Children’s participation is important
because children and young people should not be on the receiving end of adults’ decisions when they
have the competence to contribute and because it allows adults to:

Find it out. And to keep finding it out,
because if we do not find it out, someone will make it up…
and what they make up affects children’s lives;
it affects how children are viewed and what
decisions are made about them.
Finding it out challenges dominant images.
Making it up maintains them.9
The benefits of involving children in built environment projects and processes include:

• design decisions are informed
• built environments are more likely to meet the current needs
of children and young people
• children have greater ownership of projects and the subsequent environment
• designers understand what is significant in children’s environments
to them and why.

I think swings because you can see past the
sand and into the sky.
I think it needs a swing because I can feel the wind
when I go high up in the sky.
(girls, aged 6)
37
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8.How does

participation benefit children and young people?

Children and young people report that participating in decision-making boosts their confidence and
self-esteem. When adults listen to and hear what children and young people say it shows that their
authority in their lives is respected.

You can tell someone how you actually feel
instead of just listening to the adults go on and on.
Like what makes you feel happy in a place.
(girl, aged 11)
Participation shows children and young people they are respected and valued members of their
community and strengthens their sense of belonging.

What do you think you notice as you walk around the environment?
I notice that there’s lots and lots of pictures that are done by kids.

4kids

That’s a good thing?

That’s a good thing, a very good thing. I think it’s great that you just haven’t
stuck some famous person’s artwork up there; that kids actually got to be
involved in the artwork and making the hospital a good place for kids.
(girl, aged 15)
Involving children and young people also identifies things important to them and ensures this is
understood and respected.

I really want you to listen and so when you
make the new playground that I can still come to the park
and lie on the grass and look at
the clouds and birds flying across the sky.
(boy, aged 11)

Being involved in a design consultation is likely to
be a new and engaging activity which may build
the skills and understanding children and young
people have of their community and environment.
They may help create positive change in their
environments which increases their sense of
pride and belonging.
Ways to involve children and young people
are limitless and vary according to each
project and the community involved.10
38
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participation

Indicator frameworks

for child-friendly built environments
Children’s well-being
– Key themes

Child-friendly communities
– Key dimensions

Indicators (Components
of key dimensions)

AGENCY
Having agency
or power to take
independent
action, leading to
some control and
capacity to be
healthy and act
independently in
everyday life

1. E
 nabling children to
independently access
a diverse range of
community service
and activities suitable
for children of all ages,
abilities and cultural
backgrounds.

1a. Availability of a diverse
range of child-friendly
services and activities

1b. Independent access to a
diverse range of
child-friendly services
and activities

2. B
 uilding the capacity for
children to be healthy
and achieve competence
by engaging in their local
community environment.

2a. Freedom of movement
within the community

2b. Ability to engage in
community participation
processes
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Suggested measures

Indicative data source

•
•
•
•
•

• Children, young people and
community members
• Location and service data – local
government records
• National census data
• Photographic records
• Existing audits and inventories

Number
Type
Availability (seasonal, time of day)
Entry cost
Usage (based on age, gender, socio-economic or
cultural background, local versus visitor)

• T
 otal distance calculation to destination from
school and home
• Average time calculation to destination from school
and home
• Number of ways children can access any facility or
service (eg. walking, cycling or public transport)

• Transportation agency – travel
time data
• Master plans and maps
• Bus routes
• Bicycle paths
• Children and young people’s reports
• Precedents set in other communities

•
•
•
•
•

Degree of street connectivity
Bike and pedestrian infrastructure
Public transport routes and schedule
Proximity of bus stops and train stations
Location of movement barriers
 (eg. poorly lit and unsafe areas or inaccessible areas)
• Distance between facilities, home and school

• Land use records / transportation
• Pedestrian and cycling lanes per
capita
• Children and young people’s reports
on patterns of community use

• Recommendations for and recognition of the need
for children’s participation in community processes
in policy documents
• Number of opportunities for children to participate
in built environment processes
• Types of participation, level of involvement and
influence
• Number of children involved based on age, gender,
abilities and cultural background
• Children’s assessment

• Local government authority or
community records
• Local government and organisational
policy documents
• Other local, national and
international examples
• Precedents set in other
communities
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Children’s well-being
– Key themes

Child-friendly communities
– Key dimensions

Indicators (Components
of key dimensions)

SAFETY AND
SECURITY

3. M
 aking community
public places safer
for children

3a. P
 resence of physical
supports for child-safety
in community

Having a sense
of safety and
security to be
able to engage
fully with life and
do the things that
one needs to do

3b. Strategies to ensure
children’s freedom from
physical danger

4. Increase the ability of
children to feel secure
and connected within
their community

4a. Presence of design
features that encourage
a sense of community
identity

4b. A
 vailability of gathering
places that foster a
sense of connection for
children within the
community
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Suggested measures

Indicative data source

• Number and type of supports (eg. traffic
restriction and mitigation measures, speed
controls and their location and road crossings)
• Volume of traffic movement through a
community
• Presence of footpaths, bike tracks on children’s
routes
• Location and distribution of all measures within
the community
• Effectiveness on community perception of safety

•
•
•
•

• Community strategies for ensuring children and
young people’s safety
• Number and type of strategy
• Capacity for passive adult surveillance in public
places (eg. visibility and lighting)
• Volume of shade
• Placement of fencing
• Level of maintenance
• Planning provision for child-safety in
community

• Local authority facilities records
and policy documents
• Environment management
strategies and planning
• CEPTED (crime prevention through
environmental design)
• Incident reports
• Crime statistics
• Consultation with children and
young people
• Precedents set in other communities
• Other local, national and international
examples

•
•
•
•

Number and type
Date established
Level of maintenance
Relevance to local community based on age,
gender, cultural background
• Evidence of consultation with children and
young people about this in their community

• Neighbourhood design guidelines
• Community cultural development
division policies
• National and international safety
recommendations and guidelines
for communities
• Consultation with children and
young people
• Children, youth and environments
research
• Other local, national and
international examples
• Precedents set in other communities

• Number and type
• Accessibility (based on age, gender, abilities
and cultural background and location)
• Range and suitability (based on age, gender,
abilities and cultural background and location)
• Level of usage (hours, by whom and volume of
users)
• Level of maintenance
• Level of safety

•
•
•
•
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Street design guidelines
Incident or accident reports
Planning guidelines
Consultation with children and
young people and the community
as a whole
• Transport data
• Precedents set in other
communities

Local planning scheme
Current zoning and land use
Neighbourhood design guidelines
Consultation with children and young
people
• Other local, national and
international examples
• Precedents set in other communities
43

Children’s well-being
– Key themes

Child-friendly communities
– Key dimensions

Indicators (Components
of key dimensions)

POSITIVE
SENSE OF SELF

5. C
 reate spaces that offer
children a sense of fun,
welcome and support

5a. Presence of facilities
that convey a sense
of welcome and
support

Having a positive
sense of self,
feeling you are a
good person and
being recognised
as such by those
around you

5b. Availability of
creative and active
play spaces

6. Increase opportunities for
children to access green
open space and natural
areas

6a. Availability of a range
of green open space
and natural areas

6b. Accessibility to a
range of green
open space and
natural areas
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Suggested measures

Indicative data source

• Number and type
• Range and suitability (based on age, gender,
abilities, cultural background and location)
• Appropriateness (based on age, gender,
abilities, cultural background and location)
• Accessibility (based on age, gender,
abilities, cultural background and location)
• Level of maintenance
• Effectiveness

•
•
•
•
•
•

• Number and type
• Range and suitability (based on age,
gender, abilities, cultural background
and location)
• Appropriateness (based on age, gender,
abilities, cultural background and location)
• Level of usage (hours, by whom and
volume of users)
• Level of maintenance
• Level of safety
• Breadth of experience available based on
age, gender, abilities, cultural background
and location)

• Planning schemes
• Land authority records
• Facilities management and maintenance
records
• Local government play strategies
• Other relevant policies and strategies
• Consultation with children and young people
• Children, youth and environments research
literature
• Other local, national and international
examples
• Precedents set in other communities

• Number and type
• Range and suitability (based on age, gender,
abilities, cultural background and location)
• Appropriateness (based on age, gender,
abilities, cultural background and location)
• Level of usage (hours, by whom and
volume of users)
• Level of maintenance
• Level of safety
• Breadth of experience available (based on
age, gender, abilities, cultural background
and location)
• Size of available spaces
• Level of naturalness

• Land records
• Recreation Opportunity Spectrum (ROS)
• Local authority planning proposals,
strategy and policy documents
(eg. Local Environment Plan)
• Current zoning and land use
• Recreation and open space strategies
and Plan of Management
• Facilities management records
• Consultation with children and young people
• National and international assessment tools
for estimating naturalness
• Incident reports

• Walking access
• Cycling access
• Proximity to roads, housing and urban
development
• Level of maintenance
• Presence of directional signs
• Availability of maps
• Availability of public transport

• Recreation and open space strategies and
Plan of Management
• Transport data
• Plans and maps

Local government authority records
Neighbourhood plans
Consultation with children and young people
Local government play strategies
Other relevant policies and strategies
Children, youth and environments
research literature
• Other local, national and international
examples
• Precedents set in other communities
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Case study:

Child-friendly principles in planning activities
Wollongong City Council
Wollongong City Council has incorporated childfriendly cities concepts into key planning activities
through its Management Plan 2008–2012.
This will encourage the council to consider the
needs of children in matters relating to the built
environment and will increase the participation
of children and young people in the city. Several
built environment projects have been completed
that involved consulting with children. Here are
two examples:

Towradgi Park tree guards
An artist worked with children to create designs
for tree guards. Children were asked to create
drawings reflecting aspects of the park that were
significant to them. The artist interpreted these in
laser-cut stainless steel panels that protect
the trees.
The artist ensured an aspect of each child’s
drawing was represented on a panel. The project
was a partnership between the council’s Child
Friendly Cities Project Team, its landscape
architects, the consulting artist and a local
11
primary school.

An artist worked with children to create designs
for tree guards. Children were asked to
create drawings reflecting aspects
of the park that were significant to them.
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An example of Gulliver’s mapping

built4 kids
The Brighton Lawn playground
Children were consulted on the proposed design
of a new playground in a recreational space on
the city’s foreshore.
A workshop was held with 30 children, from
kindergarten to Year 6, from a local primary
school.
The children were asked to express what they
would like to do in this new space through
drawings and discussions.
These ideas were used in the design phase.
Draft designs were presented to the children for
further comment.

The project was a partnership between the
council’s Child Friendly Cities Project Team, its
Environment and Recreation Division, the design
consultant and a local primary school.
These projects created strong internal
relationships and positive outcomes for children,
with minimal resources.
Several other projects have been identified as
needing consultation with children and young
people, including the Playground Strategy,
the Southern Suburbs Skate Facility and the
11
Towradgi Park Playground.

Children were asked to express what
they would like to do in this new space through
drawings and discussions.
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Case study:

Mural promotes importance of play
Auburn Council
This project is a great example of how kids can
contribute to their built environment in a low-cost
project while also learning about and promoting
kids’ rights.
To promote the importance of children’s rights,
Auburn Long Day Care Centre brightened up a
dark veranda with a mural depicting some of the
kids at play.
Children’s Services staff talked with kids about
the importance of play for kids all over the world.
The kids then discussed favourite play activities
at the centre and what they enjoyed about them.
After posing in photos of themselves at play, the
kids helped choose which photos to use in the
mural, what order they should appear and the
colour of artwork. The project was completed in
sections, with kids contributing as new panels
were completed.
Following the success of this project, kids from
the centre are participating in a mural project
with the Auburn Migrant Resource Centre. With
help from a local artist they are making ceramic
tiles for the outside of the long day care centre,
the early childhood health centre and the Auburn
12
Community Health Centre.

After posing in photos of themselves
at play, the kids helped choose which photos to use
in the mural, what order they should
appear and the colour of artwork.
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Case study:

Kids contribute to park redevelopment
Working Together in Minto
Working Together in Minto (WTIM) is a network
of residents, non-government organisations and
government agencies working together in social
service planning and to deliver the One Minto
Redevelopment Project.
One of the project partners, Landcom,
approached WTIM’s Family and Children’s
Services Working Group with the request for
consultation methods, to ask local children for
ideas of what they would like to see in the new
Redfern Park they were designing.

built4 kids
In response, WTIM developed posters with
pictures of different types of play equipment and
park furniture. These were distributed at local
schools, at the Minto Mall and at local child care
centres, with stickers so that kids and families
could indicate their preferences.

Three posters were created to target three age
groups (0–5 years, 6–12 years and 12+ years).
A total of 4,000 stickers were collected from
about 1,000 people. These ‘votes’ were tallied
and reviewed and selected play equipment and
park furniture was based on those most popular.
The new equipment and furniture also helped
create a greater sense of community ownership.
The same approach was used to collect
feedback on other WTIM activities and to help
with future planning.13

Posters were distributed at local schools,
at the Minto Mall and at local child care centres,
with stickers so that kids and families
could indicate their preferences.
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Case study:

Port Stephens child-friendly program gets results
Port Stephens Council
In 2006 Port Stephens Council received
funding through the Australian Government’s
Communities for Children Initiative to auspice the
Child-Friendly Communities Program for three
years.
Centred on the Raymond Terrace and Karuah
townships, the council used some of the
funding to employ a Child-Friendly Communities
Development Officer and a Support Officer to
oversee development and implementation of its
Child-Friendly Communities Program.

The Child-friendly Communities Program has
also delivered strategic and community based
initiatives to address four key principles:
1. Participation of children
2. Community partnerships
3. Built environment
4. Child-friendly agenda
Major achievements:
• Incorporating child-friendly principles in the
council’s Council Plan 2008–2012 to signify
its commitment to addressing the needs of
children and families in Port Stephens.
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This program assessed how child-friendly and
inclusive the council’s various policy, planning and
decision-making processes were.
The council subsequently reformed some
practices and developed several new resources.
There was an emphasis on making reforms
sustainable by integrating child-friendly principles
into several practices and processes. The council
continues building on this, including child-friendly
principles in the future review of its Community
Settlement and Infrastructure Strategy and
Development Control Plan.

• Developing service level agreements between
internal council teams that develop a
collaborative approach to DA approval and
include child-friendly initiatives in the built
environment.

• Establishing the council’s Child-friendly
Communities Working Group. This group
includes representatives from across the
council. The group has developed a Childfriendly Action and Implementation Plan which
outlines various initiatives required for the wellbeing of children and families beyond the life of
the Child-friendly Communities Program.

The Child-friendly Communities Program has also
delivered strategic and community based initiatives.
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•C
 ompleting two child-friendly playgrounds.
•F
 acilitating a consultation process with 120
children from Karuah Public School about the
design and development of Longworth Park in
Karuah as a child-friendly space.
•C
 oordinating the training of 19 people (eight
council staff as well as 11 community and
service representatives) as trainers for the Childsafe Child-friendly program developed by the
Commission for Children and Young People.
• Implemented Child-safe Child-friendly training,
including training packs for all Council staff.
The training module has been incorporated into
Council’s ongoing learning and development
program.
• Development and publication of the council’s
Child-friendly Community Map.
• Completion of the Child-friendly Environment
Report – an urban design case study on
the Salamander Town Centre: Integrating
Child-friendly Built Environment Indicators
into Council’s Existing Policy and Practice
Frameworks.
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This project aimed to:
• Identify how Port Stephens Council could
implement an Indicators Framework
for Child-friendly Built Environments
across policies, procedures and plans of
management
• Identify how Council’s policies and plans
of management could be amended to
ensure alignment with evidence-based best
practice in the area of Child-friendly Built
and Physical Environments
• Undertake a case study with an external
partner to examine the application of
child-friendly principles with design and
development controls
• Work closely with Port Stephens Council
and the NSW Commission for Children
and Young People to report and present
recommendations for potential policy and
14
practice reform at local and state levels.

53

Case study:

Seeking ideas from kids about local parks
Griffith Council
Griffith Council took advantage of a local
children’s festival to consult with children and
families about local parks.
‘Vox pop’ interviews with children and carers
asked questions about the local environment,
parks and shops and why they liked them.
Feedback is informing current planning for parks
and community gardens in Griffith to help the
council better meet the needs of children.
It is hoped future changes will see better use of
parks by children and families.15

‘Vox pop’ interviews with children and carers
asked questions about the local environment,
parks and shops and why they liked them.
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Case study:

Child-friendly indicators help plan new suburb
Liverpool Council
Liverpool Council used the child-friendly
indicators to review and assess the master
plan for Middleton Grange, a new suburb in the
Liverpool Local Government Area. The suburb
will contain about 2,500 lots and attract up to
10,000 new residents.
The council used the child-friendly indicators
as an audit tool to assess if the master plan
adequately considered the needs of kids.
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The audit was performed by the council’s
social planner and reviewed by its strategic
planning team. As indicators focused on
the built environment, it helped to access
additional documents to determine if the
indicators regarding specific land use and
zoning requirements. This includes Liverpool
City Council Section 94; Contributions Plan
(2001) and Development Control Plan 2007 –
Land subdivision and development in Middleton
Grange.16

The council used the child-friendly indicators
as an audit tool to assess if the master plan
adequately considered the needs of kids.
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Case study:

Working groups promote child-friendly design
Healthy Cities Illawarra
In October 2008 two working groups were
established by a non-government organisation,
Healthy Cities Illawarra, as part of the Childfriendly by Design Project (CFbD). They involved
children and young people, schools, the
Shellharbour City Council, community agencies,
chambers of commerce, child care services and
pre-schools.
The Albion Park CFbD working group is chaired
by a representative from the youth agency in
Albion Park’s community precinct.
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The Shell Cove CFbD working group chairperson
is an Australand project manager who manages
development at Shell Cove. Australand’s principal
architect is also part of this working group. They
met with the local primary school to discuss the
design of an ‘outdoor classroom’ which is part of
a pilot site plan called The Knoll.
Local kids and families are members of the CFbD
working groups or are represented by their local
school, youth group or child care services. Those
involved say it is energising to see primary school
kids consulting with architects, council officers,
community workers and chamber of commerce
members about what they would like to see in
their space. All involved have broadened their
ideas about what makes a place or space child
and family-friendly.
The child-friendly community indicators were one
tool used to assess each pilot site and served as
a reference for each CFbD working group.
Drawings ideas and designs were taken
from CFbD vision workshops in schools and
community groups and analysed by each working
group. Designs from children aged 5–17 years
were discussed and architects incorporated
major themes into concept plans. Working
groups ensured stakeholders could participate in
the design and direction of concept plans for the
pilot site.
Community ownership of these places has
increased which will build their long-term
17
sustainability as child-friendly environments.
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They involved children
and young people, schools
Shellharbour City Council,
community agencies,
chambers
of commerce, child care
services and
pre-schools.

Case study:

Woolloomooloo improvements plan
City of Sydney
The City of Sydney consulted with kids as
part of developing an improvements plan for
Woolloomooloo.
Three consultation events for local kids were held
that centred around eight priority issues:
1. Safety
2. Maintenance and cleanliness
3. People who are homeless
4. Social, cultural and leisure activities
5. Local parks
6. Pedestrian and cycle access and way-finding
7. Business
8. Village atmosphere.
The child-friendly community indicators guided
design of consultation activities as well as the
assessment of development applications and the
18
design and operation of the public domain.

The child-friendly community indicators guided
design of consultation activities as well as
the assessment of development applications and
the design and operation of the public domain.
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Appendix A:
Resources

Resources have been arranged under the following
headings:
· General built environment

· Young people and the built environment
· Useful United Nations sites
· NSW planning legislation

· Council planning documents

General built environment

1. Austroads (various).
Information on a range of road-related topics to improve
road transport outcomes.
Traffic-related publications include Guide to Traffic
Engineering Practice – Part 14: Bicycles, Austroads (the
association of Australian and New Zealand road transport
and traffic authorities), Sydney
<http://www.onlinepublications.austroads.com.au/script/
Home.asp>
2. Child-friendly Communities – Urban Design
Issues and Strategies, Port Stephens Council, 2008
(unpublished).
Port Stephens Council’s audit of policies and procedures
examining how to improve the built environment for kids.
3. Commission for Architecture and the Built
Environment (CABE). What makes a good
neighbourhood? Department for Culture, Media and
Sport and the Department for Communities and Local
Government, London.
A British resource that provides examples from around the
world of good people-friendly environments.
<http://www.cabe.org.uk/default.aspx?contentitemid=1424>
4. Committee on Children and Young People (2006).
Inquiry into Children,Young People and the Built
Environment, Report No. 8/53, NSW Parliament.
Report on findings from an inquiry into children, young
people and the built environment.
<http://www.parliament.nsw.gov.au/prod/PARLMENT/
committee.nsf/6478c203cb9389a4ca256e99000b1479/7e4
da544cfa8382dca2570260020c057!OpenDocument>
5. Community Indicators Victoria (2008). VicHealth.
These indicators provide background information about any
given community in Victoria and provide good ideas and
useful information to aid planning and evaluation.
<http://www.communityindicators.net.au/>
6. Department of Sustainability and Environment
(2005). Activity Centre Design Guidelines, Victorian
Government.
A set of objectives and suggestions for designing
sustainable activity centres to ensure they are exciting places
where people want to live, work, shop and play.
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<http://www.dse.vic.gov.au/CA256F310024B628/0/1F8224
C16463B705CA2570 130021078E/$File/Activity+Centre+D
esign+Guidelines.pdf>

7. Heart Foundation (2004). Healthy by design, Heart
Foundation, Victoria.
These guidelines provide a tool to help increase active living
in a community through better design.
<http://www.heartfoundation.org.au/Professional_
Information/Lifestyle_Risk/Physical_Activity/Active_by_
Design/Pages/default.aspx>
8. Kinect Australia (2008). Walkability Checklist,
Victorian Government.
A checklist for the public covering practical issues such as
footpath quality to help people notice and report changes to
improve walkability.
<http://www.goforyourlife.vic.gov.au/hav/articles.nsf/
pracpages/Walkability_Checklist?OpenDocument>
9. Premier’s Council for Active Living (2008), Planning
and Design Guidelines, NSW Government.
A set of guidelines focused on encouraging active living
through environmental design.
<http://www.pcal.nsw.gov.au/planning_and_design_
guidelines>
10. Project for Public Spaces. What makes a
successful place? Projects for Public Spaces, New
York.
A project providing clear and useful tools to help planners
create peoplefriendly spaces.
<http://www.pps.org/info/placemakingtools/casesforplaces/
gr_place_feat>
11. Queensland Police Service (2007). Crime
Prevention through Environmental Design (CPTED)
Guidelines for Queensland, Queensland.
A guide which explains how to design environments to
reduce or prevent crime.
<http://www.police.qld.gov.au/programs/crimePrevention/
cpted.htm>
12. Roads and Traffic Authority (2002). How to Prepare
a Pedestrian Access and Mobility Plan – An easy three
stage guide, NSW Government.
A guide about preparing pedestrian access and mobility
plans to help create a safe environment for pedestrians.
<http://www.rta.nsw.gov.au/roadsafety/pedestrians/index.
html>
13. Roads and Traffic Authority (2005). NSW Bicycle
Guidelines, NSW Government.
A set of guidelines to help road designers, engineers, and
planners design and construct high quality bicycle transport
for New South Wales.
<http://www.rta.nsw.gov.au/doingbusinesswithus/
downloads/technicalmanuals/nswbicyclev12_i.pdf>
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14. Standards Australia (various). Australian
Standards, Standards Australia, Sydney.
Provides information on how standards are developed and
the option to buy relevant standards including those relating
to footpaths and roads etc.

1. Department of Urban Affairs and Planning (1999).
Child-friendly Environments, report prepared by Diane
Robinson, NSW Government, Sydney.

<http://www.standards.org.au/default.asp>

This publication can be purchased online at the website
below. It recognises the particular needs of kids and
provides good examples of how these needs can be met in
the built environment.

15. Sustainable Communities Network (SCN).
Principles of smart growth, Smart Growth Network,
USA.
This resource provides valuable information about issues
such as affordable housing and walkable suburbs.
<http://www.smartgrowth.org/about/principles/default.asp>
16. Through Environmental Design (CPTED) principles
and strategies (Part B). NSW Police. Safer by Design,
NSW Government.
This resource details a formal crime risk assessment (Safer
By Design Evaluation) in conjunction with trained police (Part
A) and outlines basic crime prevention.
<http://www.police.nsw.gov.au/community_issues/crime_
prevention/safer_by_design>
17. Vic Health (2002). Leading the Way: Councils
Creating Healthier Communities, Victorian
Government.
Leading the Way contains two parts. The first explains
influences on health and well-being and the role of local
councils in creating a healthier community. The second part
features case studies.
<http://www.vichealth.vic.gov.au/en/Programs-andProjects/Planning-Healthy- Environments/Leading-the-WayCouncils-Creating-Healthier-Communities.aspx>
18. Western Australian Planning Commission (2000).
Liveable Neighbourhoods – A Western Australian
Government Sustainable Cities Initiative, Western
Australian Government.
A Western Australian resource to guide people working
on subdivisions to help them create more sustainable
neighbourhoods.
<http://www.wapc.wa.gov.au/Publications/LN_ed2.
pdf?id=597>
19. Western Australian Planning Commission (1997).
Liveable Neighbourhoods: Community Design Code,
Western Australian Government.
A code developed to provide an alternative approach to
the design of neighbourhoods and towns that aims to
create compact, better defined and more sustainable urban
communities.
<http://www.wapc.wa.gov.au/Publications/LN4Page.
pdf?id=596>
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Young people and the built environment

<http://www.shop.nsw.gov.au/agencydetails.
jsp?agency=3>
2. Department of Urban Affairs and Planning (1999).
Urban Design Guidelines with Young People in Mind,
NSW Government.
Information for people interested in making public areas
more youth-friendly. This document focuses on issues
relevant to teenagers.
<http://www.communitybuilders.nsw.gov.au/building_
stronger/safer/young.html>
3. Simmons, K. (Ed) (1999). Hanging Out – Negotiating
young people’s use of public space, National Crime
Prevention, Australian Government Attorney General’s
Department, Canberra, viewed November 2008.
This report is based on research which involved mapping
existing initiatives and approaches and identifying key
themes and good practice. A strategic framework for youth
crime prevention is proposed to inform the development,
management and regulation of public space.
<http://www.ag.gov.au/agd/www/Ncphome.nsf/0/EE1704C
B5FC84378CA256B43001DE51C?OpenDocument>
4. Usien, O. and Clancey, G. (2007). Shopping
Centres: Considering youth issues in shopping centre
development applications, Western Sydney Area
Assistance Scheme, NSW Department of Community
Services.
A resource developed as a guide for local government to
use during consultation with shopping centre management
and development companies when redevelopments or
expansions are proposed.
<http://www.yapa.org.au/youth/facts/shoppingcentres.php>
5. White, R. (1998). Public Spaces for Young People
– A guide to creative and positive strategies, AttorneyGeneral’s Department.
This guide outlines the key elements of a broad youthfriendly public space strategy and describes basic features
of various grassroots initiatives and specific communitybased projects.
<http://www.ag.gov.au/agd/www/Ncphome.nsf/0/F977BAE
C75B858B2CA256C1B000CF273?OpenDocument>

Useful United Nations sites

NSW planning legislation

1. Office of the High Commissioner for Human Rights
(1990). UN Convention on the Rights of the Child,
United Nations, Geneva.

1. Local Government Act 1993.

This site provides the full text of the UN Convention on the
Rights of the Child.

<http://www.austlii.edu.au/au/legis/nsw/consol_act/
lga1993182/>

<http://www.unhchr.ch/html/menu3/b/k2crc.htm>
2. UNICEF Innocenti Research Centre. Building
Child-Friendly Cities: A framework for action, UNICEF
Innocenti Research Centre, Florence.

This Act governs some of the local level planning in New
South Wales.

2. NSW Environmental Planning and Assessment Act
1979.
Planning undertaken in New South Wales with a broader
impact is controlled by this Act.

This document provides a framework for defining and
developing a child-friendly city. It identifies the steps to build
a local system of governance committed to fulfilling kids’
rights.

<http://www.austlii.edu.au/au/legis/nsw/consol_act/
lga1993182/>

<http://www.childfriendlycities.org/resources/index_
conceptual_framework.html>
.
3. UNICEF Innocenti Research Centre. UNICEF childfriendly cities initiative, UNICEF Innocenti Research
Centre, Florence.

Council planning documents

The background and rational for the UNICEF work on childfriendly cities is found here.
<http://www.childfriendlycities.org/about/index.html>

1. Australian Local Governments and Shires
Association. A guide to integrated local area planning,
Canberra.
A guide to integrating all plans local councils use into a single
comprehensive document or system.
<http://www.alga.asn.au/publications/index.php?id=dbff923
3465d7ac5184a085469951fdd#freeOfCharge>
2. Department of Planning. Plan Making, NSW
Government.
This site contains instructions to help local councils make
appropriate plans in New South Wales.
<http://www.planning.nsw.gov.au/planningsystem/local.
asp>
3. Wollongong City Council. Management Plan,
Wollongong.
This is an example of a local council management plan
where kids’ needs are incorporated as a high priority.
<http://www.wollongong.nsw.gov.au/council/
managementplan.asp>
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